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Introduction SOUTH EAST

Project Overview

The aim of this project was to develop an innovative, industry-led learning model focusing on the development of world-class technical
skills of vocational learners within the hospitality industry. The project explored the technical and employability skills required by

hospitality industry partners to ensure learners are confidently prepared to take their next steps on completion of their qualification.

Learners were given the opportunity to attend a variety of masterclasses delivered by industry experts, all of which were brought to life
back in the classroom, training kitchens and restaurant venues. On completion of each masterclass learners had access to further
training opportunities and industry placements that would prepare them for future employment within the international hospitality

industry.

The project enabled industry partners to have a hands-on approach to shaping and collaboratively developing the learning model for

technical teaching, learning and assessment, to ensure that upon achievement of their qualifications, learners are industry-ready.

This project provided teaching and learning coaching sessions for industry professionals to enhance the learning process during work
experience placements, masterclasses, and other learning opportunities, which were further supported by the development of this

toolkit.

A professional network of teachers, employers and training providers came together in this project in a mutual exchange of cutting-edge
industry knowledge and experience and educational pedagogy to ensure that learners receive the best preparation for successful

employment within the hospitality industry.
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Toolkit

This toolkit has been created to support industry professionals by providing employers with the appropriate tools to deliver meaningful
and effective work placements and masterclasses, based upon tried and tested pedagogical approaches within the hospitality industry.
It is intended to be used within the teaching and learning coaching sessions provided within the project, and to act as a quick reference

guide for industry professionals to refer to at any time.
A ‘simple session plan’ approach has been developed where each section of the toolkit corresponds to a component within the session
plan for ease of reference. This session plan can be used as a template for planning learning sessions. The simple session plan approach

has been adapted from the original 5 Minute Lesson Plan by @TeacherToolkit (2008).

For further information please contact Tracey Davis, Project Lead, via email tracey.davis@lsec.ac.uk
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The Bigger Picture .

7l Learners need to be
| confident with the use of
| vegan baking ingredients, in
| preparation for the sale of
vegan cookies in the
restaurant and café.

1) Explain the similarities
and differences between vegan, |}
vegetarian and pescatarian :
dietary requirements.

2) Be able to use vegan
ingredients to prepare and
bake high quality vegan
cookies.

3) Justify preferences for
vegan cookies versus
butter cookies.

A
S
e
—
—
Learners will accurately ;
prepare and bake high —
quality vegan cookies — Learners will take part in =

that can be sold to
paying customers. |
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\~— ataste-test, by sampling .~
# a variety of vegan and Mgy
- // butter

"?{”

1) Workstation seating plan
2) Scaffolding of baking methodology
(start with easier recipe)

3) Group work with learners’ roles and
responsibilities allocated

4) Use of targeted questioning

5) Provide personalised feedback on
practical performance

6) ALS support for identified learners.

nt fo,
e ¢
099 eeb

99 1) Use ‘think, pair, 9,‘
Q share’ for the selection and (e
justification of vegan ingredients.
2) Quiz covering vegan, vegetarian
and pescatarian lifestyle choices.
3) Use of higher order questioning
using what?, why?, how? etc.
4) Self-assessment of practical
performance using WWW/EBI.
5) Peer-assessment
through taste using

Behaviour Management

1) Set the standard expected for
organisation of personal work station
2) Allocate roles and responsibilitie,
demos and group tasks.

3) Ensure pace of learning me
learners’ needs.

4) Smooth transition requi
learning activities.

1) Learners discover
ingredients by taste.
2) Learners experiment
with different vegan
ingredients.

3) Learners relate
learning to industry
trends.

all

between

Learners will reflect upon the
session and review their progress
against the learning intentions by
completing an exit ticket.

Additional targeting questioning will
be used to check learners’ knowledge ¢~
and understanding of vegan baking.

Learning Activity
1) Starter activity - taste test

2) Think, pair, share — vegan
ingredients

3) Group discussion — lifestyle choices
4) Demonstration — methods of food
preparation and baking

5) Practical activity — cookie baking
6) Self-assessment — cookie tasting
7) Peer review —cgokie tasting.

Resources

Fully equipped training kitchen
16 work stations

Demo area

Whiteboard & pens

evelopment ~

1) Maths skill d ht measurements

quantities, weig
atios. e
aZ?dE:\glish skill developmenf‘can Y
words (e.3- vegan, vegetarian,
escatarian). )
%) ALS support for id

Food order to be completed 1 week
jor to session.

