Speaking and Listening   


Session plan and Resources for

Session 01: Features of spoken English

Aim

To:  Increase understanding of the features of spoken English 
Learning objectives

By the end of the session, participants will have:

· identified key features of spoken English (paralinguistic and linguistic features)

· noted the differences between spoken and written English

· examined the importance of background knowledge and shared experience on an individual’s ability to understand spoken discourse

· explored the importance of context for understanding spoken English and in determining language choices 

	Time
	Content
	Resources

	
	
	no.
	style
	title

	
	Pre-Module Tasks

Send these to participants at least two weeks before the course, together with photocopies of the extracts.


	01
	handout
	Pre module task

Extracts from 1.Cook, Discourse OUP 1989; 

2. QCA Introducing the grammar of talk, 2004.

	10m 

(0:10)
	Introductions, warm up activity

Organise participants into two circles (one within another) so that each person in the circle faces someone in the other circle. The participants introduce themselves: name, work place, and reasons for wanting to do the module. Those on the outer circle move one space to the left when the bell rings. 

After the activity ask participants to reflect on how this activity made them feel and how what we ask ESOL learners to do might make them feel.


	
	
	

	5m

(0:15)
	Objectives for session 1 

Distribute module guide and briefly explain aims of module.

Put up objectives for the session and go through for participants.


	02


	oht


	Module guide

Objectives of the session



	20m

(0:35)


	Speaking and writing - differences

Participants listen to tape recording. In small groups, they compare and contrast the conversation with a written letter of complaint (same incident) and begin to identify differences between speech and writing. See instructions on task sheet 1.

Feedback: 

Elicit differences from groups and note down on flip chart. 

Raise/discuss points below:

· Formality – spoken language less formal than written language (but public speeches and lectures)

· Interaction - spoken language most often involves interaction between people so collaborative and integrative process (turn taking, interruptions, finishing others’ statements etc) 

· Spoken interactions often synchronous, where speaker and listener interact within the same time frame but with writing there is usually time for reflection and amendment. (but real time emailing)

· Spoken language appears to have less clearly defined structure, with hesitations, false starts etc, ( but TV news, lectures) 

· Permanence – written language relatively permanent (but recordings)

Input

· No absolutes in terms of features for speech and writing, more tendencies. Better to think of as a continuum of speakerly and writerly features. (use quote on OHT)

Spoken language has been under described. Dictionaries and grammars have been based predominantly on the written form and these are seen as standards. However, the last 20 years has seen a growing interest in, and analysis of, speech. Need to base teaching of speaking and listening on the characteristics and features of speech. Will examine these in more detail in the session.
	03.1

03.2

03.3
	Activity

handout

oht
	Tape recording (phone conversation- complaint about service in restaurant). 

Task sheet 1

Speech and writing quote from McCarthy M (2001) Discourse in Carter R and Nunan D (eds) The Cambridge Guide to Teaching English to Speakers of Other Languages, CUP

	10m

(0:45)

5m

(0:50)
	Speech – shared experience/ context

Participants can work individually, in pairs or small groups. 

They examine samples of speech to identify what they can about the context of the interaction (e.g. genre, setting, participants, attitudes) and consider what helps them to reach conclusions about this. See task sheet 2. Trainer may need to explain the term genre in this context.

T circulates and notes points for feedback.

Feedback: 

· Identify one or two features that helped participants to identify the samples – vocabulary, level of formality, variety of language etc; using one or two of the extracts. 

· Consider with the group the use of mental schemata in reaching conclusions about the extracts. Refer to pre reading on schema theory. Clarify term ‘schema’. Reinforce main points: - we need to draw on schemata in order to make meaning; we make hypotheses based on our background knowledge and education, knowledge of scripts, social norms etc; miscommunication and lack of  understanding where participants in interaction do not share schemata – ESOL learners.


	04.1

04.2
	Activity

handout


	Cards with extracts of spoken discourse

Task sheet 2

	30 m

(1:20)
	Speech – key features

Put up spidergram, mind map or list on flip chart, oht, or board (see 05.3) where trainer can continually add all features of speech covered in the session.

(1) Participants watch the video extract without sound and answer questions on the video observation sheet.

Feedback:  what do they notice about how much people communicate without speech? Identify examples of how the following were used in the interaction: - gesture, facial expressions, body language, personal space

Note down the paralinguistic features identified.

