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[bookmark: _Toc528840435]Breaking the cycle
In 2016, nearly half of 16-year-olds left school not having achieved the minimum standard of attainment (5 GCSE grade Cs).[footnoteRef:1] 15.5% [footnoteRef:2] of 16-18-year-olds are not in education or training despite the raising of the participation age and over 790, 000 18-24-year-olds are classed as not in education employment or training (NEET) [footnoteRef:3] across the UK. If we are to break this cycle we need to provide ‘alternative’ education programmes divorced from negative past experience and designed to focus on securing the skills and qualifications needed to prepare them for further study and/or employment. [1:  	Perera, N. Treadaway, M., Johnes, R. (2016) Education in England: Progress and goals  England:CentreForum.p.7.]  [2:  	Pells, R. (25/05/17) Significant increase in the number of 16-18 year-olds not in work or school  The Independent accessed 09/11/17 http://www.independent.co.uk/news/education/education-news/teenagers-not-in-work-school-significant-increase-15-per-cent-rise-unemployment-youth-a7755321.html ]  [3:  	Office of National statistics (2017) Young people not in education, employment or training (NEET),UK:August 2017 https://www.ons.gov.uk/employmentandlabourmarket/peoplenotinwork/unemployment/bulletins/youngpeoplenotineducationemploymentortrainingneet/august2017
] 

This project explored 3 questions considered key to providing a successful fresh start for these learners: What do we need to know about these learners before they start on programme? What does the alternative programme need to look like? How do the teaching and learning approaches we adopt need to change to ensure that we encourage our learners to take their next steps with the confidence, independence and resilience to succeed?
[bookmark: _Toc528840436]Project overview
This project brought together partners in the North East and Cumbria with experience and expertise in providing ‘alternative’ education routes and was designed to encourage collaboration and research among colleagues working in the same field, providing a cost-effective opportunity to explore new ideas and strategies, identify useful resources and share any insights gained through the creation of a practitioner network.
These aims and outcomes were broadly identified at inception, but refined after the first meeting when partners shared their self-assessments and identified what could be accomplished within the scope of the project. The project aims were also amended to allow for the fact that not all partners had been able to participate as fully as originally planned. Two of the partners Community First North East (CFNE), a third sector provider, and The Access to FE team at Newcastle College have chosen to engage more fully with the project with others undertaking to critique outcomes and outputs through the provider network. 
[bookmark: _Toc528840437]Rationale 
Partners were keen to work with colleagues who understood the very specific needs of the learners they were supporting and glad of the opportunity to share ideas and strategies with experts from different organisations. Although often very rewarding, the challenges of working with learners who have not benefitted fully from the compulsory offer can be demanding. These challenges are sometimes exacerbated by the fact that the provision is often small, under-resourced and/or having to perform to the same attendance, retention, achievement and progression measures expected of standard post compulsory programmes.
The leadership team at Newcastle College were also keen to consider approaches which would prepare for the introduction of the new T-levels and support planning for the introduction of a Transition period for learners coming into College. The creation of a practitioner network seemed to provide a sustainable, cost effective way to encourage meaningful CPD and action research which could impact directly on the learners’ experience. 
[bookmark: _Toc528840438]Project activities, methodology and planned outputs
At inception a series of meetings were held to identify the shape and scope of the project.  Partners agreed that the term ‘Alternative Education’ would not be constrained by the DfE/Ofsted definition ‘Alternative provision refers to education a pupil receives away from their school, arranged by local authorities or by the schools themselves.[footnoteRef:4] For the purposes of the project, the term would refer to 14-16 year old learners unable to continue in schools, 16-18 year olds on access to further education programmes as well as young people up to the age of 24 whose education has been interrupted in some way.  [4:  	Ofsted.(Feb 2016) Alternative Education. Manchester:.p.4. https://www.gov.uk/government/publications/alternative-school-provision-findings-of-a-three-year-survey ] 

Partners then conducted organisational self-assessments of their provision to identify strengths and areas for development. This information was then shared along with findings from recent publications which partners felt might impact on their choices. For example, the findings of the Taylor Review (2012)[footnoteRef:5] and the subsequent, 3-year survey by Ofsted (2016), cited earlier, resonated with the partners, despite targeting 14-16-year-old placements, as it commented on the importance of sharing good quality information about pupils with providers. The report noted that despite improvements over the three-year period, specific details ‘about pupils’ academic capabilities was insufficient and providers did not fully understand how to use it to support learning and promote achievement.’[footnoteRef:6] It also noted that risk assessments were not always complete. This was interesting from the partners’ points of view as pre-enrolment processes and information gathering, including ‘Taking account of young people’s perspectives (which) can also allow us to understand how the experience of school culture may differ for students in the same school’ [footnoteRef:7] and help us to understand what needs to be done to help learners make a good start and stay on programme. [5:  	Department for Education (March 2012) Improving alternative provision. www.gov.uk/government/publications/improving-alternative-provision.]  [6:  	Ofsted.(Feb 2016) Alternative Education. Manchester:.p.7. https://www.gov.uk/government/publications/alternative-school-provision-findings-of-a-three-year-survey ]  [7:  	Byrne,D. Smyth,E. (2010) No Way Back. The Dynamics of Early School Leaving Dublin Liffey Press : p.32] 

The Oftsed survey also chimed with comments made in learner feedback regarding both the breadth and relevance of the curriculum offer as well as the perception that, rather than ‘alternative’, the experience for some learners appeared to be very similar to school.  Similarly, feedback from employers has questioned both the content relevance of many post-compulsory programmes, and the fact that they don’t seem to focus on developing the skills which employers find most valuable when recruiting. For example, Bob Reitemeier, CEO at ICAN noted that ‘communication is the skill that is most frequently lacking in new recruits to the workplace, school leavers and graduates.’[footnoteRef:8] which echoed the British Chambers of Commerce Director General, John Longworth’s comments in the Independent, October 2014, ‘Firms need young people that are resilient, good communicators and understand how to work as part of a team.’[footnoteRef:9] [8:  	Burns,M.(2016) Skills for work/Skills for Life – I can, 2016; ICAN: p6. http://www.ican.org.uk/~/media/Ican2/Whats%20the%20Issue/Evidence/Skills-For-Work-2]  [9:  	Ibid p7.] 

These questions around curriculum content, and the need to both ‘Reinforce accessibility to second chance schemes for all young people (as well as) make second chance schemes distinctive and ensure they provide a positive learning experience.’[footnoteRef:10] also prompted partners to consider the DfE’s call for the embedding of  ‘character skills’ into the curriculum to prepare ‘ children and young people for well-rounded and successful adult lives; supporting improved academic attainment, employability and citizenship.’[footnoteRef:11] [10:  	Perera,N. Treadaway,M..Johnes,R.(2016) Education in England: Progress and goals England:CentreForum.p.12.]  [11:  	Marshall,L.Rooney,K.Dunatchik,A.Smith,N.(Aug 2017) Developing Character Skills in Schools: Quantitative Survey, Department for Education: p.7. www.gov.uk/government/uploads/system/uploads/attachment_data/file/634711/Developing_Character_skills-survey_report.pdf] 

Finally, CFNE ‘s draft work, ‘The Hidden Curriculum within CFNE’,[footnoteRef:12] which explores the nature of the curriculum and the pedagogical approaches needed to support learners most effectively within their organisation was shared with partners and the following areas were identified for research as part of the project. [12:  	Appendix 1] 

1. Pre-enrolment processes and information gathering: What information should be made available as part of the referral /self-referral process and how should it be gathered? 
2. Curriculum review: How does the ‘alternative’ curriculum need to differ to ensure that learners are engaged and prepared for progression onto further study/employment?
3. Learning approaches: What TLA strategies work well to encourage confidence, independence and resilience in learners who have not successfully completed compulsory education? 

A mixed methodology approach which included learner focus groups, staff surveys and desk based review was used initially to explore the areas identified. Findings from these activities were then used in a variety of ways to stimulate discussion and prompt questions in a series of focus groups, which in turn led to OTLA experiments designed to be shared with the network at the end of the project.
The following outputs were identified as possible within the scope of the project:
· Learner profile proforma and guidance document 
· Draft curricula based on findings from the project
· Examples of resources and strategies used in OTLA s with reflections upon their usefulness.
· Padlet site to be shared with members of the network
Progress of the project has been reported against the 3 key areas for review and development.
1. Pre-enrolment processes and information gathering: What information should be made available as part of the referral /self-referral process and how should it be gathered?
Interviews with managers were conducted to verify how the process, prior to enrolment, worked in their respective organisations and to establish whether they believed that there were any issues with the system in operation. Partners shared examples of their referral documentation and processes, further examples from local authorities and schools were used to mock up a draft proforma. A short on-line survey was used to ascertain what information was collected prior to enrolment, whether staff felt the information was sufficient and accessible. Feedback was collated (App 2) and then staff focus group was held at NCL using an annotated version of the draft proforma (App 3) capturing suggestions, comments and justifications made by staff, along with prompt questions e.g. Some of the material is sensitive? This served to promote discussion with minimal interference from the project lead. Staff were then encouraged to openly share their experiences of the pre-enrolment process within their institution and to identify how they felt that it could be improved, providing justification for their suggestions. Draft exemplars will be reviewed by partners before being posted on the network site.
On the whole the method adopted proved to be efficient while still managing to maximise input from as many partners as possible. Using a short survey to engage staff and then showing that their responses had been used to develop the proforma, demonstrated that contributions were valued, that changes could only be made with sound justification and also stimulated interest in the next stage of the project. The survey followed by the focus group being led by an ‘external’ not a line manager encouraged staff to be as open as possible and lent more transparency to the process.
The following was noted.
· Processes for capturing learner information were in place, although the processes differed according to the nature of the referral. 
· On 14-16 programmes information was collected using a referral document. Staff noted that the document, although detailed, did not capture all of the information that they needed, parts of the document were sometimes left incomplete and the quality of the information was sometimes poor. It was agreed that the proforma should be as extensive as possible, schools would be encouraged to attach learner reports, more specific academic assessments to reduce workload and a contact name would be provided to allow tutors to clarify/ask for additional information.
· The process for self-referrals (16-24) was different in different institutions, although the information retrieved was very similar. In the larger organisation, initial information was collected at IAG sessions, followed by tutorial sessions once the learner had started their programme. The smaller provider employed a dedicated member of staff to conduct extensive initial interviews (up to 2hrs), liaise with external agencies etc, after which profiles were written and shared with staff before the learner began their programme. Staff felt that it was important to have as much information about learners before programmes began. 
· Despite processes being in place, in some instances staff were unaware that learner information was available, this did not just apply to new members of staff. 
· Staff insights – collated and presented as a guide (App 4)
· The information should be made available to all staff likely to be in contact with the learner prior to the learner starting their programme, and updated regularly. This should be treated as a live document.
· Questions which form part of risk assessment and/or relate to the health and wellbeing of all concerned should definitely be completed prior to starting the programme.
· Missing or additional information, e.g. specific academic information, should be completed in the first tutorial or followed up by tutors in the case of 14-16 provision.
· Staff should be inducted into how to access the information at the beginning of the year, and it should be included in new staff induction.
· The information could be used to great effect in the induction phase of their programmes allowing the tutor to focus on the learners’ strengths, hobbies and interests etc allowing more personalisation.
·  Some information is sensitive and should only be made available to key staff. If this information is available electronically, levels of permissions, need to be agreed. 
· Self-referrals worked well with an interview process, providing lots of time to settle the learner in etc. The larger provider recognised the worth of this approach but felt that it was harder to manage on big programmes that tend to enrol in large numbers at specific points in the year.
2. Curriculum review: How does the ‘alternative’ curriculum need to differ to ensure that learners are engaged and prepared for progression onto further study/employment?
The two partners collaborated but approached this part of the project quite differently. CFNE had been reflecting on how their organisation worked, the ethos they wanted to encourage and how they felt that could be achieved for some time, resulting in a draft paper, ‘The Hidden Curriculum within CFNE’. The team at Newcastle had changed considerably, were now under new management and keen to explore how the provision could be improved. 
Learner focus groups were used initially to explore what learners felt about their previous/ current/ideal learning situations. Each facilitator used the same guidance document, produced by CFNE, to minimise variation. (App 5) The groups were generally comprised of 6-8 learners, lasted for 40 minutes, staff were encouraged not to lead but help the learner to explore their own thoughts, having agreed ground rules prior to the activity. In total, 48 learners were involved.
Learners on alternative provision are often initially reluctant to share their views, don’t believe they have any, and so to encourage involvement the group was given a sheet of flipchart paper with a building drawn in the middle to represent a school and were asked to imagine walking through the front doors and around the whole school, what do you SEE, HEAR and FEEL? Noting down or drawing their responses. 
[image: C:\Users\Sheran\Pictures\img035.jpg]
The facilitator used the flip chart to probe ideas further asking for examples, clarification etc.  The same process was adopted for the second phase in which learners are asked what they would include if it was centre of their own.  ‘Consider what you might take from the school you drew and what you might take from where you are now.  Make it your perfect ‘learning place’.
Findings were collated from each group and then themes drawn out of their responses and shared with staff at their respective organisations in different ways.
	Learner focus group responses 
	
