Speaking and Listening   


Session plan and Resources for

Session 02: Teaching listening

Aim

To:  develop their understanding of methods and strategies for developing learner’s listening skills
Learning objectives

By the end of the session, participants will have:

· explored how we process oral information

· identified the possible barriers for ESOL learners to comprehension

· identified the variety of approaches to listening depending on the purpose of the listening activity

· explored procedures and activities for developing learners’ listening skills 

	Time
	Content
	Resources

	
	
	no.
	style
	title

	5m 

(0:05)
	Welcome

objectives for session 3

Trainer outlines the objectives of the session 


	01


	oht
	Session objectives



	10m

(0:15)

5 m

(0.20)
	Warmer: listening – when/what/why 

Use task sheet 1 with clock diagram. In 3s or pairs participants note down the listening they have done over the last 24 hours (on clock diagram - inner circle am and outer circle pm). 

Once chart complete, participants carry out the activities on task sheet 1:

Feedback: 

Elicit/highlight with whole group main points:

· Role of listening in every day life is high – wide range e.g. telephone, TV, radio, chat, learners, songs. Purposes instrumental or/and pleasure.

· Interactions can be transactional or interactional (give explanation/example of terms if required and refer to pre reading – a)transfer or exchange of info.; b) to maintain social relationships) Or mixture of both.

· Most listening we do involves interaction/responsive or involves visual cues. 

Ask participants how well this is reflected in ESOL classes. 


	02.1

02.2


	Handout

Handout


	Task sheet 1

Clock diagram (A3 size)

Highlighter pens



	20m

(0:40)


	Processing oral information

Explain oht (covered) has the transcript of an interaction between 2 people. 

Say the first line of the interaction. Participants can write it down or keep a mental note. Uncover the first line. Participants check that they have the same and then ask them what they understand from the statement i.e. what do they think the two people are talking about.

Continue to uncover one turn at a time. After each turn, ask participants what they understand from the interaction – drawing on both top down and bottom up features. 

Participants (in pairs or individually) consider how they ‘listened’ and reflect on their pre reading for the session (Hedge) to choose one of the 3 statements on the handout (03.2), which gives best advice to learners.

Input: Use ohts to explain top down/ bottom up processing and the fact that we use both simultaneously. 

Emphasise implications for ESOL e.g. importance of activating schema and balance of unknown language (if too high then listening becomes demotivating) 


	03.1

03.2

03.3


	oht

handout

oht
	Interaction (use short interaction which will enable participants to see influence of top down and bottom up processing.)

statements

top down and bottom up

	20m

(1:00)
	Difficulties for ESOL learners

(1) Participants listen to tape and are asked to answer 2 questions. Show questions before or after listening. 

Ask: Why is it difficult?

Quality of tape, speed and accent, lack of background knowledge, not knowing why listening (if questions given after)  

(2) Give 4 headings on OHT. Elicit with whole group difficulties ESOL learners might have when listening, begin with issues already raised from previous activities e.g. lack of interest.

Feedback:

Acoustic volume, background noise, slurred pronunciation (particularly tapes)

Linguistic speed, accent, level of lexis (tapes cannot interact or ask for clarification etc)

Personal concentration, switch off, disability, cognitive style (some people are stronger at auditory processing than others), tiredness.

Content not of interest, level of knowledge low, shared knowledge lacking

(3) Share ideas in table groups. Same question for each table: what can the ESOL teacher do to respond to some of these difficulties and make listening easier? 

 Give each table group 3/4 minutes to write on flip chart paper. Then swap paper with another group and give a further 2/3 minutes.

Possibilities: giving learners purpose for listening and questions before hand; pre teaching vocabulary; encouraging extensive listening; grading language but not making it unnatural; choosing relevant and interesting material; creating interest; activating schemata; varying topics and genre; provide visual cues; use video; use live listening; use real interaction; head phones; use good quality recorders when making tapes; where learners have partial hearing provide visuals and or transcripts; allow learners control of the recording so can pause and repeat if appropriate. Refer participants to the Introduction to Access for All which they were asked to look at before the session.


