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= Practitioners(vocational & LLN) planning and,/or AetLENspecislists

delivering embedding programmes I Non-teaching staff
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What do we mean by ‘embedding’?

- “Embeddedteaching and leaming combines the
development of literacy, language (ESOL) or numeracy
with vocational and other skills. The skills acquired
provide learners with the confidence, competence and
motivation necessary forthem to succeedin
qualifications, life and work’
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Embedded programmes:

combine the teaching of literacy, language or numeracy
with a vocational (or other) programme of study, for
example delivering numeracy in the context of
hairdressing

have two or more leaming aims or qualifications withina
single programme —one vocational (or other), one
literacy, language or numeracy

integrate LLN teaching in a variety of ways.
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Greater Manchester

- EZ2E provision
~ LLN skils embedded within the programme and delivered by LLN and
E2E tutors who plan and delivertogether where possible:
- Apprenticeship programmes.
~ Literacy, language or numeracy tutors collaborate with the vocational
tutorin practical andtheory classes and supportthe vocationaltutor in
developing LLN skillswhere appropriate
- Trainto Gai
~ The vocational assessor and Literacy, language or numeracytutor
share ajointILP for each leamer. The TIG assessorshares hisher
session plan withthe LLNtutor, 50 that elevant LLN skils
development can be identified priorto each session





Embedding literacy, language and numeracy: what, why, how?
	Course Information
	Length of Session:    2 hrs

	Target Group
	Job Role:  Teachers and assessors who are not LLN specialists and who are likely to be involved in the future in planning and/or delivering embedded programmes. This may include an organisation’s nominated language, literacy or numeracy contact, who has not received specialist training. 
Sector – Any



	Module snapshot
	An introduction to embedding literacy, language and numeracy into vocational and other programmes. 

	Aims
	The module will enable participants to:

Build an understanding of what embedding literacy, language and numeracy means and what the implications are for non literacy, language or numeracy specialists and their job roles.



	Outcomes 
	By the end of the session participants will be able to: 

· recognise the embedding process and what it involves

· analyse the link between LLN and vocational areas of work

· recognise the link between embedding LLN and the  functional skills/Skills for Life qualifications

· discuss the advantages for embedding for their learners, and their organisation

· identify what embedding means to them and the implications for their job role.

	Course Overview


	Session
	Content

	1. Introduction and aims


	· To introduce trainer and participants

· To set the scene for the topic and illustrate how this module fits in with the stages in developing a whole organisational approach to embedding

· To introduce the reflection and action log and its use

	2. What do you understand by embedded literacy, language and numeracy?
	· To introduce the concept of embedding 

· To look at what embedded programmes look like in practice

· To start thinking about LLN in relation to vocational areas of work

	3. How does embedding support skills development?

What are the benefits of embedding?


	· To discuss how embedded teaching and learning affects achievement and success rates on vocational programmes 

· To highlight government targets set out in World Class Skills 

· The link between embedding LLN and functional skills/ Skills for Life

· The advantages of adopting a whole organisational approach to embedding

	4. What’s the process – what does it mean for me?
	· To identify the various stages of embedding

· To draw out how participants can start/get involved in the embedding process

· To identify personal actions participants need to take, in order to continue on the road to embedding

	CPD, reflection and the Institute for Learning
	There is no formal assessment of outcomes. However, participation in this session, followed by implementation of new ideas, evaluation of and reflection on the impact of the change in teachers’ practice could contribute to participants’ personal continuing professional development (CPD) plans. This can form part of the requirement to complete at least 30 hours of CPD each year (pro rata for part-time staff) in order for teachers to remain in good standing. Evidence of this professional development, and reflection on its impact, will be required for the professional development portfolio. To find out more, go to www.ifl.ac.uk


	This course maps to these professional standards
	Level 5 Award in Developing Embedded Approaches to Literacy, Language and Numeracy for Teachers in the Lifelong Learning Sector:

Unit 1 – ‘Understanding embedded approaches for developing literacy, language and numeracy skills’ (elements 1,2 and 3)

Unit 4 – ‘Implementing embedded approaches for developing subject focussed skills’ (element 1)

Unit 7 – ‘Implementing embedded approaches for developing literacy and language skill’ (element 1)

Unit 10 – ‘Implementing embedded approaches for developing numeracy skills’ (element 1)



	Trainer experience
	Trainers should have:

