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If you feel you have something important to say, but no-one listens
to you properly, it can be upsetting and frustrating. Active listening

is away of paying attention to other people, so that they feel you

understand what they are saying.

How can you show that you are listening actively?

* Set aside what you are doing in order to concentrate.

* Be quiet - if you don't interrupt, it will encourage the

other person to speak.

* Nod your head and accept what they say. Use
expressions like 'I see’, 'Yes' and "Mmmm’.

* Check your understanding from time to time, Say, 'So you mean..?’

*  Turn towards the person, so you can see each other comfortably.

* Use eye contact and 'open’ body language, such as leaning forward.

* Ask 'open’ questions, which will help the person express themselves.

n the distance, she saw Alf sitting on the
ench beckoning for her to come over. He
wanted to chat to her again for the third time
hat morning. He wasn't the only person who
needed to be made to feel comfortable. There
were other old people like Nellie and Edwina
o think about. She would just go over and
have a very quick word and then she could get
on, knowing that she'd made him feel better.
As she approached, she noticed his carefully
knotted silk tie and the handkerchief peeping
rom his blazer pocket. She hummed a bright
tune to cheer herself up and thought how
hey’d never mentioned this kind of role in
her resort rep interview.

'Wha

alovely tie and hankie set,” she said.

Alf tried to speak. ‘It’s been... . Clare was
having none of it. ‘No. Don’t thank me. Just
you sit there and enjoy this lovely sunshine
until lunchtime.”

'‘But—* Alf began.

She'd gone. He looked helplessly at the
nearby ladies’ toilet and wondered what on
earth could have happened to his wife since
she went in there almost an hour ago.

Try thisl

Read the case study on the left, and
answer the following questions.

1) What mistake did Clare make when
she heard Alf calling?

2)

a)

b)

c)
d)

She complimented him on his tie
and hankie.

She put the needs of Nellie and
Edwina first.

She didn't look at Alf.

She didn't look at Alf or give
him time to explain his problem.

What should Clare have done first?

a)
b)

c)

d)

Said, 'What now, Alf?’

Smiled and asked him how she
could help him.

Smiled, locked at Alf and asked
how she could help.

Sat down quietly beside Alf.
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‘Sometimes true

Statement A
When | entered numbers like 02.6 on
my calculator, the number displayed
was 26,
Also true for:

0353

028 > 28

0057 > 0.57

We couldn't find any for which this
wasn't true.

Statement ¢
When you put a zero on the right hand
side of a whole number, the number
that was in the units position moves
into the hundreds position and so on.
55 50
2 260
704 > 7040

But for numbers like 2.3, adding a zero
on the right does not change the size of
the number. | entered 2.30 then pressed
- and my calculator displayed 2.3.

Statement B
When you put a zera in the middle of a
number like 54, the 5 that was in the
tens position moves into the hundreds
position.

This statement s also true for numbers
like 5.4 because it could become 50.4 or
504,

We couldn't find any for which this
wasn't true.

Statement E
This is like Statement C. When you
multiply a whole number by 10, you get
a number with a zero at the right hand
end of the number.

5% 10=50

2 x 10 = 260

704 x 10 = 7040

But when | entered 2.3 x 10 on my
calculator, the answer was 23.

Statement D
We think that 2.60m suggests that you
have been able to measure more
accurately, to hundredths of a metre,
rather than tenths of a metre as does
2.6m.

We couldn't find any for which this
wasn't true.

Statement F
This is true for numbers like 0.4 + 10.
Numbers like 0.04 + 10 = 0.004 you put
an extra 0 just after the decimal point.
But 24+ 10= 0.26. The statement is
not true for decimal numbers greater
than 1.

Statement H
1 changed the fractions given into
decimals and | got 0.1, 0.01, 0.001.

1 also tried changing the numerator 1 to
2,3,.., 9 and it was true.

We couldn't find any for which this
wasn't true.

