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[bookmark: _Toc531617492]Activities for supporting maths and English learners 
[bookmark: _Toc531617493]Overview
Practitioners from six organisations (North Tyneside Council, Northumberland County Council, HMP Northumberland, Darlington Borough Council, North Yorkshire County Council and Springboard Sunderland) trialled new exemplar Functional Skills Maths and English activities that had been developed on behalf of the Education and Training Foundation.
The aim of the project was to investigate the newly created exemplar activities, to evaluate and report on the effectiveness of these resources and teaching approaches in meeting the needs of maths and English learners and to report on the training that other teachers may need before using the exemplar activities.
[bookmark: _Toc531617494]Approach and Methodology
The project team met regularly throughout the project. At an initial meeting it was agreed that the organisations would work collaboratively in pairs based on geographical location.
Participants attended a research CPD day where a ‘learning study’ approach was proposed. This was particularly effective in this project as the participants were being asked to evaluate a solution that had already been developed.
Participants collected evidence such as lesson plans, photographic evidence of activities being undertaken and learner completed work.  They sought feedback from learners about the activities they had undertaken and received feedback from the observer of the session. They were able to focus on the effect of the activities on specific learners.
[bookmark: _Toc531617495]Findings
Keeping learners engaged and motivated is key to retaining individuals on course especially for lower level learners.  The learners really enjoyed the activities and this can only help to motivate them to continue with their learning. The activities are current and purposeful; learners were able to see the direct link from maths and English to everyday life
Project participants valued the collaborative action research approach and welcomed the opportunity to work with representatives of other organisations.  Being able to network with other providers, enabled practitioners to gain an insight into how other organisations teach and how they would best use the resources in future practice. It was agreed that they could be integrated into current teaching programmes easily - either as stand-alone sessions, after the various skills have been grasped, or as dissected, ‘bite-size’ portions to fit the needs of the learner.
Tutors have been able to spend time specifically focusing on their own key learning points from evaluating the activities, something that they often feel that they do not have the time for.
For some participants it was their first opportunity to use action research and this has had a profound effect on them. One teacher described it as a revelation, an opportunity to stop and take stock of just where they were in terms of their teaching, learning and assessment practice and really concentrate on the needs of the learners and how best they are met.
In this project, it proved helpful to begin their investigations by constructively criticising materials which had been produced elsewhere.  This starting point seemed to reduce teachers' defensiveness about their own practices and fostered collaborative studies which studied how colleagues adapted and improved existing materials.  This evaluative stance helped them give and take feedback from fellow professionals whose opinions were valued as they were borne out of common experience.
[bookmark: _Toc531617496]Outcomes
The project team found that an experienced subject specialist teacher would be able to use the activities but an inexperienced teacher would struggle without guidance.  After the final report for this project was submitted to the maths and English team at the ETF, they commissioned a suite of webinars and CPD courses to introduce the materials and provide guidance on how they can be used effectively.
Details of the webinars and CPD courses introducing the new materials can be found on the ETF’s website https://www.et-foundation.co.uk/supporting/support-practitioners/maths-and-english/courses/ 
Here we present some documents that illustrate the collaborative action research processes that were used in this project.
In Appendix 1, Lindsay Ogle (Darlington Borough Council) provides a project leader’s report in which he reflects on the ‘learning study’ approach that was adopted and also reflects on the development of his staff against the Professional Standards (ETF, 2014).
In Appendix 2, Julie Firth and Mandy Sunderland (North Yorkshire County Council) record outcomes from one of the ‘learning study’ sessions that Lindsay observed.
In Appendix 3, Karen Robinson (HMP Northumberland) presents an action research report on her experiments with implementing the activities in an offender learning setting.  It proved impossible to arrange collaborative ‘learning study’ observations with partner organisations in this setting so Karen arranged for a colleague to observe her session.
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[bookmark: _Appendix_1][bookmark: _Appendix_1_–][bookmark: _Toc531617497]Appendix 1 – Project Leader’s Final Report (Darlington Borough Council)
Lindsay Ogle (Darlington Borough Council)
Project Overview
The aim of the project was to carry out research into using different techniques, teaching methods and resources to ascertain whether these new approaches benefited both tutor and learner and to determine what (if any) changes would be required in order to deliver teaching and learning in a new way.
The resources which were used were developed by Pye Tait Consulting for both English and maths functional skills, linked and adapted to fit with the proposed reforms.
The rationale of the project was for our service to be better prepared for the functional skills reforms in terms of identifying and anticipating any staff training that might be required in order to effectively deliver the reforms; being able to identify any changes in the functional skills standards and ascertain what they would mean for our teachers and learners and be better prepared to develop our own resources which would link to LEP priorities or other specific local needs (employment or other).
We worked collaboratively with our partner North Yorkshire County Council (NYCC), a much larger organisation in terms of number of learners, geographical spread, demographics and number of teaching locations.
The method chosen for our research was lesson study; this was deemed to be the most appropriate for our needs. Dudley states,
“Lesson Study (LS) is a highly specified form of classroom action research focusing on the development of teacher practice knowledge. It has been in use in Japan since the 1870s. LS therefore pre-dates action research as we know it in the West, by some 70 years.
LS involves groups of teachers collaboratively planning, teaching, observing and analysing learning and teaching in ‘research lessons’. They record their findings. Over a cycle of research lessons they may innovate or refine a pedagogical approach which will be shared with others both through public research lessons, and through the publication of a paper outlining their work”. 				(Dudley, 2011)
Due to time constraints and exam preparation at the latter part of the academic year 2016-2017, we could only carry out two lesson studies, one in English and one in maths. These were carried out in June and July 2017.  These were followed by a meeting of all four tutors and project lead to review where we were and to determine the activities for the new academic year 2017-2018.
We planned for a further two English and two maths lesson studies to be carried out and completed in October 2017. Furthermore, project leads for Darlington and NYCC met and agreed to carry out collaborative observations on one another in October 2017.