· at least three years’ experience of teaching adult literacy, language and/or numeracy in Learning and Skills Council-funded provision

· at least one year’s experience of training

· a Certificate in Education or equivalent, together with specialist qualifications in teaching adult literacy, language and/or numeracy, or in working with learners with learning difficulties and/or disabilities

· undertaken the core curriculum training in literacy, numeracy, ESOL, the pre-entry curriculum and/or the Access for All guidance document, or appropriate other training



	Reference material for trainers
	Improving Learner Success by Embedding Literacy, Language and Numeracy QIA booklet, 2008 

	Pre-course activities for participants
	N/A

	Equipment required
	The following equipment is required:

· a display table

· two flip charts and thick marker flipchart pens 

· highlighter pens (1 each)

· sticky notes and multi-use tack

· laptop, digital projector and screen for PowerPoint

	Resources needed for reference during the session
	· NRDC Embedding research

· The Adult Literacy core curriculum

· The Adult Numeracy core curriculum

· The ESOL core curriculum

· Functional skills standards

· QIA booklet “Improving Learner Success by Embedding Literacy, Language and Numeracy” 2008




Session plan and resources for: Embedding – what, why, how
TN – trainer notes HO – handout  R – resources
	Time
	Content
	Resources

	
	
	No.
	Style
	Title

	
	Registration and refreshments
	
	
	

	5 mins

(5)
	Getting to know each other – optional ice breaker for people as they arrive to share experience
	R1
	Resource
	Ice breaker – Find someone who…


	10 mins

(15)
	Welcome

Welcome, housekeeping, introductions. 

· Go through course objectives and learning outcomes.

· Go through session content.

· Introduce Reflection and action log.

· Take feedback from the icebreaker.
	TN1

PP2&3

HO1

HO2


	Trainer notes
PowerPoint slides

Handout & poster
Handout
	Introduction and aims

Introduction and aims
Stages in developing a whole organisation approach to embedding
Reflection and action log

	15 mins

(30)
	What is embedding?


	TN2

PP4
R2
PP5

PP6

PP7
	Trainer notes

PowerPoint slides
Resource (cut up as cards in sorting activity)

PowerPoint

PowerPoint

PowerPoint
	What do you understand by embedded literacy, language and numeracy?

What do we mean by embedding?

Skills sort card activity

What do embedded programmes look like?

Work Solutions models of delivery
City College Manchester – HMP Full Sutton – model of delivery

	45mins
(1hr15)
	Why embed?– looking at the facts
	TN3

PP8 -14
HO3

HO4

HO5a
H05b


	Trainer notes

PowerPoint slides
Handout

Handout

Handout

Handout


	Why embed?

Why embed?

Comparing the skill 

Comparing the skill -answers

Case study – HMP Moorlands Hall
Case study – Lambeth College

	45mins
(2hrs)
	How do we embed? – the process and practicalities


	TN4

HO6

HO7

HO8


	Trainer notes

Handout
Handout

Handout


	How do we embed?

Key considerations for successful embedding (1)
Key considerations for successful embedding (2)
What does embedding mean for me?


	res no.
	Style
	title

	TN1
	Trainer notes
	Introduction and aims




Although the primary target audience for this module is non-LLN specialists, it is also open to LLN practitioners who may have been nominated as their organisation’s LLN representative but may not have received specialist training.
You will need to identify participants who fall into this category during the ice-breaker.
Welcome the participants and address matters of housekeeping.

Explain the focus of the day and introduce the participants.

Icebreaker (this activity should be carried out whilst people arrive). Each participant should be given a copy of R1 on arrival. Ask participants to move around the room and try and find someone that matches each of the statements on R1 and record their names on the proforma. 
PowerPoints 2&3:
Aims and objectives for the day

Explain that the purpose of the session is for them to become familiar with the what, why and how of embedding literacy, language and numeracy. Remind participants that their organisation is participating in the LSIS Skills for Life Support Programme support to develop a whole organisational approach to embedding literacy, language and numeracy. Therefore, the concept of embedding is an organisational priority. Use this time to ascertain if any participants have had any experience of embedding before, and if so how much.  

Describe the content and structure of the session.

