Module Guide: Basic Literacy in ESOL

ESOL Level 4

INTRODUCTION

The Learning and Skills Council (LSC) Skills for Life Quality Initiative has produced a series of training modules for supporting the professional development of Skills for Life staff. 

The main purpose of the Professional Development Programme is to provide training for those who teach or support adults who are improving their literacy, language or numeracy skills in a range of contexts. The training supports the implementation of the Skills for Life strategy, complements existing training and addresses subject areas identified as priorities in the field and through inspection. Increasing the skills of existing teachers is a high priority both in raising standards and in boosting learner achievement. This programme contributes to the development of an increasingly professional and effective workforce.

Skills for Life covers all post 16 learners who are participating in numeracy, literacy and ESOL programmes including those for learners with learning difficulties and/or disabilities, from Pre entry level up to and including level 2. This also covers the key skills of communication and application of number at levels 1 and 2, whether delivered as stand alone provision, as part of a vocational programme or as a discrete course, or delivered full time, part time or through self study or ICT. 

Since 2001, all teachers new to Further Education colleges must work towards an approved Initial Teacher Training qualification. Success for All proposes that by 2010, only new entrants to teaching in further education colleges would not be qualified and they would be expected to achieve appropriate qualifications within agreed timescales. It is expected that over time, in the interests of parity and equal opportunity, existing adult literacy, language and numeracy teachers will take up opportunities to obtain the new specialist qualifications as part of their continuing professional development. The department is committed in securing an appropriately qualified teaching workforce in all contexts.

This module of learning is one step in the continuing professional development of staff working towards the generic or/and specialist qualifications.

MODULE INTRODUCTION

This module is one of a total of 11 Units leading to the Certificate for ESOL Subject Specialists. This unit covers elements from the ‘Language and Literacy Learning and Development‘ and ‘English Language Skills’ sections of the FENTO Subject Specifications for Teachers of ESOL, level 4, in particular:

· aspects of the main theories of basic literacy acquisition

· approaches and techniques for teaching basic literacy in ESOL derived from these theories.

AIMS

For teachers to develop an understanding of the theoretical frameworks and practical applications for teaching basic literacy in an ESOL context. 

TARGET GROUP

This module is for anyone teaching ESOL and may be particularly useful for teachers with limited experience of teaching bilingual learners with basic levels of literacy; and teachers who are relatively new to ESOL.
ENTRY CRITERIA

Candidates should:

· be currently teaching ESOL or be teaching EFL and wish to move into ESOL

· have a minimum of a level 3 qualification or equivalent

Module Overview

· The reading process and the acquisition of reading

· Teaching reading

· Theories and approaches to literacy, including materials for teaching basic literacy

· Introduction to dyslexia and supporting dyslexic adult ESOL learners

· The writing process and the skills of writing

· Teaching spelling, handwriting and simple composition

LEARNING OUTCOMES

By the end of the module, participants will be able to:

· develop skills in using a range of teaching and learning strategies, activities and materials for teaching basic literacy in English, underpinned by an understanding of current theories of literacy development and learning.

· apply the appropriate rules and conventions of written English to communicate clearly and effectively
MODULE STRUCTURE

Each Module consists of 50 guided learning hours, consisting of:

· Ten taught hours

· Forty hours of independent study, practical application and assessment activities

MODULAR OUTLINE

	Content of taught sessions:

	Session 1

· A definition of basic literacy in ESOL

· The reading process and the acquisition of reading

· Reading and writing – the learner’s knowledge, skills and strategies 

· Teaching reading 



	Session 2

· The role of context

· Models and approaches

· Exploring activities for teaching reading and writing



	Session 3

· Dyslexia and the dyslexic learning style

· Theories of spelling

· Teaching spelling



	Session 4
· The writing process and the acquisition of writing

· Composition and teaching handwriting

·  Phonics 

· Learners with basic literacy – where do I start?




Self-directed learning

Specific tasks to be completed outside the sessions

A.  Pre-module tasks:  

1. Read “The power of writing, the writing of power: approaches to adult ESOL writing” Auerbach, E in Language Issues Vol. 14. No. 1, Spring/Summer 2002. Consider the questions on the task sheet and make notes on the grids. 

