Basic Literacy in ESOL module  

Session plan and resources for

Session 3

	Aims of the session

For participants to:

· increase their understanding of dyslexia

· develop their ability to make appropriate choices of approach and methodology when teaching adult ESOL learners with basic literacy

Learning Outcomes

By the end of the session participants will:

· have developed awareness of dyslexia and the implications of the dyslexic learning style for ESOL teachers

· be better prepared to support dyslexic learners of ESOL

· have developed understanding of how people learn to spell

· be able to teach spelling to beginner writers of English




	Approx time
	content
	resources

	
	
	no.
	style
	title

	10

(0.10)
	Welcome, brief review of session 2 and session objectives 


	3.01
	OHT
	Objectives

	10

(0.20)
	What is dyslexia?

Purpose:  to find out what participants know about dyslexia; to make the theory concrete by relating it to real people; to give background information about dyslexia 

· Go round group and ask participants to say if they know anyone who is dyslexic (eg relative, friend, student, themselves), and if so to name one key characteristic of dyslexia that this person displays.

· If not many indicators raised, ask people to brainstorm anything else at all they know about dyslexia.

· Stress the importance of looking for a pattern of indicators.

Feedback onto flip chart or OHT

Give out a background article about dyslexia, for instance What is dyslexia?" from Sunderland et al (1997) Dyslexia and the bilingual learner, LLU.  

See trainers’ booklists for examples of some of the many introductory books about dyslexia.


	Not included here
	Handout
	

	10

(0.30)
	Possible indicators of dyslexia

Purpose: to apply and check what they have just learnt to an adult dyslexic learner of ESOL

· In pairs, look at case study of Ali and underline any indicators.

Feedback 

Expect some discussion about the possibility of his stay in Bangladesh contributing to his difficulties.  This is possible, but point out that he was in England until he was 9 years old, long enough to have learnt to read better if there are no other underlying problems.  


	3.02
	Activity 
	Dyslexia case study

	10

(0.40)
	How to tell if a learner is dyslexic

Purpose: to reinforce work just done and to enable participants to relate it to their own learners

· Ask participants to go through checklist and relate to their learners - are there any who display any of these characteristics?  Caution that many of them are displayed by many learners at this level, they are looking for a cluster or pattern of difficulties

· Stress that this will not enable them to diagnose dyslexia, it is awareness raising only.


	3.03
	Handout 
	Indicators for dyslexia: adult ESOL learners

	10

(0.50)
	Dyslexic learning style

Purpose: to enable participants to see that learners have different preferences and ways of doing things and to prepare them for looking in a new way at ESOL classroom practices.

Give a brief input on the dyslexic learning style - global rather than analytical, right brained rather than left-brained.  Say next exercise is slightly simplistic, but is to illustrate the concept rather than consider nuances.

· Cut up resource 3.04 into cards; give each participant a card and ask them to find other participants who have cards with the same kind of learning style.  

· Ask participants with a global or right brained characteristic on their card to stand on the right of the room and those with an analytic or left-brained characteristic to stand on the left. 

· Ask each participant to read out their card in turn (right side first and left second).  Say all learners use both sides of brain, but dyslexic learners often have a specific preference for global / right brain.

· Give out 3.04 as a handout for reference. 


	3.04


	Other 


	Cards for global and analytic learners



	25

(1.15)
	Teaching learners with dyslexic learning style

Purpose: to demonstrate why a variety of approaches are necessary; to enable participants to identify approaches that are suitable for dyslexic learners.

· Ask participants to work in pairs, look at ESOL activities OHT and say which activities are likely to suit analytic learners and which are likely to suit global learners.  

· Add any other activities they use that are not listed.


Feed back 

· Show OHT on implications for teaching ESOL basic literacy.  

Stress the need for:

· personal, meaningful associations (because of poor short term memory) 

· explicit instruction (dyslexic learners find it difficult to 'pick up' things and generalise from one situation to another. They need to be told how things work and why they are being asked to do things. 

· multi-sensory methods as dyslexic learners may have difficulties with processing either auditory or visual information (for instance, connecting sounds with symbols or remembering what words look like.)

If participants haven't already done so, point out that these are good practice and useful for all learners.


	3.05

3.06
	OHT

OHT
	ESOL Activities

Dyslexia: implications for ESOL basic literacy



	15

(1.30)
	break


	
	
	

	15

(1.45)
	Spelling theories

Purpose: to clear up some widely held myths about spelling by giving theoretical background.