Using the CPD diagram (HO1) highlight the position of the training in the ‘Stages of developing a Whole Organisation Approach to Embedding’.
Highlight HO2, the Reflection and action log and its use. Participants will finalise this at the end of the session. Encourage participants to record the thoughts, ideas and actions that will help them to develop embedded practice. At the end of the session participants will be asked to draw on the log to determine a plan for further action.
Take feedback from the ice breaker as appropriate, particularly on participants’ prior experience of embedding LLN.
The evidence base

To set the scene for current developments in embedded provision, refer to the refreshed strategy, Skills for Life: Changing lives, which states,  

“By 2011, we … expect all SFA-funded providers to offer embedded Skills for Ife provision where appropriate, as well as stand-alone Skills for Life courses.”

Acknowledge the difficulties in resourcing embedded delivery and explain that the LSC is reviewing how embedded Skills for Life activity can be funded and recorded as a single Skills for Life vocational learning aim. Any subsequent changes to funding will be introduced in August 2010.
	res no.
	Style
	title

	R1
	Resource
	Ice breaker – find someone who…




	Move around the room talking to the other participants to find someone who…
	Name

	has taught their vocational subject for more than five years


	

	has a literacy, numeracy or ESOL specialist in their team with whom they can work in partnership
	

	knows the percentage of adults in England with language, literacy and numeracy needs


	

	has recently attended a leisure or vocational class as a learner


	

	can explain what ‘embedded LLN’ means


	

	has taught someone who is dyslexic


	

	is an NVQ assessor


	

	does most of their teaching outside the traditional classroom setting


	

	speaks and writes another language


	

	enjoyed maths at school


	

	is their organisation’s nominated literacy, language or numeracy co-ordinator but has not received specialist training, or is newly qualified
	


	res no.
	Style
	title

	PP2&3 
	PowerPoint slides
	Aim and objectives
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Aims

The module will offer participants an opportunity to:

• reflect on what embedding means

• discuss why embedding is important and identify the 

benefits

• develop an understanding of the process of embedding

• consider the relevance of embedding to their job role.

2
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Objectives

By the end of the session you will be able to: 

• understand  the embedding process and what it 

involves

• analyse the link between LLN and vocational areas of 

work

• understand the link between embedding LLN and the 

functional skills / Skills for Life qualifications

• discuss the advantages of embedding for your learners 

and their organisation

• identify the implications embedding will have on your job 

role.

3


	res no.
	style
	title

	HO1
	Handout
	Stages in Developing a Whole Organisation Approach to embedded Literacy, Language & numeracy (LLN)

Accessing the right CPD for your stage on the road to embedding…


[image: image8.png]Skills for Life (‘\{
Support Programme LSIS'

City College Manchester —
HMP Full Sutton

Literacy, language or numeracy staff supportindividuals
with specific needs within Braille and employmentand
skills workshops

LLN and workshop staff co-teach in the inifial stages of
workshop delivery

Skills for Life staff provide mentoring workshops to
supportvocational instructors to maximise embedding
opportunities in the textile workshops, gym andkitchen.




	res no.
	Style
	title

	HO2
	Handout
	Reflection and action log




This log is a working document to record your thoughts, ideas and actions as you go through the session.

	Reflections and observations



	Action 1



	Action 2



	Action 3




	res no.
	Style
	title

	TN2
	Trainer notes
	What do you understand by embedded literacy, language and numeracy?


Skills sort activity

The purpose of this first activity is to give delegates an insight into the sorts of skills we mean when we talk about literacy, language and numeracy and how important these skills are to life and work in general. 

Divide participants into small groups and give each group a set of laminated cards (R2). You may wish to customise the cards for a particular session, for example, linking them to a specific vocational area. They should sort the cards into three piles (or you could draw a Venn Diagram on a piece of flipchart paper in which to place the cards – see example below)
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Government targets for 2020

95% of adults to have functional literacy and numeracy
skillsi.e. literacy at Level 1 and numeracy at Entry 3.

90% of adults to have achieved a full Level 2
qualification (5 GCSEs at A*-C or equivalent)

World Class Skills: Implementing the Leitch Review of Skills in
England (2007)




· literacy and numeracy skills

· vocational skills

· both.

This activity should create quite a lot of debate about what goes where. There is no real right or wrong answer, however, the majority of the cards should be in the ‘both’ pile. 

Summarise the activity by encouraging participants to think about the range of literacy, language and numeracy skills that are present in the vocational programmes that they deliver. 

