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This resource was produced as part of the Outstanding Teaching, Learning and Assessment Digital programme which was funded by the Education and Training Foundation.  To learn more about the programme and this project read the summary booklet.  The programme was delivered in the North East and Cumbria by -
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[bookmark: _Toc788388]Digital Educators Programme 
Gateshead College, North Tyneside Council and North Tyneside YMCA
Summary
Through a series of collaborative training days, and continuous activity in own work places, this OTLA Digital project supported practitioners from Gateshead College, North Tyneside Council and North Tyneside YMCA to investigate the use of technology to engage and enhance the learner experience and to promote the use of technology to their immediate colleagues, through the achievement of the Digital Educators Award.
Rationale for the project
The vision of the project was for 100 staff in Gateshead/North Tyneside to use ICT/Digital approaches in more productive and innovative ways which generate outstanding learning. More significantly, these staff:

[bookmark: _GoBack]a. 	Came from subject areas where the effective use of digital technology was sometimes less established, for example, Employability, Maths and English, Catering and Hospitality, Health and Social Care, Early Years, Foundation Learning, ESOL, Retail, Warehousing
b. 	Work with groups of learners where the need for innovative and stimulating delivery was recognised to be high, but where historically there was evidence that this was not always occurring for example, NEET, high needs learners, looked after young people.
The project hoped to solve multiple connected problems, for example,  staff from these subject/delivery areas who felt they lacked confidence: self-assessment reports which indicated that the stimulating use of ICT as an area for development; and OFSTED feedback indicating opportunities were being missed to engage and inspire learners using digital approaches.
It particularly recognises that some subject areas have ‘moved ahead’ in terms of outstanding teaching learning and assessment and the use of ICT - especially the technical, engineering and media based subjects –but that there needed to be a fresh focus on subjects and learning environments often considered to be ‘practical‘ or sometimes considered to attract learners working at the lower levels. 
The partnership brought together a college with ‘outstanding’ status and recognised strength in the delivery of ICT/digital media with community and local authority providers who are successfully accessing hard to reach learners and learners with complex needs.
We set out to develop 15 Digital Educators to lead and inspire teams of staff using a very specific model: the concept of ‘champions’ is common enough, but this model was distinctive, as the champions were not to be ICT specialists who already taught IT as part of their normal job role. They came from the subject areas and learning environments identified earlier, for example, NEET, Employability, Foundation, Health and Social Care.  These champions were not to arrive, deliver specialist training then leave. Instead they would be embedded in delivery teams and training environments as a constantly available resource. Their specialism would be applying digital approaches to that specific subject area, or learner group.
The uniqueness of this programme was that is the Digital Educators Award was not achieved by developing personal digital skills – it could only be achieved by transferring these skills to others. By completing the training, the champions had to share their learning and demonstrate that they were developing others.
On average each digital educator champion was expected to actively support seven other staff in their use of technology towards outstanding teaching and learning. The staff they supported were colleagues within their subject teams and delivery centres.
Project approach
Gateshead College trained 8 of its own staff, plus 5 from the local authority and 2 from YMCA, as Digital Educators through four full day training sessions whereby participants were able to reflect on their own practice, develop a bespoke toolkit of technologies appropriate for their own needs and then introduce them to their own teams and organisations.  The value of the formal qualification was that it provided a motivation and further credibility for these “digital champions.
Professional learning: Evidence of changes in teaching, learning and assessment practices.
As the programme was wide ranging in its scope, with large numbers of staff and aiming to target some specific learner groups (hard to reach adults, looked after children, NEET etc.) as well as some specific curriculum areas (for example, Foundation, Employability, Health and Social Care), the project developed most of the Professional Standards to some degree.  It also followed the three stages of the Digital Teaching Professional Framework (ETF in collaboration with Jisc) whereby participants own practice would be explored, adopting a new way of teaching/learning before leading the way with colleagues.
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A three-step process was followed where practitioners investigated their current practice in line with theorists before identifying an element in which they wanted to improve by introducing a technology to enhance learning.  It was important at this point to monitor that technology was not being shoe-horned in just because there was a new application or piece of kit.  
The process then continued with the practical have-a-go sessions where sharing of knowledge took place.  This encouraged each participant to bring their own contribution of a tool which they were comfortable or confident in using and sharing this with their peers.  