Statement 6
We tried entering lots of numbers like
000327.760000 into our calculators then
pressing = and they showed 327.76
But when we entered numbers like
000327760000, the calculator showed
327760000 because the zeroes on the
right hand side didn't disappear.
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1. Putthese numbers in order of size, largest first.
6268 1268 1300 12689 626 1267 126 127 12

Explain your method.

Put these numbers in order of size, largest first.

08 005 05 0.15 0465 0.55 075 0.4 1

Check your answer using this number line.

T T
T T T

R

1
Use your calculator to check that:

« your largest three numbers multiply together to make 0.6
« your smallest three numbers add together to make 0.6

Try to explain a method for putting these numbers in order of size without
using a number line.

3. Now put these numbers in order of size, largest first, using your method.

3 318 285 N 200
a7 a9 %0 3 4
205 3,005 300 37 .25

401 39 209 2.9999 710





	res no.
	style
	title

	HO2
	Handout
	Reflection and action log


This log is a working document to record your thoughts, ideas and actions as you go through the session.

	Reflections and observations



	Action 1



	Action 2



	Action 3




	res no.
	style
	title

	HO3
	Handout      
	Effective Communication


Effective communication depends to a large extent on the innate skills of the individuals concerned and the cultural context. Much teaching revolves around the understanding of certain concepts. Teachers must always be very clear about the difference between the concepts they are teaching and those of which they expect their learners to have a prior understanding. This understanding must be checked both before introducing new concepts and once the concept has been taught. However we can all work towards improving our communication skills by being aware of certain points, having control over our use of language, and being aware of the reactions of those we are communicating with.

A variety of factors determine what makes for effective communication in the classroom. Below are some of the most salient points which trainers and teachers can develop.

· A constant awareness of the language you are using – teachers need to listen to their use of language and observe the reaction of learners to the language use.

· An awareness of the purpose for which language is being used, e.g. the language of the subject; the language used to contribute to a positive relationship between the learners and the tutor; the language of instruction. The tutor needs to ensure that learners are clear as to what is happening at each point, e.g. instructions are being given.

· Key vocabulary and terminology should be identified and pre-taught, e.g. brain gym.

· Body language is often a contentious point as the same expression of it can be interpreted quite differently in different cultures. However, it can be a very helpful communication tool. When the homeopath talks about diarrhoea, she makes an appropriate downward gesture to complement the spoken language.

· The frequent checking of understanding in a meaningful way is essential. ‘Do you understand?’ is usually answered by ‘yes’ and a smile. This, however, does not mean that understanding has taken place. A more useful way of checking understanding is to use open questions which require the listener to give a fuller answer, e.g. ‘How is homeopathy different from the treatment you get at your doctor’s?’

Getting your point across: Strategies for effective communication with bilingual adults, Rees, S. and Savitzky, F. (2005) LLU+, London South Bank University, p.3

	res no.
	style
	title

	HO 4


	Handout     
	Activity - Notes on Video


As you watch the video, make notes on the following:

a. Purpose of teacher talk, e.g. explaining

b. Effectiveness of communication in promoting learning e.g.

· Use of vocabulary

· Body language

· Visual aids

c. Learner participation in learning situation

d. Checking understanding

e. Any other points
	res no.
	style
	Title

	HO5
	Handout 
	Activity - Catering scenario


Discuss the following situation in your group:

In the opinion of the catering tutor, the learners do not seem to concentrate sufficiently when s/he is demonstrating the procedure for preparing a series of dishes, even though s/he gives a commentary on what s/he is doing. 

The learners do not retain the information they need for the session later in the week, when they have to make the dishes themselves.

1. Why do you think the learners might be having difficulty remembering the procedures?

2. What LLN skills are involved in this situation?

3. How can the tutor amend her/his approach to help the learners remember the procedures and apply them when they have to make the dishes?

4. How might you provide additional help or use these strategies differently with a learner whose first language is not English and who is having some difficulty understanding some of the demonstration? 

	res no.
	style
	Title

	HO5a
	Handout 
	How to listen actively


[image: image7.png]Card set A - Always true or Sometimes true?

2.6 02.6

If you put a zero at the left hand
end of a number, it doesn't
change the size of the number.