Top tip: 

There are also a whole range of sort card activities available on the Move On to World Class Skills Recruiter Training Package that could be used as an alternative activity, or simply to refer providers to. Suggested uses of these activities are to:


· reinforce what Skills for Life are

· consider the range of Skills for Life and the differences between Entry 1, Entry 3 and Level 2 skills

· identify the skills most relevant to a specific workplace or vocational course and

· prioritise skills for a learning programme.

These activities can be found here: http://www.move-on.org.uk/downloadsFile/downloads2328/5_Card _sort_activities_Jan09.doc
The Move On i-Route also contains a range of interactive online activities that can be used to raise awareness of Skills for Life. Again share this link with providers so they can find out more information in their own time:
http://www.move-on.org.uk/intermed_section.asp?id=4
But what do we mean by embedded literacy, language and numeracy? 

Ask participants to work in pairs or small groups, to recall a positive learning experience and analyse why it was positive. Take feedback from each pair/group and elicit the point that learning experiences are positive when you have a reason and motivation to learn and you are learning something you’re interested in.

This applies to literacy, language and numeracy learning. Learners are more positive about learning these skills when they can see how they relate to their vocational / career aspirations / interests / job and when they can develop and practise these skills in tasks that are interesting because they relate explicitly to their chosen vocational area and/or interests. In other words, when the literacy, language and numeracy learning is embedded or integrated into their main course of study or workplace learning. Make sure the message is clear – embedding is about effective teaching and learning and is not just the latest trend or fad. 

Show PP4 which gives the ‘official’ definition of embedded learning, and PP5 which describes embedding in practice. 

Introduce the idea that there many different ways of going about delivering embedded programmes. There isn’t a ‘one size fits all’ approach. In reality, embedded programmes can look very different in different organisations and can even be very different in different areas within a single organisation. Show PP6 and 7 and describe the various models of delivery that Work Solutions
, and City College Manchester – HMP Full Sutton
 used within their organisations to support embedded delivery. 

This is supported by the NRDC research that found multiple ways of organising embedded delivery, depending on the learners’ needs, the expertise within the teaching team, the demands of the vocational area and the resources available. 

	res no.
	Style
	Title

	PP4-7 
	PowerPoint slides
	What is embedding?
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Skills for Life

*__the abilityto read, write and speak English, and to use mathematics
ata level necessary to function and progress at work and in society in
general”

The Basic Skills Agency, 2001

Functional skills

*__the core elements of English, mathematics and ICT that provide an
individual with the essential knowledge. skills and understanding that
will enable them to operate confidently, effectively and independently in
life, education and work

QCA, October 2006

w0
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Level equivalence chart

Level equivalence chart
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Functional skills will:

+ beforallleamers (14+)
+ replace key skills from 2010

+ bea mandatory component of the new Diplomas.
+ form part of Foundation Learning

+ beexplicitly includedin Apprenticeships.
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Retention and success rates

Higherretention and success rates on embedded

vocational courses:

- 16% higher retention

- 26%higher success rates on level 2 courses

Increased learner achievement in literacy / ESOL and

numeracy qualifications:

- 43% more leamers achieved literacy qualifications on a fully-
embedded course

- 23% more leamers achieved numeracy qualifications on a fully-
embedded course

Embedaing iterscy, language and numeracy in post-16 vocational

‘programmes: the impact on teaching and earning, NRDC 2006 .




	res no.
	Style
	Title

	R2
	Resource
	Skills sort activity cards 


N.B These statements should be printed on thick paper/card (laminated if possible) and cut up into individual cards for the sorting activity.

	Put a set of instructions in order.
	Draw a basic sketch plan of a site or a building to scale.



	Read key words on the sides of boxes in a warehouse correctly.
	Count reliably up to 30 in a stock check.



	Read and understand a health and safety notice.
	Work out the ratio of a mix of ingredients in a bakery and adjust the amounts for different quantities of bread.

	Write a short note to a worker taking over a machine in the next shift.


	Add and subtract amounts of cash.

	Complete timesheets and work-related documents.


	Understand the importance of accuracy in number calculations.

	Exchange a short e-mail with a colleague.


	Work out a price including a 20% reduction on a production.

	Follow a set of instructions.
	Check own wage slip and deductions.



	Write a set of instructions.
	Write down sequences of figures correctly



	Fill in an accident or incident report form effectively.
	Work out the volume of soil for tubs in horticulture.



	Plan and draft a formal letter.
	Measure a length of wood to a correct cm or mm.