Supportive observations and learning walks enabled practitioners to discuss whether the introduction of technology was appropriate, if any impact on learner engagement or progress was being made (see case study for feedback form).  Each practitioner was then encouraged to reflect, identifying any areas for further development or if the tool was not successful, recognising why.
The impact of the professional learning is evident as 25 practitioners have provided evidence of developments in their digital pedagogy towards the award and 8 have completed.  The 25 include the initial 15 who were enrolled, and an additional 10 practitioners from the other four projects in this programme who recognised the benefits of the Award


Evidence of improved collaboration and changes in organisational practices
The fundamental purpose was to make learning sessions more technologically stimulating, relevant, accessible and interactive, in the drive to achieve outstanding TLA.  
An active learning methodology was used by the facilitators during the training days to provide opportunities for participants to practice using new technologies in a non-judgemental environment.  Staff were then set activities to continue in their own teaching environments before sharing their experiences to discuss any issues, barriers and recommendations for further development.
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Description automatically generated][image: ]Dissemination events added value to the sharing of approaches between participants, allowing conversations to take place about the technologies, different learning groups and impact.  Additional micro CPD events were then used to support the practice aspect of the process.  Introducing new uses of technology and ‘have a go’ sessions.  These sessions helped create a personalised ‘tool kit’ which was accessible and appropriate to each participant.


Key measures would include feedback from internal observations and learning walks, and formal reports from external partners or agencies, specifically OFSTED. We looked for an improved observation grade profile as well as qualitative feedback indicating improvements in teaching, learning and assessment.
We produced an audit of the technologies used by delivery staff at the beginning of the programme and then a further audit at the end of the project. The purpose to compare this to see how widespread new approaches and products have become and consideration given as to where they were now being used.  
A digital feedback tool was used to collect anonymous feedback from project participants to allow honest responses.  When asked ‘How has the digital project impacted on you and your practice?’ the following comments were received: 
The success of the collaborative approach is evident in that the project Leader is establishing a Professional Exchange so that those involved in this initiative can continue their collaboration after the project has finished.
“I absolutely loved the training days.  They gave me time away from work to really think about how I wanted to introduce technology and why I was doing it.”
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Evidence of improvement in learners’ achievements, retention and progression.
The number of learners impacted on is more difficult to define than the number of teachers, because each teacher could employ their new skills in the use of technology in many different classes and situations.  It is estimated that this project has had a reach of 80+ practitioners and 1850+ learners. 
In terms of specific measures, end of course surveys will be used to see if there are any improvements in the learner feedback responses linked to the introduction of technology. One question, for example, for an end of course survey would be ‘do teachers use technology in an interesting and engaging way?’ gaining qualitative feedback and opportunity to gather further information from individual learners.
Key learning from this project
· [bookmark: _Toc520969710]Consideration of participants’ needs
All participants started with a range of different prior knowledge in respect of digital skills, teaching experience and their level of self-confidence.  Beginning with a self-assessment is important to enable appropriate support to be put in place.  This initial assessment needs to take into consideration the role of the practitioner, the student group, the learning environment and resources available as well as their personal skills, confidence and experience.  
· Alignment of content and activities to professional development
The content and activities needed to be adapted throughout the project to differentiate for the participants.  There was no one-size-fits-all approach even when it came to the Virtual Learning Environment being used in between the training days not one VLE was appropriate for all to access or engage with due to the various organisational restrictions.  
· Collaboration and peer learning
Traditional CPD of disseminating information does not work when introducing new technologies.  Active learning environments which are non-judgemental, where time is given for everyone to have a go and ask questions, make mistakes and learn by doing really help build confidence.  Support communication between the training day sessions is invaluable.  This additional support is required to ensure the practitioner remains to feel they have a point of contact if they have any questions or concerns.  Supportive observations or lesson study where peers can share and provide feedback to each other in a safe environment, richer developmental learning can be achieved.



[bookmark: _Toc788389]a.	Case Study (Digital Educators)
Gateshead College

What was the purpose of the project?
The main purpose of the project was to increase the use of technology within classrooms to enhance teaching, learning and assessment activity.  There was a specific focus on those vocational areas of the College where the effective use of digital technology was sometimes less established.  Often, learners in these areas required innovative and stimulating delivery (including Foundation Learning, NEET and high needs learners).