	
	

	Experience of school
	
	
	

	Total number of responses: 115
	
	
	

	
	
	
	
	

	
	Responses
	%
	Responses
	%

	
	Teen pregnancy
	2
	Bullies/name calling /laughed at / head down toilet/money taken off me /older kids hanging around
	9

	
	Chips/ rubbish food/smells
	4
	Loneliness /Nowhere to go if feeling down
	3

	
	Reports cards
	1
	Litter/sticky floors /scruffy /rank
	4

	
	Exams
	1
	Different sets/ bottom set left out/
	2

	
	Prefects
	1
	Timetable /Hours are rubbish
	1

	
	Friendships/losing /making friends
	4
	Smoking
	2

	
	Frightened/scary/fear/intimidated
	7
	Picking options
	1

	
	Uniform/PE kit (wearing spares) parents couldn’t afford uniform
	4
	Prom was disappointing
	1

	
	Voices/noise/loud
	4
	Signing tops on last day
	1

	
	Excited/happy/confident/laughter
	4
	P.E.
	1

	
	Strict /Rules/boundaries
	6
	Behaviour unit/being on report/detention/lines/ punishment /suspended /expelled
	8

	
	No makeup/uggs/trainers/shoes/
	4
	Teachers/ Too many female teachers/ male teachers (2)
	4

	
	jewellery /hair styles /colour/can’t be yourself
	
	Fighting
	1

	
	Busy / Organised chaos/rushed
	3
	Too much homework/coursework/work experience
	4

	
	Bell/ Break times/ Registers/ Assembly
	4
	Happy notices
	1

	
	Shocked
	2
	Big/maze/large groups/getting lost/too many doors/classes
	6



	Learner focus group responses 
	
	
	

	Ideal learning environment
	
	
	

	Total number of responses: 68
	
	
	

	
	
	
	
	

	
	Responses
	%
	Responses
	%

	
	Childcare /crèche
	7
	Computers
	3

	
	Drinks /snacks veggie/vegan options
	3
	Good variety of courses
	3

	
	Buddies.make friends
	6
	Financial Bursary 16-21  bus pass 16-40
	6

	
	Uniform
	1.5
	Range of ages on programmes  
	3

	
	Friendly but strict when needed
	1.5
	Safety/ safeguarding /first aiders
	6

	
	Timetable later start, 2.30 finish
	7
	Warm welcoming/up to date
	7

	
	1 hr dinner breaks
	 
	Place to meet /Social areas /sofas calm music /light/plants
	14.5

	
	Smoking area
	3
	Games room/ vending machines /water dispenser
	7

	
	Catch up sessions
	1.5
	Helpful staff /friendly /down to earth teachers, mixed sexes/ go extra mile
	13



CFNE included a third phase which directly asked learners to comment on their post 16 experience, with them and any other organisation that they had attended since school, which allowed them to gauge how successful their approach has been in creating an alternative learning environment as can be seen from the comments below.
	
‘At CFNE everyone talks to everyone & no-one is singled out.’
‘Help with childcare’ ‘Bursary.’
‘Accommodate all needs e.g. disabilities’
‘CFNE – friendly, welcoming, staff, students, comfortable seating area, nervous, at home. Banter, supportive’




Some of their learners had also attended college before CFNE and it was clear that the size of the institutions was an issue and this resulted in learners’ fears being unallayed.
The findings show that apart from a handful of positive responses, ‘Excited/happy/ confident/laughter/ signing tops/happy notices/making friends’, the majority of learners had negative feelings about their time in school which needed to be explored further to understand how both the content and structure of the curriculum might need to change.
CFNE used the exercise to confirm some of the assumptions that had informed their work on ‘The Hidden Curriculum with in CFNE’
‘Many (NEET learners) however have turned away from an education system which, for them, represents a source of failure.  The LSN Report suggests that this sense of failure is not caused by any problems they had with the curriculum but by difficult interpersonal relationships within the school environment and their interactions with the authority structure of the school.  It is vital for students to work on their emotional response to learning and within CFNE this can developed even further by the methods suggested so far, by the company’s own Emotional Resilience curriculum.’[footnoteRef:13] [13:  App 1 ] 

They have subsequently been working on changing their initial assessment, a revamp of the curriculum and staff training which explores mindsets, maximising group skills etc
NCL however, used the findings from across the partnership in an activity to stimulate curriculum development ideas on a staff training day. The feedback was placed on cards e.g. scary, outcast, chips, lost etc and tutors were asked to try to communicate the words on their cards to their team mates, they then turned over the cards and were asked to suggest what the question might be if these were the responses. Staff then began making suggestions and what could be done to ensure that these negative responses were not repeated. 
	Scary – summer school taster sessions, induction week, buddy system using learners from previous year
Behaviour unit – build in activities and strategies from the start which promote a ‘can do’ ethos focussing on what they are good at rather than what’s missing, promote independence.
Rules (strict when needed) – Learners contribute to class rules, expectations from both sides, ensure that all teachers know the rules and apply them consistently e.g. food in class ‘but the other teacher lets us.’
Outcast – Buddy learners, base room, lunch/breakfast clubs, learner zone activities/challenges, weekly enrichment programme (tool for sanctions), learner mentors, clubs/societies.
Making friends - Fun /problem solving activities for first day to create team spirit, change groups each term so they don’t just know those in their class, youth club one evening, buddy groups around shared interests, social area, fun activities out of class e.g. ice skating.
Boring – Get to know interests early on so resources can be personalised, use a variety of teaching approaches which are different from school, more fun led assessments, getting out of the classroom more.


Their ideas were collated and formed the beginning of a curriculum review sheet which explores how best to address the issues raised and how to integrate the development of skills needed to break the cycle of failure.

The learner focus group activity itself worked well, however, the reporting mechanism, only collating words and phrases, meant that potentially valuable insights were lost. The feedback might have been richer if the feedback was taped or a follow up questionnaire/ poll was used to inform curriculum content development. Similarly, although the sensory approach was very non-threatening and proved quite inclusive, it tended to elicit quite a lot of feedback on food, facilities etc with learners being less forthcoming about subjects or the content of courses. It could also be argued that by eliciting memories of their school experiences first, learners tended to then extend their ideas to their suggestions for an ideal environment e.g. No friends/ common room to sit and chat.
The guidance information went some way to reducing the effect that the facilitator had on the activity, it is unclear whether the facilitator was a class teacher and therefore their responses might well have been affected by the relationship. Using the findings to engage staff in a discussion around the effectiveness of the curriculum appeared to work well, however, the selection of responses may well have inadvertently influenced the topics.
The following was noted.
· Learners from both providers appeared to have similar recollections of their experiences in school. The fact that staff were able to identify the question used to elicit these responses and then able to suggest more might allow us to extrapolate further that these were common reactions to how ‘alternative provision’ learners felt about school.
· In collating the findings around what they would see as ideal provision it was clear that there were common themes.
· Facilities e.g. childcare, food, smoking area size of classrooms, etc
· Atmosphere/ethos e.g. safe place, non-judgemental, respected, welcoming, social hub, etc
· Staff who are friendly/helpful, strict when needed, equals, down to earth, mixed male and female staff etc
·  Education e.g. range of courses, more computers, catch up classes, relevant classes.
· Some of the responses would have benefitted from being unpicked e.g. relevant classes.
· The activity at Newcastle helped make a good start on the redevelopment of the curriculum, the importance of a thorough induction etc.
· The DfE report on Developing Character Skills in Schools (2017)[footnoteRef:14] and the PSHE Education Character Curriculum Planning Toolkit (2016) will be used over the next few months to explore an integrated curriculum in which the development of key skills are made more explicit. [14:  	Marshall,L. Rooney,K. Dunatchik,A. Smith,N.(Aug 2017) Developing Character Skills in Schools: Quantitative Survey, Department for Education: 
] 

3. Learning approaches: What TLA strategies work well to encourage confidence, independence and resilience in learners who have not successfully completed compulsory education?
Findings from both the survey and learner focus groups identified the need to encourage learning approaches which encourage confidence, independence and resilience and develop the skills needed for further study, life and work.
A variety of professional development sessions have taken place at both organisations to encourage staff to explore strategies and resources which would best meet these needs.
CFNE have been implementing their mindset assessment, maximising the use of group work to focus on developing effective communication skills. Peer experiments have not started as yet, however, learner profiles clearly indicate that the strategies are being put to use as can be seen from this extract from a learner profile.
‘Group work skills have improved.  She readily asks questions but is still learning how to keep these to the point and focussed and also has a target of pausing to think before responding to others as she can be clumsy in her wording of responses.  Needs reminding to listen to understand viewpoints that are different to her own. 
A very willing group member. 38 out of 60 (growth with some fixed ideas).’
NCL have been keen to explore resources and strategies to encourage the development of teamwork and communication skills as well as different ways to assess progress in lessons. A variety of resources were discussed for use with their learners and peer experiment groups were set up. 
A peer observation guide with suggestions for experiments was devised based on feedback from the staff development day. Staff identified that very often learners in alternative provision join with no established friendship groups, are either unused or uncomfortable with sharing opinions, listening and responding to questions, keeping a conversation going etc.  The extract below shows one example which was designed to encourage learners to share information and settle in as swiftly as possible
Peer observation experiments 
1. Think carefully about the area you will be focussing on before deciding which activity or strategy you will be trying out. Find some examples below to get you started or go directly to the padlet I’ve created to share our ideas https://padlet.com/sheran_johnson/tlzlqojkde32

	
Area to explore
	
Activity/resource

	
Getting learners to talk to each other and share interests
Question forming
Listening and responding to Qs accurately.
Listening for specific information
Describing 

	
Just three things. (All week work with different partners 3 things in common/ 3 things different/ 3 favourite things/ people, 3 favourite places, 3 favourite musicians /groups etc Based on interests) 
Find the fibs. (Demo this yourself and then use the template to get the learners to write their own versions on the computer / check spelling etc so they are happy to share not embarrassed by what they’ve written. They can ask questions before they guess) 
I’m really good at. (In pairs, 3 things you are good at and why you think you are. At the end of the session they are asked to feedback to the class and make things up if can’t remember.) 
Share your photo. (Share a photo on your phone/ on instagram/facebook etc. Use question prompts to scaffold, where was it taken, why is it so important etc)



Staff were then given an observation proforma based on Peter Dudley’s ‘Lesson study‘ approach[footnoteRef:15] which was devised for staff to use as a prompt for their two observations. The proforma is designed to encourage tutors to work closely together before, during and after the session and to focus on the impact that their experiment has had on the learners from the observer’s perspective and also from a learner feedback activity which was to be included in session. [15:  	Dudley, P. 2014 Lesson Study Handbook, http://lessonstudy.co.uk/wp-content/uploads/2012/03/new-handbook-revisedMay14.pdf] 