550

If you put a zero at the right
hand end of a number, it
changes the size of the number.

60 x 10 = 600

When you multiply a number by
10, you put a zero at the right
hand end of the number.

00080.304000

When you type a number into a
calculator and press = the zeroes
at the beginning and end all
disappear:

54 — 504

If you put a zero in the middle of
2 number, it changes the size of
the number.

2.6m and 2.60m

Ifyou put a zero at the right
hand end of a decimal
measurement it means it is
more accurate.

0.4 +10=10.04
When you divide a decimal
number by 10, you put a zero
just after the decimal point.

1
10100 ' 7000

When you change this list of

fractions to decimals, you get

the same number of zeroes in

the decimals as you do in the
fraction.





[image: image5.png]Avoid the following in active listening:

* giving a quick reassurance, such as ' Don't worry - it'll be fine." This
makes the worries of the client seem trivial

* asking 'Why?', as this might make the person feel defensive or that you
don’t believe them

* telling the other person what they should do
* asking for information that the person may not wish to give

* making judgements.

Try thisl
Read the following extract and then complete the sentences below with the
most suitable word or phrase.

‘Listening is the art of truly hearing what a person is trying to say, not just what's said. The best listeners
hear the words and see the body language so they capture the whole message,” says Anne Warfield,
president of Impression Management Professionals in Minneapolis, and author of "Communicating More
Effectively."

Ms Warfield offers these suggestions on how to improve your listening skills.

Listen actively

If you learn to use active listening skills to hear and comprehend the thoughts, feelings and
concerns behind the words, you'll make a speaker feel respected and also create an understanding
that leads to progress and mutual benefit.

“Active listening takes concentration, effort and the ability to put your own agenda aside, for the moment,
so you can understand the other person's viewpoint,” Ms Warfield says.

http://12.42.224.225/healthyliving/mindbody/jan03mindbodylisteningskills. htm

1) Listening is:
a) hearing what's being said
b) paying attention to the person’s body language
¢) hearing the whole message a person wants to give
d) an important part of communication.

2) It's important to make the speaker feel:
a) relaxed
b) respected
¢) mutual benefit.

3) It's important to:
a) concentrate on the speaker

b) make an effort
c) listen carefully and try to understand the other person's point of view.

department for
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	res no.
	style
	title

	HO6


	Handout     
	Activity - Supporting vocabulary learning


1. Always discuss the content of the learner’s writing before discussing the spelling. This helps to keep the vocabulary in context. 

2. Encourage a learner to find their own spelling errors. Let them correct the text themselves, or in some situations paired reviewing can be useful. 

3. Spelling is a visual skill for most learners; when a learner asks how to spell a word, always write it rather than saying the letters aloud. Don’t be afraid to say
 ‘I don’t know’ and look in a dictionary yourself. This helps learners to be less shy about admitting their shortcomings and helps reinforce the use of dictionaries. 

4. Encourage learners to use a good dictionary regularly. It can be a book or online so that they can access it in or out of the classroom, workplace etc. 


5. Keep vocabulary visual. Have a list of key vocabulary (glossary) for the course available to learners so they know exactly which words they need to know and will be able to use them confidently in assignments. Teach it with a variety of active learning and e-learning strategies to make it engaging. 


6. Posters and wall displays of the key vocabulary are invaluable – especially if they are made by the learners themselves.


7. Encourage learners to create their own personal dictionary in a notebook or memory stick that they can carry around with them.


8. Don’t just teach the spelling, teach the spelling strategy. To paraphrase a quote, “if you give a learner one word s/he can remember one word, if you give a learner a spelling strategy, s/he can remember a whole range of words”. ‘Look, Say, Cover, Write, Check’  is a powerful strategy if used regularly. 


