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Transforming Teaching and Learning Assessment project Phase 2
Tutor guidance

Thank you very much for taking part in the Transforming Teaching and Learning Assessment (TTLA) project in partnership with The Colleges’ Partnership and Bridgwater and Taunton College.
Purpose of the project
The project has been set up to develop and pilot a suitable approach to carrying out tutor-to-tutor peer observations and self-reflection with the following supportive aims:
· to improve communication and networking among tutors
· to create opportunities for tutors to identify and share good practice
· to develop a mechanism to allow a non-invasive and supportive self-reflection process
· to demonstrate that self-reflection is a valuable part of personal development in teaching and learning
· to identify any continuing professional development (CPD) requirements.
We aim to demonstrate the effectiveness of using technology as a tool for self-assessment and peer review and report on the benefits and challenges that this brings.
Participants are not judged on any of the feedback provided and it will not be used as part of any existing formal observation process.
Participants
Ten tutors and assessors from each shared service provider have been invited to take part. Tutors and assessors have been selected because they are teaching and/or assessing apprentices. Where tutors or assessors are observing colleagues in partner institutions they have been selected based on geographical location.


Outcomes from Phase 1
Phase 1 introduced the use of video to record a short 10-15 minute teaching and learning snapshot which was uploaded to a secure portal for subsequent personal reflection. A group of three colleagues was then invited to provide peer feedback. 
Phase 1 has established a process which we can now refine for Phase 2. The logistics of getting the right technology in the right place was an issue, as was the availability of tutors to manage the technology.
Ways of embedding ‘Equality and Diversity’, ‘Britishness’ and ‘Prevent’ were discussed. This has already had an impact across the partnership with outcomes disseminated across teams. 
Guidance for Phase 2
All Phase 2 activities must be complete by May 19th
Tutors and assessors involved in the project will be asked to complete the following questionnaires:
· external project Equality and Diversity Survey (this is a requirement from the funding body) 
· ‘Initial start-of-project’ (Phase 2) and ‘End-of-project’ reflective review.
Functional Skills Tutors
· Each tutor completes ‘Initial start-of-project’ (Phase 2) and ‘End-of-project’ reflective review.
· Each tutor will record a teaching instance of 10-15 minutes using the Iris system.
· Each tutor will self-reflect on their delivery.
· Each tutor will share their recording with three colleagues for peer feedback and review.
· Each tutor will provide peer observation for three colleagues based on the ‘Peer observation feedback’ form.
Apprenticeship assessors
· Each assessor completes ‘Initial start-of -project’ (Phase 2) and ‘End-of-project’ reflective review.
· Each assessor hosts a colleague from a partner service provider who will observe a delivery to apprentices.
· Each observation to be followed by an open and reflective discussion between host tutor and visiting tutor based around the peer observation feedback form.
· Each assessor self-reflects on their delivery.
· Each assessor peer reviews and provides feedback to their host.


All tutors and assessors involved in the project will have access to:
· the final project analysis and review report
· information concerning any good practice/activities/resources that colleagues across all providers have identified and found useful/helpful.
For assessors vising partner service providers

Observation and Feedback Tips
· Consider how you might embed ‘Equality and Diversity’, ‘Britishness’ and ‘Prevent’ into your delivery.
· If this is not appropriate, discuss if there might have been an opportunity or how you would normally embed ‘Equality and Diversity’, ‘Britishness’ and ‘Prevent’ in other situations.
· Consider any CPD requirements that may be highlighted.
· Allow time to discuss the session at the end.
You may like to ask tutor:
· Is there anything you would like me to look for specifically?
· Is there a particular learner you would like me to watch – his/her engagement with the group, engagement with session, etcetera?
· What are your objectives and expectations for the session?
During the observation
You may like to consider the following questions:
· Are the session aims and objectives clear? 
· Did the learners know what they were going to learn?
· Is there evidence that ground rules have been agreed and are being adhered to?
· What kind of questions does the assessor ask (for example, yes/no questions, open-ended or probing questions)?
· What kind of feedback does the assessor give?
· How does the assessor show he/she is listening?
· How does the assessor encourage discussion?
· Are instructions for activities given clearly?
· How do Apprentices interact with each other?
· How busy are Apprentices? Are they left ‘twiddling their thumbs’ or chatting with each other waiting for others to complete a task?
· Do Apprentices receive equal amounts of contact with the assessor?
· Do any Apprentices dominate?
· Are any Apprentices left out?
· Is learner input used responsively for example, to inform activities and lesson topics?
· In what configurations do learners work for example, individually, in a small or large groups?
Feedback
You could ask the following questions.
· How do you think the session went?
· Do you feel anything worked particularly well?
· How does this compare with what you expected would happen?
· What are the reasons it happened this way?
· Would you like me to share what I observed?
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