Participants discuss their answers to the quiz (given out as homework in session 2).

Feedback with reference to current theory on how people learn to spell. 


	Not included here

3.07
	Activity

other
	Spelling quiz

Spelling quiz: trainer’s reference sheet

	20

(2.05)
	Strategies for Spelling

Purpose: to elicit different strategies in an experiential way

· Ask participants to learn to spell the days of the week in Turkish or Hungarian and test them on the spellings.

· Discuss strategies used and list them on OHT.

· Add other strategies, using examples of other words participants’ learners have difficulties with to illustrate strategy

· Hand out reference sheet and ask learners to check for any strategies that have not been mentioned in feedback.

· Stress importance of supporting learners to find strategies that work for them.


	3.08

3.09
	OHT 

Handout 
	Days of the week

Strategies for spelling

	15

(2.20)
	Look Say Cover Write Check

Purpose:  to demonstrate the procedure and / or look at the theory behind it

· Demonstrate LSCWC on the flip chart through asking participants to learn to spell a difficult word (for instance, diarrhoea).

· Write word on flip chart.

· Discuss strategies for remembering difficult parts.

· Demonstrate process.

· Participants LSCWC
Discuss the process linking it to current theory and to working with beginner writers in English.


	3.10
	Handout 
	Student directed spelling work

	15

(2.35)


	Assignment

· Refer to assignment guidance (in module guide) and ask for questions.
	Not included here
	Other 
	Module Guide

	5

(2.40)
	Summary, homework, evaluation and close

	3.11
	Activity 
	Tasks for session 4.


	res no.
	style
	title

	3.01
	OHT
	Objectives 


Objectives

Participants will:

· develop awareness of dyslexia and the implications of the dyslexic learning style for ESOL teachers

· be better prepared to support dyslexic learners of ESOL

· develop understanding of how people learn to spell

· be able to teach spelling to beginner writers of English

	res no.
	style
	title

	3.02
	Activity 
	Dyslexia Case Study 


Work with a partner.  Read the case study and underline any possible indicators of dyslexia.

Ali is a bright 16 year-old, originally from Bangladesh, though he has spent most of his life in Britain.  He lives with his father and three brothers in south London, and speaks Sylheti with his father and older relatives, and English with his brothers and friends.  He has plenty to say on a variety of subjects, he enjoys reading in English, though finds it very hard, he has a keen sense of humour and is good with his hands and with creative tasks.  After a slightly disrupted early education, where he spent a year in Bangladesh at the age of 9, he has spent most of his education years in British schools.  Nevertheless, he finds himself in an ESOL Foundation class at his local college.  Though his academic vocabulary is limited, he speaks London English relative fluently, so why is he studying ESOL?  The main reason seems to be that he has severe difficulties reading and writing English, and would not be in a position to follow a vocational course because of this.

His reading is halting and at a very basic level.  He has good strategies for using context to decode unfamiliar words, and can guess but not always accurately (for instance reading London for England in a text about immigration), but he cannot tackle new words by sounding out.  Ali's writing is very basic, his written vocabulary and organisation of ideas much less sophisticated than his spoken English.  His spelling can be bizarre and poorly related to the sound of the word, for instance writing lanleg for language, soct for store.  In other cases he reverses letters, for instance writing fuor for four.  It seems he has always found reading and writing difficult, including learning Bengali which he tried to learn at Saturday classes.  However, his brothers do write both standard Bengali and English without apparent difficulty.

Ali is easily distracted, with a short concentration span.  Because of this, he plays the class clown, a role he has taken since primary school, as a way of distracting attention from his literacy and other difficulties.  When questioned, other problems with learning emerge.  Ali has a poor short-term memory, he cannot remember telephone numbers, even his own.  He could never learn his times tables and was late learning to tell the time.  He has difficulties with sequencing, - he can name all the months of the year, but ask him to say them in order and he gets in a muddle.  He is left-handed, and holds his pen awkwardly.  However, when the reasons for his difficulties are explained to him, his preferred learning style discussed with him and a structured programme of work which matches this style is followed, he is very eager to learn and begins to make progress.

	res no.
	style
	title

	3.03
	Handout  
	Indicators for dyslexia: adult ESOL learners 


1. Learning in own language

· Does the learner have difficulties in learning to read, and problems with spelling or handwriting in any language?