Peer experiments 
In the main, the experiments chosen were designed to explore generic strategies that staff felt would benefit their AP and Foundation learners. For example, these learners often lack confidence to come up with their own ideas, find it difficult to take criticism but sometimes find it easier to take feedback from peers rather than the tutor. With this in mind we had a number of experiments focussing on collaborative learning approaches through peer assessment and feedback and another designed to encourage learners to take and relinquish responsibility in pair and group tasks (quieter learners swapping roles with ‘more knowledgeable other’ (MKO)
Similarly, tutors were keen to explore strategies designed to help learners improve confidence, and encourage a more independent and resilient approach to learning. An experiment with a maths group, for example, focussed on ways of improving the learners’ attitudes to tackling new maths concepts and increasing their motivation to persevere when gaps in their previous knowledge cause them to give up. While a few explored the use of scaffolded learning resources to support differentiation, reduce dependence upon learner support and digital resources to engage and keep young learners on task.
Peer experiment focus group
The focus group concentrated first on how each tutor approached their action research. 
· [image: ]75% of the staff chose to explore activities which they thought would benefit the group as a whole, while the other 25% chose activities with specific learners in mind e.g.  2 Entry 2 ESOL learners struggling with word order in a specific structure as below.
While one or two members felt that the availability of a colleague to observe the session dictated the class they were to work with.
· It was interesting to note that tutors chose the 2 learners to focus on for very different reasons, however, it was clear from their rationales that their choices were intrinsically linked to the strategy being explored. For example, for the role change experiment a dominant and quieter learner were selected, for the differentiation task 2 learners with very different levels and in exploring the use of mobiles and QR codes 1 in maths class 1 unmotivated learner and 1 easily distracted by her phone was chosen.
· Choosing learners who would engage with the process was also important especially as the experiments asked for learner evaluations and therefore a certain amount of ‘buy-in’. The most useful feedback was recorded in the learners’ own words; however, all sessions would have benefited from adopting a more reliable evaluative response, which wasn’t influenced by a learner’s natural desire to please the tutor.
· All staff felt that the activities and strategies that they chose to explore were relevant to their other AP and foundation learners.
· The majority of staff immediately identified what they were explore next based on what they had learned from the experiments, their own, the ones observed and the ideas discussed with other teachers as part of the process.
Findings from experiments to date.
· Learners have responded well to the opportunity to work more closely at planning stages, sharing ideas etc and appear to have valued the opportunity to provide and receive peer feedback, ‘Students can sometimes speak in a language you understand better.’ However, tutors felt that not all groups would respond as positively, so it was important to introduce the strategy in stages sensitising learners to what is and isn’t constructive feedback, focussing on different aspects of both written work (ideas and accuracy) and practical work. 
· In quite a few experiments, staff identified that learning support assistants were not always available in lessons and that frequently this valuable resource was not used as effectively as it could be. One experiment focussed specifically on the effect that two interventions, learner support and differentiated activities, had on the motivation of two learners. The experiment showed that a judicious use of support to help a well-motivated learner when they got stuck worked well, while the other learner who is quite passive and lacks motivation reacted differently. She ‘was able to identify the (rounding up) method and answer the questions correctly. However, when the support staff left her alone, (she) immediately put her pen down and didn’t do any further work. When the teacher challenged this, she said she couldn’t do it.’ This was discussed at the focus group and it was suggested that the need to develop more independence should be heavily reinforced at induction and that scaffolded exercises in which learners are encouraged to work collaboratively, feeling confident to make mistakes and learn from them needed to be built in.
However, the experiments also highlighted that in some cases, for example an Italian student who has specific processing issues, scaffolded tasks were not enough, ‘... the learning study has also highlighted that despite differentiation efforts made, those students described in group iii (ESOL with some LD) need more than material differentiation. Despite these efforts to make our class materials more accessible to all students, (they) still require discreet small group support.’
· Scaffolded tasks were used successfully in a number of instances and have subsequently been adopted by other staff members. Successful approaches like this need to be shared across the team in order to present a consistent approach e.g. Colour coding to help learners cope with word order.
· Observers identified some disengagement at crucial stages of lessons and this was cited as the reason for learners needing additional help later in the lesson. Staff discussed a variety of strategies to reduce this happening and expressed interest in exploring more guided discovery learning techniques.
· One experiment provided an excellent example of how an activity can be used to meet multiple aims e.g. managing over use of phone, engaging disengaged learners, supporting learners to become more organised and to engage with enrichment sessions. ‘The task was very successful in engaging these two learners who sometimes get over-looked in class due to the lack of support and class sizes.’ The use of QF codes was easy to set up and needs to be shared with the team. (App 7)
· [image: ]Project based activities designed to work over a number of weeks appear to be working well and this approach needs to be explored further as it allows teachers to address a range of skills which AP learners need to practise more thoroughly e.g. The ‘Creating to Board Game’ 

· Staff reflected extensively on the peer observation process and noted the following:
· Really good focussed opportunity to sit down with colleagues across the team to discuss approaches to teaching AP and Foundation learners.
· Excellent opportunity to share ideas with staff with the same subject specialism, post session discussion far more useful as the observer knows the learners and the subject.’ This process of peer observation was very useful, especially since it involved someone who understands and teaches the same students.  This shared knowledge will be useful when adapting tasks for these learners in the future.’ 
· None of the tutors felt uncomfortable inviting colleagues in to the session, commenting on the reciprocal nature of the task, the pre-meeting to discuss the experiment and knowledge of the learners.
· Tutors also commented on the fact that they were in a much better position to observe learners, especially those who had behavioural issues, to try to understand at what point they became distracted etc. This is a rare opportunity and much more difficult to do when teaching the class.’ This peer observation was very useful in allowing me to sit and observe a small number of learners and to reflect on their learning.  I would like to do this again as I think it will encourage me to use new techniques and methodologies and be observed in a non-judgemental environment.’
· New ideas were put into action swiftly, and tutors noted that having been in the class actually doing the task they were able to appreciate it from the learners’ point of view far more and were then able to adapt the activity refine instructions it etc which made the activity more accessible. ‘Since observing X I have already used her idea with an elementary class.  I used colour Cuisenaire rods to highlight word order of adverbs of frequency in present simple sentences.  Each type of word had a different colour and this code was presented on the Smartboard.  The students enjoyed the kinaesthetic activity and it helped them with the controlled practice exercises that followed.  I have also started using different colours consistently in my Smartboard feedback.’ (App 8)
· The observation also meant that the observer could help out, co-teach in some cases. In larger classes this was useful, however, it also reinforced the sense of teaching team and made it clear that all of the teachers were supporting the learners.
· Staff commented on the fact that the peer observations worked well for a number of reasons. The approach was quite structured, common proformas/working to a deadline etc, topics for research were stimulated by the training day and then identified by individuals which reinforced the relevance of the work that was being done. Working towards an overall aim, the development of more responsive curriculum which meets the needs of these specific learners also lent more coherence to the project. 
Peer experiment feedback is being posted on the padlet for everyone to share so that ideas and lessons learnt can be shared. https://padlet.com/sheran_johnson/tlzlqojkde32
[bookmark: _Toc528840439]Concluding remarks 
The project has been successful on a number of levels. It has provided partners with the time needed to really reflect upon the effectiveness of their own provision, to share these insights among their own teams and partners with similar expertise, review recent research and government recommendations and explore how best to make improvements. 
The pre-enrolment process and information review proved extremely effective for one of the partners, serving to highlight a number of misinterpretations in the existing policy along with recognition that although it is crucial to have good quality, current information unless it is used effectively and kept up to date it is not worth the paper it is written on. Staff produced a learner profile guide with completed exemplar which they will put into operation this year and review the impact in 2018.
Similarly, CFNE’s clear focus upon the emotional and social needs across all study programmes has been incorporated into their learner profile and their initial assessment has changed to include their mindset assessments.
The inductive approach adopted to tackle the learner profile aspect of the project proved to be efficient and particularly effective with large teams, where individuals’ voices and opinions are sometimes lost. This approach allowed support staff, tutors, enrolment and IAG staff to all contribute their opinions and justify the changes needed to their managers, taking ownership of the changes and responsibility for their effectiveness.
Curriculum review also provided tutors with the opportunity to really get back to basics and begin to develop the curriculum from the learner up while still taking the time to evaluate current developments e.g. The DfE report on Developing Character Skills in Schools (2017)[footnoteRef:16] and the PSHE Education Character Curriculum Planning Toolkit (2016). The importance of inducting learners onto programmes, focussing on the learners’ readiness to learn and the skills for learning, needs to be built into this programme. In addition, building on the ethos and eight benchmarks of Gatsby Careers guidance and in line with planning for the Transition year for learners engaging with vocational learning, effective sector experience activity needs to support learners in making informed choices about their learning and future careers pathways and effective collaboration between schools and Colleges is vital to ensuring this takes place. A draft of what can be referred to as an integrated curriculum which explicitly highlights English, maths and character skills is currently under development and will be shared with the network. The approach works on the principle that we should be maximising the usefulness of every activity we undertake in the classroom. Fewer resources which have been well planned to develop more skills are needed, rather than activity overload. [16:  	Marshall,L. Rooney,K. Dunatchik,A. Smith,N.(Aug 2017) Developing Character Skills in Schools: Quantitative Survey, Department for Education:
] 

The OTLA peer experiments are feeding into the development of a more integrated curriculum and have proved to be a real catalyst for change. Feedback from staff on the perceived value of the experiments coupled with their intention to continue this work and sharing findings with colleagues in January is testament to this. 
Next steps
OTLA peer experiments to focus on:
· Different peer assessment and feedback approaches to encourage collaboration and less dependence on the teacher or support worker.
· Maximising the effect of the learning support resource and strategies to encourage more learner independence.
· A range of different approaches which help to make learning distinct from the school experience and help to engage more fully e.g. guided learning approaches, digital technologies.
· A review of lesson plans to ensure that every opportunity to reinforce skills not immediately obvious are being reinforced.
· How more project work could be used to bring together opportunities to develop a range of skills needed for employment and further study.
Presentation of findings through a network day and webinar.
[bookmark: _Toc528840440]Project extension
The extension period has allowed us to consolidate our findings and extend the reach of the project to a larger number of 16-18-year olds.
Building on the next steps identified in the main part of the project we decided to focus on activities which would contribute to the following. 
	Focus will be on:
	Possible activity

	Reviewing existing schemes of work and identifying every opportunity to develop/reinforce the skills and positive behaviours included in the alternative curriculum.
	· Review draft curriculum with learners and staff.
· Get learners views on possible projects/ enrichment activities etc
· Collate finding and adapt /make changes.
· Adapt SoWs to integrate curriculum for next year.

	Building confident individuals who have the skills to reflect on, assess and plan their own learning as well as provide constructive feedback to peers – promoting self-awareness and independence.

	Trial activities focussing on: 
· Getting the most out of your time with us
· Working collaboratively/learning from each other
· Study skills development and reinforcement
· Keeping on programme and getting ready for exams.

Include a learner evaluation and other evidence which can show impact.
Write up activity, what you did and how so someone else can try it. 

	Development of study skills which will encourage learners to work both independently and collaboratively, with less dependence on the teacher or support worker - demonstrating the skills needed for employment and further study. 

	

	A range of TLA different approaches e.g. guided learning approaches, digital technologies, project based learning – promoting the distinction between school and college. 

	Trial an approach which reinforces independence.
Include a learner evaluation and other evidence which can show impact.
Write up activity, what you did and how so someone else can try it. 



