Basic Literacy in ESOL module 


Session plan and resources for

Session 1

Aims 

For participants to:
· have a working definition of basic literacy in an ESOL context

· understand and make links between the theory and practice of teaching and learning reading at a basic level to adult ESOL learners

Learning outcomes

By the end of the session participants will have:

· developed understanding of the reading process and the acquisition of reading 

· developed awareness of the issues that arise for adult ESOL learners learning to read

· increased understanding of the sub-skills of reading and writing

· developed ability to classify sub-skills under text, sentence and word level

· expanded awareness of classroom strategies for the teaching of reading at a basic level

	Approx time
	content
	Resources

	
	
	no.
	style
	title

	5

(05)
	Welcome, introductions, housekeeping and session objectives 


	1.01
	OHT 
	Objectives

	10

5

(20)
	Warm up  

Purpose:  for participants to get to know each other and to link the learning outcomes of the course with their expectations and be explicit about what the module can and can't deliver.

Ask participants to talk to someone they don’t know (or know least well) and 

1. describe a learner they have taught who has basic literacy needs

2. establish what they would like to get out of this module.

Take feedback on (2) and relate to scheme of work in module guide and to module learning outcomes.  Refer participants to reading list for issues the course may not be able to cover.

 
	1.02
	activity
	Expectations of the module

	5

(25)
	What is basic literacy? 

Purpose: to have an agreed and explicit definition to work with on the course.

· Present definition to participants 

· Ask them to relate to their own learners

· Stress the different levels of oral skills beginner writers may have, as well as the very different levels of literacy and study skills in other languages

· Remember that some learners may have no or almost no literacy in any language


	1.03.11.03.2

1.03.3


	OHT 

handout
	Definition of a basic literacy learner

	20

(45)
	How Good Readers Read

Purpose: to analyse skills used in decoding text in an experiential way]

· Ask participants to decode Death on the Prom in small groups of 3s or 4s

· Give them the title as a clue, after they have had a few minutes to get started.

· If some groups finish more quickly than others, ask them to consider what skills they used to read the text.

Feedback 

· Go through together, use OHT of reading exercise, copied from handout

· Ask them to say how they worked things out 

· As they feed back, link their strategies to their skills in grammar, syntax, punctuation, use of context (ask if title helped here), understanding of genre (stories often start "one night…"), visual and phonic clues.  

· Stress that reading is not a purely mechanistic process, but involves the reader in bringing knowledge of the world and of language to the text in order to derive meaning from it.  

The text is as follows: One night at about half ten a man and a woman walked out onto the sand.  The man and the woman walked hand in hand in the moonlight.  At the bandstand the couple walked right out into the water.  At first light the couple lay dead on the sand.

Summarise feedback using OHTs of How good readers read – relate the feedback they have just given to use of semantic, syntactic, phonological and visual clues.  They have handout for reference.

	1.04

1.05.1

1.05.2

1.05.3
	Activity 

OHT

OHT

handout 
	Reading Exercise

How good readers read

	20

(1.05)
	Teaching reading to adult ESOL learners 

Purpose: to consider difficulties adult ESOL learners are likely to have in making use of clues employed by good readers

Ask participants to 

· work in groups

· consider the difficulties that adult ESOL learners might encounter using semantic, syntactic, phonological and visual clues and strategies

· suggest that different groups start on a different question

Feedback onto blank OHT or flipchart.  


	1.06

1.07
	Activity

other
	Teaching reading to adult ESOL learners

Teaching reading to adult ESOL learners:

Trainer's reference sheet

	15

(1.20)


	Stages in learning to read 

Purpose:  to consider model of reading development

· Present Uta Frith’s developmental model of reading acquisition, derived from her research with children

· Make explicit links between this model of reading development and teaching approaches, for example whole word recognition and the logographic and orthographic stages, sounding out and the alphabetic stage

· It is important to stress that good readers work from visual recognition - they do not sound out every word, only those that are unfamiliar

· Refer to Andrew Ellis Reading, Writing and Dyslexia, chapter 7 for further reading on developmental models of reading acquisition


