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Handout WFL PP2a: Campaign for Learning slides

Getting dads involved (slide 1)

Projects (slide 2)

This slide gives brief information about two projects delivered by the Campaign for Learning specifically for dads/male carers. The findings from these projects support some of the later slides. Further details on both projects, ‘Dads in the Picture’ and ‘Best Coach’, can be found on the Campaign for Learning web site and in issues 13 and 14 of the National Family Learning Newsletter, also available from the CFL web site.

Benefits of getting dads involved (slide 3)

This slide presents some of the main points from the research findings of Flouri 2005; Pleck and Masciadrelli 2004. Further reading to support these research findings can be found on the Fatherhood Institute web site: www.fatherhoodinstitute.org.uk.

Which men are more likely to be involved? (slide 4)

Extracts from Rebecca Goldman’s research in 2005, carried out for the National Family and Parenting Institute, are presented on this slide. We know that within family learning currently (across FLLN and WFL) male learners constitute only 10%, which is unacceptable. 

Which men are less likely to be involved? (slide 5)

Dads and male carers are one of the main target groups of the FLIF funding, and this slide presents information, again from the research findings of Rebecca Goldman, as to which men are least likely to be involved in their children’s learning. This slide begins to highlight the challenges of engagement and shows that providers need to consider how dads in these situations can be engaged effectively. If non-resident fathers are taken as an example, then it may be the case that they have limited access to their children. This may mean that evenings and weekends are the best time for family learning provision and possibly on a two-weekly cycle if weekend access is alternated. In addition, there may be some popular venues where non-resident fathers go with their children, such as museums and libraries, so the location of learning may also be key.

This slide also builds on the earlier activities within the CPD training where participants are asked to think about who dads are, where they may be, and from that, identify working partners.

Some facts to pick up on (slide 6)

This slide begins to highlight some of the activities that men/male carers may prefer to be engaged in with their children, such as building or repairing tasks, outdoor activities, sport and recreation, ICT, maths and science. Other activities that are popular with dads and male carers are cooking, KNEX and building robots. This information gives pointers to providers about the types of course they may wish to develop when they want to engage with this learner group. A focus on play and fun is also important. Activities need to have a clear purpose and a positive outcome, and be enjoyable, with short bursts of learning.
Family learning (slide 7)

This slide presents information about what family learning is and reinforces the message that there is equal benefit in engaging men and women in children’s learning, and that each has a significant role to play.

Getting everyone involved (slides 8 and 9)

Slides 8 and 9 hold some key messages in relation to engagement of male carers/dads. It is imperative that an organisation has a full commitment to engaging men and that the provision is promoted as being equally as important as for female carers. Dads need to know the significant impact that they make to their children’s learning through hard data and research findings. Once this is recognised, fathers often do want to be involved. In addition, it is crucial that organisations take a good look at themselves and how men-friendly they are. Are there positive images of men in publicity materials? Have facilities been provided for men? Are all staff aware of and promoting the involvement of fathers? The language used and the images displayed are important for both recruitment and retention.

Barriers (slide 10)

This slide highlights some of the barriers to male engagement that providers need to consider and address. A traditional perception of the male and female roles in a child’s life is one issue to explore. Men may see the involvement of the mother in children’s learning as being the norm. As mentioned earlier, it is crucial to reinforce to men the significant long-term benefits they can have on their children’s learning and achievement.
The publicity and other materials that are directed at men are also important. When consulted, men saw many local and national publicity materials as being more female-friendly and commented that if materials containing similar images were sent to the home, they would automatically be given to the mother in her perceived traditional role. Wording of materials to attract men is also important. If the activity is for men it needs to be clear that this is the case. Using the word ‘parent’ will again suggest the traditional role of women in children’s learning by default. Men may also shy away from concepts such as coffee mornings, and cheese and wine events.

The environment also needs to be conducive to male involvement. It is again about messages and image. Providers need to consider where learning is taking place. Consideration of other commitments and shift patterns is also important.

Gatekeepers (slide 11)

Some women do not want or encourage dads to be involved in children’s learning for a number of reasons. It could be that they feel that their traditional role is being threatened, that their exclusive relationship with a particular venue will be altered, or that they mistrust or lack confidence in a dad’s ability to be involved in activities with their children. It should be recognised, however, that once mothers have the hard information and data on the importance of dads’ involvement, they can be significant partners in recruiting men, and are a key resource to tap into.
In addition, some practitioners have expressed the view that they are happier to work with female family members, and adopt the traditional role model approach very readily. They may feel uncomfortable working with men. There are also some who hold the view that it is necessary to have a male worker for work with men, but there are many who would disagree.
Some children may not want a parent, whether mum or dad, involved in their education. This may be more likely in secondary school or where there is a poor relationship between the school, pupils, teachers and parents.

Settings; Subliminal messages (slide 12)

See summaries within slides 8, 9 and 10.

Solutions (slide 13)

Consultation is key to engaging and retaining learners. If learners are participating in activities that they have been consulted on, and can see the significant outcomes for themselves and their children, they are more likely to attend and stay. Men also learn differently from women, and can be less passive. Men may be more likely to want to shape the course content and outcomes.

Organisations have found that encouraging men who are already engaged in supporting their children’s learning is a highly effective way of getting others involved. Personal approaches are also effective, and the use of non-traditional ways of communicating information, such as text and e-mail, can also work well. Incentives are also important, but if they are perceived to be excessive it can raise suspicion.
Good practice 1 and Good practice 2 – Discussion points (slides 14 and 15)

Slide 14 specifically aims to summarise some of the key messages from the presentation so far.

Slide 15 again draws on research findings and presents alternatives for the successful engagement of dads/male carers. The use of ICT, whilst a beneficial joint activity between dads and children, may also be a successful way of carrying out initial assessment.

Activity (slide 16)

This activity asks participants to summarise the key messages from the presentation and broadens out the agenda to include the issues and solutions to working with high-risk groups as well, as there are significant overlaps.
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