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Aim

The aim of this module is:

- to support collaborative working in the design and
delivery of more effective embedded teaching and
learning sessions.
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Outcomes

You will have:

- an understanding of the different approaches to
collaborative working

- analysedthe experiences of pracitioners who
successfully collaboratedin delivering an embedded
vocational programme:

- explored which approach will suit your programme area
and consider collaborative working amangements

- identified the crifical success factors for effective
collaborative working

- agreeda plan of working together which will continue the
process that has started today.

B





Working together to embed literacy, language and numeracy

	Course information
	Length of Session:    Half day [ 3 hours]

	Target group
	Job role     
Literacy, language and numeracy and vocational or other programme practitioners who are working together to develop embedded programmes.

Although practitioners are the target audience for this CPD, it would be beneficial for participants’ line managers e.g. vocational managers or LLN managers to attend with them. This would enable them to better support their teams to develop embedded programmes.

Sector: Any

	Module snapshot
	The training will provide participants with the opportunity to focus on how to develop effective working partnerships to deliver an embedded curriculum. They will consider a range of approaches to collaborative working and identify one that suits their team or programme and resources. 

They will have time to explore together their personal skills, values and practice and how they can use identified strengths to develop effective partnerships.

Participants will look at:

· NRDC research

· SfLIP case studies

· LSIS  guidance: Improving learner success by embedding literacy, language and numeracy.

· LSIS  Films of effective practice

	Aim
	The programme aims to:

· support collaborative working in the design and delivery of embedded teaching and learning sessions.

	Outcomes 
	Participants will have:

· an understanding of the different approaches to collaborative working


· analysed the experiences of practitioners who successfully collaborated in delivering an embedded vocational programme

· explored which approach will suit their programme area; considered collaborative working arrangements and identified the critical success factors for effective collaborative working

· agreed a plan that will continue the process of working together that has been started in this session.

	Course overview

	Session
	Content

	Introduction 
	· Findings from research on collaborative working in embedded delivery

	What are the key elements of collaborative working?
	· The skills that practitioners require to work well together

· The implications of working together to embed, for the roles of the vocational and LLN practitioner

	Identifying your starting point: where are you now and where would you like to be?
	· Approaches which characterise collaborative working and team teaching

· Identifying starting points and planning for development



	Making it work: creating successful partnerships or teams
	· Identifying and exploiting the skills and strengths in the embedded team or partnership

· Similarities and differences between the role of literacy, language and numeracy practitioner, and the vocational or other programme practitioner

· Advantages and pitfalls of working together

	Making it work: the power of positive thinking
	· Exploring barriers to success and positive strategies to overcome them

· Promoting positive change in partnerships

· Introducing the scaling technique

	Conclusions
	· Refining future plans, drawing on the reflection and action log

· Complete evaluation forms

	
	

	How is the course assessed?
	There is no formal assessment of outcomes. However, participation in this session, followed by implementation of new ideas, evaluation of and reflection on the impact of the change in teachers’ practice could contribute to participants’ personal continuing professional development (CPD) plans. This can form part of the requirement to complete at least 30 hours of CPD each year (pro rata for part-time staff) in order for teachers to remain in good standing. Evidence of this professional development, and reflection on its impact, will be required for the professional development portfolio.

	This course maps to these professional standards: (as appropriate)
	Level 5 Award in Developing Embedded Approaches to Literacy, Language and Numeracy for Teachers in the Lifelong Learning Sector:

· Unit 1 – Understanding embedded approaches for delivery for developing literacy, language and numeracy skills (elements 2&3)

· Unit 3 – ‘Planning embedded approaches for developing subject focused knowledge and skills’ (element 1) 
· Unit 6 – ‘Planning embedded approaches for developing literacy and language skills’ (element 1) 

· Unit 9 - ‘Planning embedded approaches for developing numeracy skills (element 1) 

	Trainer experience 
	Trainers must have:

· at least three years’ experience of teaching adult literacy, language and/or numeracy in Learning and Skills Council-funded provision

· at least one year’s experience of training

· a Certificate in Education or equivalent, together with specialist qualifications in teaching adult literacy, language and/or numeracy, or in working with learners with learning difficulties and/or disabilities

· undertaken the core curriculum training in literacy, numeracy,  ESOL, the pre-entry curriculum and/or the Access for All guidance document, or appropriate other training.

	Reference material for trainers
	· Raising Standards: A Contextual Guide to Support   Success in Literacy, Numeracy and ESOL Provision – Embedded Learning QIA (2008)
· ‘You wouldn’t expect a maths teacher to teach plastering…’ Embedding literacy, language and numeracy in post-16 vocational programmes – the impact on learning and achievement  National Research and Development Centre for Adult Literacy and Numeracy (2006).
· QIA guidance: Improving learner success by embedding literacy, language and numeracy.(2008)
· QIA Films of effective practice (2008)
www.subjectlearningcoach.net
Subject Learning Coach website

Subject-specific multi-media teaching and learning resources in priority subject areas: Business, Construction and the Built Environment, Foundation Learning, Society, Health and Development ICT, Land-based studies, Mathematics, Science, Engineering, Creative and Media and  Modern Foreign Languages

http://www.subjectlearningcoach.net/resources/index.aspx 

	
	QIA Gold Dust resources

http://golddust.bdplearning.com/
Working together to develop embedded schemes of work

Partnership teaching to embed Literacy, language and numeracy        programmes Northampton College

http://sflip.excellencegateway.org.uk/pdf/QIA06_CS_Northampton.pdf


	Pre-course activity for participants
	N/A

	Equipment required
	The following equipment is required:

· a display table

· two flip charts and pens

· a laptop, data projector and screen to show a PowerPoint presentation and DVD 

· coloured sticky notes: 3 inches x 5 inches.


	
	
· 
· 

· 





Session Plan and Resources for:

Working together to Embed Literacy, Language and Numeracy

	Time
	Content
	Resources

	
	
	No
	Style
	Title

	20 minutes 

(20)
	Welcome, housekeeping and introductions
Icebreaker

Aim and objectives of the day

Reflection and action log

The evidence base for working together to embed


	TN1

PP2-3

HO1

PP4-7


	Trainer notes

PowerPoint slides

Handout

PowerPoint slides
	Introduction and Ice-breaker

Aim and objectives of the day 

Reflection and Action log

The evidence base

	20 minutes (40)
	What are the key elements of effective collaborative working?
	TN2

PP8-14

DVD
	Trainer notes

PowerPoint slides


	What are the key elements of effective collaborative working?

Implications of working together to embed for the roles of the vocational and LLN practitioner

QIA Films of effective practice [2008]

	60 minutes(100)


	Identifying your starting point: where are you now and where would you like to be?


	TN3

PP15-16

HO2a & 2b

HO3a

HO3b

HO4


	Trainer notes

PowerPoint slides

Handout

Handout

Handout

Handout


	Identifying your starting point: where are you now and where would you like to be?