Activity 1- Review draft curriculum
Learners’ views were captured in a number of ways, however, by far the most effective was the work done by one member of the team who decided to incorporate the research questions into a speaking and listening assessment for their English exam. The learners were asked to prepare for and take part in a formal discussion which had a fixed agenda and was chaired by one of their group. Prior to the activity learners were prepared for the task (App 9) Particular attention focussed upon the criteria being used to assess whether their contributions were effective, the skills needed by the chair and then they were given the opportunity to watch a video to identify useful language, ways of guiding the discussion etc.
The discussions were videoed, key themes from the discussion were identified and then shared with staff and management.
Theme 1 – induction into the college and onto their programmes of study. Learners identified the need to have a more extensive induction period which would help them to find their way around, settle in and make friends as swiftly as possible. They identified activities which had worked well and made additional suggestions for improvements to the induction programme e.g. Campus tour (including the classrooms they would be going to), visits to workshops so they could get a better idea of the courses they would have to choose between, small group activities to encourage friendship groups.
Theme 2 – programme content. It seems clear from learners’ responses that what they expected to be able to study was quite different from what they were able to. Most groups talked about the narrowness of the curriculum compared to school but then disagreed on which options they preferred, although they felt that the curriculum offer could be improved by including more vocational options which coupled with IAG would help them to select their next programme.
Theme 3 – teaching and learning/what they liked about their programme and what they would change. Learners were at pains to emphasise how much they liked their teachers, ‘they push us hard to pass exams’, but felt that they were being held back by learners who were ‘acting up...childish’ and should ‘act their age’. Some of the groups explored possible ways of dealing with the fact that in college ‘We get more freedom, which is nice step up from secondary ... but some abuse that freedom’. Exclusion, ‘the amber room’, were offered as possible solutions, along with a need for teachers to be more strict. Learners generally agreed that more collaborative approaches through group work etc, were good changes compared to what they were used to in school. Similarly, they appreciated the more practical approaches adopted by teachers as they felt '.. practical activities tend to stick in your head more', with at least two learners commenting on how ‘functional maths (is) better than school’. The level of work and mixed ability classes was also commented on as being quite different from school.  Some felt that mixed ability classes didn’t work while others talked about the need to be allowed to try more difficult tasks, essentially more differentiation and asked for the opportunity to try higher level exams. More extra-curricular activities were suggested either in the evening or at weekends, which they felt would help people to settle in quicker. 
Feedback from both staff and learners has been fed into the induction curriculum (App 6).
Activity 2 - Staff feedback from different disciplines  
The project findings were shared with ImPs (Improvement Practitioners) and members of learner support. They were asked to review the draft curriculum from their students’ perspectives and to add anything that they think might be useful for their own programmes. All felt that their learners would benefit from most of the curriculum ideas and made the following suggestions.
· Make classroom environment more homely.
· Make room locations clearer, QR codes.
· Virtual tours 
· Finalise groupings in English and maths in September as this is very unsettling for learners and disengages them from the start.
· Mentors and LSAs in place within first week. 
· Provide teachers with access to assessment plan before class if possible.
· Include session on building up emotional intelligence but link to academic topic e.g. English Jekyll and Hyde as they tend to appreciate the importance more.
· Include a specific session on how to organise yourself e.g. student planners on phone and on paper.
· When do I work best, digi timetables use the work in between to work together?
· Spend time on discussing aspirations, what they need to get out of college.
· Getting learners to identify what they are good at and then choose their own goals, including the ‘softer’ skills.
· Create a learning ethos which recognises e.g. importance of making mistakes.
· To help learners persevere especially at the beginning when everything is new consider breaking larger tasks down into smaller bites which can be done in stages e.g. First time to write a report needs Plan, then first para, then last etc and finally the whole thing.
· Provide a safe room to go when things are getting tough.
· Provide shared projects which help learners to collaborate, make friends etc
· Directed tasks on Moodle how to guides to help with essay writing etc
· Building a community within the college/school to show they are there for more than lessons.
· Introduce them to e=tracker and how it is used.
· Class/base room display what have I done/where I am now.
· Charity project /fundraising to bring learners together but keep it tightly arranged with distinct roles etc to provide work experience, evidence for CV. 
· Exams throughout year so they become second nature not something to fear.
· When stuck - 4Bs (try 3 before me) approach.
· Build up a programme of speakers; employers, alumni, staff in other faculties etc
· More online resources to help with differentiation.
· Links to you tube/vlogs etc to help at the time when they need to persevere.
· Mindfulness techniques 
· Feed forward to support resilient attitudes it’s not about what you’ve done, but what to do.
· Reading on line Paper vs Kindle
· Work life balance- making time for you as well.
· Make more of learner forums/learner voice more frequently to monitor how they feel and respond quickly.
· Progression coach tutorials to be tightened up made more effective
· Create a video CV
· Create your own padlet
· On line feedback
These suggestions were incorporated into the induction curriculum as well and ImPs then selected activities to experiment with based on these findings. 
Activity 3 - A variety of experiments were conducted and then written up as activity guides and posted on the project padlet to allow staff to share what they had been working on with other staff in different schools.
Here are a few examples. 
Tangible planning – a strategy to help reluctant GCSE English students build confidence in generating ideas for creative writing tasks based on   kinaesthetic planning.
Alternative assessment feedback - an experiment to explore the impact of providing short feedback sound bites to explain written comments in more detail.
Losing your comfort blanket - a strategy to put learners in the ‘driving seat’, giving all an opportunity to showcase their knowledge and understanding. Helping learners become more self-reliant, perfect for revision sessions or assignment preparation. 
Mindfulness - Students introduction to the act of being mindful, exploring its meanings and benefits and taking part in mindful activities. Students within Learning Development have learning difficulties and/or behaviour issues and it is often the case that some students have altercations with their peers or feel stressed about the work they have to complete. In teaching mindfulness, it is hoped that they will achieve a better understanding, and have better control, of their emotions as well showing empathy towards others.
[bookmark: _Toc528840441]Final remarks 
The extension to the project has been a real bonus as it has allowed us to:
· work closely with Improvement Practitioners and expand the reach of the project to include a much larger number of 16-18-year olds as well as the original alternative provision learners targeted at the beginning. 
· conduct additional OTLA experiments in areas which were identified as next steps at the end of stage one. These activities have been included in the Induction Curriculum.
· confirm and then consolidate the contents of the proposed ‘Alternative’ Induction Curriculum with both learners and staff across the college. 
· present the project findings to management for inclusion in 2018/19 policy process and procedure. New induction training has begun to be rolled out to staff prior to enrolment.
· identify the impact that the project has had even before the Learner Profile and Induction Curriculum has been rolled out. For example, we attempted to capture the impact of the project on the learners directly influenced by the research process or indirectly through the engagement of their tutors in the project. The table below shows that the impact is already being felt in central English and maths classes, attendance still clearly needs work although a 5% increase is encouraging and even more so when we compare the learners’ attendance on their English and maths classes to their vocational attendance (12% higher).
	Area under review
	2016 /2017
	2017/2018

	Attendance
	62%
	67% - E and M
55% - Vocational areas 

	Retention 
	91%
	94%

	Achievement
	82.3 % (reported)
	86.9% (predicted)