· Does the learner have difficulties with 'finding the right word' ?

2. What language problems would tutor expect?

· Is there something puzzling about this learner?

· Is there an inexplicable lack of progress, over time, with good tuition?

· Does the learner make different kinds of difficulties to students of similar language backgrounds?

· Does the learner use bizarre spellings, unrelated to the sound of the word?

· Is there a wide discrepancy between writing and speech, even when educational background has been taken into account?

· Does the learner find it difficult to control a pen, sit awkwardly, find writing very tiring?

· Does the learner have persistant difficulty remembering which letters represent which sounds, even after teaching?

· Is the learner unable to recognise familiar words, even with reinforcement and repetition?

· Does the learner persistently mis-copy?

3. Memory - in any language

· Does the learner have a poor short term memory?

· Does the learner have difficulty remembering names, dates, and facts?

· Does the learner have difficulty following drills and listening and repeating?

4. Sequencing - in any language

· Does the learner mis-sequence numbers, for instance 26 for 62?

· Does the learner experience left/right confusions?

· Does the learner experience difficulty with sequence, for instance, getting months of year in the right order?

· Does the learner have problems following verbal directions, or instructions in order?

5. Personal

· Does the learner have 'good days' and 'bad days'?

· Is the learner frustrated by his inability to progress?

· Does the learner find it difficult to organise herself, work or time? 

These factors are only indicators when they are clustered together and persistent over a period of time.
	res no.
	style
	title

	3.04
	other 
	Cards for global and analytic learners 


	Analytic / left brain
	Global / right brain



	I think in words


	I think in pictures

	I'm deductive - I use logic to move from the general to the particular
	I'm inductive - I draw general conclusions from a variety of sources

	I keep to the point


	I wander off the point

	I like to make lists of points


	I like to use mind-maps

	I have a good short term memory
	I rely on personal associations to remember

	I remember sequences


	I remember patterns

	I like to go through things step by step
	I like to see the whole picture before thinking about the parts

	I break things down into parts


	I put things together into patterns


	res no.
	style
	title

	3.05
	OHT 
	ESOL activities 


ESOL activities:

would these suit 

global or analytic learners?

· drills

· role plays

· putting sentences in order

· discussion

· "Murphy"-type grammar exercises

· reminiscences

· games

· substitution tables

· information gap

· grammar and spelling rules

· drama

· visuals

· other……………………….

	res no.
	style
	title

	3.06
	Activity 
	Implications for ESOL basic literacy 


Dyslexia - implications 

for ESOL basic literacy

Teaching and learning should be:

· multi-sensory

· contextualised

· personally meaningful to the learner

· global

· concrete

· structured

· inductive

· explicit

	res no.
	style
	title

	3.07
	Other 
	Spelling quiz: trainer’s reference sheet


See: Margaret Peters (revised ed 1985) Spelling Caught or Taught, Routledge, for a good background to the theory of spelling.  See also Millar, R and Klein C (1990) Unscrambling Spelling, Hodder, for a discussion of the myths of spelling.

The following are among the most important issues highlighted by current research and theory and should be fed into the feedback on the spelling quiz:

· some 85% of English words have logical derivations from the languages they come from – it is useful to know the derivations and common affixes used in English

· the motor memory in fingers, hands and arm plays a crucial role in spelling – handwriting fluency and flow are very important in spelling.  For this reason it is important to encourage learners to join up letters as early as possible

· depending on learning style and other factors, different people will find different strategies work for them and may have a natural disposition towards an auditory, visual, tactile or kinaesthetic approach

· many learners have difficulty with rules, either remembering or applying them.  It may be more helpful for them to think in terms of patterns, especially as there are so many English spelling rules and so many exceptions.

	res no.
	style
	title

	3.08
	OHT
	Days of the week 


hétfő

edd

szerda

csütörtök

péntek

szombat

vasárnap

	res no.
	style
	title

	3.09
	Handout  
	Strategies for Spelling


for a visual learner:
· change the look of the word:

div/  ide             div  ide                    d  ivi  de

re  ce  ive           r  /ece  /ive                

· Find words within words:

fat   her           fri end

· Highlight the difficult bits of the word.

· Link a new word with words you already know:

sound - round – ground             rain – train – Britain

for an auditory learner:

· Change the sound of the word.