(2) Participants watch the same extract with sound and focus on use of the voice. Participants may find it helpful at this point to have sight of the transcript.

Feedback:  identify linguistic features that express meaning i.e. stress and intonation. Identify also vocal paralinguistic features e.g., raised voice, whispering, breathiness etc.

Add features to spidergram.

(3) Participants work in pairs/3s. 

Refer to pre reading (Introducing the grammar of talk). Handout (05.5) lists some common discourse features of speech.  Participants examine the transcript and the extracts of speech from 04.1 and see if they can find examples of any of these features.

Add features e.g. (i) interruptions, overlaps, turn taking. 

(ii) deictics, repetition, vague language, back channels to spidergram.
	05.1

05.2

05.3

05.2

05.4

05.5


	Activity

Handout

Other

Handout

Handout

Handout


	Video recording showing brief interaction between 2 or 3 people. We used short excerpt from Holby City.

Video observation sheet

Features of speech spidergram

Part 2 of Video observation sheet 

Transcript

Common discourse features



	15 m
	Break
	
	
	

	20m

(1:40)
	Impact of context/formality on language choice

Set mini role-plays – all involve making requests. Groups need to complete at least one request in a formal situation and one in a more informal situation. They can complete others if time allows.

Participants work in 3s. 

Each group has an observer; s/he makes notes on the way context/level of formality impacts on language choices – see observer sheet. 

Elicit some exponents for making a request from the role plays. Point out no direct link between function and form. Variety of structures can perform the function. 

Then ask participants to suggest some exponents for 

1. offering

2. giving advice

3. warning

Perhaps one function per table group.

Point out that some structures have many possible functional uses; for example, the imperative sit down could be an invitation, a request, an order, a threat etc. Also a function isn’t ‘cut and dried’ but highly context dependent. Intonation can be a key factor, too. For example, I shouldn’t do that.. could be a threat, warning etc.

Remind participants that role plays which by their nature are not authentic and can lead to some peculiar imaginings.


	06.1

06.2


	Activity

handout


	Role play cards

Observer sheet



	15m

(1.55)
	Cross cultural issues

Show oht of interview question: ‘why are you applying for this particular type of job in a college?’ – elicit purpose of question and expected type of response. 

Watch extract of job interview showing the question and response. Watch the follow up question and response. Ask participants whether they think he will get the job and elicit what went wrong and why. 

Feedback:  different expectations regarding interviews, lacked schematic knowledge, not aware of purpose of question, responded honestly.

Give an example of another area where cultural differences might lead to misunderstanding and miscommunication – e.g. use of backchannels, responses to compliments, gestures etc.

Share ideas in table groups. Participants consider what cultural differences they have encountered or have knowledge of (own experience, if English not first language) or through teaching ESOL.  

Feedback: Briefly refer to mind map and establish that differences in cultural norms exist for many of the features of speech. 

Trainers may want to consider relevance to ESOL teaching e.g. Can they be taught? Should they be? Is an awareness useful for helping learners understand and/or for helping ESOL teachers understand?


	07.1

07.2
	Oht

activity
	Job interview question

Video of job interview Crosstalk (BBC production)

	30 m

(2:25)


	Implications for ESOL teaching listening and speaking

Set up task. Refer to spidergram/mind map/list (05.3) and explain that some features of speech have been identified and now need to consider how this impacts on the teaching of speaking and listening.

Participants work in small groups. 

There are five task cards with a speaking and listening task (one for each level of the ESOL curriculum). Tasks may focus more on listening, on speaking or both. These are organised on 5 tables. 

Each group is allocated a level and identifies what an ESOL teacher needs to consider/include in order to prepare learners for the task and to teach them the necessary skills and language. They can refer to the ESOL core curriculum. Remind them of the aspects covered in the session e.g. schematic knowledge, cultural norms, choice of function etc.

After 10 minutes the group moves to another level and adds to the points made by the previous group. Try to cover 2 or 3 different levels/tasks.


	08
	activity
	Task card

Flip chart paper

ESOL Core curriculum – 1 for each table.

	5 m

(2:30)
	Summary of session

Links to other modules - discourse module, pronunciation module and social context module.

Follow up reading and pre reading for session 2.