S/l;g;n butter/standard_butter,

coconut oil, coconut milk, ve_gan

chocolate, vegan cocoa, vanilla |

extract, apple sauce, banana, salt,

light brown sugar, flour.

entified

= T
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What is the bigger picture?

Consider where your session fits into the bigger picture e.g. the course, qualification, programme,
term, learner’s journey, career aims etc.

Why do we need to consider the bigger picture?

Each session needs to have a purpose, so it is vital to identify how it links to the journey that learners
are on. It is important to link the session to learning from previous, and future sessions, where
possible.

If you are delivering a one-off session, such as a masterclass, it is important to consider the context of
the session. Think about how it links to the interests and needs of the learners. For example;

upcoming work placement, future employment opportunities, soft skill and/or technical skill
development.

Learners need to be able to understand why they are doing the session, and how it is relevant to
them. This needs to be made clear to learners — don’t assume they will know this!

How do we do this?

Determine what the headlines of your session are. This should be a short sentence to describe the
context of the session. Try to link the content of the session to job roles within the hospitality industry
as learners are more likely to engage when they see how it will benefit them.
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SPECIFIC
Be very clear about what the learning intentions are. What do the learners need to learn?

MEASURABLE
How will you know if the learners have achieved the learning intentions?

ACHIEVABLE
Make sure the learning intentions are sufficiently challenging, but not too difficult to achieve.

REALISTIC
Link the learning intentions to something relevant, such as a job role within the industry.

TIME-BOUND
How long have learners got to achieve the learning intentions? One session? A service?




What are Success Criteria?

|
] J—

{ Success criteria
\ _ link directly to the
\H‘-----. ___learning intentions
- and describe what

successful learning
will look, sound and
{ feel like.

\i\,//%/

Success Criteria

Why Share Success Criteria?

Success criteria
enable learners to
demonstrate that
they have met the
learning intentions.

This will show

learners what

success is.

/

f
/
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How to Share Success Criteria?

/

~

|

K
////

Show learners
what success looks
like at the

beginning of the
session. Show them

the end product
(e.g. the dish they
need to prepare).

\ \

/

,_..--

J
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Starter Activity

Activity? Starter Activity?

It is an engaging, thought-
provoking task used at the
beginning of the session to
set the tone. It acts as a
‘hook’ to grab the learners’
attention and spark intrigue
and curiosity in the topic.

A starter activity could be used
to; captivate interest in the
topic, assess what learners
remember from a previous
session, find out what they

already know, or to link
subjects together.

Example 1 ' ' Example 2 ' ' Example 3

Give learners a Give learners a set of Ask learners to
series of anagrams photographs of create an A-Z list of
of relevant key popular foods. foods from around
words that they need Learners should the world.
to unscramble.

R i

consider changes
that can be made to
make the meals ‘
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When would you >
use a Starter Activity?

Learners should be
directed to complete the
starter activity as soon as
they enter the learning
environment, at the
beginning of the session.

Example 4

Put an eye-catching
image on the board
and ask learners
about it. E.g. how
does this link to last
lesson?



https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwi68_nl_s_XAhWD1RQKHaMNB94QjRwIBw&url=https://en.wikipedia.org/wiki/List_of_unusual_units_of_measurement&psig=AOvVaw24OBHs4Sl_1jNN0kHAJR1g&ust=1511364741540889
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiOz8vLiNDXAhXCmLQKHfesARIQjRwIBw&url=https://imgur.com/gallery/x81kQWI&psig=AOvVaw1npFuPkuIQ5QeZmBx5k-ZH&ust=1511365031846135
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjiqbO0idDXAhVMUlAKHV-RCw4QjRwIBw&url=https://www.flickr.com/photos/97513256@N06/9044357936&psig=AOvVaw1B0Js3m65JqCwqAvh-jjUK&ust=1511367635697593
https://health.howstuffworks.com/food-nutrition/is-moldy-food-safe-to-eat.htm
https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwiglNSUlNDXAhXIfFAKHaDBAY8QjRwIBw&url=https://www.pymnts.com/opinion/2015/the-rest-of-the-payments-2015-by-the-letter-s-through-z/&psig=AOvVaw1fMaxtG8wnvd-XE1NxTEno&ust=1511370399884480

Itis important to Capture
learners’ attention right
from the start, but it is

not always €asy to
Maintain learner
€ngagement 3 the way

through the session!
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Engagement

Consider ways to lyre’
learners into learning.
Some Strategies to

consider include;
Collaboratjye learning,
student—centred
learning and
interactijve learning.