	1.08

1.09
	OHT 

other


	Frith’s model

Trainer's reference sheet

	15

(1.35)
	BREAK
	
	
	

	25

(2.00)
	Sub-skills, knowledge and strategies of reading and writing

Purpose: to break down the skills of reading and writing into smaller sub-skills and underpinning knowledge and understanding; to demonstrate that Entry 1 covers a wide range of skills and may have to be sub-divided; to relate the definition of basic literacy (above) to case studies of actual learners 

· Present 2 case studies as exemplifying learners at different stages of basic literacy learning – Sahra in group 1 at the lower end of E1, Fadilla in group 2 at the higher end of E1. Ask participants to quickly read the 2 case studies.

· Ask participants to work with sets of laminated cards (11) representing the sub-skills, knowledge and strategies).

· Blow up resource 1.12 to A3 and laminate. 

· Ask participants to sort cards on the A3 grid into the 2 levels exemplified above, separating reading from writing. 

· Ask participants to choose 2 or 3 priorities for the 2 students in the case studies from the sub-skills.  

· If some participants finish early, ask them to think up activities to teach some of the sub-skills.

· Give out handout 1.13 when people have finished so they can compare their work – stress there is no right or wrong answer, but discuss any differences

· Take feedback on priorities - take one reading and one writing for each learner from each group and see how well the groups agree - if they do, this demonstrates how an assessment of the learner can lead to priorities for an ILP or scheme of work

· Make links between this activity and the assignment.  Point out that this helps planning for groups at different levels.

· Stress the importance of teaching sub-skills in contexts of interest and/or use to the learners.


	1.10

1.11.1

1.11.2

1.12

1.13
	Handout

Other 

ditto

Other

handout


	Case Studies 

Cards 

ditto

A3 grid for differentiated ESOL groups

Differentiated ESOL groups

	30

(2.30)
	Staging a reading lesson

Purpose:  to give an example of teaching a basic reading lesson and link to the theory covered in this session.

This activity uses a video to show one model of staging a basic literacy lesson.  Alternatively, trainers could micro-teach a lesson and get the participants to role-play learners. 

· Set task prior to watching video excerpt 

· Ask participants to focus on staging, approach, activities, material. Different groups can start on different questions

· Show the video, available at https://www.youtube.com/watch?v=S8WtvhAPNoE&feature=youtu.be 
Feedback

· Take feedback to questions on OHT.

· Make links back to the theory - Utah Frith, and subskills, knowledge and understanding

· Participants who have no experience with basic literacy learners could be asked to compare these approaches with that taken for literate learners.


	1.14

1.15


	OHT

Video 


	Video of a reading lesson

Teaching Basic Literacy to ESOL Learners (2)



	5.

(2.35)
	Summary, homework, evaluation and close

· Give out follow-up activities (resource 16).  

· Bear in mind that if the course is run as two full days, these will have to be given as pre-course tasks, or done in the session. 


	1.16
	Handout 
	Follow up activities to session 1


	res no.
	style
	title

	1.01
	OHT
	Objectives


Objectives

Participants will:

· develop understanding of the reading process and the acquisition of reading 

· develop awareness of the issues that arise for adult ESOL learners starting to read

· increase understanding of the sub-skills of reading and writing

· develop ability to classify sub-skills under text, sentence and word level

· expand their awareness of  classroom strategies for the teaching of reading at a basic level

	res no.
	style
	title

	1.02
	activity
	Expectations of the module


Talk to someone who you don’t know (or know least well) and 

1.  describe a learner you have taught who has basic literacy needs

2.  discuss what you would like to get out of this module

Be prepared to feed back on question 2.

	res no.
	style
	title

	1.03.1
	OHT
	Definition of a  basic literacy learner


A basic literacy learner is:

someone who has not yet reached Entry 1 Reading and Writing and 

· is learning the sub-skills or mechanics of reading and writing

· struggles to read and write a small number of key words, a very simple sentence and very simple text independently.

	res no.
	style
	title

	1.03.2
	OHT
	Definition of a  basic literacy learner


A basic literacy learner can:

be found in almost any graded or mixed-level ESOL class and ESOL literacy classes:

	Literacy in L1
	Literacy in English
	Level of Spoken 

Communication

	      no

      yes


	      no

       no
	from beginners to advanced

from beginners to advanced




	res no.
	style
	title

	1.03.3
	Handout 
	Definition of a  basic literacy learner


A basic literacy learner is:

someone who has not yet reached Entry 1 Reading and Writing and 

· is learning the sub-skills or mechanics of reading and writing

· struggles to read and write a small number of key words, a very simple sentence and very simple text independently.