9. Spelling or word games are great as ice breakers or to differentiate the learning for learners who need more support. The Teaching & Learning Change Programme at http://www.subjectlearningcoach.net/index.aspx has some great ideas for simple verbal games and activities. Board games like Scrabble® can be great for groups and crosswords, quizzes and puzzles are very engaging – especially if the learners create them themselves and challenge each other. 

	res no.
	style
	title

	HO7     


	Handout 3.2   
	Activity – Vocational  Glossary:  Case Study


ESOL and Motor Vehicle lecturers from Uxbridge College worked together last year with a Development Adviser on the SfLIP Embedding programme. They particularly wanted to address the needs of a small group of learners for whom English was not their first language who they felt were at risk of not completing the course. The teachers also recognised the need to secure the vocabulary and writing skills of all their learners on the course in order to achieve high levels of success. 

One of their outputs was the development of a vocational glossary pack which they called “The Language of the Mechanic”.

The format of the glossary pack was a series of IT based activities which could also be printed out, or done on an interactive whiteboard as whole-group activities. The glossary pack contained a series of activities, as below.

Activity 1 A list of simple vocabulary and instructions for a game for learners to teach each other some key words and phrases related to vehicles. In turns, each learner chooses a word they know to teach the other. Together, they use a dictionary to look up words they don’t know.

Activity 2   A list of the same vocabulary down the left of the page matched with pictures on the right to help them memorise the words.
Activity 3   A list of more demanding words and common abbreviations down the left of the page and empty boxes on the right. The following page has the same vocabulary on the left with pictures on the right.
Activity 4   A list of more complex vocabulary, again with matched pictures on the right as well as simple descriptions or explanations of each.   

Activity 5   A job advertisement for a mechanic incorporating some of the vocational vocabulary as well as job search vocabulary. 

Activity 6   A partially completed form-fill activity of a CV for a mechanic describing some skills and competences. The next page shows the fully completed form. This is followed by the final version of the formatted CV. 

With these resources the teachers were able to use the glossary in a variety of activities and formats, to differentiate the teaching by offering additional tasks for learners who required it, and to structure and scaffold the development of the learners’ use of the vocabulary over the duration of the course. 


Use this page to make notes on how you would present a vocational glossary for a specific group of learners. Briefly describe an engaging active learning or e-learning activity you could you use to help the learners learn the vocabulary.

	res no.
	style
	title

	HO8


	Handout      
	Simplifying Texts


Key rules are to:

· use short sentences rather than very long, complex sentences

· avoid jargon and slang

· use active rather than passive verbs and address the reader directly as ‘you’ or we’

· avoid culturally specific terms

· state the purpose of what you are going to say: ‘I’m going to explain how to … ’

Important points to consider when writing / designing materials:

· layout / design including font type, font size, and headings

· ‘white space’

· use of images 

· readability

Useful resources:

· ‘How to write in plain English’ guide available to download from http://www.plainenglish.co.uk/files/howto
· The National Reading Campaign explains how to calculate readability of text using a tool called ‘SMOG’ and describes how outcomes relate to the SfL Curriculum Levels. There is also an onscreen SMOG calculator. Both are helpful when writing texts for learners at differing levels of literacy ability. http://www.literacytrust.org.uk/campaign/SMOG.html
	res no.
	 style
	title

	HO9
	Handout 
	Developing effective readers


Reading is not a passive process, but an active one. It involves bringing past knowledge and experience to a text and predicting and checking meaning. 

Experienced readers choose different reading strategies according to their purpose for reading. For example they may scan a text to find a specific piece of information, skim a text to get an idea of the overall gist or content, or read in detail to understand something. Reading to learn usually involves understanding, remembering and summarising. Becoming an effective reader means understanding the purpose of different types of text in order to use an appropriate strategy or combination of strategies. . 

Fluent readers don’t read every word. They sample or select parts of a text as they read, sometimes scanning for key words, and build up expectations or predictions, which are confirmed or rebutted as the reader continues to read. 

Helping learners become effective readers involves:

· enabling them to become familiar with a wide range of text contexts and vocabulary relevant to their overall learning goals
· helping them to recognise the characteristics and the purpose of different types of text. 