	
	

	
	


	res no.
	Style
	Title

	TN3
	Trainer notes
	Why embed?




Why embed? – Improving literacy, language and numeracy: a government priority

The UK’s skills remain fundamentally weak by international standards. Refer to PP8 which shows current adult skills’ levels against the Level 2 benchmark (GCSE A*-C). Poor skills are holding back productivity, growth and social justice. As a further consequence of low skills, the UK also risks creating a sub-section of society which is cut off permanently from labour market opportunity and faces increasing inequality.

Talk through PP9 and explain the literacy and numeracy targets set by the Government to address the skills deficits, and the timeline in which they are to be met. Explain that although these targets are ambitious, since the beginning of the Skills for Life began in 2001 more than 1.75 million people have gained a first Skills for Life qualification.

The introduction of functional skills qualifications in English, ICT and mathematics from September 2010 is a Government response to calls from employers and others for more young people and adults to have these skills. Talk through PP10 and 11 and discuss the link between key skills, functional skills and Skills for Life. Ask participants how familiar they are with functional skills. Use PP12 to explain that: 

· all 3 functional skills have to be achieved at the stated level in order to achieve the new diploma 

· functional skills must form part of progression pathway for Foundation Learning at any level.

· functional skills are explicitly included in Apprenticeships.

Comparing the skill activity 

The main aim of this activity is to illustrate that it doesn’t matter which qualification their learners may be studying, the underpinning literacy, language and numeracy skills will be the same. The activity is also designed to increase awareness of what LLN skills look like at different levels.

Participants will need to be put into groups or pairs for this activity (depending on overall size of group)

Refer participants to HO3. Tell them that these statements have been taken from the adult literacy/numeracy and functional skills standards (levels ranging from E3-L2). Each statement will have a matching partner (the same skill has been taken from both qualifications).

1. Ask them find the matching pair by drawing an arrow to join the relevant boxes together

2. Take feedback from each pair/group and go through the answers relating to matching pairs only on HO4
3. Through discussion elicit from participants which skill (reading writing or number) they think each pair is describing
4. Go through answers relating to skill description (see below)
5. OPTIONAL: If you feel participants have the required knowledge, again, through discussion, elicit which level they think each skill statement describing
6. Go through answers relating to skill level (see below)
Matching numbers, skill and level

	Skills for Life

element
	Functional skills

element
	Skill
	Level

	7
	9
	writing
	2

	1
	13
	writing
	2

	4
	10
	writing
	1

	3
	8
	number
	E3

	6
	14
	reading
	2

	2
	12
	number
	1

	5
	11
	writing
	E3


Why embed LLN / functional skills development? – impact of the embedding approach on learner success 

Talk through PP13 which gives a brief overview of NRDC’s latest (2006) research into the effects of embedded approaches and the dramatic positive effect these can have on both vocational and LLN achievement.   Point out the NRDC publication ‘Embedding literacy, language and numeracy in post-16 vocational programmes – the impact on teaching and learning’ (see resources).  Refer participants to pp. 10 – 12 of Reflect Issue 6 in their packs which give a good summary of the research.

Show PP14 and explain that, echoing the research findings, when providers were asked about the outcomes of their involvement in the Skills for Life Improvement Programme support for embedding in 07/08, they talked mostly about outcomes for learners:

· learners with sound, transferable LLN skills

· learners who recognised the relevance of LLN skills to their interests / career aspirations.

Learners were therefore engaging in and enjoying developing their LLN skills and as a result were leaving the provider better prepared for work or progression on to further study.

You may also like to elaborate by highlighting reported whole organisational outcomes:

· employers and provider staff at all levels from senior managers to frontline workers who understood the importance of LLN skills and bought into their role in supporting learners to develop these skills 

· staff working collaboratively to develop learners’ LLN skills

· staff motivated to improve their own skills and gain qualifications.

Advantages to embedding activity

This activity is designed for participants to identify the advantages of embedding for them, their learners, their organisation and any employers they may work with. You will need to have prepared 4 flipchart sheets with the following titles:

1. The organisation

2. The learner

3. The teacher/assessor/instructor

4. The employer

Split the participants into 4 groups. Give them 2 minutes to think of the advantages of embedding for each of the groups listed on the flipcharts, and to record their ideas straight onto the flipcharts.

Once each group has completed each flipchart, take feedback from each group. Note any common ideas, and add to feedback if any obvious advantages have been omitted.