10
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Interactive Learning

standing still, watching a masterclass
or demonstration can easily disengage
|earners. Learners need to be actively
involved in their learning to maintain
their focus and curiosity- Use regular
questioning and feedback, include lots
of different learning activities, and get
learners moving around the learning
environment.

Collaborative Learningd
This involves groups of learners
working together to complete a

learning activity- Learners aré more
likely to be engaged if they have

specific job roles and responsmlht\es
assigned to them. This makes them

accountab\e for their actions, SO they
more in their learning.

invest
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Be
consistent.
Learners need
to know where
they stand.

Use positive
language. Tell
learners what you
want them to do,
not what you
don’t want them
to do.

Set high Apply sanctions
standards and as a choice (e.g.
expectations of “You can choose
the learners to complete the \
from the start task, or you can
(e.g. uniform). work next to

A well-structured
session will rid

We can’t control .
Obtain learners’

(LTS attention b
behaviour, but learners of . y
we can distractions that using a
Focus on the influence it. EEE e A countdown of 5- Reward
things you can e i 0, to give them behaviour
influence (e.g. learning. time to focus that you want
the learning and listen. to see

repeated (e.g.
“Thank you for
doing that”).

environment,
activities, pace
etc).

12
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Assessment for

learning focuses on

achievement rather
than failure, and

Assessment for
learning is the
process of
determining where

There are many
different assessment

We assess learning by

. ) athering information i i
learners are in their g g this motivates methods to
. . . about what learners learners to be . ;
learning, in relation know. what the ful consider. Think
’ Y e Ul about their

to the achievement
of their learning
intentions.

understand, and what
they can do.

effectiveness in
relation to the
learning intentions.

Learners should be
encouraged to take
an active role in
assessment for
learning. This will
develop a greater
awareness of what
they are learning
and how they learn

best.

Assessment for
learning is also
referred to as
formative
assessment.

Assessment should
enable learners to
know their level of
performance. It
should inform
learners what they
did well, and what
they need to improve.

Learners need regular
feedback on their
progress, so it is important
to include a variety of
assessment for learning
strategies in every
session.

13
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Assessment for Learning




Traffic Light
Assessment

Traffic lights can be
used by learners to
measure their
understanding.

"1 don’t understand
I’'m getting there

Got it!

\((((

Assessment for Learning

Think, Pair, Share

1) Learners are

. given a question to
E think about.

@ 2) They then pair
u up with a partner to

bl
\((((

WWW EBI
Feedback

Provide ‘what went
well’ (WWW) and ‘even
better if (EBI)
feedback to learners to
highlight the strengths
of their performance
and target the areas
for development.

%} What went well:
@Even better if:

compare thoughts.
3) Learners then
share their
thoughts with
the class.

)

Mini
Whiteboards
Mini whiteboards
enable learners to
write, or draw, their
answer to a specific
question and reveal
the answer all at
the same time.
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Question Stems

Question stems (e.g.
what?, why?, how?) can
be used to develop
learners’ higher order
thinking skills. They can
be pre-printed on card,
cubes, lollypop sticks
etc.
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Differentiati

erentiation weon??

I —
How to

Differentiate

Extension Tasks

Set developmental
extension tasks for
|earners who need

r C
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| Learning
ljs a lot like

' eating cake.
We all do it

| gifferently, 0
different ways, in
different amounts,
at different speeds,
with differing levels
of enthusiasm, at
different times of

So, seat your
diners (iearners)
thoughtfully, offer
a variety of choice
(activities), that are
well presented,
with options to
view, taste,
smell, reject,
have mMore,

or come
back to.
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Try to include a variety of
meaningful activities within every session.
Many learners are unable to concentrate for more
than 10 minutes at a time so it is important to include
activities that encourage learner engagement.

Get learners ‘doing’ a range of purposeful activities to deepen
their understanding of the topic. They are far more likely to learn,
enjoy and remember this knowledge when they are actively

engaged in their learning.