Examples of approaches to collaborative working

Approaches to collaborative working in the teaching/training room: where are you?

Approaches to collaborative working outside the teaching/training room: where are you?

Implementing an embedded approach - pages 9-13 from the QIA guidance Improving Learner Success by Embedding Literacy, Language and Numeracy.

	
40 minutes

(140)
	Making it work: creating successful partnerships or teams
	TN4

PP17 -19

HO5
	Trainer notes

PowerPoint slides

Handout
	Making it work: creating successful partnerships or teams

Getting your act together

	30 minutes

(170)
	Making it work: the power of positive thinking
	TN5

PP20 - 24


	Trainer

notes

PowerPoint slides


	Making it work: the power of positive thinking

Making it work: the power of positive thinking



	10 minutes

[180)
	Conclusions
	TN6


	Trainer notes


	Refining your plans, drawing on the reflection and action log




	res no.
	style
	title

	TN1
	Trainer notes
	Introduction and ice-breaker


Notes:  

1. To prepare for the icebreaker, make a scale numbered 1-10 on sheets of paper and mount them along a wall. The activity will enable you to judge participants’ starting points and experience and to plan ahead for the following session. You will also be able to refer to the scale later in the session when discussing use of the scaling technique.

2. Participants may attend as ‘buddy pairs’, teams or as individuals who will be working with colleagues to develop embedded approaches. They will have between them:

· experience of teaching a vocational and/or other course 

· experience of teaching literacy, language and numeracy.

They will now be seeking to understand how they can work together effectively both inside and outside the training room / classroom to deliver embedded literacy, language and numeracy (LLN) sessions. You will need to consider the most effective approach to organising group and paired work to facilitate participants’ understanding and knowledge.
Welcome the participants and address matters of housekeeping.

Explain the focus of the day.

Icebreaker (allocate 15 minutes for this activity)

Ask participants to move around and introduce each other. As they do this, ask them to consider where they think they are now on a scale of 1-10 in terms of:

· Their confidence and competence in working collaboratively with other practitioners to embed literacy, language and numeracy

After 10 minutes, ask participants to place themselves along the scale for each of these themes and then to return to their seats. 

Using PP2 & 3, which state the aim and objectives of the day, explain that the purpose of this session is to give them time to explore aspects of working together and to give them confidence to improve their score on the scale. 

Describe the structure and content of the day. 

Highlight Handout HO1 - the ‘Reflections and action log’ and its use. Participants will complete this throughout the session and you should allow time at the end of each section for them to do so. Encourage participants to record their thoughts, ideas and actions to help them to develop collaborative working. At the end of the session ask participants to draw on the log to determine a plan for further action.

The evidence base

To set the scene for current developments in embedded provision, refer to the refreshed strategy, Skills for Life: Changing lives, which states,  

“By 2011, we … expect all LSC-funded providers to offer embedded Skills for Ife provision where appropriate, as well as stand-alone Skills for Life courses.”

Acknowledge the difficulties in resourcing collaborative working and explain that the LSC is reviewing how embedded Skills for Life activity can be funded and recorded as a single Skills for Life vocational learning aim. Any subsequent changes to funding will be introduced in August 2010.

Present a brief overview of the most recent key findings from NRDC research relating to embedded LLN provision and the implications of this research for organisational structures and collaborative working. (PP4)
The research identified 30 features that had an impact on the effectiveness of embedded provision. These are listed in Appendix 2 of the publication (below) and have been grouped under four broad headings in the research summary:

· features of teaching and learning

· teamwork

· staff understandings, values and beliefs

· organisational features.

You can find more details of the research findings in:

 “You wouldn’t expect a maths teacher to teach plastering…” Embedding literacy, language and numeracy in post-16 vocational programmes – the impact on learning and achievement. NRDC (November, 2006)
Next, narrow the focus to relationships between vocational and LLN specialists and the need for close teamwork. (PP5-7)

Both vocational and LLN skills require significant expertise to teach well. Learners benefit from being taught by teams of staff, each with their own areas of expertise, working closely together. It is important that embedding teams include staff with specific expertise in numeracy as well as in literacy.

Effective practitioner teams shared a vocational objective for their learners and were strongly learner-centred.

NRDC 2006 (“You wouldn’t expect a maths teacher to teach plastering …”) research report found that where a single teacher was asked to take dual responsibility for teaching vocational skills and LLN, the probability of learners succeeding with literacy and numeracy qualifications was lower.

	res no.
	style
	title

	HO1
	Handout
	Reflection and action log


This log is a working document to record your thoughts, ideas and actions as you go through the session.
	Reflections and observations



	Action 1



	Action 2



	Action 3




	res no.
	style
	title

	PP2-3
	PowerPoint slides
	Aim and objectives
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Features of effective embedded provision
)

When there is a whole-organisation approach:

+ organisational policies and managers support embedded
provision in principie

+ seniorand middle managers support embedded
provision in practice

+ organisational arangements support embedded
provision

+ resourcing and working conditions support embedded
provision

National Research and Development Centre for AdultLiteracyand
Numeracy, 2006
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Features of effective embedded provi:

2)

Teamwork:

+ commitmentto collaborative teamwork from
vocational and LLN staff

+ formal andinformal shared planning

+ teamidentity e.g. shared staffrooms, jointactivities.

National Research and Development Centre for AdultLiteracyand
Numeracy, 2006




	res no.
	style
	title

	PP4-7
	PowerPoint slides
	The evidence base for working together to embed
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Features of effective embedded provision

(3)
Team values:

+ shared commitment to leamers’ vocational success

+ respect for, and understanding of, each person’s
specialism

+ commitmenttoleam from each other.

National Research and Development Centre for AdultLiteracyand
Numeracy, 2006
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Dual-skilled or specialist teachers?

“The embedded approach failedto work only when
vocational teachers were also expected to teach literacy
andnumeracy.”

National Research and Development Centre for AdultLiteracy and Numeracy,
2006




[image: image16.png]Skills for Life (\{
Support Programme LSIS'

Collaborative working: research
findings

“Literacy, language and numeracy has to be subsumed
into the overall vocational objective for the leamer.”

National Research and Development Centre for AdultLiteracyand
Numeracy, 2005
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Collaborative working: research
findings

“Qualifies possessed by tutors and relationships
between them were more importantthan general
curricular models of embedded provision.”

National Research and Development Centre for AdultLiteracyand
Numeracy, 2005




	res no.
	style
	title

	TN2
	Trainer notes
	What are the key elements of effective collaborative working?


Activity

Ask participants to watch a short section from the DVD Films of effective practice
[QIA]. Ask participants to consider, from their personal experience of working with colleagues and drawing on the DVD, the following:

· What are the key elements of effective collaborative working?

· What are the skills that practitioners require to work well together?

