Basic Literacy in ESOL module  


Session plan and resources for

Session 2

Aims 

For participants to:
· develop awareness of different approaches for the teaching of literacy 

· make links between different approaches and their pedagogical applications

Learning outcomes

By the end of the session participants will have:

· developed understanding of the key role of context 

· developed understanding of different approaches related to different theories in basic literacy teaching

· expanded their knowledge of activities and materials for use in ESOL basic literacy

	Approx time
	content
	Resources

	
	
	Number
	Style
	title

	10

(10)
	Welcome, brief review of session 1 and session objectives for session 2


	2.01
	OHT
	Objectives 

	25

(35)
	Assessment

Purpose: to demonstrate how to assess sub-skills 

Give out copies of Skills for Life materials and assessment charts for reading and writing at E1.

Ask participants to consider how they would use them with their learners.  What might they need to add and what leave out? Ask them to consider how they would use these tools to find out learner's level in the sub-skills, for instance "recognise that different types of text will look different", or "use basic punctuation correctly".

Give out the additional reading checklist (resource 2.2.1).  Ask participants to work in groups.

Brief feedback
	2.2.1

2.2.2
	Assessment checklist for reading

Trainer's reference sheet
	Materials and checklists for reading and writing at E1 (from Skills for Life diagnostic assessment materials, not reproduced here)

Trainer's reference sheet


	30

(1.05)


	Models and Approaches

Purpose: to explore theories of basic literacy and relate theory in articles to practice.  

Trainers who wish to follow up the theory further could look at Grabe and Kaplan (1996) Theory and Practice of Writing, Longman; and at Barton (1994) Literacy: an introduction to the ecology of written language, Blackwell. 

Ask participants to work in groups, discuss one of the Auerbach, Hartley or Frater articles and put on a flip chart three main points of interest from their respective articles.

· Take brief feedback (have your own key points ready in case they don't come from participants)

· Show OHT of Auerbach's summary from her last paragraph of pre-reading (resource 2.03) as underlying principles for good practice

· Show Frater's quote of pre-reading and relate to the teaching of basic literacy (2.04) (be aware that there is some controversy over Frater's linking of socio-economic disadvantage and low literacy skills)

· Link the teaching of sub-skills to the two previous quotes by use of context of interest to learners.  For instance, in the context of work seeking, learners can practice recognition of key words by reading about different types of jobs (2.05) or practice writing key words by filling in a very simple application form.  Add other examples of interest such as des

· Elicit where context is shown in the Adult ESOL Core Curriculum (in the examples of use and the activities) and why it is not given otherwise (because teachers should choose context that relates to their learners).  


	2.03

2.04

2.05
	OHT

OHT

OHT
	Auerbach's six principles

Frater quote

Teaching skills in context

	20

(1.25)
	Language Experience – an approach to integration

Purpose: to demonstrate a basic literacy method that relates to theory discussed in the previous activity.

This activity uses a video of a language experience session, available at https://www.youtube.com/watch?v=gri-Or9gDrY&feature=youtu.be 

Alternatively, trainers could micro-teach the language experience (in either English or another language) with one participant taking the role of learner.

· Set task prior to watching video excerpt (2.06)

· Ask participants to make notes of what is done under headings of text, sentence and word.  

· Watch the video and take brief feedback. Draw attention to how the context is set by the learner with the teacher, and how this engages the learner’s attention.  Elicit how the word and sentence level skills are drawn out of the text and integrated into the text level work.  

· Discuss how to use language experience approach with groups of learners


	2.06

2.07
	OHT

Video 
	Language experience video

Teaching basic literacy to ESOL Learners 

	15

(1.40)
	BREAK

	
	
	

	25

(2.05)


	Activities for teaching whole word recognition

Purpose: to demonstrate different kinds of student activities that can be used to teach / practise one sub-skill.

Trainers will need to make up a set of activities matching the activity types in resource 2.08.  These would be, for instance, cards to match to key words in a text, picture cards of social sight words for pelmanism or snap and so on.

· Set out a carrousel of activities.

· Participants work in pairs and try out these activities which all aim to develop /practise whole word recognition.  They are asked to consider whether they would suit learners who like to learn in visual, auditory, kinaesthetic or tactile ways, and also to consider what context they could be used in.

Feedback 

Ask participants:

· What perceptual preferences (visual, auditory, kinaesthetic or tactile) were being catered for?

· Could you use these types of activities to develop other sub-skills? 

· What about the context?

· 
	Not provided


	other
	Activities for whole word recognition



	30

(2.35)
	Devising activities

Purpose: to demonstrate that the same types of activities can be used to develop / practise other sub-skills

· Hand out a reference sheet which lists the range of activities exemplified in the previous exercise. 

· In small groups, participants devise activities for other skills (e.g. punctuation, phonics, sentence structure, composing simple texts) using the activity types on the list.

