Basic Literacy in ESOL module  

Session plan and resources for

Session 4

Aims 

For participants to:

· understand and make links between the theory and practice of teaching and learning writing at a basic level to adult ESOL learners
Learning Outcomes

At the end of the session, participants will have:

· developed understanding of the writing process

· a store of strategies to help learners with handwriting 

· developed understanding of the process of teaching phonics

· increased classroom strategies for the teaching of composition at a basic level

	Approx time
	content
	Resources

	
	
	no.
	style
	title

	5

(0.05)
	Welcome and session objectives (O.1)


	4.01
	OHT 
	Objectives 

	20

(0.20)
	How it feels to be a beginner writer

Purpose:  to give participants the experience of being a beginner writer; to examine the different skills involved in something as 'simple' as copying.

· Give out sets of days of the week written in a different script on small cards (one day each card).  Bengali ones are included on resource 4.02.
· Ask participants to put the cards in order, in order to make the point, do not give too much help at this stage – give clues as go along

· Take feedback, see w.ho guessed and how.

· Ask participants to take it in turns to copy from the OHT, copy from the cards and trace from a handout.  

· If someone can read and write Bengali, either have some other cards ready (for instance, Chinese) or ask them to be an observer.


	4.02

Not provided
	Handout and OHT

Other 


	Cards with Bengali days of the week 

plain paper, lined paper, tracing paper, pencils, ballpoint and felt tip pens

	25

(0.45)
	Drawing lessons learnt

Ask participants to discuss the following issues

· What it feels like

· The skills they were using or needed

· The strategies they used

· Implications for the classroom

· Teaching ideas (refer back to homework reading)   

And write their thoughts on a flip chart.  Pin up and look at them together.

Give handout 4.04 for reference.

Refer back to sub-skills, knowledge and strategies of writing in session 1
	4.03

4.04


	Other

Handout
	What it feels to be a beg. writer: trainer’s reference sheet

Starting handwrting

	30

(1.15)
	A writing lesson 

Purpose: to give an example of a writing lesson

This activity uses the same video as in session 1 to show the writing part of a basic literacy lesson.  Alternatively, trainers could show a locally made video or elicit from the group how they would follow up the lesson in session 1. 

· Set task prior to watching video excerpt 

· Ask participants to focus on the approach, procedure, activities and material. 

· Set different groups to start on different questions

· Show video, available at http://www.youtube.com/watch?v=KIDeFsKVHRI
· Ask participants to discuss their question briefly in their group

Feedback

Make links back to reading, the importance of meaningful context and using a model, which is a top down approach.


	4.05

4.06
	Video

OHT
	Teaching basic literacy to ESOL learners (2)

Video questions

	15

(1.30)
	Break


	
	
	

	30

(2.00)
	Working at text level: activities for teaching composition

Purpose: to encourage teachers to teach activities at text level, even with learners at very early stages of writing

· Briefly review:

Language experience (discussed in session 2)

Using a model (shown earlier in the video)

· Use a carrousel to go on to consider the other three (see below).  Put activities on 3 tables, divide participants into groups and give them 10 minutes on each table.

Genre

· Show a range of text types and ask participants how they know what they are – for example, birthday card, letter, bill, form, narrative, recipe. 

· Ask them to think about non-linguistic and linguistic features, for instance grammar (recipes start with an imperative), lay out, illustrations, physical shape (cards are folded in two or four with an illustration on the front), content. 

· Ask participants to think of short exercises to match text with format.

· Look at using a simple writing frame - Writing Works (see reading list) has examples of different genres

Structured questions
· Show a series of structured questions on the OHT or laminated card and elicit answers.

· Set participants a short task, to write their own (nb – it is easiest to start with a possible text and think of questions that will elicit it).

Group composition. 

· Make the link to language experience (discussed earlier in the course)

· Give participants a set of picture cards and ask them to choose 4 or 5 to make up a story. 

· Bring carrousel to a close by asking for an example from each table

· Give resource sheet (4.09) as handout on approaches for teaching composition

· Introduce the concept of scaffolding and ask participants to consider how they might work with more and less advanced learners.


	4.07

4.08

4.09


	Handout

OHT

Handout 


	Writing frame

Structured questions

Strategies for

teaching compo-sition at a basic level

	20

(2.30)
	Teaching phonics

Purpose: to emphasise the importance of teaching phonics in context; to highlight issues that need to be considered when using phonics with bilingual learners.

· Show first line of OHT 4.10 and elicit further elements participants would teach at this level.

· Show rest of OHT and see if you agree

· .Blow up resource 4.11.1, laminate and make separate cards for each bullet point.

· Ask participants to sort them out in order. 

· Give out handout and point out caution.