	04.1

04.2

04.3


	Activity

Oht

oht
	Tape recording (Use a text that participants will find difficult either because of unfamiliarity with context, technical language, speed or accent. We used extract sports news from Radio 4 – extract is poor quality, speakers extremely fast and use Scottish accent)

2 questions

4 headings

	10 m

(1:10)
	Listening skills 

Set task - What we pick up when we listen (e.g. actual words, content, relationship between the people, the mood, speakers’ intention (meant not said), external sounds, marker words etc.) depends very much on what we are listening to and why.

Pairs look at the cards and consider

 – what kind of listening is required for the different situations

- how much depends on the input and how much on the listener


	05.1

05.2
	Oht

activity
	Task

cards

	Break 

	15 m

(1.25)
	Listening skills and activities 

ESOL Core Curriculum identifies the listening sub skills we cover at the various levels. The handout lists these listening skills. 

Participants examine the carrousel of activities arranged on tables and decide what skills the activities can be linked to. (can note down on handout) 


	06.1

06.2
	Handout

activity
	Listening skills

Carrousel of listening activities.

	15m

(1.40)
	Types of listening activities 

Briefly give example of a few different types of activity that can be used to focus on a particular skill, e.g. listening for sequence - e.g. carry out set of instructions; sequence pictures; number pictures on a handout; put sentences, instructions or sections of text in the right order; take written notes in English or first language etc.

(1) Participants look at activities again and note down some different types on the handout (possibilities: mark things on chart, draw, identify things or people, answer orally, multiple choice, true/false, yes/no, re-tell events in summary form, answer open questions).

(2) Organise participants into groups. One participant from each group selects an activity that requires literacy skill. The group considers how it could be adapted for a class where there is a need to differentiate for different oral and literacy levels. 


	06.1

06.2
	Handout

activity
	Same as above

Same as above

	10m

(1:50)
	Material 

Briefly elicit some criteria for selecting material, producing material

Feedback: authenticity, natural language, level of language, appropriacy of content, relevant to learners, what skills are being developed. 

(Trainers may also want to evaluate/discuss the use of core curriculum materials or other materials widely used in ESOL classrooms.)
	
	
	

	30 m

(2:20)

5mins

(2:25)


	Procedure for teaching listening

Give each group (3/4 participants) a listening text (audio or video) and task sheet 2.

The groups complete activities on the task sheet. Write up on flip chart.

Groups circulate and look at what others have produced.
	07.1

07.2
	handout 

activity
	Task sheet 2

Listening texts.



	5 m

(2:30)
	Summary of session

Pre reading for session 3 (refer to module guide)

Professional Development Journal and session evaluation


	08
	oht
	Pre reading for session 3

Module guide Example PDJ and evaluation in the Module Guide


	res no.
	style
	title

	01
	oht
	Objectives of the session


Objectives for Session 2

Participants will have: 

· explored how we process oral information

· identified the possible barriers for ESOL learners to comprehension

· identified the variety of approaches to listening depending on the purpose of the listening activity

· explored procedures and activities for developing learners’ listening skills 

	res no.
	style
	title

	02.1
	handout
	Task sheet 1


Task:

In 3s or pairs, consider the listening that you have done over the last 24 hours. Make a note of this on the clock diagram. 

Then

· circle the listening that was for pleasure. 
What’s the balance between listening for pleasure and instrumental listening?

· highlight in yellow all the listening that involved interaction with others, 

· now highlight the listening that involved visual as well as auditory cues. 

What proportion is left not highlighted?
Finally discuss

Did you have any difficulties with any of the listening – what were the reasons for the difficulty?

Did you listen to any other language apart from English – any differences from listening to English?
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	res no.
	style
	title

	03.1
	oht
	Interaction – speech processing 


JEAN:  oh God it’s a bit tight

FIONA: I wouldn’t get in that one

JEAN: I don’t know

FIONA: what about this one? Can you get in that one? (2 secs)

JEAN: that’s alright (.) no what’s the parking here?

FIONA: oh I don’t know

JEAN: half an hour

FIONA: oh that’s no good then is it? (2 secs)

Pridham, F (2002) The Language of Conversation, Routledge

	res no.
	style
	title

	03.2
	handout
	Statements 


Which offers the most useful advice?