The activities we carried out were:
[image: ]
As project lead, I observed a lesson study in Harrogate on 5th October for Level 2 adult learners on their ITWIS (Introduction to working in schools) course and a lesson study in Ripon on 18th October, again for Level 2 adult learners on the ITWIS course and my reports on the lessons were forwarded to my partner in NYCC.
My project lead partner from NYCC observed an English Entry level lesson on Friday 13th October in Darlington and their report has been received by me.
Project Progress
The project lead and project tutors had previously no prior knowledge or experience of action research and the lesson study approach. Neither has Darlington Borough Council worked collaboratively with NYCC. Our collaborative work had previously been restricted to the Tees Valley Local Authority providers (Hartlepool, Stockton, Middlesbrough and Redcar & Cleveland) and with Gateshead Council. The project lead regularly attends a North East regional Skills for Life meeting where some collaborative working or idea sharing takes place.  
As project lead, I found the experience rewarding in the sense that I could identify with similar problems/opportunities within our provision that my partner in NYCC had - learner retention, success rates, venue suitability etc. More importantly, it provided me with the experience of peer reviews on (albeit a limited number) of NYCC teachers with the potential of sharing best practice with my own tutors.
My tutors enjoyed carrying out the activities and being involved in action research, these being all new to them. The activities lent themselves better to teaching English than maths in the sense that the prepared resources were quite similar to what our English tutors might use in their classrooms and therefore required limited change to existing practices and lesson planning. 
The key difference in English was the lesson study approach of using case study learners and receiving their views and opinions on the activities - this would generally not occur in this specific way. Furthermore, using the prepared activities provided the English tutors with an instant resource, (which may have required slight amendments or supplementary resources to be fully applicable and inclusive to their learners) and which was topical or of particular interest to their learners, thereby promoting more inclusion, equality and diversity into their lessons.
All too often our English tutors find it difficult to embed functional maths and ICT into their lessons. The new activities actively include and promote all functional skills and this has supported and encouraged our tutors to develop their own skills and stretch and challenge themselves. 
With the maths activities, the tutors were required to adapt their lesson strategy and adapt their lesson plans to accommodate the multi-topic activities. In other words, an activity could be carried out if the learners had previously been taught the coverage and range of the curriculum areas contained within the activity (e.g. Decimals, area and perimeter, charts and averages) in previous lessons and the activity therefore became a consolidation or revision exercise. 
However, if these topics had not been previously taught, it required the tutor to teach the coverage and range for the topics within the actual lesson study in order for the learners to be prepared and able to engage. This was definitely a shift in practice and this required the tutors to maintain and develop their knowledge of educational research (ETF professional standards 8 and 9) in order to effect these changes.  One tutor, responding to learner needs, adapted the activity by removing Waitrose and Marks & Spencer and replacing these with Morrison and Tesco because her learners would not have been able to identify with the original supermarkets and therefore the tutor was making the activity relevant to their real lives and at the same time, ensuring inclusion (professional standard 3)
What I found even more encouraging from a professional development point of view, was that the tutors welcomed the lesson study approach, embraced the project and commented upon how effective and rewarding was the planning phase and the actual lesson delivery, to the extent of creating their own supplementary resources and thinking about the next steps in developing the activities. 
Tutors have been encouraged through the activities to create more opportunities for paired and group work both in English and in maths. In the latter it had been difficult to incorporate the concept of paired and group work, so these lesson studies have given our service the opportunity to research whether learners like this approach.
Similarly, an opportunity had arisen to use a more varied quantity of resources, specific to learner level, but more importantly valid in a real-world sense and therefore relevant to learners’ lives. All too often, the teaching of maths in particular requires a link to a learner’s hobbies, interests, job, etc. in order for it to be relevant for them and these activities have provided some relevance.
In terms of further mapping this project to the ETF Professional Standards, this demonstrated that they were developing their professional values and attributes through:
Reflecting on what works best in their teaching and learning (1) and evaluating their practice (2), being creative in selecting and adapting strategies to help learners (4), promoting social and cultural diversity (5) and building collaborative relationships with colleagues in both our own and in one case, NYCC (6).
Furthermore, their professional knowledge and understanding has been developed through:
Updating their subject knowledge (7), updating and applying educational research (8&9) and evaluating their practice with others (10)
Their professional skills have been developed through this project by:
Working with case study learners to identify their strengths and weaknesses and observe them carrying out activities (13), planning new lessons with diverse groups (14), promoting the benefits of technology through use of video and the internet (15) and collaborating with peers, project lead and other partners - NYCC, OTLA NE & Cumbria, ETF (19).
Lesson study reports and tutor summary reports detail what aspect of teaching the tutor wanted to change and how case study learners responded to the activities, together with a description of what learners said about the activities, as well as key learning points and next steps.
It is too early to tell how the action research will impact on learner achievement, retention and progression because it is too early in the term for any examinations and these lesson studies have been performed in isolation from mainstream teaching.  
A review of the action research and planned continuous use of the activities throughout the academic year, could provide a better basis on which to compare retention, engagement, achievement and progression and this aspect will need to be examined within the service to ascertain what (if any) support the tutors will require in order to undertake it (20).
Summary
We can link our learning to the professional standards that I have mentioned previously in this report and our approaches have been effective when judged against the outcomes:
1. What will benefit both tutor and learner? 
Tutors have embraced the opportunity for CPD and have been able to challenge their own practice in a safe and non-threatening manner and this can be cross referenced to the professional standards. Whilst initially being slightly hesitant about changing the way they teach to serve a research project aims and being observed in the process, they quickly responded positively to these changes and embraced the project. Tutors have been encouraged to reflect on their current practice and try out something new, as well as agreeing to their learners being asked about the lesson / activities. The latter generally having been previously only carried out solely in walkthroughs, observations of TLA or end of course evaluation. 
Tutors have been encouraged to share their ideas with other members of their team and their project lead, as well as having the opportunity to shape how we teach functional skills in the future. Furthermore, there has been an opportunity for collaborative working with another local authority and attending events with the outcome of sharing best practice and feeling more involved in the decisions which will shape the future of functional skills. 
I believe that working within this project has made the small team a much stronger team ready to embrace change.
Learners have reacted to the activities in a positive way and have commented upon the relevance of their learning to their own lives. Furthermore, the teaching methods have encouraged paired or small group work, discussions and an opportunity for learners to give feedback not only to their teacher but to their peers - invaluable development of speaking and listening skills relevant to improving and developing their social inclusion. 
Learners have worked with peers from different cultures and diverse backgrounds and have commented upon how better they have been able to bond with other learners and this has been evident in observations, again enabling the promotion of equality and diversity and British Values.
Furthermore, learners have responded saying that they have felt more confident to engage in speaking and listening within the classroom after carrying out the activities in regards to paired work and providing feedback to the class. Again, this is an important development in the learners whose self-esteem or confidence is low and preventing them from developing their social and personal skills and thus improving employability opportunities.
2. What training do our tutors require? 
Three of the four tutors have a Level 5 subject specialism and all four tutors are experienced teachers who found planning for the lesson, adapting resources or methods and conducting the lesson to be within their comfort zone. From initial reports and tutor feedback, a subject specialist would be able to respond to any given change in circumstances within the lesson; in other words, is able to engage in reflection in-action (Schön, 1983). 
For example, in a scenario where the teacher only needs to teach part of a maths coverage and range topic (the part required to conduct the activity) but is asked by learners to expand upon the topic or introduce a different linked topic, I am confident this would cause no anxiety to a subject specialist. However, for less experienced tutors, this might be problematic, because their lack of depth of subject knowledge may prevent them from developing this opportunity without being able to prepare for its emergence. The less experienced the teacher, the less able they are to react to immediate changes within the lesson. 
This might be an area where training would be required - perhaps all functional skills tutors should engage in an enhanced programme of learning?
Working with other partners worked well in my opinion, albeit this was on a small scale. It was a valuable experience for me to observe two English lessons (I would have liked to have observed a maths lesson in NYCC) and I have had feedback from our English tutor that she valued the feedback she received from our partner’s observation.
The action research approach worked well as a method for undertaking the activities and providing us with a structure for evidence purposes.
The constraints that we faced were in terms of time. Ideally, we would have liked to have planned for more lesson studies than the six we carried out. Ideally, we would have liked a longer period of time to research perhaps just one class in isolation (one English and one maths) for a full scheme of work, thereby being able to observe (via the tutor) how learners had responded to a variety of numerous activities and how different was their overall learning experience in terms of retention and achievement.
Tutors have engaged in CPD and have shown development against an array of the professional standards as well as being introduced to the idea of action research and the lesson study approach.
In terms of sustainability, it will be a case of informing all functional skills tutors of the research and its outcomes and introducing the concept of breaking away from “the same” in order to adopt these new approaches to teaching functional skills. Whether this becomes mandatory is dependent upon a number of factors: tutors’ willingness to embrace change and challenge existing practices; their openness to CPD; their level of subject specialism and their level of teaching experience; their comfort zone and management buy-in. 
Support mechanisms can be put in place to assist those staff resistant to change or unable to develop the required skills.
References
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Helping ITWIS students to begin their course confidently: Using the L2 project: A new start.
Julie Firth and Mandy Sunderland (North Yorkshire County Council)
Background information about the class
The group are all women in ages ranging from low 20s to high 40s. There are 10 of them. These women have typically taken some time out from work to have a family, although two have no children and are looking for a career change. In my experience, these learners are often quite able, but low in confidence, although some are defensive: either because they feel over qualified for the course or frightened because they struggled with English at school, perhaps with dyslexia too. The learners' family commitments sometimes mean that they need to take time off.
Summary 
On exploring the materials, I had to discount many as we have no class access to computers etc. Furthermore, issues such as housing seemed irrelevant to their needs. However, they are making a new start by coming on the course, and some have been socially isolated due to the demands of child-rearing. This made the choice of 'a new start' particularly apt. 
The project embedded many key outcomes and seemed a soft-touch approach to returning to learning-whilst not slowing us down, as this is a fast-track course of 15 weeks with much to achieve in that time. 
I decided to prepare a booklet reflecting the tasks that 'a new start' encompassed, thus allowing those who had to take time off and an element of autonomy.
Activity 1
I slightly altered this as the group only started on that day: I asked them to introduce their partner and give details of any groups or activities they enjoyed. Only after this did I ask them to complete task one - discussing and making a list of feelings people might have upon joining a new group. They were then able to move on to the task of planning content for their leaflets, as the feelings activity produced ideas about what they would need to know.
I gave them a booklet for this, as I wanted them to make their own decisions and to feel confident that if they missed a class, they would have all the information they needed. (Attached)
Activity 2
This activity: exploring local groups and feeding back on what participants would need in the way of information was very successful. It was followed up by an exploration of realia, giving them guidance on good practice. I was able to set the completion and submission of the leaflet as a home task, as most wanted to use a computer.