The project aimed to develop ‘digital champions’ from existing vocational specialists for whom ICT was not normally part of their normal job role. These newly-trained champions were to remain embedded in delivery teams and training environments as a resident resource. Their specialism would be applying digital approaches to that specific subject area, or learner group.
To help equip the new digital champions, the College offered a ‘Digital Educator’s Award’.  This award required evidence of practitioners developing their personal digital skills, but it could only be achieved by them transferring these skills to other colleagues in their subject areas. To gain the Digital Educator award, the champions had to demonstrate that they were developing other staff members.
What did the project do?
· Five colleagues from North Tyneside YMCA and North Tyneside Council Adult Learning Alliance were enrolled on the programme alongside eight College staff to share the learning benefits across the sector.  This partnership brought together a college with ‘outstanding’ status and recognised strength in the delivery of ICT/digital media with community and local authority providers who are successfully accessing hard to reach learners and learners with complex needs
· The Award required staff to attend for four training days at approximately two-monthly intervals.  On these training days, staff reflected on current practice and identified elements of their digital potential which they would like to improve. The training involved practical sessions where sharing of knowledge and skills took place.  Each participant contributed a tool which they were confident in using in their teaching context.
· The Award emphasised the importance of the pedagogical value of any digital development in practice.  Participating staff were asked to demonstrate how new technological approaches would:
· contribute to improved learner engagement with subject content
· develop learners’ social skills
· contribute to learners’ capacity to self-assess and make progress
· improve learners’ employability.
· It was important to ensure that technology was not being “shoe-horned in” just because there was a new application or kit available
· The structure of the Award meant that staff following the qualification constructed a personalised ‘tool kit’ which was accessible and appropriate to each participant
· An audit at the beginning and end of the Award enabled evidence to be provided showing that learners became more engaged (evidence was produced from quality observation reports and learner voice)
· An additional 12 staff from the other four OTLA Digital projects representing 8 providers also enrolled upon the programme.
What helped the project succeed?
· The Digital Educator qualification provided a motivation and further credibility for these “digital champions”.  (This incentive was important as unanticipated additional teaching responsibilities created significant pressures on ensuring participants’ attendance).  A well-designed VLE provided necessary back-up as well as exemplary VLE materials for participants
· Traditional CPD approaches (disseminating general information) does not work when persuading staff to embrace new technologies.  The collaborative training days, which were non-judgemental and where participants could explore new digital approaches and risk “having a go”, were crucial in building confidence
· The mixed group of participants had a range of different prior knowledge in respect of digital skills, teaching experience and digital confidence.  This eventually proved very productive as staff learned from each other through the project.  The micro-teaching experience was also developmental and valued by participants
· The content and activities needed to be adapted throughout the project to help differentiate for the participants.  The participants also valued the on-site visits and supportive observations by assessors for the qualification.
What challenges did the project face?
· Some participants occasionally prioritised collection of minimal portfolio evidence over the intrinsic learning opportunities that the qualification had created.  (Those teaching on the Award quickly become adept at supportively refocusing participants to help them benefit fully from the qualification.)
· Some of the less confident participants from outside providers did not seem to take advantage of the VLE and online support that was available, and this took up staff time in tutorials and training days.  External candidates needed additional support to master a new VLE
· Some participants expressed having difficulty finding time and opportunity to fully practice with new technologies and build self-confidence before trying with learners
· Following an audit of the technologies used by delivery staff at the beginning and the end of the project, one or two participants appeared reluctant to fundamentally change their practice beyond that required to gain the qualification (even though the success of these digital practices for stimulating learner progress had been confirmed by observers and Award assessors).
What difference did the project make?
Practitioners began to look at their practice and consider different ways of doing things using a range of technologies, including:
· A QR wall being used to make practical demonstrations available on video whenever the learners need to revisit
· Green screen technology being used to create video content in non-accessible locations 
· “Google Cardboard” was used for SEN learners to visit art galleries and global locations to help them ‘see’ and research
· Colleagues from different projects shared and adopted digital practices observed at Digital Educator microteaching (e.g. a Northumberland Council teacher began using applications that were demonstrated on a Digital Educator training day)
· 25 staff from nine different providers joined this award, and 8 have already successfully completed
· A Digital Professional Exchange Network has been established after the project finished, and participants from across the projects joined its first meeting in January 2019
· Learners became more engaged (evidence within quality observation reports and learner voice).