	Stage 3 disciplinaries 
	3
	1



· undertake a number of dissemination activities which have resulted in both shaping the extension project more specifically e.g.  ImP dissemination session before the launch of the extension, as well as sharing findings with organisations which have identified with the issues noted in our original project proposal. The padlet has been instrumental in sharing our work with other providers and we are hoping to develop this site further throughout the launch of the first year.
All resources, experiments and outputs can be found on the Breaking the Cycle Padlet.
The latest version of the alternative curriculum can be found in Appendix 6. 
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[bookmark: _Toc528840443]Appendix 1 - The Hidden Curriculum within CFNE
The Learning Process
The move that we all need to keep focusing on, is from ourselves as teachers, being transmitters of teaching, to ourselves becoming managers of the learning process – the move from teacher-centred to student-centred methods of teaching.  The holistic approach of student-centred learning is central to the ethos and values of CFNE.  
A further challenge to new tutors, particularly those new to FE, is the need to include in our teaching, core subjects and to link across a range of vocational areas, for example Employability Skills.  We move from considering our teaching in relation to our own specialist vocational area, to a situation where we are expected to support and be supported by professionals who are experts in linked but separate areas.  Learners need help to gain connective knowledge and to understand how their learning fits into wider society.  Gaining subject knowledge alone is not enough and they need to develop other skills and wider forms of learning to enable them to climb Maslow’s Hierarchy of Needs (1954) and achieve self-actualisation through academic success.
The Advantages of Group Activity
We want our students to develop from what Knowles (1980) describes as the state of the ‘dependent-self’ (dependent for learning on the teacher) to that of being ‘self-directed’ students who take control of, and accept responsibility for, their learning.  This requires self-confidence which needs to be firmly embedded within the hidden curriculum.  Social learning acknowledges the importance of social contact and informal learning in gaining understanding or making meaning of learning.  We need to maximise learning from group activities, not just in terms of the subject but in terms of the group skills being developed.  Learners need to be clear about what skills they are aiming to develop, include them in personal target setting and be given feedback on these skills (self, peer, tutor).
[bookmark: _Hlk527110620]For social learning to take place Young and Lucas (1999) argue that four major conditions must be met.
1. The knowledge to be acquired must be new, not merely a reflection of past learning.
2. The acquisition of learning must be a process, not simply the transfer of knowledge.
3. Learning should take place with others, to facilitate discussion and meaning making.
4. Students must have access to concepts and ideas that enable them to form a framework for learning.
[bookmark: _Hlk527110636]For learning to take place it must have some personal significance for the student.  Theory or underpinning knowledge, as most teachers will agree, once it is mastered, provides students with a series of generic tools that they can use in different situations.  It is transferable.  In isolation theory lessons can be boring for students.  Through Kolb’s Learning Cycle (1984), we know that to understand and assimilate new knowledge, students not only have to think about it but they also need to put their learning into practice.  
Learning how to learn
[bookmark: _Hlk527110657]Some of the students we work with are young adults in the process of making the difficult transition to adulthood.  They are beginning to encounter ‘adult’ problems such as money management and time management and they are gradually developing the skills and strategies to solve them.  Teachers embed learning by setting subject-related problems for students, but there is also a need for students to ‘learn how to learn’.  They need to develop their thinking skills and they need to reflect on themselves and their learning.  Bartlett and Burton (2012) describe this as “students developing a commentator in the(ir) … mind who analyses and comments upon the methods they are using to learn a new concept or skill while the learning is happening.”
[bookmark: _Hlk527110685]Challenging concepts can be presented in an understandable way, particularly with the use of scaffolding the journey, explaining the process step by step.  Students need to be helped to reflect on and assess the information given, to make the learning meaningful.  The scaffolding process will act as a model for development of their own ‘commentator’ while helping them to understand.  One framework that can be used in this context is that of the six thinking hats process suggested by de Bono (1985) which helps the development of structured thinking in group situations.  The hats denote different stages in the process of problem solving (the collection of facts, the use of intuition, critical analysis, logical development, creative thinking and decision making).   Students become part of the learning process.
[bookmark: _Hlk527110699]Teacher expectations play a part.  How do we set our expectations and make them explicit to students?  The ‘Pygmalion effect’ (Rosenthal and Jacobson, 1968) of teachers’ expectations on students and learning is widely recognised.   Generally, the more a teacher expects from a student, the more the student will achieve.  
Adult-to-adult communications
[bookmark: _Hlk527110720]Many vulnerable students need support to make the transition to adult behaviours.  This is clear and expected when the students are adolescents but even beyond that older students very often lack adult behaviours and this, as a barrier to both academic and life progression, needs a planned approach.  Berne’s theory of transactional analysis (1964) is a theory of communication that looks at patterns of communication or transactions between people.  Within CFNE, this theory links to preparing students for working life, preparing students to engage in healthy relationships and is a root in the development of true understanding of respect and equality and diversity issues.  
According to Berne there are three ego states (patterns of behaviour and thinking that influence communication) which exist in all individuals.  Each state – the parent, the adult and the child – represents a pattern of communication that has a particular function and uses a specific type of language.  It is important that teachers are aware of the theory and the ‘state’ they are operating from, so that it triggers an adult response from students.  Some students also benefit from understanding this theory themselves and it forms part of the emotional curriculum and supports the goal of helping students to feel valued and respected.  
Another element of Transactional Analysis relates to our need for positive recognition and approval.  Young children need positive ‘strokes’ or signs of recognition and approval from an adult in order to develop emotionally.  When children are small these may be given in a physical form such as cuddles and smiles.  As they grow, the need for ‘strokes’ still exists but physical actions are exchanged for mental or emotional strokes, such as praise or expression or recognition for effort, which stimulate and develop student motivation.  This need can be more easily overlooked after childhood and yet even well- functioning adults still have this basic need.  Consider dysfunctional staff teams and you will find somewhere within them that there are a lack of positive ‘strokes’.
Motivating students
Learning to identify what motivates our students has long been recognised by teachers as being central to successful student-centred learning.  It is clear that our actions as teachers can influence students’ motivation to be included in the learning process.  We can help them to do something by making it interesting or rewarding (intrinsic motivation) or we can incentivise our students (external motivation) through rewards or sanctions.  
Both transactional analysis and social learning theory (using groups and group work) can generate intrinsic motivation in students, allowing groups a level of autonomy and independence and treating students as adults within the meaning of transactional analysis.
[bookmark: _Hlk527110971]“Learning is something that the pupil has to do himself and for himself, the initiative … (must lie) … with the learner.  The teacher is a guide and director; he steers the boat but the energy that propels it must come from those who are learning.” (Dewey,1933 in Boydston, 2008).
The role of a teacher in guiding the learning is critical in developing successful group work techniques and must be a purposeful activity, with clear objectives and realistic but challenging time frames to focus activity.  This is a reminder to us that group skills need to be planned and taught, group skills need to be included within lesson objectives and be overtly included in reviews and assessment.
Group work can offer more advanced learners the opportunity to develop and use higher-level thinking skills (analysis, problem-solving and teamwork) through their experience of negotiation, conflict resolution, problem-solving and teamwork as the group develops.  Consider this therefore, within differentiation in session plans.
Experience of working in groups can also provide students with a structured learning experience that prepares them for the workplace by developing social and communication skills, their understanding of the need to work with diverse memberships and the expectations of groups in terms of responsibilities, behaviours, communication and commitment from the individual.  If this is not set out within session objectives however, and fully reviewed with students, how will they know what they are learning and developing?  Why focus only on subject knowledge and curriculum content?
Feedback
[bookmark: _Hlk527111002]Hattie and Timperley (2007) say that one of the most important things that we can do as a teacher is to provide feedback.  Group work can offer students the opportunity to have their work assessed in different ways.  Students can assess their own work or have their work informally assessed by their peers.
Students can be very sensitive to the power differential between themselves and the teacher, and their already low self-esteem may be reduced even further by criticism (however constructive, well-intentioned and gently given) from the teacher.
Less confident students can respond quite differently to peers giving the same type of constructive criticism.  First however, it is important to teach the skills of giving feedback (a useful skill in life and work) and to ensure the group ground rules set some clear parameters around giving feedback.
NEETS in particular
[bookmark: _Hlk527111016]Much is written on the effects of unemployment on young people.  The Youth Index (The Prince’s Trust, 2014), notes that 40% of jobless young people say they have faced symptoms of mental illness, including suicidal thoughts, feelings of self-loathing and panic attacks, as a direct result of unemployment.   Within CFNE evidence suggests that the figure is even higher and faced with multiple barriers the pastoral care of students is paramount and this needs to be coupled with maximising every possible opportunity within the curriculum these barriers through the methods explained within this document.
[bookmark: _Hlk527111035]“The range of issues associated with young people in the NEET category comprises low educational attainment, homelessness, gang membership, early criminalisation, drug culture and dependency, care needs, teenage pregnancy, prostitution and, in many or even most cases, multiple and overlapping disadvantage, for example, pregnancy, drug dependency and crime.”  (Hodgson, Spours and Stone in preface to LSN report on NEETs (LSN, 2009))
Most young people who fall into the NEETs category have left school with few formal qualifications.  They often also lack social and interpersonal skills, confidence, self-esteem and motivation.  Many however have turned away from an education system which, for them, represents a source of failure.  The LSN Report suggests that this sense of failure is not caused by any problems they had with the curriculum but by difficult interpersonal relationships within the school environment and their interactions with the authority structure of the school.  It is vital for students to work on their emotional response to learning and within CFNE this can developed even further by the methods suggested so far, by the company’s own Emotional Resilience curriculum.
Emotional Intelligence
The management of emotional responses defined as emotional intelligence (EI).  EI is the cognitive processes that allow us to both recognise and control our own feelings and emotions; to understand those of other people; and to use this information as a guide for taking action.
[bookmark: _Hlk527111720]Goleman (1996) included the social as well as the psychological aspects of emotional responsiveness.  For Goleman, EI consists of a number of interrelated elements and the CFNE emotional resilience curriculum is based around these components.  Elements are embedded within the ethos and curriculum of CFNE but some learners require further specific support.  They are assessed using a tool created around Goleman’s elements and where ‘dips’ occur, further one to one and small group work can be carried out.  The assessment tool is lengthy and CFNE are developing a shorter tool based around the five main elements which will service as an initial assessment for all learners.  Those requiring more detailed support will then be assessed using the longer tool and this therefore will be used as a diagnostic assessment.  Alongside this assessment, we will include an initial assessment relating to mind sets.  We need to understand the individual mind sets of students and relate this to our interactions in the classroom with them.
Students need help from emotionally intelligent teachers if they are to learn how to manage their emotions but the affective domain of learning generally receives less attention than the cognitive and psychomotor domains.  This side of teaching needs to be considered within group profiles and lesson planning in the same way as previously discussed in relation to skills development.  It is difficult to set SMART objectives for learning in the affective domain as it is dealing with something that does not necessarily lead to an immediate, tangible, measurable outcome.  Although it may not appear as a specific outcome on a lesson plan, expertise in this domain is an important part of the ‘hidden curriculum’.
Many NEET students need help in order to establish and maintain positive relationships with their peers and teachers before they can be re-engaged in education.  Feelings of powerlessness and helplessness add fuel to their existing sense of a lack of personal control and self-esteem and can lead to withdrawal or an outburst of difficult behaviour.  
[bookmark: _Hlk527111745]Cox (2000) suggests that the actions of teachers, their behaviours and attitudes towards their pupils, their expectations regarding them … have a power influence upon … academic motivation and progress of vulnerable students such as NEETs.  All students, particularly NEET students, require interesting lessons linked to real life; learner-led rules that are fair but enforced consistently; helpful (but not patronising) explanations of difficult areas; and teachers who are approachable and respectful.  
[bookmark: _Hlk527111778]In Maslow’s Hierarchy of Needs (1954) he identifies a number of basic needs for individual growth.  When his theory is applied to teaching and learning we can see that the need for social and emotional stability and self-esteem are critical steps in a student’s personal development.  Rogers (1961) build on the work of Maslow and suggested that in order for an individual to develop their sense of ‘self-worth’ (self-esteem) they need to know what other people view them positively.  For Rogers there are three important elements in developing an individual’s self-worth:
· They need a nurturing and inclusive environment that provides them with ‘genuineness’ (openness and honesty from other people);
· Acceptance or unconditional positive regard (being accepted by others for who and what they are); and
· Empathy (being listened to and their views and concerns understood by others).
In CFNE we also consider Rogers’ statement that ‘we cannot teach anyone anything, we can only create an environment in which they can learn’.
We have found over time, the most significant element missing in so many young people and adults alike, is empathy.  Without the ability to empathise, teaching the deeper levels of equality & diversity, and teaching around British Values, loses its impact.  Life and working relationships will be more problematic, understanding the reasons and processes of the law will be more difficult, the ability to build healthy relationships will be affected.  This needs a particular prominence in the emotionally intelligent classroom.
[bookmark: _Hlk527111799]“In an era when differences of race and religion, the extremes of wealth and poverty, and the dilemma of global warming dominate our news headlines, never has it been so necessary to develop the quality of empathy, to heal a fractured and fearful global society.  Such healing requires understanding and empathy.  Understanding comes with experience and education, and empathy can be part of that education.”  (Cooper, 2011)
Using emotional intelligence to affect behaviour
One of the primary aims of NEET education programmes is to help students learn socially acceptable behaviours.  A first step in learning new patterns of behaviour is for them to understand why they need to change.  This is unlikely to happen if they feel they are in a threatening environment where they are more likely to default to a negative emotional response.  We know that learners will feel they have ownership more if they are involved in negotiating the rules.  Students should also be encouraged to participate in designing their learning for parts of the programme.  Even where a qualification route is being followed, we can negotiate the ‘how’ of learning, if not the ‘what’ of learning.  
Explore the reasons for activities, make clear what they can expect to learn from participating and show how the subject fits in with their current experience and how it links to their future lives and learning.  Initially NEET learners may find group work and discussions challenging as they may be more used to opting out of group work.  They may be unused to negotiating and taking responsibility for aspects of their learning.  Once again, these skills need to be taught.  Activities and resources need to be differentiated not just in terms of the knowledge of individual students, but also in terms of their skills and their emotional intelligence.  Re-including them in education is not just a case of offering a different type of course or a different institution. 
In summary, to work within the ethos and aims of CFNE we will further develop:
· Emotional intelligence in the classroom, an outcome of which is emotional resilience (ER).
· A shorter ER to be used at initial assessment stage.
· Revisit and update the diagnostic ER tool.
· The assessment of mind sets as part of initial assessments and further information contained with group profiles.
· Student-centred learning approaches.
· A focus on group skills and maximising the learning from it.
· Development of empathy.
· Empowering learners to learn.


DRAFT Judy Hunter, February 2017
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[bookmark: _Toc528840444]Appendix 2 - Compilation of feedback from staff survey 

	Questions 
	Comments 

	What do you need to ensure that you start off well with new referrals and why?
	Qualifications Behavioural issues Medication
As much information on past achievement, behaviour and support issues as possible
Full in-depth information about both past education and home situation and this all impacts on how the learner will interact and settle in college
Clear and current information about the learners needs in suitable format and of a good quality. For example, a detailed written profile of the learner with info about their background, strategies that had previously been successfully employed, literacy, numeracy and digitals skills, health needs or special educational needs, or specific behavioural difficulties. Aptitude and personal interests should also be provided
a) information from the school or PRU stating why the student has been excluded or referred b) information regarding the risk assessment (especially if the student has been abusive or violent in the past. c) prior attainment d) HCEP (if in place) e) Any known social, emotional and behavioural difficulties (SEBD) f) living environment and family situation f) progression route
Name, Gender, D.O.B, Telephone number, Email address, Address, Ethnicity, Any disabilities, Previous education and qualifications to ensure they go to the right school and are taught at the right level.

	What information would you expect from schools or local authorities?  Is it good enough? 
	Background history Qualifications. Not detailed enough x 2
Currently the format and quality of information from schools is not adequate. This can range from oral information that the AP provider then has to convert into a referral document to incomplete documents that miss vital info such as strategies that had been successfully employed in working with a learner. 
At present the system in place provides a very limited overview that at times is inaccurate.
Information received depends on where the learner has been and who is making the referral. The referral does not always come from a school (maybe an LEA if the young person has moved into the city). Back ground information is not always readily available. Family background to enable a good level of pastoral support is essential. If the learner has Children's Social Care involvement is essential - this is not always disclosed. All of this information is required to enable Safeguarding of the young person. Background education history. Any achievements to dates.

	Do you actually get to see it before you meet the learner?
	Not always get information before seeing learner. 
Don’t get to see it. 
Teaching staff frequently meet the learner before the info is received as schools/LAs are in a rush to place the learner after their previous placement has broken down.

	How is this information communicated to you? 
	Via a report
Student profiles available, manager available to ask additional queries if needed
Word document which is invariably incomplete and, in most cases, leaves more unanswered questions about the learners’ needs and reasons for not accessing a school place. 
Information is communicated in written form and stored on Shared Area. 
I receive information from the manager and I contact potential new starts and ascertain their personal details. I follow it up by contacting them to arrange assessments.
As manager I would receive the information and transfer this information into a student profile format. Very little educational history is given due to the patchy background of the learners we get referred, hence AP learners.

	Do you have the opportunity to follow up any queries, find out more about the learners?  If so, how?  Is it
	No opportunity School and LA contacts are often difficult to communicate with in what would be described as a reasonable response time 
Information is limited and even when requested further information is usually not provided.

	Thinking about your own subject areas, what information regarding the learners' progress is essential, good to have? 
	Summary and examples of work.
Past achievement, behaviour and support needs.
Vast majority of cases the info has no input from the learner or parents. It has little to no detail about prior work, progress to date in subject area or career aspirations. 
If a PEP meeting is held then feedback is needed. At present this is not provided to teaching or support staff.


	How would you like it to be communicated?
	Targets should be produced in collaboration with the learner before they start the provision and previous work should also be made available. this info should be written and provided several weeks before the learner begins so that we can build on pupils' strengths.




[bookmark: _Toc528840445]Appendix 3 – Learner profile
[image: ]



[bookmark: _Toc528840446]Appendix 4 - Guidance on completing and using learner profiles

Guidance on completing and using learner profiles 
The following is a guide to be read in conjunction with the Learner Profile Proforma, both of which have been developed by staff working in alternative education/foundation learning. We hope you find it useful.
Learners who join us may have had disrupted or quite negative experiences of education in the past, they will often lack confidence and are anxious about starting something new. To ensure that some of these fears are allayed and they begin to settle in as quickly as possible it is important to get the first steps right. 
· The learner profile needs to be completed as comprehensively as possible before the learner embarks on the programme. 
Organisations (Schools, PRUs etc) referring learners are responsible for completing the majority of the proforma with the most up-to date information available, reports, examples of learner work etc should be attached to the profile along with the contact details of staff who can be contacted for additional information. The information is just as important for learners who are self-referrals and maybe elicited in a number of ways, initial interview, form filling followed by tutorial etc depending on the process in your organisation and what the learner is comfortable with.
· The information needs to be made available to all staff involved with the learner as quickly and efficiently as possible.	
The information may be recorded in an on-line system and shared electronically or be communicated face to face at staff meetings for example. The key is to ensure that learners do not have to repeat themselves because staff haven’t read/had access to the key information.
· The information is confidential and should only be shared with staff closely involved with the learner’s wellbeing and progress without their permission. 
Consider permission settings, security of files etc.
· The information should be used in initial tutorials to discuss goals and set ILP targets, discuss what they expect from the programme, progress, reassessing goals etc. 