A basic literacy learner can:

be found in almost any graded or mixed-level ESOL class and ESOL literacy classes:

	Literacy in L1
	Literacy in English
	Level of Spoken 

Communication

	      no

      yes


	      no

       no
	from beginners to advanced

from beginners to advanced




	res no.
	style
	title

	1.04
	activity
	Reading exercise


Read the following text:

<designer – please turn this round so that the heading/instruction etc. is landscape>
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with thanks to Henry Miles

	res no.
	style
	title

	1.05.1
	OHT
	How good readers read


How Good Readers Read

Good readers make use of four different kinds of clues:

· Clues of meaning (semantic)

· Clues of word order and grammar (syntactic)

· Visual clues - recognising letter patterns such as ight - (graphic)
· Phonic clues – sounding out letters
	res no.
	style
	title

	1.05.2
	OHT
	How good readers read


Good readers:

· bring their knowledge of the world to inform their reading

· understand and interact with what they read

· move backwards and forwards within the text

· recognise many common words and parts of words

· use the sound system to make out unfamiliar words

· use context to monitor meaning

	res no.
	style
	title

	1.05.3
	handout
	How good readers read


Good readers make use of four different kinds of clues:

· Clues of meaning (semantic)

· Clues of word order and grammar (syntactic)

· Visual clues - recognising letter patterns such as ight - (graphic)
· Phonic clues – sounding out letters
Good readers:

· bring their knowledge of the world to inform their reading

· understand and interact with what they read

· move backwards and forwards within the text

· recognise many common words and parts of words

· use the sound system to make out unfamiliar words

· use context to monitor meaning

	res no.
	style
	title

	1.06
	Activity 
	Teaching reading to adult ESOL learners


As seen in the previous activity, good readers make use of 4 main clues. Discuss with a partner what difficulties adult ESOL learners may have in using these clues to acquiring reading skills in English.

	Semantic 

Clues of meaning, derived mainly from context


	

	Syntactic

Grammatical clues


	

	Phonic

Clues from the sounds of letters


	

	Graphic

Visual clues


	


	res no.
	style
	title

	1.07
	Other 
	Teaching reading to adult ESOL learners: trainers reference sheet


	Type of clue
	Nature of difficulty for adult ESOL learners in making use of clue



	Semantic 

Clues of meaning, derived mainly from context


	· Culturally bound nature of meaning - for instance difficulty with knowing what a "prom" is and where it appears

· Limited vocabulary, limits ability to guess meaning from context (eg what is a "bandstand" ?)

· Lack of experience of genre - would not know that "one night at about….." is likely to be the start of a narrative

· Lack of experience of idiom or register limits use of context.



	Syntactic

Grammatical clues


	· Learner does not have innate knowledge of structure of language, so cannot predict that the next word might be a verb, article etc.

· Syntax likely to be different in learner's other languages

· Punctuation might be different in learner's other languages

· Beginner readers and writers of English will have no familiarity with written syntax.

	Phonic

Clues from the sounds of letters


	· English is not phonetically regular

· Difficulty with homophones, there/their and homonyms, read/read

· May have sounds that are confused in their other languages (p/b, b/v etc.)

· May have Roman script, but the letters represent different sounds.



	Graphic

Visual clues


	· Learners not familiar with Roman script may not recognise different fonts, print, upper and lower case etc.