Where can I find more information?
Ascentis Level 4 Award in Digital Learning for Educators -
or please get in touch directly -
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[bookmark: _Toc788390]b.	Case Study (Exploring use of a VLE to support apprenticeships in a local authority)
North Tyneside Council Adult Learning Service
What was the purpose of the project?
These initiatives were part of the wider Digital Educator Award project managed by Gateshead College, in which project participants developed both their digital awareness and practised sharing their knowledge across the community of educators in their organisation.
Both projects attempted to exploit the potential of the Virtual Learning Environment (VLE) in an organisation which had a variety of learners and practitioners teaching across a number of sites to learners with differing attendance patterns and variable start and completion dates.
Rationale for the project
The IT manager used the opportunity to respond to their latest Ofsted report which recommended that all learners have immediate access to full information relating to tackling extremism and the PREVENT agenda – to “reinforce the dangers of radicalisation and extremism so that learners and apprentices develop a sound understanding of these risks and how they relate to their daily lives.”  The manager decided that preparing introductory activities through the e-portfolio system on the VLE would help address that recommendation.
The Apprenticeship Trainer encouraged the use of the virtual leaning environment as part of our blended delivery model on apprenticeship provision.  This was especially important due to the nature of delivery on a “rolling programme” with continual starts, and it needed an effective tracking tool for teaching and planning which could reach a variety of staff.
What did the project do?
In the IT Manager’s initiative:
· The IT Manager consulted teachers and managers and decided to embed a PREVENT resource into the induction process as a VLE course which pilot learners using the e-portfolio and VLE would have to complete before the e-portfolio system allowed them to access the system.  This remained available on the resources area of the e-portfolio as a PowerPoint so that learners could revisit it at any point in their programme 
· The manager worked with tutors to support them in its design, which included teaching them how to embed videos and website links into the PowerPoint and how to embed all of this into a VLE course which could then be accessed through distance learning
· To involve tutors further, the manger also consulted about would make a difference regarding teaching, learning and assessment through digital approaches.  To do this he had input into our annual tutor briefings and also in small groups
· Tutors completed feedback sheets with prompt questions.  Key feedback from tutor briefings indicated how help with Prevent was required.
The Apprenticeship Trainer’s initiative:
· She based her work on a virtual session with 3 apprentices, and then via a digital session, disseminated this to further education teaching staff within Employment and Skills.
What helped the project succeed?
The IT manager found that frequent consultations with the tutors was necessary.
When there were compatibility issues, the Apprenticeship Trainer used external links from the VLE to other digital resources including YouTube and Google slides.
She also found that the VLE did not allow for interactive discussion, so I used a link to Mentimeter, so that the session was interactive.
The challenges the project faced:
In the IT Manager’s initiative, some students clicked through the VLE prevent course at induction and didn’t actually read the information for click on the video and website article links.  They just wanted to get straight into their course.
In the Apprenticeship Trainer’s initiative, there were technical issues with linking resources on the internal system and the Virtual Learning Environment.  
What difference the project made:
The IT manager found that:
· Tutors were more confident to teach the Prevent and WRAP agenda through having this is in place at the initial stage
· Learners referred to the induction process in lessons on Prevent and radicalisation
· Some tutors decided to set this as a task within the e-portfolio system for learners to complete.
The Apprenticeship Trainer found that:
· Feedback from tutors echoed her own evaluation, which was that the session contained everything the learner needs in one place, for them to visit, as and when required.  (This proved particularly useful on the apprenticeship provision as it is delivered as a rolling programme, with continual starts, and provided a useful tracking tool for teaching and planning.)
Both project participants worked with a number of colleagues to improve awareness of the potential of the VLE across the organisation.
Where can I find more information?
For information on the feedback of the Apprenticeship Trainer’s initiative see the mentimeter report.

[bookmark: _Toc788391]c.	Case Study (Digital approaches to communicate with homeless people)
North Tyneside YMCA
What was the purpose of the project?