· Participants can either think of learners they know or use the learners from the video in session 1 as their potential group

· Each group puts ideas onto flipchart and sticks up on wall

· Participants go round and look at flipchart.

· In feedback, ensure that context is clear.
	2.08
	handout
	Checklist of activities

	5

(2.35)
	Summary, homework, evaluation and close

Put homework task on OHT 


	2.09

2.10
	Activity 

Activity 
	Tasks for session 3

Spelling Quiz


	res no.
	style
	title

	2.01
	OHT
	Objectives


Objectives

Participants will:

· develop understanding of the key role of context 

· develop understanding of different approaches related to different theories in basic literacy teaching

· expand their knowledge of activities and materials for use in ESOL basic literacy

	res no.
	style
	title

	2.02
	Activity Sheet
	Assessment checklist for reading


Use the Adult ESOL Core Curriculum to add assessment criteria to the following checklist:

	Name of student


	

	Skill
	Notes



	Text level



	Can approach a text without understanding everything
	

	
	

	
	

	
	

	Sentence level



	Recognises that full stops mark the end of a sentence
	

	
	

	
	

	Word level



	Can recognise own name and names of children
	

	
	

	
	

	
	


	res no.
	style
	title

	2.03
	OHT
	Auerbach's six principles


"

1. Focus on meaning rather than form encourages writing development

2. Instruction should stress writing for real reasons, to real audiences

3. Writing should be contextualized and content meaningful and relevant to learners

4. Learners need some degree of overt instruction

5. Social and cultural variation in writing practices needs to be taken into account

6. All writing pedagogy reflects a stance about the learner in relation to the social order."

Elsa Auerbach

	res no.
	style
	title

	2.03
	OHT
	Frater quote


"In short, Bernardo finds that a context of practical, identifiably relevant use is a necessary condition for acquiring literacy effectively."

Graham Frater

	res no.
	style
	title

	2.05
	OHT
	Teaching skills in context


The importance of teaching knowledge, sub-skills and strategies in contexts of interest to the students. 

work-seeking

recognition of key, whole words: 

job titles – driver, cleaner

words on application forms – name, address

copying/writing key, whole words:  name and address in application form 

	res no.
	style
	title

	2.06
	OHT
	Language experience video


Language experience video 

Spend a couple of minutes thinking about what know you about language experience as an approach.

Watch the video of a short 1:1 language experience activity.

Jot down notes on the work being done at:

· text level

· sentence level

· word level

	res no.
	style
	title

	2.07
	video
	Teaching basic literacy to ESOL learners: trainer's reference sheet


This excerpt is taken from Teaching basic literacy to ESOL Learners, produced by London Language and  Literacy Unit at South Bank University (2001) 

https://www.youtube.com/watch?v=gri-Or9gDrY&feature=youtu.be 
	res no.
	style
	title

	2.08
	handout
	Basic literacy activities


The following is a checklist of types of activities to be found on the carrousel of whole word activities:

sorting and matching – sets of picture to word cards

sorting and matching – sets of word to word cards

games such as:

· pelmanism

· snap

· bingo

labelling

find the word

odd-man-out

word jigsaws

categories

texts with tapes and exercises: 

· find and underline

· gap fill with cue cards

· re-order words in sentences

· comprehension: yes/no

· comprehension: tick box

· comprehension: true/false

	res no.
	style
	title

	2.09
	Activity 
	Tasks for session 3


Follow-up tasks and reading before session 3 

1. Read the chapter on Assessment in Spiegel, M. and Sunderland, H. (2005) Teaching Basic Literacy to ESOL Learners, LLU+
2. Watch the video of a learner being assessed. Available at http://www.youtube.com/watch?v=E0nfDpY7c48 
3. Follow up reading about multilingual literacy practices: “ Literacies among Punjabis in Southall”, Saxena, M. (1994)  Mary Hamilton et al (Eds) Worlds of Literacy, Cleveden: Multilingual Matters

4. Pre-reading for session 3:  Krupska, M and Klein, C (1995) Demystifying Dyslexia, London: London Language & Literacy Unit, pp 39 to 45, The Dyslexic Learning Style. 

5. Do the spelling quiz and bring it with you to session 3

	res no.
	style
	title

	2.10
	Activity 
	Spelling quiz


Spelling: Myths or Truths?

Read the following statements: Are they myths or facts? Can you give a reason for your answer.

1.  If you want to learn to spell, you should read more.

2.  There’s no logic in English spelling – that’s why it’s so hard

3.  There is one correct way to learn spellings

4.  They make spelling mistakes because they don’t speak properly

5.  If you get stuck, just sound it out

6.  Good spellers have a store of word pictures in their mind which they refer to when they want to spell a word

7.  Learn the rules, then you’ll be able to spell

8.  Look it up in the dictionary

9.  Writing a word helps you learn to spell it

10. Good spelling isn’t important. It’s the ideas that count

11. You’ll put students off if you correct their spelling

14
Session 2: Working with whole texts  

