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Support for Literacy, Language and Numeracy Programme


Introducing Kirklees College


Kirklees College is a large general further education college formed by the merger of Huddersfield Technical College and Dewsbury College in the summer of 2008.

Around 80 per cent of learners on full-time programmes are aged 16–18, with adults making up around 70 per cent of part-time enrolments. The College provides programmes for over 900 14–16 year olds and has around 500 learners on Entry to Employment courses. Around 500 learners are following Apprenticeship programmes and the College is the lead partner in a consortium offering Train to Gain provision across the region.

Starting from a clear understanding of the challenges of Functional Skills

Kirklees College was involved in the Functional Skills pilot throughout its duration and so was keenly aware of the differences in assessment methods between Functional Skills, Key Skills and Skills for Life. It was also clear to them that different pedagogical approaches would be needed to support their learners to develop the problem-solving approaches they needed in order to develop secure functional skills.

During the academic year 2009-10 the college ‘took the bull by the horns’ and decided that Functional Skills would be the way forward and that for many learners they would offer no option to carry on with Key Skills. In order to do this they began to consider how to support tutors delivering Key Skills so that they could teach Functional Skills and also to give them the skills to access the Literacy and Numeracy Additional Diplomas.

Developing in-house maths programmes for Functional Skills teachers

Kirklees College decided to use the Support for LLN Programme to help them further develop their mathematics in-house programme at Level 3.

The College was committed to ensuring that all teachers planning to teach Functional Maths who did not have a Level 3 qualification in mathematics would enrol on the in-house programme.

They planned two programmes to run for three hours per week over a 10-week period.
As part of the LSIS Support for LLN Programme, they sought input from the numeracy team at Selby College, to develop the sessions on embedding functional mathematics across vocational and other areas.

Course content

· Rationale for Functional Skills

· Purpose of Functional Skills

· Pedagogy – numeracy and maths; embedded maths

· Methods and models of delivery

· Improving your own mathematics and English
Tutors applied for places on the programmes. To be accepted they had to have a teaching qualification and a minimum of Level 2 mathematics.
The course ran for three hours per week for 10 weeks. Three of the courses took place during the day, and others in the evening to give tutors the option to fit around their work and home commitments. There was no limitation in numbers to those willing to enrol and study.

Most tutors on the course were from the college but two external candidates were accepted on the course and charged £255. Their feedback suggests the pricing was reasonable.
Shaheed Ahidakudi, an ICT tutor at the Dewsbury Centre, has just completed the programme. He already had a Level 3 qualification in maths, but felt the course would support his teaching. Alongside doing the course, he supported his learners to develop numeracy resources through ICT; these have been of significant value to the college.

Senior management support was vital, particularly because the course was non-accredited. The Kirklees College management team allowed two members of staff the delivery and development time required – 80 hours was allocated to each for course development and recruitment of prospective candidates.
Outcomes

Generally the programme has gone very well. It has developed as it has gone along and has been tailored slightly for different groups; the two staff members delivering the programme have been flexible in their approach in order to support staff and their wide range of prior experience.

Everyone who completed intends to go on to apply for the Additional Diploma for teaching numeracy.

Impact

· Learner attainment and retention has improved.

· Feedback from learners on the quality of numeracy and maths teaching has been very good, resulting in improved learner satisfaction – measured by surveys and data.

· Many learners who have done Key Skills in the past are reporting that they enjoy and prefer Functional Skills.

“Learners interviewed said they valued the opportunity to gain numeracy qualifications to pursue further and higher study, and to strengthen their employment prospects. Some very vulnerable learners had overcome a deep fear of mathematics and developed the confidence to succeed where previously they had failed.”

Ofsted survey inspection, 2010
There is demand across the College for the course to run again – from both new staff and those who missed it the first time round.
The future

The plan is a continuation of the flexible approach taken so far, one which responds to the backgrounds of the tutors on the programme.

Accreditation is presently under consultation; the College is waiting to see what awarding organisations will be offering as a qualification at Level 3 and will link into this. This will be a 60-hour programme which will be less rushed and of a higher quality. The College will have the experience and will be able to embed more effectively the range of skills required by the teaching staff.

John Barton and Gail Lydon, Selby College
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Supporting staff to teach functional English �and maths 





Key people involved in the development





Sandra Burnhill, Skills for Life sectordirector


Clare Farmer, subject sector leader for Numeracy and Literacy


Catherine Walton, curriculum team leader, Skills for Life Numeracy


Caroleen La Pierre, Literacy Tutor


Kevin Pearson, principal adult learning and skills manager





Essential to success is the promotion of the idea that:


“It is a privilege to teach Functional Skills... Give it the importance it deserves – it is not just something you do because you have a free period, it is about respect for the subject.”


Shaheed Ahidakudi, ICT tutor, Dewsbury Centre





Advice to others





Do:


Start with a careful interviewing process so that applicants know exactly what they are committing to and what is involved.


Appreciate how much is entailed in a very short timescale – personal maths development needs to be carefully planned when time is limited.


Ensure that tutors see the value of the course.





Don’t:


Try to rush it! For example, in maths, so much needs to be covered. It is better that learners develop a deep appreciation in a few areas than spread their understanding too thin.
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