Two staff from North Tyneside YMCA explored ways to use digital approaches to help the life chances of homeless young people.  
One practitioner attempted to help young people to create a professional email address that would impress employers and increase their chances of getting a job. 
In the other initiative, the YMCA manager attempted to use “Mentimeter” a questioning application, to help staff get information from clients who may be unable to attend meetings.
Both practitioners were also enrolled on the Gateshead College Digital Educators Award.
Rationale for the project
YMCA clients often have disrupted lifestyles and feedback from support workers is that they find it hard to gather data in consultation sessions as young people often don’t turn up.  The manager wanted to address this problem by creating a consultation method that could be delivered to young people in the room, but also shared to every beneficiary digitally, as a method to improve response rates.  
They have often become dissociated from the practices of the formal world of employment, so clients needed to appreciate the importance of having a professional email address, that would remove any barriers to digital communication with employers.   The 6 learners involved with the project were all residents in the Supported Accommodation unit in North Shields.  
What did the project do?
For the clients’ employability session:
· The practitioner produced a list of inappropriate and over-familiar email addresses for the group who were asked if they thought the names were suitable for a prospective employee to send to an employer when inquiring about a job. The list got everyone talking about the silly names and the suitability of their own email address
· Clients looked at their own email addresses and if they were “Business Appropriate”.  Two young people had inappropriate emails which we had to change
· Gmail was decided to be the best email provided. I supported the two learners to set up new emails
· The learners were required to send an email to the teacher to demonstrate understanding and to show their ability to use the technology.
For the staff professional learning session:
The session was delivered to three senior members of the Housing Team, including the Head of Housing, the Project Leader) and the Re-settlement worker.  The manager:
· Organised the meeting via email and calendar invitation using Gmail and Google suite for emails and calendar appointments
· Demonstrated the use of QR codes to access online information and encouraged colleagues to use their phones to access the Menti presentation and later, a demonstration of Virtual Learning Environments (VLEs)
· Delivered an interactive presentation using an interactive TV to present the workshop and colleagues took part using their phones. (iPads were on hand in case their phones were inaccessible.)
· Provided an introduction to Google Classroom as a ‘digital space’ to publicise any forthcoming activities
· Used QR codes again to link colleagues to our Google Classroom test site, where we have created a number of test activities.
What helped the project succeed?
For the clients’ employability session:
· The use of a list of unsuitable email addresses provided a light-hearted stimulus which engaged the learners and prompted them to reflect upon the virtual impression that they would make.
For the staff professional learning session:
· Backing and involvement of the Head of housing. This demonstrated to colleagues the importance of the learning activity and encouraged them to attend and think about how to use the resources within their day to day activities
· Free access to meeting space and digital resources. In this case, interactive TV and mobile phones were used to take part
· Board Commitment to Digital Engagement. YMCA North Tyneside has adopted various approaches aimed at connecting young people digitally. This commitment makes it much easier to engage support workers in training exercises. 
The challenges the project faced:
For the clients’ employability session:
· There were challenges with slow program loading on the old computers
· There was some lack of engagement from learners, and it proved difficult to achieve follow-up engagement with the learners. 
For the staff professional learning session:
· Busy workloads and shift patterns made it difficult to find a slot in everyone’s diaries to accommodate this training session. Due to shift patterns I reduced it from 6 participants to 3
· Lack of access to digital technology:  It was felt that young people might struggle to access the digital materials as a result of phones being exchanged, stolen, pawned etc. However, we can make iPads available for young people to take part and the majority do have smartphones. 
What difference the project made:
For the clients’ employability session:
· Two of the learners had unsuitable addresses. Now all have a greater chance of being considered for interview for jobs
· One of the Young people said “I didn’t understand what all the fuss was about until Pamela explained it. I now have a proper email “


For the staff professional learning session:
· Since delivering the presentation, it has been shared by the participants with all housing support workers and they are planning to use Mentimeter at the next all resident meeting to plan activities for 2019
· All of the participants said that they’d enjoyed taking part and that they’d learnt more about using digital technology to reach young people. One of the participants said:
“I was really surprised by the QR codes, because I remember them being really popular, but then went out of fashion; but actually, they seem to be really useful, seeing as young people use their phones for everything these days. I’m definitely going to use QR codes to get people to access online information.”
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