	4.10.

4.11.1

4.11.2

4.11.3


	OHT

Other 

Handout


	Checklist of phonic elements

Cards

Working with a set of phonic priorities



	10

(2.40)
	Where do I start?

Purpose: to sum up the work done on the course; to reinforce message of integration.

Show OHT and refer back to activities and discussions from the course.


	4.12
	OHT
	Where do I start?

	5

(2.45)
	Evaluation of course and close


	Not included
	Other 
	Evaluation sheet


	res no.
	style
	title

	4.01
	OHT
	Objectives


Objectives

Participants will:

· develop understanding of the writing process

· have a store of strategies to help learners with handwriting

· develop understanding of the process of teaching phonics

· increase classroom strategies for the teaching of composition at a basic level

	res no.
	style
	title

	4.02
	Handout 
	Bengali days of the week
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	res no.
	style
	title

	4.03
	OHT
	What it feels to be a beginner writer: trainer’s reference sheet


Expect some of the following feedback

What it feels like

Consider:

fatigue, frustration, difficulty of holding words in short term memory when copying and any other issues such as time needed when writing in a new script.

The skills they were using or needed

Consider:

direction, spacing, position on line, control, letter formation, size, fluency, time taken, relationship with meaning and sound, joining letters and knowing where they start and end. 

The strategies they used

Consider:

transfer of skills from other languages, for instance, knowing how to hold the pen, knowing how to sit and position the pen and paper, asking about direction, use of line. 

Implications for the classroom

Consider:

giving more time to write, giving explicit tuition for skills such as letter formation, not expecting learners to copy from the board.

Teaching ideas 

See handout 4.05  

	res no.
	style
	title

	4.04
	Handout 
	Starting handwriting


Check writing position

Consider the following:

· suitable writing surface (ie not coffee table)

· height of chair in relation to writing surface

· position at table (front on)

· position of paper (with left-handed writers, this will be different)

· support for paper (ie hold with other hand)

· support for writing arm

Check materials

consider the following:

· which the writer prefers – pencil, felt-tip, ball-point (pencil is usually thought to flow best, but different writers have different preferences)

· is the pencil sharp?

· thickness of writing point (thick or thin easiest for this writer?)

· thickness of casing (thick is usually easier to manipulate)

· possibility of using exterior rubber grip to make holding pen/pencil easier

· lined (one line or four lines), or unlined paper?

· Keyboard

Letter formation

Forming letters requires very small motor movements in a specific direction.  Beginner writers find these tiring and often tense up their fingers and hands when starting to write.  

In order to build up fluency and get started, ask learners to try the following:

· form letters and words in the air (large, kinaesthetic movements)

· make hand movements along the page without writing anything

· ‘trace’ large letters and words on the page using the wrong side of the pen (no possibility here of making a mistake, so the tension is less)

· trace words learner needs to write (for instance name and address)

· show learners where to start the letter and the correct way to form it

· observe learner to check that they are forming the letters in the correct way 

· encourage joining letters from the earliest stages; start with ones that are easy to join, such as ‘an’ or ‘ed’; ensure you teach letters with their ‘joining loops’ from the beginning


· always ask learners to write words they know, understand and want to use.

see Robin Millar and Cynthia Klein (1990) Unscrambling Spelling, Hodder and Stoughton for ideas of activities to encourage fluency in beginner writers.

Spacing and size

· Encourage an evaluative approach from the beginning, make learners aware of issues of size, position on the line and spacing between lines at an early stage, so they know what they are aiming for.

· Show learners how they can put a pen or pencil in-between each word to check spacing.

· Compare with other languages that learners know (they don’t  necessarily need to be able to write them to discuss similarities and differences).

	res no.
	style
	title

	4.05
	video
	Teaching basic literacy to ESOL learners (2): trainer's reference sheet


This excerpt is taken from Teaching Basic Literacy to ESOL Learners (2), produced by London Language and Literacy Unit at South Bank University (2002) and available at http://www.youtube.com/watch?v=KIDeFsKVHRI
The clip shows the writing part of a basic literacy lesson with a group of learners who are mainly not literate in their other languages.

The teacher scaffolds the writing by pre-teaching vocabulary the learners are likely to need and by giving them a model which they practise reading first.

	res no.
	style
	title

	4.06
	OHT
	Video questions


Video questions

1. What approach is the teacher taking?

2. Watch the process and jot down notes.

3. What activities and materials are being used?

	res no.
	style
	title

	4.07
	handout
	Writing frame - personal narrative


The Place Where I live

I live in ………………………………………

………………………………………………..………………………………………………..

It has ………………………………………...

………………………………………………..………………………………………………..

My neighbours are ……………………….