Refer to module guide.

Professional Development Journal – hand out and ask participants to complete after the session.

Session Evaluation
	09


	Oht


	Follow up reading and pre reading for session 2 in the

Module guide

Example PDJ and evaluation in the Module Guide.


	res no.
	style
	title

	01
	handout
	Pre module tasks


A.  Pre-module tasks  

1. Read chapter 6 from Cook, G (1989) Discourse, OUP. 

Make notes of what is meant by schema/schemata and the role of schema in speaking and listening. Consider why this is even more essential for learners than for native speakers/expert users. 

Bring this to session 1.

2. Read extracts (pages 16, 18,19 and 21) from QCA (2004) Introducing the grammar of talk, QCA.  

Be prepared to feed back on key points from the text and consider the implications for ESOL classrooms of the points made about the grammar of talk.

	res no.
	style
	title

	02
	oht
	Objectives of the session


Objectives for Session 1

Participants will have:

· identified key features of spoken English (paralinguistic and linguistic features)

· noted the differences between spoken and written English

· examined the importance of background knowledge and shared experience on an individual’s ability to understand spoken discourse

· explored the importance of context for understanding spoken English and in determining language choices 

	res no.
	style
	title

	03.1
	other
	Tape recording


We used a recording of a telephone conversation of someone making a complaint to a restaurant. 

Use a situation where it is feasible to conduct the activity in speech or in writing e.g. oral instructions/explanation about how to use a piece of equipment (photocopier, digital camera) compared with written instructions to go with the item of equipment.

	res no.
	style
	title

	03.2
	handout
	Task sheet 1


Task:

Below is a letter of complaint.

Compare and contrast this letter with the telephone conversation.

In what ways are the texts similar? How do they differ?

Think about structure and organisation, vocabulary, grammar.


	res no.
	style
	title

	03.3
	oht
	Speech and writing (quote)


‘The most useful way to conceive of the differences is to see them as scales along which individual texts can be plotted. 

For example, casual conversations tend to be highly involved interpersonally (detachment or distancing oneself by one speaker or another is often seem as socially problematic). Public notices, on the other hand, tend to be detached, for example stating regulations or giving warnings. But note we have to say tend; we cannot speak in absolutes, only about what is most typical. ….…These and other possible features of variation enable us to plot the characteristics of different types of discourse as ‘more or less’ typically written or typically spoken’

McCarthy M (2001) Discourse in Carter R and Nunan D (eds) The Cambridge Guide to Teaching English to Speakers of Other Languages, CUP


	res no.
	style
	title

	04.1
	Activity
	Extracts of spoken discourse


Cut up cards

	………..

	6

7

8

9

10

11

12

13

14

15

16

17

18

19

20
	<S01>

<S02>

<S02>

(11secs(
<S01>

(3 secs(
<S02>

<S03>

<S02>

<S03>
	Mm, are you gonna have a starter, what you gonna have?

                                                        (Yeah…I’m trying not to have nachos ( 5 secs(
I’m either gonna have nachos, buffalo wings or potato 

skins

I’m gonna have the deep fried mushrooms, you like mushrooms, don’t you?

I’m gonna have to have nachos, I’m addicted to it…I want, they don’t do cider, and I don’t want a beer, (<S03> Hi(
Don’t do cider, do you?

Sorry

Don’t do cider

No

From Exploring Spoken English 1997 Mc Carthy and Carter, CUP


	………..

	18

19

20

21

22

23

24

25

26

27

28

29

30

31


	<S01>

<S02>

<S01>

<S02>

<S01>

<S02>

<S01>

<S02>

<S01>

<S02>


	Do you have your sides feathered?

 Yeah, yeah

            (So whispy there

Yeah.

Now, this back bit do you tend to have that bit clippered?

Yeah, and I have, I tend to have it like graduated at the back, right at the bottom really short and then kind of graduated up, you know not like a line as such, just (<S01> Right( graded up

                           (So, right yeah.

And I generally style it, but it’s ‘cos it’s got so, I generally have like a maybe side, side-ish parting

                                                               ( Parting going 

over that way

(Yeah,

just to give it a bit more

From Exploring Spoken English 1997 Mc Carthy and Carter, CUP


	<S01>

<S02>

<S03>

<S01>

<S02>

<S01>

<S03>

<S02>

<S01>


	What does it mean, punctuality?