· supporting them to develop their experience with a range of reading strategies.
Directed Activities Related to Text (DARTS) 

An approach that can be helpful in achieving these objectives is DARTS. DARTS are activities devised by a teacher or built into the learning materials which ensure the reader doesn’t just ‘read’ the text but actively engages or analyses it. The aim is to ensure the reader doesn’t just read the words, but accesses the ideas and concepts behind them. The activities might involve: 

· highlighting particular words or phrases

· matching headlines to text

· sequencing extracts from the text

· identifying opinion/inferred meaning

· discussing the text

· rewriting texts in their own words.

There is a useful description of DARTS and how you can use them with learners at:

 http://www.teachingenglish.org.uk/think/articles/interacting-with-texts-directed-activities-related-texts-darts
The embedded learning materials files contain a wide range of DARTS activities for vocational learners. 

Survey-Question-Read-Recall-Review (SQ3R): a strategy for reading to learn informative texts 

A particular reading strategy that is helpful when studying - reading texts to learn from them- is SQ3R. It provides a method of reading texts or books that is likely to enhance understanding and retention of material.  
The SQ3R process has five steps:

1.
Survey the text to find out the key points of its contents

2.
Question – determine the key questions you want the text to answer

3.
Read each section or paragraph in detail, taking care to understand the main points and find the answers to your questions.

4.
Recall or recite the main points you have read to yourself. Make notes or a list or diagram to help you remember them

5.
Review your notes against the text. Check you included all the necessary points. Discussing or explaining to another person can be helpful here. 

The BBC Key Skills Communication Toolkit has a useful description of SQ3R and a model activity to try it out. There is also further information about reading strategies and some activities that model some approaches. 

www.bbc.co.uk/keyskills/toolkit/comms_l2/includes/1_1_1.doc
	res no.
	     style
	            title

	HO10


	Handout      
	Activity: developing effective readers


1. Think of a text you have used recently with a learner or group. What difficulties did they encounter? Tell a partner one way that you could use a strategy or approach you have considered on this module to help the learner read that text more effectively. 

2. Record in your action plan any actions you would like to take to develop the effectiveness of your learners’ reading. Identify a specific resource and/or activity and consider how you would include this in a session plan.

	res no.
	style
	title

	HO 11
	Handout
	Activity - Approaches to planning writing


Activity: Approaches to planning writing

Choose a planning tool that you don’t currently use. Consider a specific written activity that you currently do with your learners and choose a planning tool that would be helpful. Consider these questions:

1. Which planning tool will you use?

2. How will you model its use to your learners? 

3. How will you get them to try it for themselves?

4. How will you support them in using it for themselves? 

Use your action plan to record how you would include this in a session plan.

	res no.
	style
	 title

	HO 12    


	Handout  
	Activity - Demystifying Assignment Terms


Describe   Explain   Analyse   Justify   Identify   Reflect   Discuss

Many learners find it difficult to understand the terminology used with vocational assignments. The concepts of the terminology can be difficult to grasp and it can be difficult to distinguish one term from another. However, learners need to understand what these terms mean and that there are different types of writing that have to be used for them to gain the highest marks.

Here are some common definitions of four of these terms:

	Describe
	Explain
	Analyse
	Justify

	E.G. Describe suitable toys for the age of the child you have chosen. 
	E.G.  Explain why it is important to be a good neighbour.


	E.G. Analyse the dietary requirements of a child of pre-school age.


	E.G. Justify a decision to remove a child from a playgroup.

	Spell out the main aspects of an idea or topic or the sequence in which a series of things happened.
	Tell how things work or how they came to be the way they are, including perhaps some need to 'describe' .
	Break an issue down into its component parts, discuss them and show how they interrelate.
	Express valid reasons for accepting a particular interpretation or conclusion, probably including the need to 'argue' (see above) a case.



	Tell or depict in written or spoken words; to give an account of the key features. 

To represent or delineate by a picture or figure.
	To make plain or clear, or to make something understandable. To make known in detail or to give a meaning to or interpret something
	To consider various aspects in detail and subject to a critical examination in order to discover essential features or meaning e.g. how? Why? 
	To show something (e.g. a statement) to be just or right.