Show the section entitled:

Vocational and ESOL tutors meet from Construction with embedded ESOL at the College of North East London. It runs for 2.36 minutes.

Allow participants some time to discuss their thoughts and then draw the group together and gather some ideas on a flip chart. This can be added to as the session continues. Some examples may be:

· tutors are keen to learn form each other

· tutors show respect for each other’s expertise.

 Use the following slides drawn from the NRDC research to highlight and extend participants’ thinking around the implications of working together to embed for the roles of the vocational and LLN practitioner.

PP 8

Embedded delivery changes the status and roles of vocational and LLN practitioners. Vocational practitioners have a natural legitimacy in the eyes of learners, whereas the role of LLN practitioners is often seen to hold less status – it is frequently perceived as a supporting or enabling role.

The embedding of LLN and the active promotion by the vocational practitioner of the importance of LLN skills, encourages learners to value and respect LLN as an important part of the job to which they aspire. 

In this way, embedding adds status to LLN and to the role of the LLN practitioner. 

Embedding alters the relationship between the vocational practitioner and the LLN practitioner and their curriculum roles. Both parties may find this difficult to accept! The LLN practitioner has less control over the curriculum and how it is taught. With the vocational or ‘host’ subject taking priority, the vocational practitioner may find it hard to adapt to collaborative work and to accept the changes necessary to embed LLN.

PP 9 

In successful collaborative working, both sets of practitioners adapted their modes of working and their attitudes.

Vocational practitioners modified their classroom practice to include planned opportunities to develop and practise LLN skills in vocationally relevant tasks.         LLN practitioners:
· were willing to learn about the curriculum content of the vocational area and about which specific LLN skills were needed to succeed in the vocational learning

· learned how best to provide support for learners, taking account of vocational teaching approaches and content.

The research found staff working together in a wide range of ways and they achieved success using very different approaches, often during the lifetime of a learning programme. Collaborative activities included joint planning of schemes of work and session plans, joint timetabling, development of embedded learning activities and materials.  The single most important objective was to achieve “an integrated holistic experience for learners.”

PP 10-11 

The following slides give examples of how managers and practitioners have worked together to develop embedded programmes. They demonstrate how the practitioners have adapted their ways of working to meet the needs of the learners and to play to each others strengths. 

PP 12

Colleagues working together might best view their relationship as developmental and evolutionary, especially when embarking on embedding for the first time. There are several variables to consider.

· Curriculum priorities must be planned for and accommodated.

· Learners’ needs must also be taken into account. These may change over time; monitoring of understanding may reveal additional development requirements or the need to reinforce or extend learning.

· The working relationship between practitioners will also change as they become more conversant with their roles: open and honest feedback and evaluation will influence direction and approaches. Mutual respect and trust is essential to this.

PP 13-14 

Although challenging, collaborative working has benefits for practitioners and learners

PLAN > DO > REVIEW > LEARN > APPLY
Understanding and developing this close working relationship, and planning how to take it forward, will be the focus of the rest of the day.

But, first, participants need to establish their starting point.

	res no.
	style
	title

	PP8-14


	PowerPoint slides
	The implications of working together to embed for the roles of the vocational and LLN practitioner
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Different approaches: example 1

- LLN skills taught first — then applied to vocational
skill with appropriate specialist tutor leading.

- Thetutors planned together discussing content,
who wouldlead, and appropriate resources.

- Laterinthe course, the tutors decidedto splitthe
groupintolevels 1 & 2 so they could more
effectively manage the leamers andtheir leaming.

Tutors on Childcare Course
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Different approaches: example 2

At Total People Ltd., a work-based leaming
providerin the North West, the SfL Manager worked
closely with the Health and Social Care Manager
after they identified that not enough learners from
this sector were signing up to Train to Gain SfL
courses. The 2 managers co-facilitated team
meetings sothat theirteams could collaboratively
identify common workplace difficulties and develop
LLN resources and approaches for health and social
care leamers.
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Moving forward

“The key is for vocational and literacy, language and
numeracy teachers to plan andwork genuinely
togetherand share responsibility for the course.”

“Tutors’ own fears of the unknown other needto be
dissipatedthrough team working. Embedding seems
to require shared working over intensive periods.”

National Ressarch and Development Centre for AdultLiteracy and
Numeracy, 2005
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The challenge — and rewards

“Embedded provision s likely to be professionally more
demanding and more time-consuming for tutors than
traditional models, butalso more rewarding.”

National Research and Development Centre for AdultLiteracyand
Numeracy, 2006

“We have stronger teams that have bonded through the
embedding process. They are confident where they are
goingand hatitis in the right direction.”

Directorworking atKEITS Ltd - WL
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“Team teaching with a Skills for Life tutor worked
really well. Ithelped learners see how literacy and
‘numeracy is needed within their vocational area and
they saw it as part of their course. Even though they
knew they had o do ‘spellings’ or‘multiplication’
they saw the relevance of it. _Instead ofmoaning
about-Basic Skills' lessons, they actually looked
forward to them. They liked having two teachers in the
session who had different expertise. From my own
point of view, it helped me become more aware of the
literacy and numeracy skills required in my lessons and
1 now feel more confident in covering these things in
theory sessions”

(Steve Boothby, Construction tutor, Cornwall College) "
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Identifying your starting point

Where are you now? Where would you like to be?

Aim:

- to reflect on your currentworking relationship andto
consider how to move forward.

Objectives:

- toidentify some models of collaborative working
amangements

- to review currentways ofworking together

* to considerthe advantages and disadvantages of
adopting different ways of working together

- to generate questions to support successful team
working.
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Where are you now?

In pairs, consider:

- where yourworking partnership is now

- theadvantages and disadvantages of these
approaches for your own context. What might
work? What might not work?

- where youwouldlike to be.

Share your findings with others.
Agree three key questions that will need answering to
ensure successful team work 1




	res no.
	style
	title

	TN3
	Trainer notes
	Identifying your starting point: where are you now and where would you like to be?


PP 15 introduces the aim and objectives of this activity: to identify some approaches to collaborative working; identify what collaborative work participants are already involved in and what other types of working arrangements they would like to develop. 
Ask participants to read 1 or 2 of the case study snippets relevant to their sector in HO2a and HO2b and to pick out key features of the collaborative working happening in those organisations. Take feedback and highlight the variety of approaches that providers have developed as appropriate for their context, learner groups, staff skill etc.  (10 minutes)

Ask participants to look at Handouts 3a and 3b. The two diagrams show:

1. approaches to collaborative working in the teaching/training room

2. approaches to collaborative working outside the teaching/training room.

Talk through any approaches to ensure understanding. The ‘approaches’ are drawn from general teaching theory and practice and are not intended to cover all possible situations. They reflect a ‘continuum’ of practice identified from the research. 