	Success in listening is about making guesses. Think about what the speaker is likely to be saying from the context. 


	Use your knowledge of vocabulary, grammar and pronunciation together with the context of the situation. This will help with listening.


	When listening, take care to hear the words and then the meaning of the utterances you are hearing will become clear.


	res no.
	style
	title

	03.3
	oht
	Interaction – speech processing 


Bottom up processing 

· segmenting speech into identifiable sounds, imposing structure, inferring meaning and anticipating what comes next

Using

· stress patterns in English e.g. placement of stress on meaningful words, relationship of stressed to unstressed syllables

· pauses 

· paralinguistic clues e.g. head shaking, facial expressions

· lexical knowledge

· syntactic knowledge

Top down processing

· involves use of schematic knowledge that a listeners brings to a text. Listeners make use of this knowledge to interpret, predict and test hypotheses  

Formal schemata and content schemata

· formal schemata: knowledge of speech events e.g. that invitation is likely to be followed by an acceptance or refusal, a lecture has a particular structure

· content schemata: general factual knowledge, local factual knowledge, socio cultural knowledge, topic knowledge

Schematic knowledge will influence what listeners get out of the listening process

Top down and bottom up strategies used simultaneously. Mutually dependent.

	res no.
	style
	title

	04.1
	other
	Tape recording


Use a text that participants will find difficult either because of unfamiliarity with context, technical language, speed or accent. We used extract sports news from Radio 4 – extract is poor quality, speakers extremely fast and use Scottish accent.

	res no.
	style
	title

	04.2
	oht
	questions


Who will Liverpool be playing in their next match?

Who had the better chances in the first half, Rangers or Celtic?

	res no.
	style
	title

	04.3
	oht
	Difficulties for ESOL learners
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	res no.
	style
	title

	05.1
	oht
	Listening situations -task


Look at the cards and consider:

What kind of listening will be taking place in the situations described?

Is it the listener or the type of discourse that influences the listening that takes place?

	res no.
	style
	title

	05.2
	activity
	Listening situations -cards


Cut up

	You have just bought a new digital camera and your friend is explaining how to use it.


	You’ve planned to take your son to see a film. You telephone the cinema information line (pre recorded) to find out whether The Incredibles is on today and what time. 


	Your learners have been talking and writing about different customs around death and funerals. On Radio 4, Home Truths programme this weekend there is an interview You decide to listen to the programme to see if it will be useful for your class.


	It’s Saturday morning and you are sorting through bills/correspondence. The radio is on; it is the same Home Truths programme.


	You have a confrontation/argument with one of the learners in your ESOL class. Your line manager arranges to speak to you to find out what has happened. (focus on the how the line manager will listen in this situation)


	You have a confrontation/argument with one of the learners in your ESOL class. You are upset and talk to your colleagues about what happened. (focus on the how the colleagues will listen in this situation)


	res no.
	style
	title

	06.1
	Handout 
	Listening skills


	Sub Skill
	No. of activity
	Types of activities

	Recognise context and predict general meaning
	
	

	Listen for gist 


	
	

	Listen for detail


	
	

	Listen for sequence


	
	

	Listen for grammatical detail


	
	

	Listen for phonological detail


	
	

	Extract relevant information  (e.g from TV, radio, presentations)
	
	

	Follow instructions


	
	

	Take part in social interaction


	
	

	Take part in formal exchanges


	
	

	Respond to request for information


	
	

	Respond to requests for action or permission
	
	

	Recognise a speaker’s feelings and attitude
	
	

	Follow and participate in discussion


	
	

	Follow a discussion without actively participating e.g. on TV
	
	

	Listen and respond appropriately to other points of view
	
	

	Clarify and confirm understanding through verbal and non verbal means
	
	

	Recognise features of spoken language
	
	

	Provide feedback and confirmation when listening to others
	
	

	Listen, respond adapting to the speaker
	
	


	res no.
	style
	title

	06.2
	activity
	Listening activities (carousel) 


Level 4 Speaking and listening Module

Carousel of Activities for session 3 (1)
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Renting a House
Sajida wants to find out more about the house in the advertisement. She telephones the number. 