2. Read “Generations of Literacy Among Women in a Bilingual Commmunity”, Hartley, T. (1994) Mary Hamilton et al (Eds) Worlds of Literacy, Cleveden: Multilingual Matters and list the different literacy practices which are described.  Be prepared to feed back on key points from the text.

3. Read Frater, Graham "A Message from the Philippines", in Basic Skills, winter 2003 and be prepared to feed back key points.

B.  Follow-up tasks for session 1 and reading for session 2

1. Read the section on text, sentence and word in the Adult ESOL Core Curriculum (page 6).

2. Look at Entry 1 Reading and Writing from the Adult ESOL Core Curriculum and find the sub-skills we looked at earlier.  Find the reference to at least one of them at text, one at sentence and one at word level. 

	Curriculum reference


	Sub-skill

	Text level


	

	Sentence level


	

	Word level


	


3. Read the assignment guidance and assessment criteria.

4. Read the chapter on Reading in Spiegel, M. and Sunderland, H. (2005) Teaching Basic Literacy to ESOL Learners,  LLU+.

5. Re-read all handouts from this session and be prepared to feed back on the pre-course task in session 2.

C.  Follow-up tasks for session 2 and reading for session 3

1. Read the chapter on Assessment in Spiegel, M. and Sunderland, H. (2005) Teaching Basic Literacy to ESOL Learners,  LLU+

2. Follow up reading about multilingual literacy practices: “ Literacies among Punjabis in Southall”, Saxena, M. (1994)  Mary Hamilton et al (Eds) Worlds of Literacy, Cleveden: Multilingual Matters

3. Pre-reading for session 3:  Krupska, M and Klein, C (1995) Demystifying Dyslexia, London: London Language & Literacy Unit, pp 39 to 45, The Dyslexic Learning Style. 

4. Do the spelling quiz and bring it with you to session 3

 D.  Follow-up tasks for session 3 and reading for session 4

1. Pre-reading for session 4: Sasoon, Rosemary (1995) Handwriting the forgotten facet of literacy from Basic Skills Summer 1995, BSA

Follow up reading:

2. Dip into Sunderland, H. et al (1997) Dyslexia and the Bilingual Learner, London Language and Literacy Unit for some practical suggestions for working with dyslexic learners in ESOL classes.

3. Follow up reading for spelling: Millar, R and Klein, C (1989) Unscrambling Spelling, Hodder and Stoughton 

4. Follow up reading for dyslexia: LSDA and NIACE (2004) A Framework for Understanding Dyslexia DfES
Assessment task

This task can be used to collect evidence towards the subject specifications regarding personal English language use. 

Part A:   Either (1)
Write a case study of a learner with basic literacy needs.  The case study should include: 

a) information on the learner's background, first language and first language literacy skills, previous education and learner’s aspirations

b) an account of the learner's literacy practices in any languages and the literacy events s/he is involved in (for instance listening to a letter being read out loud) 

c) consideration of the literacy skills, knowledge and understanding s/he brings to the learning of English literacy from past experience and other languages

d) a list of possible contexts you could use when teaching literacy to the learner, with reasons why you have chosen them.

Or (2)

a) Assess the learner, using the Skills for Life diagnostic tools, or tools you have devised yourself 

b) Draw up a checklist of priorities

c) Describe how you carried out the assessment, how well the learner was able to do the assessment tasks and why you have arrived at the priorities you have listed. 

d) Include a list of possible contexts you could use when teaching literacy to the learner, with reasons why you have chosen them.

Part B

Prepare a lesson plan for the group which includes the learner from your case study and which integrates text, sentence and word level skills.  Set the objectives within one of the contexts chosen for/with that learner and select some materials to use in the lesson.  Write a short rationale explaining how the lesson meets the needs of this learner.

All candidates should do part A, either (1) or (2) and part B.