· The quality of the information is essential. It needs to be updated regularly, discussed with the learner in tutorials etc. 
These are live documents, so also need to be accessible and easy to update /add to.
· Some of the information might be used to help learners settle into sessions through induction and getting to know you activities, Getting Learners to talk 
Here’s one we did earlier. 
 (
Affix photo here
)
Learner profile 
Please complete as fully as possible. We need this information to help learners settle and make progress as swiftly as possible. The information will be kept up-to-date and actively used as part of the learner review process to inform the support that the learner receives, including ILPs and target setting. 
The information is confidential and should only be shared with staff closely involved with the learner’s wellbeing and progress.

14 -16 programme 	

16-18 programme


	Young Person’s Personal Details:

Name:	 Joanne Bloggs	                   Date of Birth:   xxxxxxxxxxxx
		                      

Address:xxxxxxxxxxxxxxxxxxx
  
		
E-mail :      xxxxxxxxx                               Phone/mobile : xxxxxxxxxxxxx

Status:  Resident/Asylum Seeker            First language: English

Emergency contact details:  (name/relationship/number) Mrs S Bloggs, mother, 091019299                  




	Details of living arrangements 
Home situation: (e.g. lives independently, in care, with family, with partner, with own child  etc)
Lives with mother, father not at home, is responsible for looking after younger siblings as mother works nights, 
Name of parent/carer/partner:  Mrs S Bloggs ( mother) 
Parent/carer/partner’s contact number(s):  (Please note any possible communication difficulties e.g. language barriers)
Mother works nights and is often asleep during the day arrange a time to call is best.
Family or friendship groups: 
Family mainly as doesn’t get much opportunity to go out . Missed a lot of school as well .




	Involvement with other professionals (e.g. social worker, family support, G.P., midwife, health visitor, youth justice, connexions, leaving care service, counselling agency etc. -include names and contact details.)
N/A



	Previous Education: 
Current/Last School Attended: XXXXXXXXXXXX

Contact details at school: xxxxxxxxxxxxxxxxxxxxxx
(name/number etc of class tutor /someone who knows the learner well)

National Curriculum Year Group:

Attendance :  (14-16 grps)  60%

Qualifications passed to date: No GCSEs taken 

English level :    L1 ( June 2017)                                     Maths level: E3 ( June 2017)                                     

(Please enter  E1/2/3 L1/2/3 -date of last assessment )



Support needs: (medical, physical, emotional, social and learning)

	
Does the young person have medical requirements? Yes/No
Moderate peanut allergy
Does medication need to be taken in college? Yes/No
(where possible medication should be taken before coming to college)

Does medication need to be made accessible in college? Yes/No
(Please provide details  e.g. to be stored in a fridge, under lock and key)
Learner has EPI pen in bag, extra one should be available in college 
Does the young person have transport requirements?  Yes/No



	
Does the young person receive free school meals?: Yes/No

Does the young person receive any form of benefit ?  Yes/No

Will this affect their ability to attend the programme?



	Is the learner a young parent?  Yes/No
( If yes, are crèche facilities in place, will their attendance be affected etc )
Illness of younger siblings a concern for attendance 



	Does the young person have specific educational needs?  Yes/No
If yes, please add detail below.
Contacts for additional information?



	Has the young person had any previous additional support?
(e.g. Counselling/Mentoring/1:1 Support/Reduced timetable, exam concessions etc)
Mentoring and 1:1 to catch up on work missed in school, anger management with counsellor



	Attitude & Ability-  Please comment on the following:
· Attitude to learning e.g. Dependent upon subject/teacher? Enjoys some subjects etc
Often frustrated in class as she has missed so much, reluctant to join in and contribute to group or pair work. Works quietly on her own in classes she likes ( Art, ICT, Tech) She is interested in learning and will try to complete work if it is sent to her electronically, but she is dropping too far behind.
· Respect for self and others 

Finds it difficult to work with others, no obvious  friendship group due to absences, she doesn’t offer opinions and loses her temper when asked to answer questions.
· Responsibility for own actions e.g. Does not work independently, blames others for ...
Can work independently and will say sorry when she has calmed down. Seems to have almost given up though.
· Academic ability – (please attach last school report if available and piece of writing especially for learners whose first language is not English)
      Good reading age, writes clearly and should be able to achieve a C grade at GCSE with
      exam practice. Maths a concern as she has little confidence , doesn’t do home work and ...
      see attached  
· Other talents/strengths 
Has two younger siblings and is frequently responsible for  picking them up from school, preparing their teas etc enjoys this, good swimmer, loves drawing good art report



	Risk Indicators:
Does the young person have any history of aggressive behaviour? Yes/No
Can lose her temper, more through frustration than anything else.
Are there any identifiable factors that trigger aggressive behaviour? Yes/No

Details of any behaviour support strategies implemented in the past: 

How would you describe the young person’s relationship with their peers?



	Interests and future aspirations: ( e.g. hobbies, medium to long term social and career goals) 
Joanne is very interested in doing something in the arts field and or computer graphics. She’s like to find out more about the grades needed, whether a portfolio would help get onto a programme etc  



	Additional Information / Comments
It would be useful to keep contact up with the mother as we need to be able to respond quickly if she starts missing sessions.






[bookmark: _Toc528840447]Appendix 5 - Focus Group – What is alternative education?
Approx. 40 mins required.  Recommended size of focus group – 6-8
Key points should be recorded and ALL expressed views noted.  The questions below are for guiding the dialogue only and probing through learner-led questioning will elicit more detailed information.  The learners must NOT be ‘led’ by the group facilitator but encouraged to explore their thoughts and feelings.  Establish some general ground rules for the discussion with the group – ask them what would help them to feel comfortable to express their views freely.
Questions:
In two groups, on flipchart paper, draw something to represent a school.  Imagine walking through the front doors and around the whole school, what do you SEE, HEAR and FEEL?
In same groups, on flipchart paper, draw something that represents where you are taught now.  Imagine walking through the front doors and around the whole school, what do you SEE, HEAR and FEEL?
Review outcomes from above and extend responses through probing questions.
What do you see are the main differences?
If you were going to build a centre of your own, what would you include?  Consider what you might take from the school you drew and what you might take from where you are now.  Make it your perfect ‘learning place’.
For you to feel comfortable in education AND to be able to gain the qualifications you need, what do you feel are the most important features?
Facilitator note:  It is important in a focus group to encourage everyone to express their views.  Sometimes however this needs a bit of structure at first to help the quieter learners e.g. going round the group and giving everyone a turn to speak and share their view.  This should not be exclusively used however and should only be used to support free discussion.



[bookmark: _Toc528840448]Appendix 6 - Reshaping the alternative curriculum
The following curriculum outline has been developed to more accurately meet the needs and interests of learners (14-16 and 16-18) who have not yet achieved the qualifications they need to access programmes of further study and /or employment. 
Information gained through the ETF sponsored OTLA 3 research project – Breaking the cycle has informed the structure and influenced the content. 
· Learners’ prior learning experiences and feedback from employers on the skills required for employment have been taken into consideration.
· To help learners to develop strategies to overcome/cope with negative life challenges/experiences, to become more resilient.
· DfE Character Curriculum and PHSE Association Character Toolkit have been used to inform content, this will include key areas such as safeguarding, citizenship, equality and diversity, employability skills and planned to support the PHSE curriculum. 
· Generic study skills, which many of these learners have not yet mastered, were identified by staff as key to success and needed to inform the induction/preparation for study section of the programme.
· The need to reinforce the relevance and maximise opportunities for the development and assessment of specific English and maths Skills has been highlighted.
· More project-based learning involving the integration and application of a wide variety of skills was suggested. This approach provides opportunities for learners to influence curriculum content, tailor content to interests and work scenarios while encouraging learners to work in teams, improving confidence and independence.
The curriculum is designed to inform programmes of study with schemes of learning being revisited to reflect the content and approaches identified. Activities can be added to/replaced, however, the key is to ensure that the skills and concepts are being covered. The draft will be reviewed by staff and learners before being released for use in 2018/19. 
	Topic

	Skills /overarching concepts
	Activities / Strategies

	Getting to know your classmates


	Learners often missed out on school/ lost touch with friendship groups, so need to build up social skills, make friends, feel they belong.  When reviewing the curriculum all learners felt that this was very important especially those who had to move more than once (on vocational courses). Helps with attendance/retention/team building etc

English /IT Question formation, learning to listen, share previous experience/opinions, interviewing, collating information, summarising, writing a short biography, using word and simple search tools etc






PHSE K3 and K4 Developing Me Values
	Activities which encourage learners to explore their own identity to share info about themselves, their views values, hopes for the future e.g.

Find someone who...
3 things in common /introduce your partner 
Scruples 
Desert island discs
What gets on your nerves/cheers you up most?
Find the fib
People Bingo

Strategies which help create a sense of belonging e.g.

Build a sense of community within the college/school to show they are there for more than lessons. 
 - Make classrooms more homely and identify base rooms or if not a safe room to go to when feeling anxious or unable to cope.
- Create collaborative projects which allow learners to make friends across classes.
- Enrichment afternoons/after class activities
- Try to ensure that grouping is done early on to avoid transfers and breaking up fragile friendship groups.
- Mentors and LSAs in place in first week Learning plans shared with teachers immediately



	Getting to know the college 
	Learners often talk about being uncomfortable in a large busy, noisy place where it’s easy to get lost and easier to go home. They often fall foul of new rules, and get caught up in the cycle of ‘misbehaving’. Learners all complained about poor behaviour in their classes and how it affected their ability to concentrate.
   
English/IT
Using/annotating maps, giving directions, using QR codes
Initial self-assessment of reading skills, working collaboratively to get the information needed, exploring assessment and beginning to test peers


College Safeguarding Policy link 


IT research skills 
Citizenship and social rights and responsibilities and those as a class member. Putting forward opinions, accepting/disagreeing negotiating

PHSE KS3 Developing Me Resilience

	Activities/strategies which help learners to feel safe, know what to do if things don’t go well, who to talk to etc

Create a virtual tour (possible IT project from previous year to induct the new cohort).

Find your way around /treasure hunt (Use QR codes possibly ‘Using mobile phones to really get them to engage -Sarah Boyd.



Safe guarding and online safety session. Learners find out who to go to with any issues while in college etc Go and interview key people so they get over the first hurdle and feel less nervous about reporting anything. Pop pictures and roles on VLE so easy to find.

Explore the rules and regulations / Learner Charter etc Reading comprehension leading to test your peers.

Negotiated class rules. Learners research examples of class rules on line, propose and vote on those which they want for their classes.
Teachers make clear that rules will be enforced so if learners are having difficulties coping with the rules they need to discuss the issue with them quickly. Time-out room?

 

	Getting the most out of your time with us
	Learners may not have been in a formal learning environment for some time and have forgotten some of the learning strategies that they will need to thrive. They may also now have quite complicated lives which makes managing workloads quite difficult.

PHSE KS3 Developing Me Self –awareness 
Critical, constructive self-reflection (including being aware of own needs, motivations and learning, strengths and next steps for development, how we are influenced by our perception of peers’ behaviour) 



Identifying long term goals, study /career etc, exploring the skills needed 
















Set challenging personal goals (including developing strategies to achieve them and knowing when to change them)








Critical, constructive self and peer reflection. Learning from experience to seek out and make use of constructive feedback.









Maths / IT skills Planning activities, prioritising the important things, self-organisation (including time management)

Supporting each other ,coping with setbacks, trying but not succeeding straightaway, needing to catch up, losing faith in your ability, change in teacher etc Recognising when and how to ask for help from peers, tutors etc 
Strategies to help persevere when things get tough. 


	Activities which cover the following 

This is college - a fresh start where you now need to take responsibility for your own learning.
The following areas will be covered and used throughout the programme.

1. How do I learn ... Learners  reflect on previous learning experiences to identify (activity on site)
· what motivates them to succeed 
· how they have learnt well in the past
· what skills/strategies need to be developed in future
Have a go at ‘Tangible planning’ an activity devised by Rachel Southern.
Build up strategies to help learners record things more carefully and highlight problem area. Jenn Humeniuk’s lesson which  looked at Using a colour coded resource to help with the word order of new grammar points.