Listen and tick (√) the correct answers.

Top of Form

1. How far is the house from the centre of London?

16 miles
□


6 miles
□

2. How far is the tube from the house?

5 minute walk
□ 

few minutes walk
□
3. Are there any shops nearby?


Yes
□ 

No
□

4. Does the kitchen have a fridge?


Yes
□ 

No
□
5. What kind of heating does the house have?


Central heating
□ 

Gas fires
□

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (2)

	[image: image4.png]





Learners work in pairs.

Turn cards upside down.

Learners take turns picking a card, saying it to their partner who writes it down.

(cut up and laminate number cards)

	13
	15
	19
	16

	30
	50
	90
	60


Level 4 Speaking and listening Module

Carousel of Activities for session 3 (3)

(This sheet is based on a teaching resource developed by Vanessa Kent)




Level 4 Speaking and listening Module

Carousel of Activities for session 3 (4)

Listen and put the sentences in the right order. 

The first one has been done (blue one).

(cut up all cards)









Level 4 Speaking and listening Module

Carousel of Activities for session 3 (5)

Listen and tick (√) the correct picture.
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Level 4 Speaking and listening Module

Carousel of Activities for session 3 (6)

You are going to listen to an item from a radio programme about the problem of forgetfulness in modern society.

Before you listen, discuss the questions in your groups. 

· Do you have a good memory? Do you do anything to help yourself remember? What advice would you give someone who finds it difficult to remember important things?

· Do you find it difficult to remember everything you need to do? Have you forgotten important things?

· How do you help yourself remember all the things you have to do every day? 

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (7)

Watch and listen to Houda explaining how to make Hummus.

Put a number in the box next to the instruction. 

	Put the chick peas in a fresh pan of cold water


	3

	When the water starts to boil, turn down the heat


	

	Put the chick peas in a pan of water and leave overnight


	1

	Put the chick peas in the liquidiser with the garlic to make a paste
	

	The hummus is ready to serve


	

	Wash the chick peas


	2

	Put the chick peas and water on the cooker and turn on the heat


	

	Let the chick peas cook slowly for 45 minutes


	

	Put the mixture into a serving bowl and put a little olive oil and chilli powder on top
	

	Drain the chick peas and wash them carefully


	

	Pour the paste into a bowl and add the tahina paste, lemon juice, salt and cumin
	


Level 4 Speaking and listening Module

Carousel of Activities for session 3 (8)

You are doing your work placement at the Kensal Rise Elders’ Luncheon Club and Day Centre. Your supervisor has asked you to complete the record card for a new member to the club.

Ask for the information you need to fill in the card.
	RECORD CARD

	First name:
	Surname:



	Address:


	Tel:

	G.P’s name and address:



	Any illnesses or medical conditions:



	Any dietary requirements:



	Name of contact in case of emergency:



	Signature:
	Date:




Level 4 Speaking and listening Module

Carousel of Activities for session 3 (9)
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 (Teacher plays video extract – teacher talking to manager about a problem first without sound, then with sound)
Watch the video.  

Talk to your partner about these questions.

· Top of Form

· Do you think the manager is listening to the teacher?

· If yes, what does she do to show you she is listening? 

· If no, what makes you think she is not listening?


Watch again.

1. What does the manager say?

2. How many times does she say umm?

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (10)

TASK: Listen to a conversation between two friends.
What are they talking about?




What words helped you know what they were talking about?

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (11)

TASK: Listen again to Martin Luther King’s speech. Put the words in the yellow box into the gaps. 
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(This sheet is based on a teaching resource developed by Marilyn Finch)

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (12)
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Teacher gives learners instructions. Learners carry them out

e.g.:  Please open the window.

Put your pencil down.

Give Ahmed the dictionary.

Learners take turns to give instructions.

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (13)

First day
Listen again to Hawa and Sausan.

Group A: Make a list of the things that made the first day bad. (in English or your first language).

Group B: Make a list of the things that made the first day good. (in English or your first language).

	Good
	Bad

	
	


Share your information with a partner from the opposite group.

Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (14)
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Learners listen to teacher say the same sentence in different ways e.g.

I love you

I love you
I love you
Teacher asks what happens to the meaning.

In pairs, learners take turns to say the sentence and change stress. Give one or two other sentences.

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (15)

	[image: image12.png]





You will hear a radio programme about changing family life in Britain. They talk about advantages and disadvantages of extended and nuclear families.

1. In small groups discuss

· What do you think are the advantages and disadvantages of the nuclear family

· What do you think are the advantages and disadvantages of the extended family

· list 4 or 5 points that you think you will hear on the programme

2. Listen. If you hear the people talk about one of the points on your list, give it a tick.

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (17)

Role A – (friend)
Your friend is unhappy because his wife and his mother are not getting on well. He asks you to talk to his wife as she is friendly with you.

Listen to the wife explaining the problem. You can ask questions for more information or clarification if you wish.

Role B – (sister)
Your brother is unhappy because his wife and his mother are not getting on well. He asks you to talk to his mother as she has a good relationship with you.

Listen to the mother explaining the problem. You can ask questions for more information or clarification if you wish.

A and B 

Share your information and see if you can find a solution to the problem.

Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (16)
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Attack in the street
A police officer is taking the statement of a woman attacked in the street.  

Listen and make notes of what happened.

Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (18)

First day
1. Hawa talks about her first day in college. How does she feel about it?
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1. Sausan talks about her first day in college. How does she feel about it?
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Level 4 Speaking and listening Module

Carousel of Activities for session 3 (19)
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Video camera
The technician is going to explain how to use the video camera.

Label the diagram below:

[image: image21.wmf]
Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (20)

Learners listen to teacher interviewing a new learner. 

In pairs, learners are told to listen for a specific piece of information e.g. age, children or not, country of origin etc.

Learners come together to complete question sheet.


[image: image22]
Level 4 Speaking and listening Module

Carousel of Activities for session 3 (21)

Sajida is ringing about the advertisement for the house. Listen again and write down the way she asks for information. 

- 7 44 987

- I’m ringing about the advertisement for the house.

- Oh yes

- Well, could you tell me something about it?

- Yes, certainly. What would you like to know?

- Well, ___________________________________ from the centre of London?

- Oh, I think about 6 miles, more or less.

- __________________________________ something about public transport? How can I get to the house from the centre of London?

- Well, you can get the tube. It’s about 5 minute walk away.

- What about the shops, _________________________ near the house?

- oh yes. There are some little corner shops in the next street.

- And _____________________________?

- Yes completely, everything is there.

- Could you tell me something about the equipment it has, for example ___________________________ washing machine?

- no but it has fridge, cooker those things.

- __________________________ dishwasher?

- No nothing like that.

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (22)
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Attack in the street

The woman tells her friend what happened.  

Look at the cards. They have things that the friend might say while she is listening to the story. 

In pairs put them under the correct heading.

Listen again to the story. Concentrate on what the friend says. Does she use the expressions on the cards?

	Showing surprise
	Reacting to bad news
	Reacting to good news
	Agreeing

	
	
	
	


(Cut up the cards)


Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (23)

	[image: image24.png]





Guest speaker: careers advice

Learners want to know about employment in the health service. Some are interested in nursing, the work of radiographers, doctors. They are also interested in the procedure for obtaining recognition of existing qualifications and the support that the careers service gives. The careers adviser has arranged to come to the class.

Instructions for learners

(A) In pairs decide on 3 questions you would like the careers adviser to answer. 

(B) Share your questions with the whole class. Decide on 10 or 12 best questions. Make a list of topics for the careers adviser based on these questions.  

(C) Choose one question. Listen to the talk and see if the questions are answered.

(D) If the careers adviser does not answer your question, ask the question.

Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (24)

Traditional story Due ceci (2 chickpeas)

Dictogloss method

Preparation stage – vocabulary, genre work

Task

1. Listen to the story. 

2. Listen again and this time take notes.

3. In your small groups share your notes and write the story together

4. Compare your group’s story with the one you heard (on the board).

Top of Form

Level 4 Speaking and listening Module

Carousel of Activities for session 3 (25)

You will hear 2 people talking about their jobs. 

