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Resource 7 (c) - Analysis of speaking and listening skills
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Materials
The oral task materials consist of:
* the question bank, to be used at Entry 1 and 2

* the ESOL picture prompt task booklet, to explore communicative features further at Entry 1 and 2, and
to be used at Entry 3, Level 1 and Level 2 to stimulate conversation

* the picture prompts, to be used with the ESOL picture prompt task booklet

* the diagnostic grids, to record diagnostic information in specific curriculum areas.

Timing

There is no set time limit for the oral assessment, but in most cases it should take around 10 to 15
minutes. This will probably take less time at lower levels.

General points
* Talk to one learner at a time.
* The conversation should take place in a quiet, preferably comfortable, area.

* Itis important to put the learner at ease, as the aim is to have as natural a conversation as possible.
Try not to make it seem like an interrogation where you are just asking one question after another.

* Explain the purpose of the conversation - i.e. that it is to help you and the learner decide what s/he
most needs to learn to improve her/his spoken English. If the learner is at a low level, and an interpreter
is available, you could ask the interpreter to explain this for you. However, the interpreter should not
be involved during the conversation, as the aim is to explore the extent to which the learner can
communicate in English. It may be better for the interpreter not to be present at this point, so that the
learner has to try to communicate without asking for help or becoming self-conscious.

* It may be rather distracting for some learners if you make records on the diagnostic grid during the
conversation. Try to do this as discreetly as possible.

Eliciting conversation

If the learner does not understand you, try to rephrase the question in a simpler way. Bear in mind,
however, that rephrasing can sometimes result in more confusion for a learner, particularly at low levels.
Follow-up questions such as, ‘What was it like?" or ‘Why do you like it?’ can often be useful in generating
free English. Try to follow cues in the learner’s responses to develop a conversation in which s/he has an
opportunity to describe events and discuss her/his feelings in a way which is meaningful to her/him.

Learners may be happy to discuss their personal life, family circumstances, etc. While these can make
interesting and involving topics for conversation, it is important not to force these upon the learner. Some
may find it upsetting to discuss their family life, especially if they have left family members behind or if
they have lost them.
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These questions are intended for use at Entry 1 and 2. However, if you have not met the learner before,
or do not know herhim well, it is a good idea to begin the conversation by introducing yourself and
having a brief personal chat to put her/him at ease - in which case some of these questions or topics may
also be useful at higher levels.

The questions are intended to form a skeletal framework upon which a more personal conversation can
be developed. Tutors should use learners’ responses as cues to develop interactions that allow the learners
to be comfortable, and to demonstrate their oral abilities with topics that are of interest and relevance to
them. You should not feel compelled to use all the questions or to stick rigidly to the level to which they
are ascribed. You can also use your own questions if you think these are applicable and relevant.

If the learner is able to develop what s/he says beyond just answering the questions, this should be
encouraged - it may be that her/his spoken English is above the level originally identified, in which case
you may need to explore further at higher levels.

If the learner has problems responding to the questions, then there is probably no point using the pictures

to explore further.

ESOL picture prompt task booklet

There are five sets of pictures, with four pictures in each set. They cover the following topics:

Set 1 Sport Pictures 1a, 1b, 1c, 1d
Set2  Transport Pictures 2a, 2b, 2¢, 2d
Set3  Food Pictures 3a, 3b, 3c, 3d
Set4  Family Pictures 4a, 4b, 4c, 4d

Set5  Town and country  Pictures 5a, 5b, 5¢, 5d

Choose a set of pictures and questions that you think will be interesting and relevant to the learner. While
one set of pictures should suffice for the assessment, feel free to use another set if the conversation runs
outor the learner does not seem very interested in the stimuli. You should give the learner all four pictures
in the set.

Topics given for each set of pictures should be used as a guide only, and questions or topics above or
below the level indicated should be used if this is considered appropriate. You can introduce topics more
sitable for your learner’s particular background if you prefer, or use your own pictures instead of those
supplied. The more you use the materials, the more likely it is that you will no longer need to refer to the
topics suggested.

The aim is to have a conversation rather than just asking for a description of the pictures. You should use
the learners’ responses as cues to develop interactions that allow the learners to be comfortable, and to
demonstrate their oral abilities with topics that are interesting and relevant to them.

The conversation should be brought to an end when you feel that you have enough information to make

a judgment in the areas included on the diagnostic grid. This will probably be around 10 or 15 minutes
in most cases
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* For each set of pictures, suggestions are made for additional topics which could arise. These are not
necessarily level-related.

* Questions are assigned to levels. However, these are only suggestions. At the higher levels, a simple
question may still be useful as a way of starting off the conversation. At the lower levels, learners may
nevertheless be able to communicate on the more complex topics, albeit more simply.

* Regardless of the level of the learner, it's a good idea to begin by giving out the pictures, asking
her/him to look at them, explaining their purpose as far as possible, and asking one or two questions
to make sure s/he can identify and name what is in the pictures.

* Remember that not all topics will be suitable for all learners. Be sensitive to differences in age, ethnicity,
gender, religion and life experiences, and switch to another set of pictures if the learner appears at all
uncomfortable with a topic.

Diagnostic grid

You need to have a copy of a diagnostic grid at the appropriate level for each learner you assess. As
already mentioned, some learners might find it distracting if you are completing the grid during the
conversation, so it would be a good idea to avoid this by recording the conversation if possible. However,
there will be many situations where this is not possible. If this is the case you need to make sure that you
are very familiar with the both the grid and the details of the specific component skills, communicative
features, grammar and phonological areas for which you are seeking diagnostic information. This will
mean that you should be able to tick the relevant category discreetly without interrupting the flow of the
conversation.

For each of the areas included on the grid, you need to judge whether the learner’s skills are ‘emerging’,
‘consolidating’ or “established’. The definition of these three categories, and the action to be taken as a
result, is as follows:

Meaning Action

Emerging The learner shows little or no Investigate at the level below
evidence of having skills in this
area

Consolidating The learner has some skills in Needs to be included in the
this area, but they are not yet learner’s individual learning
secure. plan

Established The learner does not appear to Investigate at the level above
have any problems with skills
in this area.
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The diagnostic grid for the speaking task does not include all the component skills of speaking which are
described for each level in the Adult £SOL Core Curriculum. Those included are ones which can be most
easily assessed during the course of a short semi-formal conversation with a tutor. They are also skills
which are basic and important, and diagnosis in the area of these skills should provide useful starting
points for learning.

Diagnosis of skills in other areas needs to be done in the classroom context, where a wider range of
patterns of interaction will be available. In particular, the specific communicative functions described
within Speak to communicate, and many of the Engage in discussion component skills, can be best
assessed more informally by observation during class activities. These may include, for example,
information gap exercises, use of dialogues, role play, or group discussions. The sample activities
described in the curriculum also provide useful examples of speaking tasks which can demonstrate
particular component skills.
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Entry 1

Entry 1/2
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Possible extension

Cooking

Problems of world hunger
Agriculture

Health

What are these?

Do you like these foods?

What's your favourite food?

Which of these would you most like to eat? Why?

Tell me what is good or bad about these foods.

Which of these is most healthy and which tastes best? Which do you prefer?
Why?

Do you think there are some foods which people should not eat?

Some people eat too much. What are the effects of this?