2. What do I need to learn/what skills do I need to achieve my goals? (Long term study /career focus)
Research the skills needed, requisite qualifications and possible routes. Use a standard skills assessment to get started and adapt it to suit their interests.
Maybe get learners to try a few on line versions. Careeronestop 
Casey Life Skills - Casey Family Programs
ISEEK assessment tool 
Get learners to research careers sites, job advertisements etc to identify the skills needed for the jobs.
Visiting speakers from within the college and external to talk about the steps that need to be taken now to achieve their goals.
3. What am I good at already? What are my attitudes to learning? Growth mindset assessments – 
Learnstorm (Khan academy)
        Building a growth mindset Gershon
      Teach it English – Greshon’s language of growth minsets


4. Self-assessment intro to ILP- Assess own skills, and attributes to set own ambitious, yet realistic, goals and plan development strategies (for study and work)
Differentiation – take a look at the experiment  Luke Thoburn conducted in response to the difficulties his pre-entry EAL learners were having with published material.
5. Learning from mistakes/ how to self and peer assess to become more independent learners
Celebrate mistakes – growth mindset activities to try out. 
Create a spelling mistakes sheet which guides to the correct spelling and rule, to show easily how making mistakes can help you improve.
Proof reading
Working with Peers help self-evaluation
Using Marking Codes
Marking codes to track progress
Have a look at the work Sam Flowers has been doing on Peer assessment templates.

Problem solving 

6. Managing your work load 
How to manage your time effectively questionnaire 
Adapt their own routines to help them learn 
· What’s the best time of day? How do you fit study in with other aspects of your life, family commitments etc
· Resources needed
· Create a timetable on phone etc
· Who to tell, what to do if getting too much
· On line learning 
Mindfulness strategies  (not for faint hearted)
Introduction to mindfulness activities devised by Sam Flowers Guidance on what to do with materials.
25 Fun Mindfulness Activities and Exercises for Children and Teens
http://leftbrainbuddha.com/teaching-mindfulness-to-teens-5-ways-get-buy/
http://programs.howidecide.org/courses/mindful-choices-secondary
https://mindfulnessinschools.org/what-is-b/nine-lessons/
http://www.mindfulschools.org/resources/explore-mindful-resources/

Promoting resilience
http://thehighlyeffectiveteacher.com/how-to-promote-resilience-in-your-students/
Carol Dweck TED Talk 
Providing taped feed back to go with written feedback to open a dialogue See Helen Scanlan’s experiment A 2 pronged approach
Have a look at the work Ognjen Vukas has been doing trying to discourage overdependence on learner support staff and the need to persevere when there are gaps in knowledge. 
Progression coach development to help with a more resilient attitude.
Sign posting to on line resources to encourage work outside of class. Have another go and try it like this ...


	Project 1
	Half-term project which results in a class profile page and induction page for new learners.

Focus on teamwork and skills needed for employment e.g roles and responsibilities to be written up and online CV started.
Citizenship, importance of feedback etc, ownership of programme.


	Talking heads /bio pics capturing interests etc
Class roles and responsibilities assigned 
Voting for class representatives
What you need to know - Complaints, Safeguarding, Health and Safety , managing workload.

Feedback on first half–term
Planning of next project content and roles to be undertaken
Enrichment programme 


	Working collaboratively and learning from each other

	Learner teacher dynamic in school may not have been the best and sometimes take ‘criticism’ better from peers than from tutors. Encouraging this more collaborative approach helps reinforce team work and independence.

English/IT skills.  Presenting  your research clearly and effectively using a variety of written formats and as part of an oral presentation. Individual / grp.





PHSE KS3 Developing Me Resilience 
How to give feedback sensitively, valuing peer feedback, but confident to not accept it. Recognising and managing the need for peer approval.

PHSE K3 and K4 Developing Me Values
· Reflecting on own opinions, beliefs and values and making decisions.
· Listening to and value other people’s ideas and opinions
· Voice own opinions and beliefs in a constructive and respectful manner. 
· Being able to re-evaluate own opinions in light of new evidence/argument
· Working in different roles in group to complete a project on time.
	Activities which cover the following 



The characteristics of an effective oral presentation using a  variety of digital tools e.g. PowerPoint, Prezi
Ted talks on great presentations
8 tips for PowerPoint
Decide on the criteria for a good talk and create your own evaluation sheet.  

Peer assessment and feedback activities 
(see activities on site)


Group projects in each subject area to address the skills and values 

Have a look at Joe Adam’s project designed to encourage learners to take ownership of learning through a student led project Create a board game

	Study skills development and reinforcement 
	Learners study skills may need further development due to absence, lack of confidence, etc  The skills need to be initially assessed and once strategies have been introduced they need to be checked and reinforced throughout the programmes of study.

· Note-taking techniques - Recording and organising what you’ve learnt accurately and efficiently so you can refer to it easily and use it in assessment.
· Reading skills - understanding and evaluating the skills used to read for different purposes. Learning to select and then practise using different strategies to make reading more effective.





· Writing skills -   writing for different purposes, assessing aspects you are strongest at/which need support. Using a selection of strategies to improve, accuracy, fluency and content.

· Essay writing skills- Writing an academic essay Ensuring we evidence each mark against the criteria Responding flexibly to different exam questions etc Demonstrating the use of critical / evaluative judgement to match level of the qualification

Gathering and using data (including assessing the validity and reliability of sources of data and using a variety of sources) 
Analysis (including separating fact from opinion) 
Recalling and applying knowledge creatively and in novel situations 
Drawing and defending conclusions using evidence and not just assertion 

	Activities which cover the following 


Study skills questionnaire might be worth adapting for the age group. 

Making notes that work (activities on site)
Exploring different note taking techniques, note making to help essays, revision etc 

 Reading skills - 
How we read differently for different purposes, strategies to improve (e.g. intensive and extensive reading strategies, DARTS) Reading large amounts of text more efficiently (SQ3R, speed reading ,skip reading)Engaging with what you read and reading more critically.

Writing skills- Stages in the writing process. Planning different kinds of assignment focussing of structure, register, supporting your argument etc 
Essays- Activities which result in learners being able to:
· ID and follow stages in the writing process.
· ID and plan different kinds of assignment focussing on structure, register, supporting your argument etc
· ID characteristics of an academic essay, references etc 
· Understand and meeting the criteria, evidence each mark, use of critical / evaluative judgement to match level of the qualification
· Select the best essay and justify using criteria Mark/grade an  essay using the  criteria. 
8 lessons: GCSE Advanced English essay writing  

Example guide to essay writing 

	Keeping on programme and getting ready for exams.
	Learners may have dropped out of school, attendance may have been erratic, some won’t have sat exams for some time if ever. Most of us find exams/or any endpoint synoptic assessment threatening but these learners are likely to find them even more stressful. 

Planning , organising and revisiting notes to revise, write an assignment etc
Memory aides

	
Activities which cover the following 

What is synoptic assessment and how is it assessed? Examples of different topics/content and learners choose the best way to assess it e.g. Car maintenance 101 – Replace a tyre.
· How we help students to plan/organise notes, link information, ideas and evidence.
· Maximise use of practice papers.
· Evaluating previous submissions, identifying ways to improve.
· Using  mark scheme and examiner reports and techniques to aid memory recall. Memory tips for exams 
· Techniques for coping with stress
· Re-motivation techniques
· Study tips what works/ what doesn’t?
· Study groups
· Techniques to build confidence in different types of exam, open book, multiple choice, oral etc
· Techniques to build confidence in practical assessment 
Have a go at James Edge and Laura Howe’s activity designed to get learners focussing on End point assessment more autonomously- ‘Losing your comfort blanket’ – making learning student led.


	Project 2 
	Working as part of a team to meet a deadline
Identify roles and responsibilities – update on line CV 
Devise plan and time line for completion
Monitor progress and provide developmental updates against the plan
Identify success criteria and evaluate the success of a project

Other possibilities
Marketing /promoting the project
Costing the project out/Planning for an event
Creating an on line survey to evaluate feedback
Organising by phone/e-mail etc 
E and D aspect/Risk evaluation 
	


	Project 3 
	Maybe something around enrichment??? 
Staring in term 1 and evaluating in term 3


	



Implementing the curriculum 
For the curriculum to be implemented successfully everyone needs to be on board. Staff need to be fully involved in the planning, ensuring that it is clearly threaded through their schemes of learning (SoW), confident in the approaches being adopted, and ready to promote it to all of their learners. Learners need to be engaged with the development and success of curriculum content right from the beginning and their feedback should be sought regularly, allowing staff to extend/adapt activities, and review curriculum content as their programmes progress.
College not school
· Expectations, theirs, yours and the colleges, need to be clearly established on the first day. For example, staff need to ensure that learners understand the behaviour policy and staff know what sanctions can be administered and when.
· As young adults, learners are expected to take responsibility for their learning. Staff will facilitate/support/correct etc a register is taken for health and safety purposes, records for future employers etc but ultimately it is their decision to attend. 
· Persistent non-attendance, failure to submit work etc is a waste of tax payers’ money and as such learners who do not take advantage of the opportunities provided and have made no attempt to discuss issues preventing their attendance will lose their place on programme.
· As young adults, we understand that there may be different claims upon their time, complications that make studying more difficult. Personal tutors are available to discuss these issues and support learners through difficult periods.
Approaches to learning 
· Learners will be trained in the study skills needed to access the most from their programme and achieve the best result. 
· Not all learning will take place in class time. Learners will be expected to access on line materials and/or complete paper-based work outside of normal class time, preparation for their class, assessment etc.
· Teaching approaches will reflect the fact that learners need to be trained to become independent in preparation for study and work e.g. Scaffolded / inductive approaches, project-based learning which integrates skills development.
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[bookmark: _Toc528840449]Appendix 7 - Learning study proforma
Host to complete
	Date: 16/11/17      Age Group:   16-19      Subject/ session : Entry level 1 /2 Maths (ESOL) 
Host - Tutor leading session:  Sarah Boyd     Visitor/s - OTLA research buddies: Jenn Humeniuk



Before the learning session
	What will we be focussing on?
I will be providing the learners in this elementary group with a platform to record important dates for their diaries in an attempt to maintain the high level of attendance and retention.  Arming students with information about their academic calendar and enrichment programme and encouraging them to input this information into their personal calendars on their phone for homework will allow them to prepare for different activities and to better organise their schedules.
The activities will allow learners to use their phones in class which is something that this age group, in particular, enjoy doing and will motivate them to complete the task successfully.  I have chosen two students who both struggle with keeping on task and easily get distracted by their mobile phones.  Students are generally encouraged to follow the class rule of no mobile phone use unless authorised by a teacher).    I hope that this activity will motivate them both to complete the tasks and use their mobile phones in a constructive and controlled manner.  These learners often miss enrichment activities or are confused by academic dates so recording the information in this manner will help them to become more organised and give them advanced warning of activities and holidays.  
I am interested in finding out if the learners can use their mobile phones sensibly in the classroom and remain on task.  I would like them to record important dates so that they can organise their holidays and to raise awareness of the enrichment programme.

	What will you be experimenting with to achieve this?
I will be experimenting with QR codes.  I will place clues around the classroom for students to scan and record the information on a calendar.  The final activity will be a peer group assessment where students work in pairs and test each other about what is happening in the months of December and January.  They will have circled the dates and will be testing if their partner has recorded the correct information on their calendar and if they can read a calendar correctly.  If students struggle with this last task, I will extend the session to practice reading calendars and using ordinal numbers.  Homework is to take the paper calendar and transfer the information in to their personal calendars on their phones.  Setting an alarm for enrichment activities will be encouraged so learners have a chance to prepare in advance what clothes to wear, money to bring etc.
How will you know that it has worked or you’ve made progress?
I will know the tasks have worked when students have marked the dates correctly on their calendar and have written the activities in the table.  The ability of the learners to put their mobile phones away after the task has been completed will also be tested.