An approach many providers have used has been team teaching so you may wish to explore this in more detail. The purpose of team teaching here is as an effective means to an end, and possibly a short- to medium-term activity in view of costs, timetables and so on. Team teaching can be particularly effective in two ways, as confirmed by the experiences of staff working on the QIA Whole Organisation Approach Pathfinder project (2004-07):

1. as a means of exploring and trialling new ways in which the content (particularly in theory sessions) is delivered and can, and should, be used to develop LLN skills; for example, it can help practitioners become aware of how to manage differentiation more effectively

2. as a means of upskilling both staff, provided there is good peer review and feedback in place and a sound evaluation model is used; peer coaching is one way to achieve this. 

However it is important to recognise that any collaborative work requires participants to explore these issues and they are central to effective practice.

 (10 minutes)

PP 16 outlines the next activity which gives participants time to consider where they are now in terms of collaborative working, reflect on the approaches they have just looked at in handouts 2 and 3 and consider how they might want to develop their own partnership working. 

Ask pairs to work together to consider for 20 minutes: 

· where their working partnership is now

· the advantages and disadvantages of the models for their own context.

They should ask themselves the following questions.

· What might work? 

· What might not work?

· Where would we like to be? 

Encourage participants to annotate the diagrams in HO3a and HO3b to record their thoughts.

Ask pairs to share their findings with other pairs sitting at the same table and to agree three questions that they will need to answer in order to work successfully as a team to embed LLN. 

Take feedback from each table and record the questions on a flip chart. Keep the questions in view for the rest of the session and refer to them as the session progresses. Prompt the participants with some examples, such as the following questions.

· What are our shared values and objectives?

· Which approach will work best for our learners?

· What do we need to consider as we work together?

· Which strengths do we each bring to the partnership?

· What do we each want to learn and understand from the project?

· How should we organise ourselves?

· Who does what?

· How should we present our new embedded approach to the learners?

· How will we review and evaluate our approach?

Take feedback on the activity and draw some general conclusions. 

· Everyone is likely to be starting from a different point. 

· ‘Embedded models’ that will work for each teaching team, each embedded programme, and each organisation are likely to be very different. One size will not fit all.
· The working relationship between the team members will need to be developmental, flexible, open and honest and to be built on shared values and objectives.
· The journey towards successful embedding of LLN is likely to move through a continuum of delivery models and partnership arrangements.

Signpost participants to HO4 in their pack: Implementing an embedded approach, pages 9-13 of the QIA guidance Improving Learner Success by Embedding Literacy, Language and Numeracy. This provides examples of how providers worked together to develop embedded programmes .Ask them to read this later to enhance their learning.

NB Allow some time for participants to complete the Reflection and action log.

	res no.
	style
	title

	PP 15-16
	PowerPoint slides
	Identifying your starting point: where are you now and where would you like to be?
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Working together

“We leamt that we were both sensitive to leamer
needs and that central to the success was the
relationship with each other. We set out right from the
start to establish the status ofthe LLN tutor "

Reflection from a vocational tutor having worked with an LLN tutor
at Northampton College.




	res no.
	style
	title

	HO 2a
	Handout
	Examples of approaches to collaborative working developed by providers involved in SfLIP 07- 08
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A cycle for working together

=ty
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Planning and Review
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Ground rules for working together

- Buildrapportanda working relationship.

+ Investigate your partner's situation

+ Identify strengths and problem areas.

+ Agree specific goals and outcomes.

+ Focus on solutions.

+ Review progress on goals and give feedback
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Working together: identifying and
removing barriers

In pairs or small groups:

+listsome ofthe bariers or problems that might arise
when working together

+ forhalfofthe barriers/problems, suggest strategies
+ record these on flipcharts and display

+ view each others findings and commentor add to
these strategies.
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Making it work: the power of
positive thinking

Iitworks, do more of it if it doesn'twork, do something different
A small change in any aspect of a problem can initate a solution
People have the necessary resources to change problems.
Afocus on future possibilties and solutions enhances change.
Co-operation enhances change.

No sign-up — no change.

The problem is the problem: notthe person

Possibilties are infinite.

PN NN

People have unique ways of solving problems.
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Scaling: where are you now?

On a scale of 1 to 10, where 1 is the worstyou can
imagine and 10 is fine:

- Whereare youthis week?
- Howcome?

- How have you managedto get o far already? (Go for
actions ratherthan feelings)

- Whatdid you do differently to get to this point?

123 4 56 78 9 10




	res no.
	style
	title

	HO 2b
	Handout
	Examples of approaches to collaborative working developed by providers involved in SfLIP 08 - 09
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Scaling: where would you like to be?
When you are one more along the scale:

a) Whatwill you be doing differently?
b) Whatwould | see and hear differently on a video?
) Whowill bethe first to notice?

— Whatwillthey notice first?

— How will you know they have noticed?
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Powerful questions to try

- Whatdo you want from your session?
- Ty to envision success. Can you describe it?

- Whatwill you have to do to achieve this?

- Whatstops you?

- Whatoptions have you got?

- Whatelse?

= How will you or others know when it's worked?

- Iwonderwhatwould happenif you tried...?

+ Suppose...?

- Whatwould... look like o the leamers?

- Whatwouldthe leamers be doing differently?





	res no.
	style
	title

	HO 3a
	Handout
	Approaches to collaborative working in the teaching/training room: where are you?



	res no.
	style
	title

	HO 3b
	Handout
	Approaches to collaborative working outside the teaching/training room: where are you?



	res no.
	style
	title

	HO4
	Handout
	Implementing an embedded approach 


Implementing an embedded approach

Embedding is a widely used term which embraces the concept of bringing together the vocational or host subject with LLN teaching. Central to successful embedding practice is the concept of teamwork or partnership working, supported by organisational policies, structures, processes and plans. This section explores a range of approaches taken by organisations involved in the Improvement Programme and gives practical advice and guidance on:

· Approaches to embedding
· Using staff resources effectively
· Building collaborative partnerships
· Acknowledging concerns.
Approaches to embedding
Because organisations and their learners are so diverse no single strategy or approach will serve all. What is important is the result. Are learners acquiring sound LLN skills to help them achieve their vocational qualification, in a holistic, integrated way? Additionally, the staffing structures that providers put in place to support the embedding of literacy, language and numeracy vary significantly, reflecting the type of organisation and starting point of the provider.

Deciding on a staffing structure

A key question for managers is where to locate the LLN specialists within the organisation’s structure and who has responsibility for delivery. Some organisations on the Improvement Programme choose to:

· locate all Skills for Life, key skills and learning support staff within the same faculty or business area that then services other areas across the organisation
· manage LLN staff as a discrete team, offering LLN learning which is contextualised to the vocational programmes
· place LLN specialists within vocational areas.
Whichever structure is adopted, embedding is most effective when partnerships are between sets of practitioners supported by managers or peers, and the agreed approach has been implemented across the whole organisation with the aim of changing practice, as shown in the example overleaf.
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Loughborough College has developed an integrated approach to
delivering additional support, key skills and Skills for Life. Staff in the team
are multi-skilled and qualified in these areas, removing potential confusion
between key skills and Skills for Life and ensuring learners’ additional
support needs are quickly identified.