Case study activity

The purpose of this activity is to further reinforce the ‘why’ of embedding by looking at the impact of the embedding work. Select the most relevant case study from HO5a – HMP Moorlands and HO5b – Lambeth College. (You may have examples from providers you have worked with in the past that may be more appropriate for your participants that you wish to use instead.) Refer participants to the case study you decide to use. Either summarise the key points or ask them to have a quick read through. Through discussion elicit what participants perceive to be the advantages of implementing the model the provider in your selected case study has used. (Some suggestions have been listed below.) Ask them to look back at the results of the ‘Advantages to embedding’ activity and note any similarities. 



Please note: HMP Moorlands have already been used as a case study in Module 3: Working together to embed literacy, language and numeracy. In this module the case study has been used to demonstrate the benefits of embedding, in Module 3 the case study has been used to illustrate collaborative working. 


Examples of advantages for the learner:
More engaging teaching and learning.

Support to tackle mathematical concepts that they found difficult.

Having a combined vocational and maths class – no stigma that sometimes goes with attending discrete classes.

LLN and vocational success!

Examples of advantages for the teacher/assessor/instructor:
The opportunity to develop their own skills and having a peer support network in place from someone who was ‘part of the team’.’

Better understanding of a new curriculum.   

Positive engagement from the learners.

Development of new resources.

Higher attendance rates.

	res no.
	style
	title

	PP8-14
	PowerPoint slides
	Why embed?
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with SfLIP had to say...

Their learners:
+ were developing sound, transferable LLN skills

+ wererecognisingthe relevance of LLN skills to their
interests / career aspirations

+ were enjoyingleaming LLN skills and achieving
vocational goals.

Asa result, leamers were leavingthe provider better
prepared for work or progression on to further study.










	res no.
	style
	title

	HO3
	Handout
	Comparing the skill




	Skills for Life element
	Functional Skills element

	1. Use format and structure to organise writing for different purposes 


	8. Understand and use whole numbers up to 100

	2. Work out simple ratio and direct proportion


	9. Use a range of different styles of writing for different purposes

	3. Count, read, write and order and compare numbers up to 100


	10. Present information in a logical sequence

	4. Present information in a logical sequence using paragraphs where appropriate


	11. Spell correctly and check work for accuracy

	5. Proof-read and correct writing for grammar and spelling


	12. Solve simple problems including ratio, where one number is a multiple of the other

	6. Read critically to evaluate information, and compare information, ideas and opinions from different sources


	13. Use a range of sentence structures, including complex sentences

	7. Use different styles of writing for different purposes (e.g. persuasive techniques, supporting evidence, technical vocabulary)
	14. Read and understand a range of texts and take appropriate action


	res no.
	style
	title

	HO4 
	Handout
	Comparing the skill answer sheet




Matching numbers, skill and level
	Skills for Life

element
	Functional skills

element

	7
	9

	1
	13

	4
	10

	3
	8

	6
	14

	2
	12

	5
	11


	res no.
	style
	title

	HO5a
	Handout
	HMP Moorland case study




Linda Sanderson is a numeracy tutor and Mathematics Subject Learning Coach working at HMP Moorland.  With the introduction of Construction Diplomas and the requirement for functional skills, the Paints instructors were very keen for Linda to help them develop the new curriculum and resources.  When Linda looked at the Diploma and saw how much maths was in it she suggested to the Paints instructors that she worked with them to embed numeracy.  Linda and the Paints instructors looked at the new Diploma standards and how they could break the programme up into sessions. They timetabled 19 theory sessions for one morning a week, delivered to half the group at a time by a Paints instructor and Linda. 

They make maths explicit for the learners. When teaching the theory of colour, the introduction is done by the Paints instructor, with Linda delivering the maths theory (ratio in this case). At the end of the session they discuss with the learners what skills they have been developing in literacy and numeracy and how they can be used.

The impact of the embedding pilot 

· The prison now has a model and expertise to draw on – when a literacy teacher started working recently in the Gardens workshop, valuable start-up advice was provided by Linda and the Paints instructors.

· Linda has helped develop the teaching skills of the vocational instructors new to teaching 

· Learner engagement has improved because learning is so active. 

· The barriers round maths have gone – because Linda worked on the Diploma from the word go, she is not a maths teacher or a SLC, but “just one of the Paints team.”
	res no.
	style
	title

	HO5b
	Handout
	Lambeth College case study




Lambeth College is a large inner city general further education college in the London Borough of Lambeth. The college has a wide range of provision for learners 14-16 (through link programmes), 16-18 years and adult learners.