Activity 3
The learners used a review of a local cycle path to explore the features of a review. I found it quite hard to find a decent review on the internet and the one offered as project materials seemed too brief for the L2 learners.
They generated a good list of things they would need to know in order to write an effective review. I have set the review as a task for home, but didn't want it to overlap with leaflet submission dates, so it will not be complete until after this project's final date for submission.
What went well in the sessions?
The learners definitely benefitted from the confidence building opportunities to engage in S&L with new people. As before, I found it hard to stand back and allow this process to take place naturally. However, the maximum benefit seemed to come from their interactions, rather than my interventions.
As commented upon by Lindsay, learner one 'was keen to participate and contribute within the paired discussions and to the rest of the group, offering their own views.
Learner confidence to openly discuss their own views was improved because of an early introduction of paired discussions.'

Learner two unbent during this activity. She seemed to understand that they were the decision makers and thus able to control their own learning. This is borne out by her comment to Lindsay-the observer- that she felt, 'more able to get back into a learning mode.'
Realia seems essential for this activity's success: the learners needed to see how leaflets worked-or didn't work, as this is not evident from text copied from the web alone.
I was pleasantly surprised by the amount of learning that could be drawn from these activities: discussions and feedback led naturally to conversations about homophones, grammar and so on. For example, the exploration of the review led to discussions about parts of speech, while exploring the leaflets led to work on persuasive techniques and layout. I was able to show them past exam questions that are linked to these concepts. While this led to more than two sessions being spent on this project, it is time well spent as we can come back to these concepts as a familiar idea later on.
Lindsay's observations were that: 'The fundamental reading task lends itself well to embedding English SLC and writing. The task is good for promoting equality and diversity and inclusivity through paired or small group work and developing conversations from learner points. The task lends itself well to developing social and personal skills as well as boosting anyone with low levels of confidence.'
As he points out, E&D was easily covered here, and actually led to learner two commenting on the overwhelmingly female photos in some of the more 'domestic' leaflets.

What would I change in future
· There is very little that I would change, apart from sourcing some good quality reviews prior to running the project.
· I would be more aware of the opportunities for E&D and so might embed them more in the leaflet
· Ideally, I would have computers to allow in-class work on the leaflets: one learner submitted a very brief leaflet. I could have intervened earlier if it was developed in class.

Next Steps
· Before I could use these activities, I would source some effective reviews to use
· I would adapt the booklet to include E&D more overtly
· It would be nice if we were able to have computers in class, in order to allow independent research and supported completion of the leaflet
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	[bookmark: _Hlk530733821]A Guidance Framework

	[bookmark: _Hlk530733926]Working with: Julie Firth and Mandy Sunderland

	[bookmark: _Hlk530734006]A.  Before the Learning Study Activity

	[bookmark: _Hlk530734067](Host to complete)



	What aspect of your teaching would you like to change?
Mandy and I both teach a fast track L1/L2 FS English course to students studying on an Introduction to Working in Schools course. When they begin some may not have experienced classroom learning for several years and they are therefore apprehensive about a return to learning. We both feel that having taught ITWIS previously that learners have sometimes felt intimidated by our current approach. In addition, we thought that as these learners would be working with children at the start of ne academic year, they would be responsible for helping these children to settle in new schools and new classes and therefore would be aware of the complexities involved in starting something new.
We discussed possible topics from the exemplars and agreed that the topic of New Starts would be an appropriate one to introduce the learners to the course and to spread it over two weeks. The idea is that by introducing this topic the students would have a gentle introduction in which many aspects of the course would be made known to them so that when we introduce themes such as language features later in the course, we can remind them that they touched on these during the first two weeks and thereby establishing confidence.

	What will you try out to bring about this change?
The plan is to follow up the two/three sessions with speaking and listening tasks as by then hopefully the students will know one another and should feel comfortable in the group. The tasks for the project will be given to the learners in the form of a booklet which they will have to complete. If learners are unable to attend a session for whatever reason they then have the booklet to complete so that they don't miss out on any of the work. In addition, we would also have individual tutorials with the students and we hope then to offer support so that the learners will also have the confidence to set their own ILP target/s based upon the project. We also thought that putting the work into a booklet would allow for absences.
We have discussed changes and agreed that we would make changes to activity 1 by asking them to think about groups that they are already involved in locally. This can include for example Facebook, WhatsApp groups for those who say they are not in any groups.