What do they do?

1. __________________________  

2. __________________________

Listen again and make notes in the chart

	
	1
	2

	Personal Qualities


	
	

	Abilities/

qualifications


	
	

	Good Side


	
	

	Bad side


	
	


Level 4 Speaking and listening Module

Carousel of Activities for session 3 (26)

You are going to listen to Serwa talking about her husband who is ‘addicted’ to something. 

Listen and circle what he is addicted to.

	
	What is he addicted to?

	Serwa’s husband
	food   work    gambling   chocolate


Listen again and answer the questions.

1. What does Serwa’s husband do?

2. Is it a problem for her? Why?

Listen and see if you can complete the sentence.

1. He’s a real __________________.

2. He just keeps accepting __________ and ___________ of work.

3. I want him to spend more time with me and the ___________.

	res no.
	style
	title

	07.1
	handout
	Task sheet 2


Look/listen to the material 

(a) In your groups decide

· assumptions about the group e.g. level

· what skills you would want to develop with this material. 

· what activity/ies you might use

· differentiation in terms of task or learning objective

(b)Consider each stage in the teaching process i.e. before, during and after and sketch out procedure for teaching. 

Before: how to contextualise and arouse interest; what shared knowledge might you need to pre teach.

During: how to chunk the material, monitor task, what is the role of the teacher 

After: how to check understanding, what to follow up, how to deal with difficulties with listening and understanding.

	res no.
	style
	title

	07.2
	activity
	Listening texts


4/5 samples of listening texts appropriate for different levels. We used:

1. Extract from Differentiation in ESOL video Entry 3 class – 2 learners practising a job interview.

2. Extract from TV programme: Saturday Kitchen Gary Rhodes on How to Make Tomato Soup (video).

3. Audio tape – a parent phoning his son’s school as child will be absent today.

4. Audio tape – school phoning parent at work and leaving a message regarding child’s accident in the playground.

5. Audio tape – someone returning an item of clothing to a shop and requesting an exchange.

6. Audio tape – someone talking about interpreting and how to enter the profession.

	res no.
	style
	title

	08
	oht
	Pre reading for session 3


Read chapter 6, section A in Harmer, J. (2001) The Practice of English Language Teaching Longman. 

a) Make notes of the key features of the methodologies discussed. 

b) Consider: -

· What these methodologies and approaches mean for teaching speaking and listening

· Which ones are still influential

· Which of these methodologies have influenced the ESOL Adult Core Curriculum and the curriculum materials

c) Identify where some current classroom practices might come from and consider how effective they are in developing speaking and listening skills.
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Content





Personal





Put the number on the pictures in the order people talk about them





3





2
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Kenya





Malawi





India
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1. I came in 1972 from Malawi





There we had one class and one teacher to concentrate whole day.











I found bit difficulties in schools.








I was very confused.








Here we used to go classes by classes having different teachers, different subjects.











I was 13 years old.





I straight went to schools – local school in Southall.





The system was completely different from what we were studying in Malawi.





3





2





1





A film they went to see





A friend’s wedding 





A car accident





A birthday party





Beautiful dress





So even though we face the difficulties of today and tomorrow, I still have a dream.  It is a dream deeply rooted in the ____________ dream. I have a dream that one day this nation will ___________ and 


____________  the true meaning of its creed.   “We hold these _________ to be self-evident: that all men are created  __________.” I have a dream that one day on the red hills of Georgia, the sons of former __________ and the sons of former slave owners will be able to ____________  together at a table of brotherhood.”                                                                                  





equal


truths





sit  down





rise  up





live out





slaves





American









































Tick the correct answer


1. Moussa is:


			38   [   ]     





        			28   [   ]     





        			48   [   ]     





2. He lives in:


			Wembley   [   ]     





        			Willesden  [   ]     





        			Kilburn   [   ]     


3. He was a:





��
��
��
�
[   ]				[   ]				[   ]





What a pity!





So do I!





Did you?





Me too!





That’s great





Wow





Dreadful!





That’s awful!





What a shame!





How annoying!





Really!





No!
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