Curriculum teams are accountable for LLN achievement, monitored by an
internal performance and standards review system that challenges teams
about their results. No one model is applied universally and teams are free to
develop the approach which best suits their provision.

LLN teachers work with vocational teachers to plan and contextualise skills, On
some courses they co-teach with vocational staff so that the links between
vocational content and skills are made explicitly. The model has worked most
effectively in Sport, Childcare and Electrical Installation where relationships
have had time to develop. Results have been significantly improved, with

the college reporting success rates for key skills in Childcare and Electrical
Installation well above the college rate and those for the main
qualifications higher than the national average.

Embedding and partnership teaching are seen as fundamental to this
achievement so staff are moving into vocational teams to ensure
progress is sustainable.




Using staff resources effectively
The issue of available resources, particularly staff time and expertise, has implications for the approach that a provider adopts. This means that managers need to consider timetabling arrangements to take account of planning and team teaching requirements. Organisations on the Improvement Programme developed a range of creative and flexible approaches to embedding that reflected the context in which they worked and were within the scope of their resources. The examples that follow show some approaches which have worked successfully.

Using embedding champions
A common approach has been to develop embedding champions. These are qualified and experienced staff who have the skills and confidence

to work with curriculum teams to raise the importance of LLN skills development and demonstrate how the teaching of these critical skills can be embedded into vocational programmes. Often champions provide a lead role within a curriculum team, for example:

· offering advice on embedding
· sharing ideas about teaching approaches

· sign posting relevant resources.
Setting up buddy pairs

Several of the providers focused their energies on establishing buddy pairs – an LLN teacher working closely with a vocational teacher. Buddy pairs have made good progress where they have had the support of managers and adequate time for planning. In this approach the pair form a strong working relationship where they share:

· responsibility for the planning and delivery of the programme
· concern for and commitment to learner success.
	At Northampton College, the Skills for Life Manager identified five buddy pairs who would work together to develop embedded programmes. The buddy pairs have set up different approaches to embedding literacy, language and numeracy, based on what they perceive to be learners’ needs, course requirements, preferred styles of working and of course, the resources available to support partnership working.

· One pair intends to deliver literacy, language and numeracy in a fully integrated way, where all key skills will be taught within the vocational programme and several sessions a week will be team-taught.
· Another pair has decided to front-load the team-teaching sessions, with the aim of covering the key skills early in the programme, as they believe that learners can consolidate the skills and use them to improve the quality of their written work in the rest of the programme.


Working in partnership to plan

Partnerships are equally effective where vocational and Skills for Life colleagues jointly plan how to embed literacy, language and numeracy into sessions, explore learning activities and develop embedded learning materials together, but teach independently.
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	Springfield Education and Training is a small work-based learning provider offering NVQs in Early Years and qualifications for teaching assistants. The Skills for Life teacher is part time and has responsibility for developing all learners’ LLN skills.

· She and the vocational teacher have worked enthusiastically to collaborate and bring the two skills sets together. They started with the communications unit in the NVQ, mapping the communication skills to the core curriculum and looking for opportunities to teach these skills in the workshop sessions.

· The Skills for Life teacher has also attended the workshops so that she can improve her knowledge of the course content, as well as observing how skills development opportunities are managed and how they could be enhanced. She has also attended the standardisation meetings of both programmes as well as reviewing existing teaching materials.

Both partners have clearly been willing to change their ways of working for the benefit of the learners. Even though the two

teachers do not teach together in the same learning space, each individual’s work is informed by the other, and so the teaching of the LLN skills are integrated and relevant.


                                        Building collaborative partnerships

Establishing good partnerships between colleagues is essential. Vocational and LLN staff need to think carefully about how they are going to work together both in and out of the learning environment. For example, when team teaching they need a clear idea of who will lead sessions and how they can interweave the various skills. Equally important is developing an understanding of each other’s work, skills, and values. Where staff had positive attitudes to this approach and have been allocated time to work together, they described real benefits for learners and themselves.
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Having time to liaise and plan was a challenge. Tutors were used to working in their own way and had to alter this to fit in with each other. They made use of email to support this process – letting each other know their plans and coming to a consensus[image: image4.png]



Manager, Shipley College
Acknowledging concerns 

Inevitably, some staff may be sceptical or anxious about working together. Creating opportunities for people to voice their worries and concerns and then supporting them to work collaboratively often result in a gradual increase in commitment. The following example demonstrates how creating an opportunity for reluctant staff to air their misgivings served to move things forward.
At HMP Leeds, initial reluctance from curriculum staff to get involved in partnership working was tackled through two training sessions, which focused on team working and how to embed literacy, language and numeracy. The intention was to introduce a cross-curriculum programme using a thematic approach by embedding literacy, language and numeracy across subject specialisms.

During the training sessions staff were encouraged to voice reasons for their reluctance. This highlighted several concerns, such as they:

· could not see the relevance within their subject areas

· did not have time to plan sessions

· were not confident with the core curricula

· could not see how they could incorporate another area of

  learning to work alongside their specialism.

Offering staff this opportunity to air their misgivings helped them

to move on.
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 The general feeling is that we are growing as a united team and providing far more interesting and relevant lessons. Work from the initial theme is currently on display in a prominent area of the prison and has received a great deal of praise from both prisoners and staff. [image: image6.png]



           Skills for Life Co-ordinator, HMP Leeds


	res no.
	style
	title

	TN 4
	Trainer notes
	Making it work: creating successful partnerships or teams 


Explain that the aim of this session is to provide strategies for combining the skills of practitioners efficiently and effectively to embed literacy, language and numeracy (LLN).

PP 17

Northampton College worked on the in SfLIP 2006 -7 and 2007-8; staff have developed very successful working arrangements. The aim of PP17 is to show participants that working in partnership creates new opportunities. However, it requires us to change the way we work, and time to work with and support our colleagues. Time is always very scarce, but time invested now will be time well spent in terms of changing practice. 

Introduce HO5 Getting your act together which explores the essential characteristics of successful partnerships or teams. Successful partnerships usually embrace some shared interests, skills, experiences and values. They also involve the recognition and use of different abilities, preferences and so on. For example, participants may recognise through this activity that they have different approaches to discipline in the teaching setting, or different teaching strategies. These could cause problems if differences are not recognised and a professional way forward is not agreed. 