1000 - 1500 words, not including the lesson plan

Assessment criteria

Demonstrate the ability to:

1. apply the appropriate rules and conventions of written English to communicate clearly and effectively
2. reflect on literacy practices and events (for those choosing option (1)
3. identify literacy skills that learners bring to the literacy learning process (for those choosing option (1)
4. assess a learner's basic literacy skills, using appropriate tools and activities and draw up priorities (for those choosing option (2)
5. choose suitable contexts for the teaching of literacy which are relevant and interesting to specific learners
6. plan a basic literacy lesson, integrating the teaching of text, sentence and word level skills
7. choose appropriate methodology and classroom activities for teaching specific basic literacy skills

8. design and/or select basic literacy materials appropriate for bilingual adult learners.
LEARNING RESOURCES

CORE MATERIALS

· The Adult ESOL Core Curriculum (2001) DfES

· ALBSU (1985) ESL Literacy, An Introductory Handbook for Tutors, London (out of print)

· Auerbach, Elsa “The power of writing, the writing of power: approaches to adult ESOL writing” in Language Issues Vol. 14. No. 1, Spring/Summer 2002

· Hartley, Tricia “Generations of Literacy Among Women in a Bilingual Commmunity”, Worlds of Literacy ((1994)  Mary Hamilton et al (Eds) Worlds of Literacy, Cleveden: Multilingual Matters

· Jordan, J. (1995) An Introduction to Teaching EAL to Adults, London: The Basic Skills Agency

· Peters, Margaret  (1985) Spelling, caught or taught? Routledge

· Sasoon, Rosemary (1995) Handwriting the forgotten facet of literacy from Basic Skills Summer 1995, BSA

· Spiegel, M. and Sunderland, H. (2005) Teaching Basic Literacy to ESOL Learners LLU+

· Wallace, C. (1989) “Participatory Approaches to Literacy with Bilingual Adult Learners” in NATECLA Journal, Language Issues, Vol.3, No.1, Spring/Summer, NATECLA

· Saxena, Mukul “ Literacies among Punjabis in Southall”, Worlds of Literacy (1994)  Mary Hamilton et al (Eds) Worlds of Literacy, Cleveden: Multilingual Matter

OPTIONAL MATERIALS

· Baynham, M. (1995) Literacy Practices: Investigating Literacy in Social Contexts, London/New York: Longman.

· Bell, JS (1991) TESL Talk, Ontario: Ministry of Citizenship

· Fletcher, M. (2000) Teaching for Success,

· English Experience 2000 

· Klein, C. and Millar, R. (1990) Unscrambling Spelling Hodder & Stoughton 
· Klein, C. and Sunderland, H. (1999) Helping Children with Spelling – A Guide for Parents and Carers, London: London Language and Literacy Module 

· LSDA and NIACE (2004) A Framework for Understanding Dyslexia DfES

· Spiegel, M. and Sunderland, H. (1999) Writing Works – using a genre approach for teaching writing to adults and young people in ESOL and Basic Education classes London Language and Literacy Unit

· Sunderland, H. (1997) Dyslexia and the Bilingual Learner London, London Language and Literacy Unit 

Reference MATERIALS

· Access for All (2001) DFES 

· Barton, D and Pitt, K (2003) Adult ESOL pedagogy: a review of research, an annotated bibliography and recommendations for future research London:NRDC

· Ellis, A. (1998) Reading, Writing and Dyslexia a cognitive analysis Second Edition, Open University 

· Krupska, M. and Klein, C. (1995) Demystifying Dyslexia, London, London Language and Literacy Unit 

· Hamilton, M et al (Eds) Worlds of Literacy (1994), Cleveden: Multilingual Matters

· Revell, J and Norman, S.(1997) In Your Hands, Saffire Press
· Sassoon, R. (1995) The Acquisition of a Second Writing System, Intellect 
· Sunderland, Helen (2000)chapter 19 “Diagnosing Multilingual adults” in Multilingualism, Literacy and Dyslexia ed Lindsay Peer and Gavin Reid, Better Books
· Swan, M. and Smith, B. eds (2nd ed 2001) Learner English, A Teacher’s Guide to Interference and Other Problems, Cambridge University Press