	Describe the characteristics of two key learners in your group
Learner 1:
How do you anticipate that your changes might help this learner?
Learner 2:
How do you anticipate that your changes might help this learner?



	A. 
	(Visitor to complete)B.  During the Learning Study Activity




	How did Case Study Learner 1 respond to the activity?
The task lends itself well to embedding English SLC into a reading topic and the paired / small group work was beneficial in preparing learner to speak individually to the group.
The learner brought out a valid point regarding equality from one of the leaflets, which was discussed by the rest of the group.


	How did Case Study Learner 2 respond to the activity?
The learner was keen to participate and contribute within the paired discussions and to the rest of the group, offering their own views. Learner confidence to openly discuss their own views was improved because of an early introduction of paired discussions.




5-minute discussion: Key questions for the Case-Study Learners
	‘What did you enjoy most during this activity?’
· Great to promote paired and group work
· Ideal for preparing learners for individual contributions to discussions.
· An opportunity to think more deeply about things and have them drawn out by the tutor.
· Ability for tutor to stretch, challenge the group and open up other avenues of discussion. Using a variety of real-life examples was good.

'What can you now do following this activity?'
· Feel more able to get back into a learning mode
· Ready to go onto the next stage of designing a leaflet
· More able to look at any leaflet in real life and be able to identify its purpose, audience and language which makes me more ready to tackle this in the exam
· More comfortable with working with other class members and contributing openly to discussions.

'How could the activity be improved when taught to another group?'
· None thought it could be improved.






	B. C.  Following the Learning Study Activity

	(Host and Visitor to complete)



	What have been the key learning points from this learning study and visit?
The fundamentally reading task lends Itself well to embedding English SLC and writing. The task is good for promoting equality and diversity and inclusivity through paired or small group work and developing conversations from learner points.
The task lends itself well to developing social and personal skills as well as boosting anyone with low levels of confidence.
The task relied on a knowledge tutor who was well prepared and had a variety of different leaflet designs for learners to compare and contrast.
All learners were keen to participate and were all engaged in the lesson.



	What souvenirs* from this session would best convey to other teachers the value of this learning activity?
Leaflets





*e.g. learning resource; teacher’s PowerPoint slide/illustration; example of learner’s work; key comment by learner or teacher; suggestions for changes to next lesson

	What “Next Steps” could be taken to develop this activity?
Learners to produce a document/ leaflet of their choice that uses all of the features discussed in the lesson or annotate an existing document/ leaflet with the features - good for promoting individual choice (British values).

Where could we find more information to guide our approach?






ITWIS Functional English
A new start! Project one.

Your name:
Submission date:
[image: ][image: ]



	Outcomes:
· Get to know the group
· Communicate information and ideas clearly
· Write a leaflet that is well structured and containing the right details
· Use persuasive and descriptive language
· Use reference materials for research and support
· Set an ILP target for yourself





	Task one:
Discussion: turn to the person next to you and introduce yourself. Now find out:
· Why they have joined this group.
· Details of any group or online group they or their family belong to/hobbies they do.
· What the group/hobby is for and why they joined it/ do it.


· Now introduce your partner to the group, explaining a little about their group or hobby.
· Finally, make a list of words that describe how people might feel when they join a new group. Share them with the   group.




	Task two:
· In pairs, explore the details of local groups that you have been given.
· Discuss with your partner: what are the benefits and challenges of joining a group?
· What do people need to know in order to join a group? Share your ideas with the group and make notes-you will need these later.





	Task three:
[image: ]
· Plan and design a leaflet promoting a local group you are interested in.
· It can be handwritten or word processed. 
Before you begin, make notes on:
1. The purpose of the leaflet
2. The audience of the leaflet
3. The type of language you will need to use
4. The layout of the leaflet
Submit your leaflet for marking on.............................................................................



	Task four:
Read the review given to you, using skimming and scanning reading techniques. Answer these questions:
· What is the review about?

· What happened?

· Who is involved?

Now read the review in detail.
1.	Highlight any descriptive language you can find.
2.	Are there any other language techniques used?
3.	Is the review effective? Do you get a real sense of the how the writer feels?





	Task five:
[image: ]
Imagine you have attended the first session at one of the groups we researched/ your new club. Write a review of your experience. Your review should:
· Explain why you decided to try this activity/group.
· Describe what you enjoyed/didn't enjoy.
· Explain how you feel now and if you would go back.
· Give your review a score out of five and use adjectives and adverbs to help the reader understand how you feel.
· You should write 150-200 words and check from spelling, punctuation and grammar.
Submit your review for marking by ....................................................................



	Final tasks:
“The best way to sound like you know what you're talking about is to know what you're talking about.”
- Harvey Mackay
· Begin to prepare a 5-10 minute presentation on the group you have chosen. You will need this in week 8.
· Review this project:
1.	What have you learnt?

