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New to ESOL Professional Development: Focus on reading

Plan

	Time
(total)
	Time
(section)
	Focus
	Activity
	Resources

	0.00-0.10 minutes
	0.10
	Introduction (Optional)
	· Show the Focus slide – ask participants to discuss and feedback on what they hope to gain from this training  (Use as appropriate)
	Slide A: Cover
Slide B: Session focus


	0.10- 0.25
	0.15
	Nasruddin’s story
	· Show slide 2 and give out paper copies of FR1: the Nasruddin’s story
· Participants need to try to decode this in order to read it
· Allow plenty of time
· Ask early finishers to discuss how they did it.
· Show slide 3. Ask participants to think and discuss in some detail answers to the questions- deconstructing their readings of the mystery text
Text
One day a neighbour found Nasruddin scattering crumbs all the way around his house. “What are you doing?” the neighbour asked. “I’m keeping the tigers away” said Nasruddin. “But there are no tigers living within one hundred miles of here!” cried the neighbour. “You are right” said Nasruddin “You can see how effective it is!”
	Slides 2 and 3
FR1: Nasruddin story
FR2: original text


	0.25 – 0.40
	0.15
	Reading research
	· Show slide 4, and provide some input on the key points, relating these to the mystery text (ask participants to give examples in each category as you go). Highlight the importance of semantic, syntactic, phonological and visual clues.
· Move on to slide 5, again relating the key points to the mystery text. 
· Point out that, where oral level allows, it can be useful to make these strategies explicit with learners.
· In the light of this information, ask learners to discuss briefly what kind of difficulties adult ESOL learners might have in using semantic, syntactic, phonological and visual clues and strategies.
· Take feedback and note any key points.

	Slides 4 & 5

	0.40 – 0.50
	0.10
	Literacy acquisition
	· Show slide 6 and provide some input on Uta Frith’s model of literacy acquisition. It relates to 1st language reading acquisition in children with alphabetic languages, but has resonances with adults acquiring literacy for the first time. Link this to the reading activity participants did at the beginning of the session.
· In particular it shows how we move from a crude sign-symbol stage (e.g. a child recognising a McDonalds’ logo) through a phonic stage, and then back to a more efficient whole word/phrase internal lexicon that has some similarities with stage 1. 
· Make explicit links between this model of reading development and teaching approaches, e.g. whole word recognition and the logographic and orthographic stages, sounding out and the alphabetic stage
· It is important to stress that good readers work from visual recognition - they do not sound out words they know.
· Emphasise that people (including children) acquire literacy at different rates, and that people also pass through the various stages in different ways. (For example, many dyslexic people have problems with, or even skip, stage 2)
· This links to why whole word approaches seem to make sense for adult literacy learners.
	Slide 6



	0.50 – 1.00
	10
	Key approaches
	· Show slide 7 and explain the two key approaches to teaching beginner readers: whole word approach (sight words) and phonics.
· Ask participants to discuss their experience of using these approaches – which is most successful in their experience?
	Slide 7

	1.00 – 1.15
	15
	Using a simple text
	· Give pairs/small groups of participants a simple text from the New to ESOL materials. Ask them how they could use it to develop reading skills. What approach would they use?
· Take feedback and then show slide 8 Focus on the importance of reading aloud and choral reading for beginners. 
	Slide 8 
New to ESOL reading texts

	1.15 – 1.25
	10
	Whole word approach
	· Show the heading for slide 9 and ask pairs to list as many activities as they can think of for developing word recognition skills
· The show the rest of slide 9
	Slide 9

	1.25 – 1.30
	5
	New to ESOL resources link
	· [bookmark: _GoBack]Show the link to the New to ESOL Resources page on the Excellence Gateway
	Slide 10
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