Active learning (learning by ‘doing’) promotes
understanding and encourages learners to apply
their learning to different problems
and contexts.

19



Concept Map

A way of organising
ideas in a pictorial
way, demonstrating
links between the
concepts.

%h Cards

Contain information
to help learners
memorise a specific
topic. E.g. key
words and their
meanings.

%mes/Quizzes

A series of
questions are
posed in a fun and
engaging way.
These are often
competitive.

J

Buzz Groups

These are small,
intense discussion
groups formed to

discuss ideas or
share information.

Learning Activity

Expe ent

A test/procedure
performed to
discover if

something works,

or is true.

LONDON >>
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47 Plenary? X
A plenary is used to summarise Ey
and reflect upon the learning \
that has taken place. It helps to
i

inform the learners’ next steps,
.)J and is also a great way to
r@ stimulate interest and curiosity

When would you
use a Plenary?

A plenary is an engaging
activity that draws together
the learning that has taken
place. It assesses learners’
knowledge and understanding

to determine how much
progress they have made
towards achieving the learning

intentions. It enables learners / ]
to ‘show what they

A plenary should be used at
the end of a learning episode.
This could be part way
through the session, but it
should always feature at the
end of the session too.

7.

about the next phase of learning.

know’.

"

Example 3: High 5

What is the biggest thing
you'll take from the
session? How did you
demonstrate

commitment to
learning?

s oa)
Q
g ﬁ What do
4 you promise
to improve?
2 S
0

Exit Ticket 3,2,1 Name:

What was
the point

3 »»» Name three things you learnt today: of the

session?

2 7» List two things you want to learn more about:

in today’s session. Write a tweet
that summarises the key
message in 280 characters.

1 2y Ask one question about today's session:

"
I =




Resources

Physical Space

When planning a session, it is important to consider where the
learning will be taking place, as this has a huge impact on the
selection of appropriate teaching and learning strategies.

Different physical spaces may include the classroom, lecture
theatre, training room, kitchen, restaurant, workplace, computer
suite, virtual environment etc.

Planning a session in a classroom is very different to planning a
session in a training kitchen. For example; learning through
demonstrations often take place in a training kitchen,
collaborative learning may be better suited to a classroom,
learning through simulated working environments would be
appropriate in a restaurant, whilst learning through modelling
behaviours may be more effective in the workplace.
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SOUTH EAST
COLLEGES

Learning Resources

Ensuring learners have access to all the physical resources they need
to participate in the session is an important part of the planning
process.

Always check resources prior to use to ensure they work, they are fit
for purpose, and there are enough resources available to meet learner
volumes (e.g. mini whiteboards, marker pens, handouts, worksheets,
catering equipment, food sources etc)

It is essential to have a contingency plan in case anything goes wrong
on the day! (e.g. a loss of wifi may mean a planned video or online quiz
can no longer take place, so always have a back-up activity in reserve).

Top Tip: Consider using sticky flip chart paper in a session where there
isn’t a whiteboard/flip chart available, such as in a kitchen
environment. Windows are also a great substitute for a whiteboard!
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rials may need to be
ts) or specialist equip

adapted (e.g. re-sized for learners
ment may need to be provided.
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Learners come
from a diverse range
of backgrounds and cultures
with varying experiences.

Give learners
clear instructions
(e.g. go on your break
now), and encourage
them to write things
down so they don’t
have to keep asking
questions.

learners feel
comfortable in the
workplace. Give them
time to settle into a new
environment. Talk to
them, be patient,
and show
empathy.

Some
learners
will feel
intimidated by
walking into a
prestigious hotel, or
a high-end restaurant.

Learners may need support
in overcoming social
barriers, particularly

relating to poverty
and class.

A work
placement is an
employer’s opportunity
to ‘sell’ working in the
hospitality industry to the

Learners
are often very
nervous, and they
are likely to make
mistakes. Please don’t shout
at them when they get it
wrong! Support them,

Some
learners may
have never travelled
to London in rush hour
before, worked in a
high-pressure
environment, or
been on their
feet all day!

to build
confidence
and self-esteem
with a ‘buddy’
(a staff member who
can support the learner
whilst on placement).

learners. It should be well
planned and include a
variety of tasks to engage
learners and inspire
their future career
choices.

do, and how

25
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