2.	What did you enjoy about doing the project?

3.	What would you change about it?

4.	Write one target for your ILP. Explain what you need to do more work on, now that you have finished the project.
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[bookmark: _Toc531617499]Appendix 3 – Developing and Examining Exemplar Activities to Support English Learners
An ‘Action Research’ report into exemplar tasks for English Entry Level constructed with the theme – Somewhere to Live

Karen Robinson (HMP Northumberland)

	Abstract
The aim of the research was to explore, plan and apply pre-written exemplar activities based on supporting entry level learners within a selected cohort of adult learners. The project theme explored activities linked to finding and setting up a home. The rationale behind carrying out the research was to see if the exemplar activities that covered a range of reading, writing and speaking and listening skills, were set both appropriately to a specific standard as well as beneficial to the actual learners.




	Background
The session took place in a custodial setting in a North East prison. The session was delivered on Campus 3, an area where the vulnerable prisoner cohorts receive education. Classes on this campus consist of 11 learners which includes one peer mentor. On the day of delivery, five individuals (which included three EAL learners) and the peer mentor were present. 

	Case Study Learner 1
(Entry Level 2) has learning support needs. He is very talkative and tends to call out the answers when other learners have been directly targeted to respond to questions. Target areas for development: end of sentence punctuation, grammar, spelling rules, adjectives. 

	Case Study Learner 2
(Entry Level 1) has learning support needs. English is an additional language for Learner 2 therefore he requires a great deal of basic literacy support. However, he is a confident learner and contributes well during whole class discussion. Target areas for development: end of sentence punctuation, spelling (phoneme-grapheme awareness) and forming sentences correctly e.g. word order.  