Note to trainer: it is important that you encourage partners / teams to consider the particular issues that might be associated with embedding numeracy skills. Giving support for numeracy and mathematics often creates particular local problems associated with local available expertise. This problem is also compounded by the fact that the nature of the specialist numeracy support is different for those vocational areas that are numeracy/mathematics rich (e.g. engineering) and those which are not (e.g. performing arts). In the case of the former the vocational tutor usually has the numeracy awareness and the personal numeracy skills, but needs help with supporting the learners who lack the personal numeracy skills. In the case of the latter there is often a lack of awareness of numeracy issues altogether and sometimes considerable anxiety about personal numeracy skills.

The activity enables participants to explore their own strengths as teachers and the skills that would complement their own. It is intended to help answer the questions:

· What are our combined skills and strengths?

· What are the key issues?

· How are we going to exploit our strengths and address these issues?

An alternative approach to this stage of the team-building process might be to carry out a SWOT analysis. (Strengths, Weaknesses, Opportunities, Threats). 

Allocate 10 minutes for task 1 and 15 minutes for task 2.

When Task 2 is complete, ask each pair or small group to contribute their three critical success factors for partnership working to create an overall checklist that can be typed up and distributed to participants. These ideas can be added to the list started in previous activities.

In summary, the final list of critical success factors should cover these essential themes:

· skills and knowledge - literacy, language, numeracy and vocational
· beliefs and attitudes

· variety of approaches

· openness, honesty and trust.
PP18 

How do successful partnerships and teams now plan to move forward? This slide aims to show that probably the most effective overarching strategy is to plan and review the work together.  Ask participants where they have come across this type of cycle before. It is effectively a cycle for effective learning and the process steps are exactly the same for teams as for individuals.

In this cyclical approach there is sharing and clarification of:

· purpose

· aims and objectives

· performances and outcome measures

· action plans

· review and evaluation.

Explore through discussion what activities might be going on at each stage in the cycle.
PP 19 

This slide introduces a planning and review framework within which people can work as a pair or a team. It assumes openness, honesty and trust between individuals and is based on:

· understanding of each other’s situation and views 

· investigation of problem areas and identification of some strategies for working together successfully, either as pairs or as a larger team.

Some participants will be familiar with coaching techniques, in particular if they are a Subject Learning Coach as part of the Quality Improvement Agency’s Teaching and Learning Change Programme or within the LLN Quality Improvement Programme. You may wish to adapt or extend this session to explore use of co-coaching approaches to partnership work.

Lead a whole-group discussion to explore the activities that might occur at each stage in this cycle and the skills and approaches that would be useful e.g. open questioning, reflective feedback, summarising. In particular, it appears from research that success depends on defining and sharing a ‘vision of success’ – “What will success look like?” “What will learners say or do?” “What will the learning environment be like?”


NB Allow some time for participants to complete the Reflections and action log.

	res no.
	style
	title

	PP17-19
	PowerPoint slides
	Making it work: creating successful partnerships or teams






	res no.
	style
	title

	HO5
	Handout
	Activity: getting your act together


Aim

To build rapport and awareness of each other’s circumstances and abilities, recognising each other’s strengths and developing positive strategies for co-working.

Successful teams and partnerships usually embrace shared interests, skills, experiences and values. They also involve the recognition and use of different abilities, preferences etc. 

Task 1 (10 minutes)
On your own, consider:
· What skills have you got?

· What skills would complement these?

For example, think about:

· values and beliefs

· your ‘vision’

· vocational and/or LLN expertise

· approach to teaching and learning

· personal skills and qualities

· preferred teaching styles

· personal priorities in relation to learners/learning

· own strengths/weaknesses.

Create a personal list and be prepared to share this with a partner or small team/group.

Task 2 (15 minutes)
Working together can have many advantages but it can also have many pitfalls.

With a partner, or in a small team/group, consider your combined strengths and differences. Identify the potential advantages and pitfalls as a team about to embark on embedding LLN skills in a vocational programme.

List the advantages and pitfalls you have identified, together with strategies to overcome them, explaining your reasoning. Use the Reflections and action log to record your thoughts.

	res no.
	style
	title

	TN5
	Trainer notes
	Making it work: the power of positive thinking


This session asks participants to think creatively about how they can develop collaborative working. It offers them some time to consider some of the issues that may arise and how they can approach them positively.

Implementing collaborative approaches is likely to take some individuals outside their comfort zone.  As individuals and teams change their practice and explore new approaches to teaching and learning, they will be to taking risks and it is likely that not all their experiments will be successful first time. This emphasises the need for an objective review and evaluation process. 

If you have time you might wish to introduce and discuss the principles of an action research approach at the point, in particular the value of practitioner research to individuals/teams who wish to change their practice. A useful introduction, in a LLN setting, is presented in NRDC Reflect Issue 6, October 2006. Pages 14-17. 

PP 20

Activity: exploring barriers to successful co-working and finding positive strategies. 

(Allow 15 minutes)

This activity aims to highlight the need for supportive working relationships and an objective evaluation and review process.  Ask participants to work in small groups to identify and explore some of the barriers or difficulties that they envisage might arise when working together .  For one or two of these  barriers or problems, ask groups to suggest solutions. Ask participants to record their barriers and strategies/solutions on flip charts and to display them round the room. For example, many colleagues comment on the lack of time to meet and plan together. Given that planning is essential to delivering an embedded approach, providers have found other ways of ensuring this happens, such as using e-mail or Skype. There is never enough time, so stress that any time allocated to working together has got to be good news! If participants comment on the lack of funding for resourcing embedded delivery, you might like to mention that through this project, their managers are being supported to address the resource implications of developing a whole organisation approach to embedding. You might also want to signpost the LSC embedding funding guidance. 

Conduct a walk-round review. Invite participants to tour round the flip charts, to comment on the points made, and to add their own positive comments and ideas where relevant.

If some participants already have experience of collaborating to deliver embedded programmes, ask them to share their experiences with the whole group during feedback.

During discussion, draw out the need for pairs/teams to seek positive solutions. 

PP 21
These statements encapsulate the power of positive thinking (or solution-focussed thinking). Solution-focused work was developed by Insoo Kim Berg and Steve de Shazer in Milwaukee, USA, in the 1980s. Their solution-focused therapy was rapidly adopted by psychologists and can help teachers and trainers to find ways to overcome challenging situations as they work together.

Explain that teaching and learning conversations can all too easily become problem-focused. While we need to acknowledge the problems, we need to focus on finding solutions. The process of ‘teaching and learning conversations’ identifies and uses small changes to initiate solutions. 

Explain that by working together, by sharing a ‘vision’ and by concentrating on positive approaches (and following solution-focused principles), participants can find solutions to the barriers and difficulties that will inevitable occur. 

Coaching questions can be used to elicit possibilities and explore them to find solutions. There needs to be co-operation between the two parties. Often novel and effective solutions emerge.

PP 22

PP 22 introduces one of the key ‘tools’ of solution-focused work, scaling. Remind participants that the icebreaker session asked them to decide where they would place themselves on a scale of 1-10 in terms of embedding LLN and collaboration.