The focus of their embedding project was to pilot the embedding of Functional Maths within the new 14-19 Technology Faculty. A small group of tutors were chosen to carry out a mini action research project in order to establish whether increased collaboration between Skills for Life (SfL) tutors and vocational tutors would have an impact on learner retention and success rates.

The project team was made up of one vocational tutor (motorcycle engineering), one numeracy tutor, one numeracy learning support tutor and one literacy tutor. The Deputy Faculty Director (SfL) and the Technology Faculty Director contributed to the pilot by sharing resources and organising workshops and meetings. The team began working on the pilot ‘action research’ project in January 2009. 

The planned impact would be improved student motivation and engagement and this was measured through the completion of a ‘before and after’ survey of learner views and attitudes towards maths
During the pilot, tutors:
· shared Schemes of Work, worked collaboratively and shared resources and activities

· shared observations of learners’ engagement in the learning process.

· explored common observations about learners’ likes and dislikes (in terms of activities and resources)

· discussed how activities could be adapted to work to learners’ strengths and to ensure learners could remain engaged and motivated throughout the lessons
· agreed to try new approaches and activities and decided to focus on tackling some of the more difficult mathematical concepts that learners would need to grasp for motorcycle maintenance. These included compression ratios, swept volumes, metric conversions and scaled diagrams.
Impact
· Initial survey responses show that learners were aware of the importance of maths and valued maths as a means to improve job prospects and progression (score 5). The end of course results indicates an increase in appreciation of this as a fact (5.5) and a continued commitment to learning maths.

· Learners believed that their attendance had improved and that they had attended more classes as a result of the pilot. Scores show an increase in their confidence that the entire programme had prepared them for taking their qualifications and that the qualifications were easier than they had first anticipated.

· The motor vehicle tutor reported that he could see that the pilot had made an impact on his learners’ understanding. 

· The numeracy tutors have worked hard to produce a range of multi-sensory resources for the motorcycle programme and the high attendance rates show that these resources are engaging and differentiate well for this group of learners.

Attendance rates:

	Activity/Class
	Pilot Group A
	Group B

	Numeracy 
	72.41%
	50.32%

	Motorcycle IMI Award
	82.61% 
	68.18%

	
	
	


As a result of the pilot both groups will now have more numeracy and literacy embedded in motorcycle classes. 

	res no.
	style
	title

	TN4
	Trainer notes
	How do we embed?


Give a quick re-cap on what participants have learned so far – what embedding means and why it is important. Stress the importance of a whole organisational approach to embedding; embedding needs to be reflected in cross organisational policies, processes and strategies as well as in approaches to teaching and learning. Embedding can’t work unless it is led from the top.

You will now guide participants through two activities which will start them thinking about the process of embedding and what it means for them in terms of their role within their organisation. 

Key stages activity

Refer participants to HO6 which lists the key stages of embedding, taken from the 2008 QIA Improving learner success by embedding literacy, language and numeracy booklet. Handout 6 contains 6 ‘key stage’ statements which have been set out in random order on the page. Talk through each stage. Ask participants to work in pairs and discuss what the order should be. Refer participants to HO7 which contains six empty boxes, one for each key stage. The headings from HO6 need to be copied into the correct boxes on HO7, so the completed diagram displays the themes in order. 

Ask the whole group to feed back on the order they have selected. Reinforce the fact that introducing a whole organisation approach to embedding takes a long time to implement effectively; they should focus on the stage that’s appropriate for their current stage of development.  

Activity – What does embedding mean for me?
Refer participants to HO8, and tell them that the next activity has been designed to start them thinking about what embedding means for them, and how it will affect their job role. Ask them to write their job role in the left hand side of the column.  On the right hand side ask them to write down what they think embedding means for their job role. Examples may be taken from the diagram that participants completed in the ‘key stages’ activity. However, you may need to give some examples to get them started. For example, a vocational teacher may need to put aside some time to plan with the Skills for Life teacher to identify the naturally occurring LLN opportunities within their vocational unit. It is important that during this activity non-LLN specialists are reassured that they should not be expected to take responsibility for teaching LLN skills and should be supported to work collaboratively with LLN specialists. 