Introduction
 “The research we do at the local level - collaboratively - is what makes formal, outside research work. Outside research cannot be installed like a car part - it has to be fitted, adjusted, and refined for the contexts we work in.” 	(Schmoker, 1999)
I believe the quote quantifies the reason behind the work we are doing within this action research project. If we didn’t try things out, how would we ever know it worked? In 2017, we are constantly facing an ever-evolving world of education and with that, a need to develop learning opportunities to match this. 
The research project I completed consisted of observing practices, discussing and collaborating with colleagues, working with a very supportive network of people from an external professional educational setting (OTLA) as well as working with my learners; a cohort of learners from a custodial setting. 
Ultimately, the purpose of the project was to ascertain whether a specific set of exemplar activities, linked to a certain ability level, worked or not. My background is Functional Skills English and this project came at a nice point in the evolution of a practising English teacher. In my prior experience I have already seen so many changes; Basic Skills, Key Skills, Adult Literacy, Functional Skills to mention a few, but what next? To be a part of this research and to be able to make a contribution is quite an honour. I hope my research not only credits, but also supports the next generation of functional skills standards and that my study will also help in the long-term success, skills and progress any learner who ever undertakes a Functional Skills English course will benefit and learn from.
Aims and Objectives
The aim of the research was to discover the quality, standard and structure of exemplar activities at Entry Level 2 Functional Skills English. Throughout my research I hoped to find whether the exemplar activities were suited to this particular level of learners; taking on the theme of somewhere to live.
Rationale
The intention of the research was to contribute and feedback to the designers of the exemplar activities where they can then assess whether or not they deemed the research to be successful. Ultimately by completing this research, I hoped to make a valued contribution to the new functional skills standards and policies for implementation.
Methodology
In preparation to the session I used mixed methodologies in exploring the actual exemplar activities to determine what the tasks were actually requiring of the learners. I actually considered each of the tasks individually to regulate the level/standards and how the learners were to respond to each task considering their abilities. To supplement the tasks, I prepared additional materials to support the learners to allow them to complete the tasks and gain a greater understanding.
I planned the session for a group of Entry Level Two learners who were enrolled on a Life Skills course which is aimed at Entry Level learners to develop English, Maths and personal growth i.e. confidence, social interaction, etc. The observed session took place in an Offender Learner setting where Vulnerable Prisoner (VP) cohorts receive education. The group generally consists of 11 learners which includes one peer mentor. On the day, five individuals (which included three EAL learners) and the peer mentor took part in the session. This was a regime issue and cannot be controlled by education staff. This group is highly motivated and extremely supportive of one another.  On the day of lesson delivery, only one member of the group was actually working towards their Entry Level Two qualification. Nevertheless, the session content remained highly appropriate for this group given that every other learner was enrolled on an Entry Level programme of English and that a large number of the group were non-native English speakers. The class had the support of a peer mentor who was deployed to assist two Entry Level One EAL learners. 
I combined the first two sessions of the unit ‘Domestic and Everyday Life’ which worked well as the length of the lesson was 3.25hrs. The first half of the session encouraged learners to consider where they may find adverts of places to rent and asked them to consider what they might look for when renting. Learners then reviewed three ‘adverts’, highlighting keywords before matching the adverts to potential tenants. The second half of the session invited learners to create a list of questions they might ask a letting agent if enquiring about a property to rent, role play: calling a letting agent to ask their planned questions and writing formal and informal emails.
I explained the rationale for the session and linked the content to the learners’ previous experiences of renting as well as any future needs they may have of finding somewhere to live. The lesson incorporated a broad range of skills including: speaking and listening (making requests, asking questions), reading (understanding the main points of texts) and writing (producing emails and spelling personal key words and high frequency words). There was also room to embed functional skills maths in the session too including looking at prices of renting and the differences between monthly and weekly lets. 
The activities presented lots of opportunities for whole class discussion which allowed me to draw on the learners’ own personal experiences of renting. Everyone contributed throughout the lesson and I observed high levels of learner engagement. Many activities involved peer collaboration, which were highly effective, however, the session also involved one or two independent tasks which enabled learners to work on elements of English linked to their own individual targets.
Findings
The session was really engaging. Everyone participated, were enthusiastic and highly motivated. The activities provided lots of opportunity for learner input as well as group/collaborative work. The peer mentor worked very well supporting the E1 learners by reviewing and extending tasks. He asked learners to pronounce ‘£650pcm’ (embedding maths) as well as asked supplementary questions re: the rental adverts. In doing so, he empowered the learners, who were keen to develop their understanding of the texts, to feed back confidently to the whole group, justifying reasons for matching a certain advert with a certain case study. However, both the observer and I noticed the peer support within the entire class was over and above what was being provided by the peer mentor. For example, where some learners provided brief answers which were not always completely accurate, during the group discussion on where to look for flats/houses and on what to look for (session 1, activities 1 and 2), I noticed that their peers helped to develop their ideas further by correcting them/adding more detail e.g. learner 1: “the housing place” / learner 2: “estate agent” and learner 3: “costs” / learner 1: “bills included”.
I actually thought the final outcome of the session was excellent. It was clear upon reflection and using triangulation techniques (my own refection, reflection from the learners and from the input from my colleague that observed the session) that the group had thoroughly enjoyed it too. They had a tremendous amount of input and it really helped that the learners had a very good rapport with one and another.  I feel that I provide a very supportive learning environment and the learners felt comfortable within this. As a result of the high levels of engagement and motivation, during the course of the lesson, it did occur to me whether the same session would work as well with different learners i.e. those based on Main Location (ML). 
When I first saw the exemplar activities, I felt that the tasks did not seem overly engaging. After delivering them I thought they actually worked well as I knew the learners well. Nevertheless, I do feel that their success was down to a, how they are adapted/delivered by the tutor and b, the motivation/attitude of the group he/she is working with. 