 On time

        (come on time

Come on time. What are we talking about   p…., p…?

punctuality

            (punctuality and to be punctual you have to be here  (3 secs( on time.

          ( On time.

             ( On time.

Very good, well done. 


	………..

	<S01>

<S02>

<S01>

<S02>

<S01>

<S03>

<S04>
	…. negotiations with the man who’s his ally in the war against terror and his adversary in the battle against climate change stage 1admit that the USA won’t (.) can’t sign up to Kyoto (.) the environment secretary, Margaret Beckett … last week 

many people use as a touch stone whether or not America would sign the Kyoto protocol (.) that I think was an impossibility under either President Kerry or President Bush

ah hum You think it’s impossible that the United States could ever meet it’s Kyoto targets

that is the scientific advice that we’re getting

stage 2 find common ground like technology(.) stage 3 use the personal capital Mr Blair’s built up through Iraq (.) to persuade the president to look again at his energy policy (.) something he said he wouldn’t do until 2012 (.) we asked 2 observers of current negotiations …. what Blair could ask and what Bush could offer

Blair must try to get Bush back into the international negotiations .... it is very unlikely that we would get a truly global agreement with developing countries (.)if the Americans do not participate but it … must make sure that they do so in good faith

I think it is better for Mr Blair to ask about policy engagement and policy review than about …


	………..

	<S01>

<S02>

<S01>

<S02>

<S01>

<S02>

<S01>

<S02>

<S01>

<S02>

<S01>

<S01>


	Matt, what are you doing?  (1 sec(
 The computer

 Could you turn the music down the please (1 sec( (music turned down) thanks (1 sec( Matt (1 sec( what do you want to make me a cup of coffee (2 secs(
In a minute (1 sec(
In a minute when Matt? (5 secs( it’s been a minute now

(sigh)

pardon? 

No (1 sec(
Are you going to do your bedroom?

No (2 secs(
Matt you could do your bedroom couldn’t you because you’re halfway through you nearly finished

Later

From The Language of Conversation 2001 Pridham, Routledge


	………..

	<S01>

<S02>

<S03>

<S01>

<S02>

<S01>

<S02>

<S01>

<S02>

<S01>

<S02

<S01>

<S02>

<S01>

<S02>

<S01>


	And they didn’t (.) they left it for ages and ag (.) no they actually took me to casualty and they said just leave it and it’ll clear by itself or something

They had this theory that she could bite it off

Oh that’s horrible

Yeah no because whenever I bit it by mistake it really hurt but then but then um

She didn’t eat

But then my cheek just

You didn’t eat did you?

It became a balloon

(laughs) it’s a lovely concept that

and mum still didn’t think it did

yes

the casualty said oh yes the casualty said 

I did

It would be fine just leave it

I did take you

Eventually, eventually

From The Language of Conversation 2001 Pridham, Routledge


	res no.
	style
	title

	04.2
	handout
	Task sheet 2


Look at the extracts of spoken discourse. 

Can you work out what they are/ where they come from? 

Think about 

· the situation/setting

· the participants

· the genre

· the attitude

What helps you to determine the context, is it vocabulary, structure of the discourse, level of formality, register/style? 

	res no.
	style
	title

	05.1
	activity
	Video 


Use a short extract showing interaction between 2 or more people. TV soap operas, comedy programme and reality TV programmes are a good source of material. We used an extract from Holby City.

	res no.
	style
	title

	05.2
	handout
	Video observation sheet


Task: part 1

You will watch a brief interaction between 2 people (the extract comes from a television series). You can watch the extract 2 or 3 times. See if you can answer the questions below:

	1. Do the two people know each other?



	2. At the beginning of the interaction 

Is the woman happy to see the man?

Is the man happy to see the woman?

How do you know? What can you say about the facial expressions, gesture, physical closeness, body language of the man, the woman at this point?



	3. What do you think happens in the interaction? What about at the end? How do you know?




Task: part 2

Watch the extract again, with sound, how much did you get right?

In what ways to the participants in the interaction use their voice (not what they say but how) to communicate meaning?

	res no.
	style
	title

	05.3
	other
	Spidergram for flip chart




[image: image1]

	res no.
	style
	title

	05.4
	handout
	Transcript of extract


S01
Rick, I’m gonna have to go. I’ll call you.