· If learners have very low levels of literacy in own languages or are literate in a phonetically regular script may not have transferable skills in terms of pattern recognition.




	res no.
	style
	title

	1.08
	OHT
	Frith’s model of reading acquisition


FRITH’S  MODEL

of reading acquisition

Three stages in the acquisition of literacy:

Logographic:  based on crude, visual  features

Alphabetic:  based on phoneme awareness

Orthographic: based on visual analysis

· independent of sound

· use of internal lexicon
Thanks to Cynthia Klein

	res no.
	style
	title

	1.09
	other
	Frith’s model of reading acquisition: trainer's reference sheet


See Snowling, Margaret, Ed (1985) Children’s written language difficulties, NFER-Nelson pp 80 – 84 for a brief overview of this model.  See also Ellis, Andrew (2nd ed 2001) Open University pp 75 - 82 for more detail on reading acquisition research.

The OHT outlines Uta Frith's theory on the stages of the acquisition of written language, derived mainly through her research and practice into how children learn to read.  

The point is to raise awareness that there appears to be a staged process.  The stages are as follows:

1. Logographic

Recognition of a limited number of familiar whole words through their crude visual features such as shape or size.  For instance, recognition of name, names of close family, shops, common signs such as the M for MacDonalds and so on.  Children at this stage are not aware that individual letters and letter combinations represent specific sounds

2. Alphabetic

Development of the concept of letter / sound relationship, the beginning of ability to segment words into syllables and sounds, as with c - at or c - a - t.  This is the stage that readers begin to develop word attack skills and start to decode unfamiliar words.  There has been some debate on whether children reach this stage as part of natural development, or whether the act of learning to read stimulates the development of alphabetic skills, and research by Bryant and Bradley (??) would indicate that the latter is the case.  In other words, non-readers will need to develop ‘phoneme awareness’ and they are most likely to do this through developing literacy skills.

3. Orthographic

This stage is reached when readers do not need to sound out words on a regular basis, but can recognise a large number of words automatically and almost instantly access their meaning, matching them to an internal lexicon that they have built up in the previous stages.  It is a much faster process than phonological analysis (ie having to 'sound out' words).  Good readers are ones who have reached this stage, and they only need to 'sound out' unfamiliar words. 

It is important to stress that not all readers will go through all of these phases (for instance dyslexic learners often get stuck at the alphabetic stage, or never master it and move on to the orthographic.) However, it can be helpful in pointing out that both whole words and phonics have their place in the teaching of basic literacy, but that the eventual aim is to bring readers to the orthographic stage.  

It is also useful to come back to this model at later stages in the course.

	res no.
	style
	title

	1.10
	handout
	Case studies


Read the following case studies which give examples of learners at different levels within Entry 1.

1. Sahra from Somalia:
· cannot read and write in her own language

· spoken English is at a very elementary level (just post-beginner)

· has been coming to English classes for 2 years (started as an absolute beginner)

· can read and recognise a few common words, especially if she understands the context

· knows the name and sound of a lot of letters

· can begin to sound out new words, using initial letter, but often does not know the word, even if she can sound some of the word out ( in particular words like these, their)

· can form most of the letters of the alphabet, but is very slow

· cannot spell any words independently except her own name

· can use capital letters for names, countries when reminded.

2. Fadilla from Iran:

· can read and write in her language, but it is not known how well

· only had primary level schooling, got married and raised children very early

· spoken level of English is post-elementary, fluent rather than accurate

· can read common words and understand short, familiar texts

· does not have a range of strategies for working out unfamiliar words

· can copy well enough to complete very simple exercises in class

· has very little experience of writing texts independently

· has a lot to say – needs strategies for getting it down

· spelling is very erratic

· grammar is very inconsistent

· punctuation is more or less non-existent

· has little idea of how written texts are organised

· has little idea of written register and different genres.

	res no.
	style
	title

	1.11.1
	other
	cards


left – right orientation

letter recognition

word recognition

upper and lower case discrimination  and recognition

word and number discrimination and recognition

letter-sound association

full stop recognition

letter formation

cursive script

copying/writing personal,key words

copying/writing 1 or 2 short simple sentences/ very simple text

	res no.
	style
	title

	1.11.2
	other
	cards


recognition of very common genres

reading for gist and key information

spelling strategies

basic alphabetical ordering

basic punctuation

handwriting fluency

knowledge of simple layout

recognition of a range of common genres

composing simple sentences/text

common spelling pattern recognition

word family recognition

	res no.
	style
	title

	1.12
	other
	A3 grid for differentiated ESOL groups


Group 1: learners not literate in any language and/or learners not literate in Roman script who are just beginning to learn to read and write English

Group 2: learners with some literacy skills in English but who have difficulty in de-coding less common words and/or who can copy but have difficulties writing freely

What reading and writing skills might they need to develop?