a)	Adaptation/delivery: I researched a variety of ‘small ads’, writing frames, developed the case studies into real people and matched them to photographs to make it more realistic. I also added some more additional mini tasks to the activities such as the ‘small ads’ where they have abbreviated words such as ‘pcm – per calendar month’. This was to support the learners in their future advertisement research. I also provided opportunity to discover the terms ‘formal and informal ‘when writing emails. All of these activities were printed out and laminated as well as put on a PowerPoint slideshow. 
b)	Motivation/attitude: In my experience I have found the nature of the learners, MLs to VPs, are extremely different and the two groups often display significantly different behaviours/attitudes. VP learners are different entirely. They are quieter, take more time with their studies and always appear more engaging. They are also a cohort where the population is filled with people with a greater educational background (professional people, degree holders etc). ML learners are more energetic, still engaging, yet can be influenced a lot more and have more barriers e.g. addictions, exclusion from schools from early ages, fear of education, etc. 
Discussion and Reflection
The observer and I think that by knowing the learners and knowing what will and what won’t work for them, will be key to the successful delivery of such activities. 
We agreed and liked the way the activities enabled learners to draw on their own personal real-life experiences and where this was not the case, an attempt to make sure the task was adapted so that the group completed it from their own perspective. 
We also liked the way the session incorporated a broad range of skills. This particularly arose with the email writing task which allowed the learners time to work independently. 
Learner input
Upon asking the two case study learners what they liked about the session, they provided the following responses:  
Learner 1: “Reading, writing, practising finding a new place. Role play with the letting agent on finding a new place to live”. 
Learner 2: “Today’s lesson great. Reading, writing, talking, nice, happy, friendly. Everyone contribute - not too noisy, but not too quiet. Everyone listened. Perfect.” “Everyone understands from Karen. Special teacher. She change for everyone”. 
On asking what they learned in the session, they provided the following responses: 
Learner 1: “Practising using question marks in my writing.”
Learner 2: “Writing questions. It’s important to know how to write questions.” And “new words about renting, furnished, rent. Also, email. Good to see email and do it for myself.”
On asking learners what they enjoyed the most, they replied: 
Learner 1: “I enjoyed working together and the role play”.
Learner 2: “Choosing a flat for the people.” (Matching adverts to case studies / session 1, activity 2). 
The learners did not comment on how the session could be improved. 
Conclusion
I feel the activities are lacking in one or two areas. In particular, explicit reference to assessment for learning during / at the end of tasks is limited. That said, I ensured that assessment for learning was built in to tasks, e.g. session 1, activity 2, I checked the group’s understanding of the adverts using direct questioning. This was down to my experience and knowledge of best practice as the activities did not explicitly suggest ways to assess learners’ progress during the session. 
In addition, I supplemented the materials/tasks with additional resources. I included pictures within the case studies to support lower level learners’ (Entry 1) understanding. I also adapted some of the tasks (session 2, activity 1) where the group selected a house/flat they would like to live in from the previous task’s adverts. They then wrote a list of questions they would ask a letting agent, making the activity personal/real to them rather than write questions from the case study character’s perspective as suggested in the activity. 
In addition, I made much more of the role-playing task (session 2, activity1) by carrying it out as a whole class activity rather than in pairs. We also had a pretend phone (it was actually a stapler). The learners thoroughly enjoyed it as they listened to each other practising their planned questions in a letting agent scenario. This provided the group with a chance to use negotiation skills, improvisation as well as for assessment to take place. 
I supported the group by linking tasks e.g. posing additional questions or incorporating lead-in activities to help support learners’ transition from one task to another. This was necessary to help learners consolidate their understanding of the topic before moving them on to the next activity. I do however feel, this only occurred due to my expertise and experience delivering similar sessions in the past. It may not have been as successful, if a tutor delivering did not improvise and help learners to make those important links between their previous learning activity and the next one. For example, before moving learners on to the email writing task, I introduced an additional activity which explored the differences between formal and informal emails. I also spent five minutes reviewing an email’s layout, neither of which are suggested in the exemplar activities.    
As aforementioned, I feel that the activities were particularly effective in this session due to the nature and temperament of the group and the skill and expertise of the tutor using them. Both the observer and I agree that this session would probably not have been as successful with learners from the main campus who, on the whole, tend to be less co-operative and more challenging individuals.  
Knowing the group well and knowing where to scaffold/extend tasks where appropriate, gave learners particularly strong opportunities to progress and learn within the session without feeling out of their depth. It is possible that the exemplar activities are deliberately scaled back so that tutors can create their own extensions based on the needs of their individual groups. That said, for tutors who struggle to come up with ideas to further develop tasks, or for individuals who are new to the profession, the limited content/suggestions for extension activities within the unit may present difficulties.
Although opportunities were exploited to explore more specialist language/acronyms e.g. PCM, deposit, furnished etc. which was particularly helpful for the EAL learners, this was driven by me, the tutor. Currently there is limited content within the activities to suggest ways of developing or extending tasks. Extension activities will need to be introduced / further developed within the ‘Somewhere to Live’ section. Extension work will help support less experienced / innovative tutors (as explained in the section above) enabling them to differentiate for the group and build on basic literacy skills e.g. incorporate language/grammar focused tasks.
Also, there is no mention of, or suggestion of how to embed maths within this unit, and yet, I imagine that the topic probably lends itself well to setting tasks on budgeting, calculating annual rent, etc. Some individuals may lack confidence in coming up with suitable ways of embedding maths related tasks into English sessions, therefore some guidance would most likely be welcomed.
New Directions
· The authors of the exemplar activities need to make more of assessment for learning at the end of tasks. They also need to support non-maths specialists by incorporating more suggestions of how to embed maths within the activities or at least provide links to other sources e.g. ‘SkillsWorkshop’ materials to help tutors incorporate maths-based tasks. 
· Scaffolded activities in between tasks to help learners make transition from one aspect of learning to another should be suggested. Also, opportunities to extend tasks e.g. to explore specialist vocabulary/grammar where appropriate need to be made more explicit within the materials. 
Overall, I feel the materials are relevant and applicable to the learners within this context. However, I feel the success of the activities is very much down to the input and enthusiasm presented by the individual delivering the lesson and the commitment/attitude of the learners taking part.
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Date