	
Describe the characteristics of two key learners in your group 
Learner 1: Maria
Maria is generally a quiet student but she can be easily distracted by her peers.  She finds it hard to follow instructions and often needs them repeating.  Her listening skills are weak and she needs repetition to reinforce what she needs to do.  She is often distracted by her mobile phone despite the class rule of no phone use unless instructed by the teacher.  She also finds it hard to work independently, relying on support from her peers or her teachers. She can be disengaged or appear bored.
I expect Maria to be interested in the activity as she loves to use her mobile phone but I think she will need help in understanding the instructions to each task (which I may need to concept check).  She will complete the activity but perhaps at a slower pace than the other learners.
How do you anticipate that your changes might help this learner?
Using a QR reader may keep Maria interested in the task and motivate her to participate with peer correction more readily.
Learner 2: Dameon
Dameon is a polite learner but is not very motivated to study maths.  He has not yet attended this maths session this term.  He is often distracted by his mobile phone, and looks at it despite the class rule of no use during lessons unless part of the learning objectives.  Using his mobile in the classroom may encourage Dameon to stay on task and will hopefully show him that maths can be fun.  I anticipate having to concept check the instructions to the task.
How do you anticipate that your changes might help this learner?
Using a QR reader will hopefully allow Dameon to see that his mobile phone can be used constructively in the classroom and that outside of the classroom he can use his calendar to better organise his time and to record important dates.  



Visitor/s to complete
During the learning session 
	How did Case Study Learner 1 respond to the activity?
Maria was paired up with another student and remained on task during the scanning stage and the feedback. She correctly identified the task purpose and completed her worksheet correctly. She was quite reluctant to move around the room at first but this quickly changed when encouraged by the teacher.



	How did Case Study Learner 2 respond to the activity?
Dameon didn’t identify the purpose of the task immediately, however the teacher quickly identified this and concept checked the instructions with him. After this, Dameon was completely engaged and on task. He completed the worksheet correctly - checking the accuracy of his spelling with the results of the QR code. He wasn’t distracted and volunteered answers during whole class feedback on several occasions.



	5 minute discussion/task for learners connected with the focus of the session. 
e.g. Focus on giving feedback - Did you enjoy the task at the end? Why? Have you ever given feedback to/received feedback from a classmate before? What are the advantages/disadvantages? How would you make it easier for both of you next time?
Both Maria and Damian told me that they enjoyed the use of the QR codes in the classroom. This is evident to me (as an observer) as this resource kept two learners - who can often be disengaged -on task throughout the lesson. The only disadvantage of this resource is the fact that it needs WiFi to operate. The WiFi in Trevelyan building can be quite unreliable so a teacher would need a contingency plan if the internet wasn’t working.




Host & visitor/s to complete
Following the learning session 
	What have been the key learning points from this learning study and visit?
It is valuable to know that this resource can be prepared and generated quite quickly yet it has a big impact in the classroom. It encourages leaners to use their phones as a positive, educational tool (rather than a distraction) and it offers them an alternate structure to the lesson - keeping them engaged. The way it was used in this lesson was carefully thought out - making the lesson interesting, but also bespoke to the students involved (the dates used in the task were all related to their tutor group/timetable). Maria and Damian have both missed several enrichment activities in the past, so by enforcing the importance of these dates now, it will hopefully encourage them to attend more in future.




	What souvenirs* from this session would best convey to other teachers the value of this learning activity? 
The QR codes and scanners are something I will definitely use within my own lessons going forward. The versatility of the resource is invaluable within ESOL/ESOL maths. The fact that the resource doesn’t take long to generate is also appealing. However, although generating the codes is fairly quick, there needs to be a lot of planning with how this resource is utilised. For example, in the lesson today the teacher ensured that the students were constantly using a variety of different skills, e.g. using technology in the class, locating information, writing important dates (in numerical form) and communicating with one another - they weren’t simply scanning for an answer.
*e.g. learning resource; teacher’s PowerPoint slide/illustration; example of learner’s




	What “Next Steps” could be taken to develop this activity/strategy? E.g. Identify what you are going to try next and continue the experiment and complete within the two week window 
Experimenting with QR codes in the classroom has encouraged me to explore other digital approaches as I have seen how it piqued the teenage learners’ interest and kept them engaged for the full session.  I will investigate this area by looking online and asking my peers how they have successfully used digital technology in the classroom.  My colleague, Jason, was using QR codes to reveal questions about a specific maths concept and that was how I initially came across the idea.
I intend to use QR codes again with other ESOL classes of varying language ability.  So far, I have planned a directions treasure hunt for my pre-entry class where learners scan codes around the building and follow the clues.
Use this resource in my own teaching. Use http://goqr.me/ to generate codes and use in ESOL/ESOL maths.






[bookmark: _Toc528840450]Appendix 8 - Learning study proforma
Host to complete
	Date:        15/11/17                Age Group: 16-18              Subject/session: Entry 2 Eng (ESOL)
Host - Tutor leading session: Jenn Humeniuk                     Visitor/s - OTLA research buddies: Sarah Boyd



Before the learning session	
	What will we be focussing on?
Providing an experimental scaffolded learning resource to help two students successfully form a specific grammar point (superlative + present perfect + ever). The two students selected struggled with this grammar point in the previous lesson.

	What will you be experimenting with to achieve this?
I will be experimenting with a colour coded worksheet. I will highlight the parts of speech in different colours and then use these colours to help the students form the correct word order during a controlled practice task. The students will then complete a second controlled practice task - without the use of colour coding - to test whether learning has taken place.
I am interested to find out if the use of colour simplifies a grammar point that the students found overwhelming in the lesson prior. I would also like to find out if this scaffolding gives the students the tools to be able to correctly form the grammar structure without the help of the colour coding.
How will you know that it has worked or you’ve made progress?
I will know this has been effective by assessing the learners’ work at the end of the task.



	
Describe the characteristics of two key learners in your group 
Learner 1: Junyu
Junyu is polite and well-mannered but can often lack motivation in the classroom. He is regularly disengaged during the presentation portion of the lesson leading him to become confused during controlled practice tasks. He responds well to one to one support but this can’t always be offered due to lack of support staff/ class size.
I expect Junyu to complete the worksheet and to correctly identify the word order through the help of the colour coding.
Learner 2: Danilson
Danilson is a quiet leaner who often gets on with tasks in class but rarely asks the teacher to check his work. He is a relatively new student but from what I have seen so far, he can struggle with forming grammar structures. This is perhaps due to low confidence/dependence on stronger learners in class.
I expect Danilson to struggle with this task but I am hoping that with repetition and the use of colour coding - he will be able to accurately complete the worksheet (albeit at a slightly slower pace).



Visitor/s to complete
During the learning session 
	How did Case Study Learner 1 respond to the activity?
After completing few examples with Jenn, Jun Yu used the colour code to complete the practice tasks.  Jenn used concept questions to check understanding before he started the class. He seemed to enjoy the logical aspect to the task and was keen to get started.  He used the colour coding in the correct manner.  
Jun Yu recognised that some people may need the colour code more than others to help them with the grammar.  He agreed that the colour coded task had helped him think more carefully about sentence structure and verb/adjective form.
The colour coding task that Jenn devised was definitely helpful in highlighting the verb and adjective form and Jun Yu was aware of this and used it successfully.   The improvement in sentences structure was clear when a comparison was made to a controlled practice task carried out the previous day.  At the assessment stage of the activity, Jun Yu only made one mistake and that was to use ‘baddest’ instead of ‘worst’ – he had assumed that ‘bad’ was a regular verb and applied the rule accordingly.



	How did Case Study Learner 2 respond to the activity?
As Jenn predicted, Danilson struggled with the colour coded task at first but once he understood what the colour code was there for, and that the superlative adjective was written in red, he could access the word order more easily.  
Danilson completed the practice tasks twice, the first time round he ignored the colours (despite Jenn’s instructions) and was more intent on putting one word in each box.  Initially, he hurried the task and didn’t check the irregular verbs, guessing at the form.  The second attempt was much more successful and Danilson tried very hard to follow the colour code pattern.
Jenn encouraged Danilson to clap out the sounds to see if an adjective had an ‘-est’ ending or used ‘most’.  While working independently, Danilson used this technique.
Eventually, Danilson could form the present perfect independently, using ‘have ever’ but needed prompting as to which sheet to look at first – the verb reference or superlative reference sheet.  When prompted to check his answers, Danilson could correct his answer and changed ‘expensive’ to ‘the most expensive’.  



	Other comments 
The assessment challenged the two learners and allowed them to compare their progress to the previous session.  The task was very successful in engaging these two learners who sometimes get over-looked in class due to the lack of support and class sizes.



	5-minute discussion/task for learners connected with the focus of the session.
Both students agreed that the handouts would be useful in other sessions as reference material.
 



Host & visitor/s to complete
Following the learning session 
	What have been the key learning points from this learning study and visit?
This process was highly enjoyable.  It was very interesting to discuss and analyse the students’ progress after the task was complete and the outcomes, especially since these learners are from my progression group.  This peer observation was very useful in allowing me to sit and observe a small number of learners and to reflect on their learning.  I would like to do this again as I think it will encourage me to use new techniques and methodologies and be observed in a non-judgemental environment.
This process of peer observation was very useful, especially since it involved someone who understands and teaches the same students.  This shared knowledge will be useful when adapting tasks for these learners in the future.  
The learners responded very well to small group work and one-to-one support.



	[bookmark: _GoBack]What souvenirs* from this session would best convey to other teachers the value of this learning activity? 
Jenn’s colour coded reference sheets and worksheets are formats I will take away and use in my lessons.

*e.g. learning resource; teacher’s PowerPoint slide/illustration; example of learner’s

	What “Next Steps” could be taken to develop this activity/strategy? E.g. Identify what you are going to try next and continue the experiment and complete within the two-week window 
I will investigate if specific colours for word types (verb, noun etc.) and their consistent use with students would improve their learning experience in grammar lessons.
Since observing Jenn, I have already used her idea with an elementary class.  I used colour Cuisenaire rods to highlight word order of adverbs of frequency in present simple sentences.  Each type of word had a different colour and this code was presented on the Smartboard.  The students enjoyed the kinaesthetic activity and it helped them with the controlled practice exercises that followed.
I have also started using different colours consistently in my Smartboard feedback.





Learner’s work completed prior to the session 
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[bookmark: _Toc528840451]Appendix 9 – Taking part in a formal discussion
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[bookmark: _Toc528840452]Appendix 10 - Tangible planning and idea generation
	Tangible planning and idea generation. Fire up that imagination.

	
Level  

Subject 

	
Any level

Creative writing idea generation
	
Preparation 

Length of activity
	
List of prompt words and clean desk space.

15-30 minutes 

	
Context:  Allows learners to build confidence in generating ideas for a creative writing task based on kinaesthetic planning.  This is often an area that students struggle with, many students are unable to think of what to write when faced with this type of task.
Skills/attitudes:  Be able to generate ideas for creative writing using a different medium, developing confidence in planning / drafting. Peer support and advice.
Resources: 
Play Doh, wipe clean boards, selection of words for prompts, and post it notes.
Instructions:
1. Display a list of words on IWB. E.g., beach, love, pride, lost, star and home. 
2. Ask students to create a model out of play doh that represents their word/s of choice.
3. Feedback to group as to why they created what they did – connotations etc.
4. Students then complete a gallery walk where they offer suggestions for improving / adding to model – this can be linked to planning, drafting and re-drafting in the writing process.
5. Issue Ss with post it notes, Ss circulate and write an idea for a creative piece linked to each word/ model.
6. By then end of this process, each student should have a revised play doh model and several ideas linked to their original word that they can use to write a creative piece.
7. This could be extended to plan a full story using Freytag’s model (this would be a longer process.)



	Findings: (Briefly evaluate how useful the activities were and what you learnt from them use the prompts below to guide you)
All students in group were asked at the start of the session what they found the most difficult part of creative writing tasks. The group size was 16, 80% responded that it was the process of thinking of what to write about and creating a story.
 
Were the activities easy to set up and the instructions useful? Would you change anything?
We extended the initial task and the students worked together with two words and created a short story plan illustrated by their models. 
 
Did the activities achieve the aims identified? How do you know?
Yes, the students were able to develop ideas which they then were able to use in a piece of creative writing.
 
Did the learners find the tasks useful, how do you know?
Student A “I always have a problem thinking about what to write, but I will remember this task as it was such fun and it will help me to plan for the exam.”
All students have asked if we could do this type of planning again.
 
What will your follow-on activities be? 
I would like to build this activity into my SOW for next year and possibly extend the activity to involve more collaborative work.


	Advice: (Note down any useful guidance for anyone else interested in trying this out)
Make sure you have enough play doh for all students to have their own pot, plus ensure you have a selection of colours. I encouraged students to demonstrate their persuasive techniques by persuading each other to exchange different colours.
Bring along latex gloves, just in case anyone is allergic to play doh.
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