	
	Reading


	Writing



	Group 1
	
	

	Group 2
	
	


	res no.
	style
	title

	1.13
	handout
	Differentiated ESOL groups


Group 1: learners not literate in any language and/or learners not literate in Roman script who are just beginning to learn to read and write English

Group 2: learners with some literacy skills in English but who have difficulty in de-coding less common words and/or who can copy but have difficulties writing freely

	
	What reading and writing skills might they need to develop?
	What activities might be suitable?

	Group 1
	· left – right orientation

· letter recognition

· word recognition

· upper and lower case discrimination  and recognition

· word and number discrimination and recognition

· letter-sound association

· full stop recognition

· letter formation

· cursive script

· copying/writing personal,key words

· copying/writing 1 or 2 short simple sentences/ very simple text

· recognition of very common genres


	Tracking text

Matching sets

Sorting

Labelling

Odd-man-out

Cue card gap-filling

Phonic games

Simple texts

Dot-joining

Tracing

Gapped sentences in short simple texts



	Group 2
	· common spelling pattern recognition

· word family recognition

· reading for gist and key information

· spelling strategies

· basic alphabetical ordering

· basic punctuation

· handwriting fluency

· knowledge of simple layout

· recognition of a range of common genres

· composing simple sentences/text
	Odd-man-out

Sorting and matching

True/False comprehension

Simple comprehension questions or tick box

Spelling quiz/test

Spelling strategies eg mnemonics, LSCWC

Guided writing, writing frames

Form-filling, simple letters, instructions

Proof-reading and correcting


	res no.
	style
	title

	1.14
	OHT
	Video of a reading lesson


Video of a reading lesson

1. What is the topic?

2. Can learners relate to it?

3. How did she stage the lesson?

4. What reading skills were they practising?

5. What material did she use and how did she exploit it?

	res no.
	style
	title

	1.15
	video
	Teaching basic literacy to ESOL learners (2): trainer's reference sheet


This excerpt is taken from Teaching basic literacy to ESOL Learners (2), produced by London Language and  Literacy Unit at South Bank University (2002), available at https://www.youtube.com/watch?v=S8WtvhAPNoE&feature=youtu.be 
The suggested clip shows the reading part of a basic literacy lesson with a group of learners who are mainly not literate in their other languages.

The teacher uses a text about her sister and the lesson is staged as follows:

Teacher shows a photo of her sister and elicits some vocabulary through asking questions (“how old is she?  What colour is her hair?”)

teacher tells the learners about her sister

students discuss, in their own languages, someone they know well (schema activation)

teacher reads the text about her sister to the learners

learners read the text, chorally, individually and in pairs - teacher points out word level detail as part of this activity (for instance the meaning of 'weekend' and how the word is made up)

teacher checks word recognition out of context with group and individuals

learners do group 'cloze' exercise on board

learners do a variety of exercises connected with the text

	res no.
	style
	title

	1.16
	Activity sheet
	Follow up activities to session 1


1.  Read the section on text, sentence and word in the Adult ESOL Core Curriculum (page 6).

2.  Look at Entry 1 Reading and Writing from the Adult ESOL Core Curriculum and find the sub-skills we looked at earlier.  Find the reference to at least one of them at text, one at sentence and one at word level. 

	Curriculum reference


	Sub-skill

	Text level


	

	Sentence level


	

	Word level


	


3.  Read the assignment guidance and assessment criteria.

4.  Read the chapter on Reading in Spiegel, M. and Sunderland, H. (2005) Teaching Basic Literacy to ESOL Learners, LLU+.

5.  Re-read all handouts from this session and be prepared to feed back on the pre-course task in session 2.
PAGE  
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Session 1: Theory and practice of teaching basic reading