………………………………………………………………………………………………I  like …………………………………………

For further examples of using a writing frame see M. Spiegel and Helen Sunderland (1999) Writing Works, London Language and Literacy Unit.

	res no.
	style
	title

	4.08
	OHT
	Structured questions


	What is your favourite food?


	

	When did you eat it last?


	

	Where were you?


	

	Who was there?


	

	How did you feel?


	


	res no.
	style
	title

	4.09
	handout
	Strategies for Teaching Composition at a Basic Level


Language Experience

Use the students’ words to create texts that are meaningful to them, then, use these for practising reading and writing.

· Matching sentence against text

· Sentence against illustration (where applicable)

· Word against text

· Ordering sentences

· Ordering words to make sentences

· As a context for teaching phonics (choose sounds that occur in the text)

· Gap-fill (with or without providing the missing words)

· Copying

· Reproducing text

· Choosing words to learn spelling

· Insert missing punctuation

Using a model
Use very simple texts and ask students to substitute some of the words to create their own writing.

    For example, the text might read:

     My name is Halina. I live in Brixton.

     Student writes:

     My name is Mohammed. I live in Bethnal Green.

Genre

Look at different types of writing and discuss what they are and how they know. For instance, have examples of Christmas or birthday cards, a simple letter, a very short piece of personal writing (as above), a form.  Use exercises where students match text with genre, practise writing for a particular genre, or use simple writing frames.

Series of structured questions

Use a series of questions to form a particular text, for instance:

	What’s your name?

Where do you come from?

What was your job in your country?

What is your job now?


	My name is Halina.

I come from Bosnia.

I was a teacher in Bosnia.

Now I am a playleader.


Ask the questions orally first, then read them and consider what answer each student will give. Finally, the student can write them, with or without the teacher’s (or another student’s) help. Then, this text can be used as a reading text, or to select words for phonics or spelling practice.

Group composition

This is the same as language experience, but the teacher negotiates content and grammar with the group as a whole, instead of with just one student. Be sure to pre-teach by setting the context, examining key vocabulary and discussing the issues before starting to compose.

	res no.
	style
	title

	4.10
	OHT  
	Checklist of phonic elements


Phonic elements at a basic level

Initial single consonants: Naima, name.

Initial single vowels: aspirin, egg, orange.

Final single consonants: Road, Mohamed.

Middle single vowels in one-syllable words: map, bed, hot, cup, tin.

Initial and final consonant digraphs: fish, chicken.

Initial consonant clusters: bl, br cl, cr, dr, dw, fl, for instance, blue, skin.

Final consonant clusters, eg nd, nk. Nt, sk mp, sp, for instance went, appointment.
	res no.
	style
	title

	4.11.1
	Other 
	Working with a set of phonic priorities: cards


· Assess learners’ level of spoken English.

· Assess learners’ previous learning experience and L1 literacy.

· Assess learners’ ability to read and write in English.

· Identify areas of interest for the learners and literacy tasks linked to these contexts – eg filling in a basic form, reading signs, signing a card, reading and writing a very simple text.

Use a checklist of important phonic elements and link them to the literacy tasks.

	res no.
	style
	title

	4.11.2
	Other 
	Working with a set of phonic priorities: cards


· Integrate phonic work with whole word recognition and language experience, usually working from sight words

· Keep a record of phonic elements taught, revise and add as appropriate

· Give learners opportunities for independent learning

	res no.
	style
	title

	4.11.3
	Handout  
	Working with a set of phonic priorities


· Assess learners’ level of spoken English

· Assess learners’ previous learning experience and L1 literacy

· Assess learners’ ability to read and write in English

· Identify areas of interest for the learners and literacy tasks linked to these contexts – eg filling in a basic form, reading signs, signing a card, reading and writing a very simple text

· Use a checklist of important phonic elements and link them to the literacy tasks

· Integrate phonic work with whole word recognition and language experience, usually working from sight words

· Keep a record of phonic elements taught, revise and add as appropriate

· Give learners opportunities for independent learning

	CAUTION

The following factors need to be considered when using   phonics 




· the need for specific sound recognition and discrimination activities with some learners

· variants in spelling which defy phonic rules, eg vowel diagraphs: meat/head, silent letters

· over- emphasis on phonics can impede fluency and use of context cueing – barking at print

· ESOL learners may have a limited range of spoken language - avoid decontextualised lists of words, link phonic work to spoken language
	res no.
	style
	title

	4.12
	OHT  
	Where do I start?





Text Level:








Sentence/Word Level


:








Handwriting


Spelling


Phonics


Punctuation


Sentence structure








Lang. exp.


Simple Texts


Writing name & address








Session 4: Theory and practice of teaching basic writing
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