To prove that a reasoning is accurate with reference to the opposite reasoning. 




In your groups, write no more than 100 words on one of the following topics onto a flipchart. 

1. Describing a toy.

2. Explaining how to use or play with the toy.

3. Analysing why a child would like the toy.

4. Justifying a carer’s decision to give the toy to the child. 

Compare your text with the others and identify the differences that help to explain these concepts. 

Can you think of another strategy to explain these concepts to learners? 

	res no.
	style
	title

	AS1
	Activity sheet
	Developing approaches to numeracy


1. Work through Sheet 1, and then Sheet 2.

2. Carry out the activity as if you were the learners. 

3. Discuss issues that the activity might raise for your learners.

4. Discuss the way you would adapt this activity to suite your own teaching context, e.g. what values might you use, what context might you add to the materials, how you might make it harder or easier and so on.

5. Brainstorm your ideas on flipchart paper and display on the wall.

[image: image6.png]Sheet 2 - Checking work

A teacher collected the following two pieces of work. Correct all the mistakes in the
work. Can you explain what John and Jane are thinking?

Comparing decimals Name: John

Ring the BIGGEST of the three numbers

423 or or 45

Write the following in descending order [BIGGEST first):
186 19 207 25 1842 210 17756
Answer: 210 207 25 17756 1842 186 1.9

Write any number that is BIGGER than the first, but SMALLER than the
second.

&) 62 < 64 < 65
(b) 09 < 010 <1

e 1< 1)y <11

Comparing decimals Name: Jane

Ring the BIGGEST of the three numbers
or 6.85 or 6.325

Write the following in descending order (BIGGEST first)
847 88 809 84 838 8675 85
Answer: 88 85 84 867 838 809 8675

Ring all the numbers that are BIGGER than 0.45:

0.15 0.625 0375

Ring all the numbers that are SMALLER than 0.75:

0.6 0.9






	res no.
	style
	title

	AS2
	Activity sheet
	Developing approaches to numeracy


1. Carry out the activity as if you were the learners. 

2. Discuss issues that the activity might raise for your learners.

3. Discuss the way you would adapt this activity to suite your own teaching context, e.g. what values might you use, what context might you add to the materials, how you might make it harder or easier and so on. 

4. Brainstorm your ideas on flipchart paper and display on the wall. 



	res no.
	style
	title

	AS3
	Activity sheet
	Developing approaches to numeracy


1. Match each card which contains a learner’s error with a card that explains 

the possible cause for the error or misconception. 

2. Discuss misconceptions that might arise for your own learners.

3. Brainstorm some of the misconceptions you think are most interesting on flipchart paper and display on the wall 

	res no.
	style
	title

	HO 14
	Handout
	Maths for kitchen design –session plan


	Time
	Topic
	Activity
	Resources/ human resources to include use of SLA s and volunteers
	Method of assessment
	Additional Information
	Obj.

No.

	15 mins


	Introductions 
	Registration. Tutor introduces self and gives overview of course. Run through Learner progress sheet.

Students introduce themselves and talk about objectives and experiences.
	Register

Learner progress sheet
	
	
	

	30 mins


	Colour Wheels
	Tutor discusses / explains terminology - primary and secondary colours.  

Students colour in colour wheels.
	Colour Wheel handouts 

Colouring pencils
	Students colour in colour wheels successfully
	
	E1

V1

	20 mins


	Colour Theory 
	Discuss use of different colour combinations to create different effects.

Look at pictures of different rooms and discuss use of colour e.g. primary colours in a child’s room, warm reds and golds in a lounge.

Discuss own rooms and choice of colours.
	Interior design magazines and books 


	Students participate in discussion.
	Tutor to guide students in 
	


	Time
	Topic
	Activity
	Resources/ human resources to include use of SLA s and volunteers
	Method of assessment
	Additional Information
	Obj.

No.

	10 mins
	BREAK

	15 mins
	Paint Charts
	Identify warm and cool colours from paint charts.

Identify contrasting and related colours.

Discuss personal preferences.