Ask two participants with different job roles to feed back to the group. Some prompts have been listed below to help you:

	Job title
	Role in embedding

	NVQ assessor


	· assess LLN needs

· identify naturally occurring Skills for Life opportunities within the NVQ and feedback to LLN tutor

· work with Skills LLN tutor to plan embedded LLN/vocational targets on learners ILP 

· reinforce the importance of LLN with learners to improve learner buy in

	Vocational tutor


	· assess LLN needs

· allocate time to plan an embedded scheme of work with LLN tutor

· plan an embedded lesson with the LLN tutor  

· deliver an embedded session with the LLN tutor (LLN tutor to lead LLN input)

· include LLN targets within ILP 

· integrate LLN skills development and practical tasks

	Vocational manager


	Support vocational tutors to embed including:
· allocating time for vocational tutors to meet and plan with LLN specialists

· including LLN on meeting agendas

· ensuring initial and diagnostic assessment systems are in place for learners

· ensuring staff have access to LLN resources.

	Literacy, language or numeracy coordinator

	Working with vocational colleagues to:

· develop appropriate ways of assessing LLN needs
· carry out a skills audit of their vocational programme

· plan schemes of work and session plans

· identify appropriate teaching and learning resources

· deliver embedded programmes.

	Employer
	Working with the provider to:

· ensure that initial assessment assesses the skills that they want the employee to develop

· provide information about employees’ job roles so that providers can make the learning relevant


· identify the skills employees need to maintain performance and secure progression in the workplace 
· provide opportunities for employees to practice the skills they are developing in the workplace



What does embedding mean for me?
The completion of the ‘What does it mean for me?’ activity should spark some debate around ideas participants may have about their involvement in embedding. 

Reflection and action log

Encourage participants to think about something they need to find out more about, and two things they are going to do. 

Trainer tip

It’s important that participants leave the session ‘buzzing’ and ready to get going with the next steps they have identified. It’s important that these are realistic but also challenging and innovative with the potential to impact positively on their practice. Ask a couple of participants to share their next steps, creating a dynamic, forward-looking end to the session.

It’s important to bear in mind that participants will be registered with the Institute for Learning (IfL) and will want to use the work they do with you today towards their 30 hours of CPD. Explain to them that the thoughts and ideas captured in their reflection log can be transferred to the IfL reflect tool.

	res no.
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	HO 6
	Handout
	Key considerations for successful embedding (1)




Consider the six statements below. These statements represent the six key considerations for successful embedding. They have been listed in random order. Look at the diagram on HO7. Each box is numbered in terms of order. Working in pairs, copy the headings below into the empty boxes on the diagram, in the correct order. 

Engaging and motivating learners:

· getting learners to buy in

· approaches to the curriculum

· using quality resources to engage learners.

Staff support and training:

· Skills for Life training needs analysis

· developing new skills and knowledge

· learning through partnership working.

Planning to embed literacy, language and numeracy:

· using flowcharting to help understand the process

· identifying the LLN skills needed by learners

· developing schemes of work and session plans

· integrating LLN skills development and practical tasks.

Implementing an embedded approach:

· approaches to embedding

· using staff resources effectively

· building collaborative partnerships

· acknowledging concerns.

Getting started:

· taking the lead

· building a business case

· auditing current provision and action planning.

Keeping up the momentum:

· measuring the impact

· sharing and transferring practice

· peer review and development.
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	HO7
	Handout
	Key considerations for successful embedding (2)





	res no.
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	title

	HO8
	Handout
	What does embedding mean for me?




	Job title
	Role in embedding

	
	


[Type a quote from the document or the summary of an interesting point. You can position the text box anywhere in the document. Use the Text Box Tools tab to change the formatting of the pull quote text box.]





T: 0118 902 1920


F: 0845 838 1207


E: sflenquiries@cfbt.com


W: www.excellencegateway.org.uk/sflsp





CfBT Education Trust


60 Queens Road


Reading


RG1 4BS





The Skills for Life Support Programme is delivered on behalf of the Learning and Skills Improvement Service by CfBT Education Trust and partners








Both  


          Vocational





Literacy & numeracy





Improving learner success by embedding literacy, language and numeracy





1.





2.





6.





3.





5.





4.








� A work based learning provider in Greater Manchester that received support from the Skills for Life Improvement Programme 2007/8


� Also received support from the Skills for Life Improvement Programme 2007/8





PAGE  
3
Revised September 2009