Tutor Learners Level Functional Skill Activity Page number

Evidence

23/06/2017

Grainne Duffy Study Programme Mixed E3-L2 Maths Value for Money and best Buys 195

Lesson Plan

Case study learner's work

Resource sheets

Tutor resource sheets

Observed by PL

Lesson Study Report

14/07/2017

Louise McTaggart Adult learners Entry level English Preparion for Volunteering 122

Lesson Plan

incl. ESOL E1-E3

Resource Sheets

Obsereved by PL

Lesson Study Report

Summary Report

10/10/2017

Grainne Duffy Study Programme Level 2 Maths The 10,000 Steps Challenge 315

Lesson Plan

Case study learner's work

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report

10/12/2017

Shan Walker Adult learners Level 2 English Food Waste 151

Lesson Plan

incl ESOL

Case study learner's work

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report

Observed by PL

13/10/2017 Louise McTaggartAdult learners Entry Level  English Promoting Local Places to Visit 118

Lesson Plan

incl ESOL E1-E3

Case study learner's work

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report

Observed by Partner PL

16/10/2017 Sarah Regan Adult learners Level 1 Maths One World 162

Lesson Plan

Resource sheets

Tutor resource sheets

Lesson Study Report

Summary Report
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Fancy getting fit for free?

Join us at the Harrogate Parkrun every
Saturday at 9am.

Everyone is welcome,

We would love to see youl

What is the Harrogate Parkrun?

It is @ 5km run on The Stray. The run is
timed, so that you can run against the
clock and create your very own
personal best.

When does it happen?

It takes place every Saturday morning
at 9am.

How much does it cost?

Nothing! Parkrun is completely free
and is organised entirely by volunteers.
Please just register with us before your
first run. This will give you a barcode
which will allow us to record your name
and time on the Parkrun website.

Where does it start?

The run starts outside Wedderburn
House on the section of The Stray
bordered by  Wetherby Road,
Knaresborough Road and Oatlands
Drive.

Do I need to be an experienced
runner?

’

No! You can run at any pace and it’s for
all abilities. You can even run with a
buggy or dog, but please not both at
the same time!

What is the course like?

The course comprises half grass and
half tarmac paths and involves just over
3 complete laps of a section of The
Stray in an anti-clockwise direction.
There are marshals at key sections of
the course ready to assist anyone in
difficulty. The course is essentially flat
too.

Why should you come along?

It’s simply a great way to get fit for free
and to meet like-minded people. The
testimonies below  speak for
themselves:
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