Scaling is a very simple and universally useful technique and will be familiar to many participants. Scaling requires you to reflect and decide where on your personal scale of 1-10, you consider that you are now with reference to the issue in hand (e.g. using more interactive approaches in the classroom, giving up smoking, helping learners review their individual learning plans, getting fit etc).

You place yourself on the scale in relation to your past, present and future performance i.e. where you were previously, and where you would like to be if everything went to plan and your vision was fulfilled.This is where it is useful to have a coach or a mentor to hand to use questions and dialogue to help you. Your understanding of where you are can then be compared with the coach’s or mentor’s perception.

The ‘learning conversation’ enables you to identify ideas for improving your performance in small, achievable steps, providing a ‘ladder’ of progression towards overall objectives. In particular, think about the actions and approaches that moved you successfully to where you are now from lower down the scale. They might work again.

PP 23
Use this slide to show how scaling works to encourage you to improve your performance in small and achievable steps. Explain that these are the kind of questions to use to get ideas for action and movement up to the next step.

PP 24

This slide aims to give examples of some useful questions to promote reflection in conversation with your partner/coach or mentor. Ask participants what they notice about the questions: they are ‘open questions’,  and ‘coaching questions’. They  look for personal meaning and possibilities. They encourage visualisation of how things can be.

Activity 
Offer participants the opportunity to try out the scaling technique to build on the work throughout the session, but ensure that the training finishes on a positive note. Do not allow this to become a negative discussion. Focus participants’ energies on what can be achieved and not what can’t.

Choose one of the barriers identified by participants in the last activity (PP 20 ). Ask participants to use the scaling technique to help develop a solution to the barrier. Remind them to use the questions [PP24 ] to help them tease out a solution.

In positive thinking [or solution focussed work] we acknowledge problems but we never collude with negativity.

Encourage participants to look for small steps towards change. Give an example such as Emile Zatepec: “I never ran 1000 miles. I ran 1 mile x 1000.”

Allow 10 minutes each way for this exercise, and then take feedback.

NB Allow some time for participants to complete the Reflection and action log.
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	PP20-24
	PowerPoint slides
	Making it work: the power of positive thinking








	res no.
	style
	title

	TN6
	Trainer notes
	Refining your plans


Remind participants of the aim and objectives for the day (PP 2 and PP 3).

Ask participants to find their Reflections and actions log and to spend a little time drawing up a realistic plan which sets out what they will do to develop ways of working together to embed literacy, language and numeracy.

Take feedback on:

· one thing that each participant has learnt, or a key message that they will take away from today

· actions that each participant plans to do, prompted by today’s session. 

Ask participants to complete evaluation forms before leaving.

Thank participants for their contributions.

Close.
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HMP Bullwood Hall, a male category C prison in the Eastern region, trialled an embedding approach in a Contract Services Workshop – a multi-skills workshop where the men do such tasks as putting batteries into watches, and making signs for display around the prison. Prisoners are foreign nationals speaking up to 50 different languages. The team selected to work together on the project included staff from the prison and from Milton Keynes College, the prison’s specialist provider. The team reported to the prison Head of Regimes and was headed up by the college’s Skills for Life manager; it included 2 college tutors - an ESOL specialist and a vocational tutor accustomed to a workplace focus - and the prison workshop instructor. The college tutors:


worked in the workshop, providing on the spot support to the learners and the workshop instructor (only one at any one time)


supported the workshop instructor  to develop her understanding of the support needed by the learners


developed a resource pack or ‘grab bag’ for the workshop instructor so that she would be able to support the learners in sessions where she did not have the LLN support. This pack focuses on Health and Safety, addressing a real concern across the prison about the level of understanding that the current Health and Safety Induction was giving the men, in view of the language barriers.





The Pre-school Learning Alliance is a national charity organisation offering many services including the training of childcare professionals. 





The collaborative working model is adapted to the needs of the learners. For example, one group of learners studying Level 1 ‘Getting Started in a Pre-school Setting’ experienced a team-teaching approach where the LLN and vocational teachers jointly planned and delivered each session.  The time for joint planning was essential in order to learn about the each other’s areas of specialism and identify the opportunities for LLN skills development in the vocational curriculum. The more they have worked together, the more both specialists have recognised naturally occurring opportunities to develop skills within the early years curriculum. Speaking for different audiences is of particular relevance to early years learners when communicating with children, parents and official bodies; work around instructional texts was embedded into a puppet making session with learners writing each other instructions, emphasising the importance of clear communication. 








Stockton Borough Council offers training for modern apprenticeships in Business Administration and Care (Adult and Childcare) at NVQ Level 2. In their embedded approach, learning support mentors, vocational trainers and the LLN specialist work together. The learning support mentor talks to learners during induction about why LLN skills are important for the particular vocational area they have chosen. As a result, the LLN tutor finds that learners approach key skills sessions much more positively and are ready to learn from the outset.





Joint meetings of the LLN specialist and lead vocational trainers take place every Friday to discuss individuals’ progress and achievement. This had been in place for several years, but since the move towards embedding, these meetings now include a focus on learners’ Maths and English skills. These meetings are now an opportunity for both teachers to share what they’re focusing on, so each can complement what the other is doing. 





The LLN specialist has:


worked with the vocational trainers during half day sessions to support them in planning how to complement the key skills teaching by embedding opportunities to develop and reinforce LLN skills in their sessions. He has supported them to develop effective approaches to developing their learners’ LLN skills, for example, a variety of approaches to teaching long multiplication, and simple ways of calculating percentages.


provided advice on suitable resources and how to access them


supported vocational trainers 1:1 to develop their own LLN skills so that they are more confident in supporting learners’ skills development and can achieve a Level 2 in literacy and numeracy - an organisational requirement for all staff. All have now achieved a Level 2 in literacy and are working towards Level 2 in numeracy. Confidence levels have risen as they are supported in overcoming their fears.











At Southwark College in London, different vocational Schools have developed their own models of embedding, taking account of:


their learners’ levels and interests


staff skills, experience and levels of interest in embedding. 


This ensures that the School owns its embedded model and its staff buy into it. 





Although different embedding models exist, there are two basic approaches to collaborative working between vocational and LLN staff:


vocational and LLN tutors co-teach  


vocational tutors supported by LLN specialists outside the classroom.





The following are examples of how staff have worked together in different Schools.


Key skills tutors worked with engineering tutors to embed LLN skills development into the engineering scheme of work. They planned together, but taught their own subjects separately, both using the embedded scheme of work.


An Arts and Media tutor paired up with an English teacher for support for planning, selecting resources, building opportunities to develop English skills into the vocational teaching as well as having support in the classroom when this was needed.


A catering tutor who also teaches key skills has been better able to meet learners’ specific language needs with peer support from an ESOL specialist who has helped her, for example, to develop appropriately differentiated learning materials.