Discuss importance of aspects such as direction room faces, time of day most often used, size of room, etc when choosing colour scheme.
	Paint charts
	Students contribute to discussion
	Students may wish to collect samples of warm and cool colours and stick them on a piece of card.

Tutor should suggest ways students can discuss preferences
	V1

	40 mins
	Measuring 
	Discuss units of measure used to measure a room.
Discuss m, cm and mm and appropriateness.
Discuss possible problems and ways around them.
Discuss doors, windows, radiators, etc.
Measure classroom in pairs and record measurements.
Compare and discuss differences.
Tell students to measure a room at home.
	Tape measures

Paper and pencils
	Students able to record size of classroom.
	
	

	5 mins
	Conclusion
	Sum up lesson 
Ask about problems students may have experienced
	
	
	
	


	res no.
	style
	title

	HO15
	Handout 
	BTEC Introductory Certificate Construction, ESOL – Session plan


	Course week No: 16
	Date: 18/1/07
	Time: 2pm – 3:30pm
	Duration: 1.5 hrs

	Subject teacher: 
	Number in class: 18
	Room: B3003

	Context

Health & Safety: risk Assessments

Function

Assessing and expressing possibility & probability

Structure

1st, 2nd, 3rd conditionals:

· If… will

· If… would

· If had… would have…
	Aim:

To enable learners to conduct a Risk Assessment



	
	Objectives:

All learners will be able to:

· Identify the difference in meaning between  if… will’ and ‘if… would’ 
· Express degree of likelihood of future events using ‘if… will’ and ‘if… would’
· Talk about hypothetical situations in the past using ‘if… had…, …would have…’
· Conduct a risk assessment for using moveable scaffolding for roof work on a town house

	Strategies for differentiation, equal opportunities

Multi-sensory activities to accommodate different learning styles; more tutor support for weaker students 

Extension activities for stronger students 


	Assessment methods: Questioning, circulating to monitor and check, worksheets

	Time
	Teacher Activity
	Learner Activity
	Resources

	2pm
	
Register
	
	

	2.05
	Recap/review

· Ask: who is responsible for H&S?

· Elicit stages of risk assessment

· Feedback on Powerpoint
	· Groups: Sequence stages of risk assessment
	Risk Assessment steps cards

	2.15
	Presentation

Show picture, project sentences on board, ask students to discuss the difference between:

· If the ladder slips he’ll fall
· If the ladder slipped he’d fall
· If the ladder had slipped he’d have fallen
	· Discuss briefly in groups
	Photo from internet of ladder being used unsafely

Powerpoint

	2.20
	· Elicit differences in meaning: likely/unlikely (future), didn’t happen (past)
· Elicit and explain grammatical structure

· Ask questions to check understanding
	· Volunteer differences in meaning between sentences

· Volunteer explanations of structure
	Whiteboard

	2.30
	· Set task, circulate to check and monitor

· One-to-one explanation and clarification for weaker students


	Groups:

(1) Sort sentence halves into likely, unlikely, didn’t happen
(2) Match beginnings and endings

(3) Extension activity: gap-fill + sentence writing
	Sentence halves cards

Gap-fill worksheets

	2.50
	Presentation Risk Assessment:

· Conduct Standards Unit risk assessment on interactive whiteboard
	· Volunteer hazards and possible consequence 
	Standards Unit materials (PPE disc)

	3.00 
	· Set task: Risk assessment for using moveable scaffolding for roof work on town house

· Circulate to check and monitor

· One-to-one explanation and clarification for weaker students


	Groups:

(1) Cut up and mix risk assessment element cards (hazards, possible accidents or injuries, those at risk, control measures)

(2) Discuss and glue elements in appropriate boxes

(3) Add additional elements
	

	3.25
	· Take feedback

· Explanation and clarification where necessary


	
	

	Action for next lesson:

Further risk assessments and consequences of breaches in Health and Safety + first, second and third conditions




                   Lesson Plan: BTEC Introductory Certificate Construction, ESOL Group

	res no.
	style
	title

	HO16
	Handout 
	National Diploma Sport - Session plan


                Literacy: National Diploma Sport and Outdoor Adventure

	Date: 1/1/08
	Time: 2.00pm-3.30pm
	

	Learning objectives:

· To participate in a group discussion by listening and responding appropriately

· To identify suitable criteria to review and discuss issues concerning footballers as role models

· To demonstrate an ability to plan and draft writing

· To present findings



	Context: should footballers be seen as role models?