Exaggerate the pronunciation or ‘say it funny’:

Wed -nes - day      Feb - ru - ary

· Say the names of the letters in rhythm:

pe  - op  - le     q - ue - ue

especially confusing endings: -t-i-o-n   -g-h-t    –c-i-a-l

for a kinaesthetic or physical learner:

· Get the learner to trace the letters in the air or on the table and spell aloud at the same time.

· Beat out syllables and write out each ‘bit’ of a word at the same time.

Sep - tem - ber

· Use 'joined up' or cursive script to utilise the motor memory.

· Try the learner on the keyboard.

For everyone:

1. Learn the derivations of words:

television:  ‘tele’ means afar, over a distance

                    ‘visio’ means sight (from Latin)

2. Remove or add prefixes and suffixes

un – happy        watch - ed   

If you’re really stuck: 
Work with the learner to make up a mnemonic (from the Greek root for ‘remember’). A mnemonic is a verse, rhyme or other device to aid the memory, for example, ‘Never believe a lie’

Big Elephants Aren’t Ugly, they are BEAUtiful! 

	res no.
	style
	title

	3.10
	Handout  
	Student directed spelling work 


The learning of spelling needs to be relevant to the individual, which is why contextualised  practice, reflecting the learners’ needs, interest and experience is crucial. It takes some adult ESOL learners a great deal of discipline and practice to learn difficult spellings and to unlearn mistakes they have made repeatedly without effective correction. For these reasons, success and relevance are important motivating factors.

What can the teacher do?

· Help learners to prioritise and select words from their own writing that they need and want to spell correctly, for example:  their addresses, high frequency words, work or study-related vocabulary they use.

· Set a small number of words to be learnt (from their priority list and own writing) each week for a short dictation or a spelling quiz/competition.  At beginner level this may be only 3 or 4.

· Have a very short dictation each week using the words that are on individual learners' lists (that is, each learner may have a different dictation).

· Give learners opportunities to use the words they have learnt in writing activities.

· Help learners recognise their learning style:  visual, auditory, kinaesthetic, tactile and to identify ways of learning spelling which work for them.

· When working on spelling with learners, group their errors to find ‘patterns’ to their mistakes:  does not recognise prefix/suffix, leaves out the ‘h’ in ‘wh’ question words.

· Help students recognise common patterns:  -ight, -tion and help them identify words with similar patterns to those they are mis-spelling so that they can group them. 

· Help learners with errors that are close to being correct.

· Do not present learners with words with confusing letter sequences and sound patterns in the same lesson, for example:  there/ their, meat/meet

What can the student do?

· Work on the principle: “little but often”

· LOOK, SAY, COVER, WRITE, CHECK

Work with your learner to:

· practise the words selected with the teacher or prioritised as being of personal importance, using a spelling book with 5 numbered columns. 

· take one word at a time and write it accurately in the first column, then

Look: carefully at the word, identify the part of the word that is causing trouble, highlight it or circle it and decide what the mistake is, for example:  Woodside Rod - Road has oa together.

Say: the word to herself as she reads it, repeating it often.

Cover: the word and try and see it in her mind’s eye. Remind herself of how she will remember it  "end is at the end of friend".

Write: the word in the second column, saying it aloud as she writes, sounding out silent letters WeDneSday, or in chunks Wed - nes - day.

Check: the word carefully. If she has spelt it correctly, she leaves it and writes it again in the third column the following day, following the same procedure. She repeats the process a couple of days later. It is important to keep practising. If she did not spell the word correctly in column 2, she checks to see where she went wrong and writes the whole word again, rather than just correcting it. It is important to build up her motor memory.

Original source Cynthia Klein

	res no.
	style
	title

	3.11
	Activity    
	Tasks for session 4 


Pre-reading for session 4: Sasoon, Rosemary (1995) Handwriting the forgotten facet of literacy from Basic Skills Summer 1995, BSA

Follow up reading:

Dip into Sunderland, H. et al (1997) Dyslexia and the Bilingual Learner, London Language and Literacy Unit for some practical suggestions for working with dyslexic learners in ESOL classes.

Follow up reading for spelling: Millar, R and Klein, C (1989) Unscrambling Spelling, Hodder and Stoughton 

Follow up reading for dyslexia: LSDA and NIACE (2004) A Framework for Understanding Dyslexia DfES
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