Work Solutions, a work-based learning provider in Greater Manchester, has developed different collaborative working models for its various programmes: 


E2E, Train to Gain, OLASS/Probation, Pre-recruitment courses, nextstep, Pathways to Work, ESOL, IAG, Job Shops and apprenticeship programmes, delivered by Skills Solutions, a sister company.


 


Ways that LLN specialists and other staff work together include:


joint planning of curricula


high profile use of buddy pairs, that is an LLN specialist and non-LLN member of staff from each the following areas: OLASS, E2E, Adult Employability, ESOL, T2G. They focus on development work around a key theme such as initial assessment in their area


E2E tutors shadowing LLN tutors


informal sharing of practice and resources


peer observations where LLN tutors act as a critical friend to non LLN staff. 





Models of collaborative delivery are:


LLN skills are embedded within the E2E programme and delivered by LLN and E2E tutors who plan and deliver together where possible


Apprenticeship programmes, in which LLN tutors work collaboratively with the vocational tutor in  practical and theory classes and support the vocational tutor in developing LLN skills where appropriate


Train to Gain programmes, in which the vocational assessor and LLN tutor share a joint ILP for each learner. The T2G assessor shares his/her session plan with the LLN tutor, so that relevant LLN skills development can be identified prior to each LLN session.








With the introduction of Construction Diplomas in 2008, the Paints instructors at HMP Moorland in South Yorkshire were very keen for the numeracy tutor, Linda, to help them develop the new curriculum and resources. When Linda looked at the diploma and saw how much maths there was in it, she suggested to her manager that she should work with the Paints Instructors to embed the numeracy. “It just made logical sense because I thought, ‘It’s my job to understand how to teach multiplication by many different methods but the instructors’ job to show the relevance of what I am teaching.’” They started developing teaching approaches and embedded resources together and in September 2008, with the new diploma starting, decided how to structure the course. Linda: “We sat down with the new standards and looked at how we could break it down into sessions. We came up with 19.” They timetabled 19 theory sessions for one morning a week, delivered to half the group at a time by a Paints instructor and Linda. 





Linda and the Paints Instructors have now developed their Paints Scheme of Work* together but it is a continually evolving curriculum. They make maths explicit for the learners. When teaching the theory of colour, the introduction is done by the Paints Instructor, with Linda delivering the maths theory (ratio in this case) but at the end of the session “we spend ten minutes dragging out of the learners what skills they have been developing in literacy and numeracy and how they can be used.”





* See the scheme of work developed in module 4a 





�





GTG Services Ltd, is a training provider based in Sheffield, working in the construction industry. It delivers a wide range of NVQs through Train to Gain and, with support from the Skills for Life Improvement Programme, has developed a whole organisation approach to embedding literacy and numeracy into its programmes. Much of GTG’s success in delivering Skills for Life is due to the effective collaboration of its delivery team. The team is made up of 6 full time NVQ assessors and 1 literacy and numeracy Skills for Life specialist. During the first visit with a learner the assessor will:


talk through the flexibility of their Skills for Life programme and the fact that it is no cost to the learner


guarantee they will experience a personalised programme tailored to their needs


explain the benefits of gaining a Skills for Life qualification in the current economic climate 


begin to build trust and rapport with the learner to increase confidence and start to break down any barriers that learners may have in regards to Skills for Life 





Using this approach, almost all of the NVQ assessors regularly sign learners up to take Skills for Life qualifications. The assessors have been trained by the Skills for life specialist to administer initial assessment and to feed back the results during the first visit. Initial assessment is therefore accepted by learners as being an integral part of the learning process. Diagnostic assessment is carried out by the Skills for Life specialist with those learners that express an interest in taking a Skills for Life qualification. The specialist then builds the identified areas for development into the assessor’s lesson plans and schemes of work using resources which have been developed in the vocational context. As the majority of the delivery is completed on a 1:1 basis, each learner receives a personalised course.  As well as 1:1, GTG offers numeracy workshops. The Skills for Life expert planned the sessions and developed contextualised resources. The NVQ assessors observed the sessions, giving feedback on any further development needed in terms of the vocational content and ease of delivery. It is envisaged, once confident, the assessors will use these resources during their NVQ visits.





�delivery, GTG offers numeracy workshops. The Skills for Life expert planned the sessions and developed contextualised resources. The NVQ assessors observed the initial sessions, giving feedback on any further development needed in terms of the vocational content and ease of delivery. It is envisaged, once confident, the assessors will use these resources during their NVQ visits. 








1 Traditional team teaching:


share instruction of content and skills 


split tasks, for example one practitioner presents new material, another creates a concept map as learners listen and contribute.








2 Collaborative teaching:


share instruction of content, skills and activities


exchange and discuss ideas in front of learners


place emphasis on collaborative, group learning approaches for learners.








3 Complementary or supportive teaching:


one practitioner responsible for teaching the content


another responsible for providing follow-up activities on related topics or study skills





4 Parallel teaching:


group divided into two, with each practitioner responsible for teaching same material to his or her small group


often used alongside other forms of team teaching.





5 Differentiated split group:


group divided according to learning needs


practitioners work with groups separately for whole or part of the session.





6 Monitoring practitioner:


one practitioner instructs the entire group


another circulates, monitoring learners’ understanding and behaviour, and providing support.





Ways of working in partnership in the teaching/training room





1 Team members meet to share ideas and resources but function independently:





sometimes called co-operative teaching


attend team meetings to discuss concepts, course content and ideas for learning delivery and activities


teach independently.





2 Teams of practitioners share a common resource centre:





practitioners teach learner groups independently


share texts and learning resources.








3 Team members teach different sub-groups of learners within an overall cohort:





practitioners share planning for the programme, for example scheme of work, session plans and assessment plans


teach independently.








4 One or two individuals plan the instructional activities for the entire team:





sometimes may be a response to financial or physical constraints


only one or two people’s ideas are incorporated


team members deliver the programme following a plan.





5 Specialist delivery:





team members share planning or programme


each practitioner teaches his or her own specialism to the whole group or cohort of learners.








Ways of working in partnership outside the teaching/training room





How could you build in essential planning





time for staff to develop embedded programmes?





Key messages


Review your staffing policies and timetabling arrangements to ensure that they prioritise the planning time that staff need to develop good embedding practice.


Be flexible and creative when exploring embedding approaches for your organisation. Start by considering which approach best suits your provision and the availability of resources such as staff time and expertise.


Provide opportunities and time for staff to develop a shared understanding and commitment to delivering an embedded approach. Effective teamwork requires careful planning, mutual trust and respect for one another’s knowledge and skills.


Look for ways to bring staff concerns and issues around embedding into the open so that creative ways forward can be found.





from QIA Improving learner success by embedding literacy, language and numeracy pages 9-13, April 2008
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