	Differentiation:

· Differentiate by outcome

· Give supported opportunities for all learners (including quiet ones) to speak to the group – either in discussion, by coming up to the board, or through presenting their research findings



	Assessment: Questioning, circulating to monitor and check, presentations, final writing frame exercise



	Purpose
	Time
	Teacher Activity
	Learner Activity
	Resources

	· Warm-up

· Fun activity


	2.00
	Introduce lesson topic

Read ‘Family fortunes’ quiz

questions
	Write answers 

Feed back
	Quiz questions and answers

	· Introduce lesson

· Involve learners

· Allow quiet learners space to speak

· Get learners to move from desk


	2.10
	· Introduce objectives

· Elicit definition of role model

· Ask learners to come up to board and say who their role model is and why

· Give dictionary description
	· Come up to board and write down role model and say why

· Listen to each other’s role models
	Powerpoint

Whiteboard

	· Activate ideas

· Introduce useful strategy for idea generation
	2.15
	· Present task: learners to think of reasons why footballs should or should not be role models

· Point out diagram useful way of noting ideas before writing


	· Fill in spider diagram with pros and cons of footballers being role models
	Spider diagrams

	· Provide opportunity for learners to engage in discussion
	2.25
	· Facilitate discussion

· Ensure all learners get a chance to speak
	· Feed back on their notes and discuss whether or not footballers should be role models


	

	· Reinforce arguments already made, find new ones – leading to writing

· Introduce reading strategy


	2.30
	· Give out reading exercise and ask learners to highlight key arguments

· Point out highlighting key arguments useful strategy


	· Skim-read article and highlight key points
	Article on footballers as role models

Highlighter pens

	· Enable learners to work at their own pace, find information and make notes

· Allow learners to interact informally

· Move learners around


	2.40
	· Ask learners to pick a player

· Introduce task

· Monitor individual and pair work
	· Pick a card (each has different footballer)

· Research player on internet and make notes – work together if want to do so

· Decide whether or not the player is a good role model


	Learners’ notes

	· Move learners again

· Allow learners space to present findings

· Give all learners opportunity to talk


	2.55
	· Monitor feedback

· Ask questions to stimulate thinking


	· Work in groups

· Feed back findings to group 

· Discuss findings, ask and answer questions
	Learners’ notes

	· Prepare for writing an essay

· Show how a writing frame can break down the essay into it’s parts

· Give opportunity to pull all parts of the lesson together


	3.05
	· Present task

· Point out that the writing frame breaks down the essay into its parts

· Take feedback
	· Fill in the writing frame with key points and conclusion

· Feed back conclusions

· Listen to each other’s conclusions


	Writing frame

	· Demonstrate how drink and drugs affect performance

· End with a physical activity and a bit of fun!


	3.15
	· Prepare learners for the sports goggles activity 

· Warn them to go carefully as the goggles have quite a dramatic effect
	· Take part in a variety of manoeuvres, while wearing sports goggles
	Sports goggles


	res no.
	style
	title

	HO17
	Handout 
	Producing your own embedded session plan


Now you have become familiar with the key features of an embedded session plan you are to design your own. 

1. Identify a vocational task you normally teach from the scheme of work you have brought with you

2. Select a literacy, language or numeracy approach from the list below to embed into your session

· HO3  Effective communication 

· HO 6/7  Working with vocabulary

· HO 9/10  Working on reading

· HO 11/12   Working on assignments – approaches to writing

· HO13  Working on numeracy

3. Select the relevant handout to help you with your planning

Try and incorporate these key features of successful session planning: 

· learning objectives

· pedagogic approaches

· teaching and learning strategies 

· methods of assessment.
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