· Wallace, C. (1998) Learning to Read in a Multicultural Society: the Social Context of Second Language Literacy, Prentice Hall.
Websites

· DfES Adult Basic Skills Strategy Unit:  www.dfes.gov.uk/readwriteplus
· NATECLA    www.natecla.org.uk 

· Basic Skills Agency:  www.basic-skills.co.uk and www.basic-skills-observatory.co.uk (for policy documents, reports)

· LLU+:  www.lsbu.ac.uk/lluplus
· TALENT London (Literacy, Numeracy and ESOL) www.talent.ac.uk
· BBC Skillswise (Literacy and Numeracy):  www.bbc.co.uk/skillswise
· BBC English language learning:  www.bbc.co.uk/learningenglish
· NCSALL: www.gsewb.harvard.edu 

Links to FENTO Subject Specifications
	Level 4 module number 2

Basic Literacy in ESOL
	Mapping to FENTO Subject Specifications for teachers of ESOL
	Session no.

	Personal uses of language and literacy  3.1.b


	Role of literacy in different societies.

Differences between speakers of English as an additional language and as a first language with low levels of literacy.

Highly developed oral skills in predominantly non-literate societies.
	All and pre-reading

	Personal uses of language and literacy  3.1.b


	Role of literacy in different societies.

Differences between speakers of English as an additional language and as a first language with low levels of literacy.

Highly developed oral skills in predominantly non-literate societies.
	All and pre-reading

	Specific learning difficulties 3.1.d
	Specific learning difficulties like dyslexia
	4

	Main theories of literacy acquisition and the methodologies, approaches and techniques derived from these theories  4.c
	An understanding of approaches to help learners who:

· Are not literate in the first or another language, and the problems associated with acquiring first time literacy in a language in which they may not be fluent

· Are literate in one or more languages, and the possible effects of both positive and negative transfer of literacy skills


	all

	Variations in approach to text depending on reading purpose  5.1.1.b
	Whole word approach, phonics


	1,2,4

	Range of features to help decode meaning of words, sentences and whole texts  5.1.1.d
	An understanding of (but with reference to basic literacy only):

· Conventions and formats of different types of written genres and texts

· Graphical devices that supplement or convey information in texts


	1,2,4

	Sound/symbol relationships and reading  5.1.1.e


	An understanding of (but with reference to basic literacy only):

· How letters of the alphabet are used in different combinations to make graphic representations of the sounds of English (eg. digraphs: ch, sh, th)

· How English phonemes can be represented by different graphemes (eg. photo, foot)
	4

	Role of punctutation 5.1.1.f


	An understanding of (but with reference to basic literacy only) the meaning of some punctuation devices:

· full stops to mark sentence boundaries 

· use of capital letters for proper nouns, for personal pronoun “I” and at the beginning of sentences


	1,2,3

	Barriers to accessing texts  5.1.1.g


	An understanding of (but with reference to basic literacy only)

· unfamiliarity with culture, genre, topic

· density of text

· length and complexity of sentence structure

· use of idiomatic expressions, abstract terms and low frequency vocabulary

· variations in handwriting


	1,2,4

	Stages in beginner literacy and the skills to be developed  5.2.2.b


	An understanding of:

· letter formation

· the spacing of words and sentences

· cursive writing
	all

	Spelling patterns and syllabification  5.2.2.e


	An understanding of (but with reference to basic literacy only)

· common patterns

· silent letters

· addition of suffixes


	3,4

	The development of writing skills for speakers of other languages  5.2.2.g


	An understanding of (but with reference to basic literacy only)

possible differences between conventions of English and other languages, such as:

· script

· punctuation

· textual conventions and organisation

· discourse conventions
	1,2,3



	Key strategies and approaches for developing linguistic skills and knowledge    4d


	An understanding of (but with reference to basic literacy only)

strategies to develop reading and writing skills, such as:

· genre analysis and model texts

· writing frames and modelling

· proof-reading and peer-editing

· matching exercises
	all


