[image: image1.jpg]LEARNING
AND SKILLS
IMPROVEMENT
SERVICE



[image: image2.jpg]LEARNING

ND SKILLS
IMPROVEMENT
SERVICE




Family literacy, language and numeracy

Family learning impact funding – Financial Capability
Family literacy, language and numeracy

Family learning impact funding – Financial Capability

Handout FC 8: Completing the monitoring sheet: some examples 

Using the codes 

The following list shows the types of progression that a learner may make. It links to the educational, economic, social and personal categories of progression: 

	Type of 'progression' using as many of the following codes that apply:

	Progression within family learning
	 
	 
	a (1,2 etc)

	Increased progression to a higher level e.g. level 1, 2 or 3
	b (1,2 etc)

	Increased involvement in voluntary and community activities
	c (1,2 etc)

	Progression into new or improved employment
	 
	d (1,2 etc)

	Increased personal progression e.g. confidence
	 
	e (1,2 etc)

	Progression to other learning or training
	 
	 
	f (1,2 etc)

	Increased ability to support children's learning and development
	g (1,2 etc)

	Learner has nothing new to report 
	 
	 
	h (1,2 etc)


Types of progression are coded by letters. Monitoring periods are coded by numbers.

Example 1

A learner completes a healthy eating wider family learning FLIF programme run with the local authority family learning team and the local family support workers. The course is taking place between January and March 2009. 

The first monitoring date is 31 March 2009. The learner is completing the course at the time of this monitoring report. There may be some progression, for example, into volunteering (c1) or personal progression (e1), However, there may be nothing to report at this time. It is acceptable to leave the progression box blank in these circumstances.

On the second monitoring contact, the learner reports having joined a further wider family learning programme relating to ‘recycling and all that’ and that she feels much more confident about going into school and talking to the teacher. She is also really pleased to be able to support her child with a school project on recycling and now understands why the school completes project work in this way. 

This would be reported as a2, e2, g2.

On the third monitoring contact she reports having started a part-time job and has decided that it would be a good idea to brush up on her numeracy as she is struggling a bit, so she has started a Level 2 course in the afternoons at the community centre. 

This would be reported as b3 and d3. 

On the fourth monitoring contact, she was glad to hear from you but has not done anything because her new partner has just left her and she is finding it really difficult just now.

This would be reported as h4. 

Example 2 

A learner joins a 20-hour wider family learning programme in November 2008. The target audience of the programme is non-resident fathers and it is run as four five-hour sessions at weekends and covers different methods of creative story telling using the locality. It is a partnership programme with the museum and library service. 

This model is successful and further FLIF provision is developed for non-resident fathers with the museums and library service. In January 2009 a 60-hour financial capability programme is provided. This runs once a fortnight as a 5-hour session on Sundays and finishes in June 2009. The learner joins this new course and completes a Level 2 numeracy National Test as part of the programme. 

Monitoring report 1: March 2009: a1 / b1 – progression to another family learning course, but also at a higher level. 

This father then returns to the local college to start a GCSE English from September 2009, studying in the evenings. On the monitoring contact in August 2009, he states he has already enrolled and he reports that he and his children now visit the museum independently and are delighted with the new family trails. As a family they discuss the activities and the children carry on with activities during the week and they all talk about these when they meet the following weekend. He’s really comfortable now going into the local museum – before, he was a bit nervous as he thought it wasn’t a place for families like theirs.

Monitoring report 2: August 2009: f2, e2 and g2.

In March 2010 he reports that the course is going well and he now supports the children with their English and Maths homework. 

Monitoring report 3: March 2010: g3

In August 2010, he reports successfully completing his English GCSE and has been promoted at work – he’s much happier when he has to send emails as part of his job now. 

Monitoring report 4: August 2010: d4 (the successful achievement of English GCSE should be noted in the comments box.)

In March 2011 – nothing to report – his eldest is going to secondary school, he doesn’t see as much of the children now because his ex-wife has moved away. He’s thinking about doing another course but hasn’t decided on anything yet. 

Monitoring report 5: March 2011: h5

In May 2011, he phones stating he is having real problems with the eldest since he has gone to secondary school – both he and his ex are tearing their hair out, the boy has been suspended a couple of times already. He’s wondering if there are any of ‘these parenting type courses’ he could join that have been designed for coping with teenagers. He joins a parenting skills course. 

Monitoring report 6: August 2011: f6.

Monitoring report dates 

The learners that are being monitored may be on a number of different courses, so the tracking dates for the 20 learners may be different. The return dates for the monitoring sheet needs to happen at the date specified. The first monitoring report at March 2009 may be before there has been time to track progression from the initial FLIF courses. However, the return will still need to be made to give details of the learners and courses. 

Comments on learner progression 

This section is very important, as it adds detail to the bare report. For example, for the learner in example 1, it might include type of job, a change in aspirations, or the reason why the learner has nothing to report. It enables providers to share with LSC and DCSF some of the underpinning stories around progression. 

Overall key messages 

This is for the strategic elements of the work. For example, if a financial capability programme with the CAB was particularly effective, this should be noted, along with the reasons why. If recruitment was low in a particular area, make a comment on the reason. If a pattern is identified across all learners on a particular programme or type of programme, it should be noted in this section. Also include the type of judgements and reflections that feed into self-assessment reports. 
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