S02
Hi [ secs] I’ve just flown in [ secs] I’ve been looking for you (.) how’s it going?

S01 
What are you doing here?

S02
OK so you’re angry (.) will you let go of me (.) where are you taking me [ secs]


I haven’t come here to make a scene.

S01
I thought I’d made myself perfectly clear

S02
But there’s still so much to talk about (.) we can’t leave it this way

S01
…..

S02
I’m not going home no matter what you say (.) Eiffel Tower please.

S01
Jess what are you playing at

S02
I’m not a lap dog to be told off and sent home and I’m not gonna stand around and be shouted at like I’m a child (.) I only came here to talk to you (.) If you can’t give me that then I’m off to see Paris.

S01
What are you going to see [ secs] lorries pumping out romantic Parisian diesel [ secs] Jess what?

S02
Fine then don’t come [ secs] why don’t you just get in [ secs] I know it’s a shock and I’m sorry for that but if you just speak to me.

S01
OK OK

(from Holby City)

	res no.
	style
	title

	05.5
	handout
	Discourse features


Below are some common features of spoken language. Examine the transcript and extracts of speech from the previous activity and see if you can find examples of these features.


Turn taking

Grammar



Discourse markers

Other
 

	res no.
	style
	title

	06.1
	activity
	Role play cards


	1.

Role A

You have managed to organise a cheap break for yourself and your two children. However, the return flight doesn’t get in until 11pm and you are worried about relying on public transport. 

Ask your friend if s/he can pick you up from the airport. 


	1.

Role B

You are a friend of A.




	2.

Role A

You have a teaching timetable that involves one evening class a week, on Thursday. You have recently moved house and your travel to work now takes approximately 1½ hours. 

You want to ask the line manager to change your timetable.


	2.

Role B

You are a busy ESOL manager. The courses are now fairly stable. 

A full time teacher has asked to speak to you about her/his timetable. You do not know what the problem is yet. 

(The contract of employment states that teachers can be required to teach two evening classes.)




	3.

Role A

Your friend (also an ESOL teacher) has good IT skills. She has produced a reading exercise on power point.

You decide to ask the friend if you can use her resource.




	3.

Role B

You are an ESOL teacher and enjoy making materials. 




	4.

Role A

You want a cup of coffee but realise you do not have any cash on you. Ask a participant on the course to lend you £2 until day 2.




	4.

Role B

You are a participant on the speaking and listening module.




	5.

Role A
Your colleague has good IT skills. She has produced a reading exercise on power point. You would very much like to know how to produce materials like these.

You decide to ask the colleague if she can show you how to use power point. 


	5.

Role B

You are an ESOL teacher. You are often having to help colleagues with IT/computer queries and are beginning to get fed up with constant interruptions in your lunch break. 




	6.

Role A

You are an ESOL teacher. You have finished teaching but have a lot of books to carry upstairs. Ask one of the learners to help.




	6.

Role B

You are a learner (ESOL). 




	res no.
	style
	title

	06.2
	handout
	Observer sheet


Observer

Watch the role play – one of the pair is asking the other for something. Make notes of the interaction.

Focus on:

- language used for the request, the acceptance or refusal.

- variety of English

- paralinguistic features 

	
	1
	2
	3

	What does A say when making the request?


	
	
	

	How does B accept or refuse?


	
	
	

	Other e.g. paralinguistic features, variety etc.


	
	
	


	res no.
	style
	title

	07.1
	oht
	Interview question


The following question was asked in a job interview:

‘Why are you applying for this particular type of job in a college, a librarian’s job in a college?’

It is a common interview question:

What’s the purpose of the question? 

What kind of response would interviewers expect?

	res no.
	style
	title

	08
	activity
	Task sheet 4


	Task: Planning for listening and speaking

What would you need to consider/include if you were planning to teach the topic/skill area described below:

Class: entry 1

Your learners have difficulty following directions/instructions to particular locations in the college e.g. canteen, library, student services etc so they get lost or need to be taken.

You want to work on developing their ability to follow directions within the college.

(Lr/E1/3b)


	Task: Planning for listening and speaking

What would you need to consider/include if you were planning to teach the topic/ skill area described below:

Class: entry 2

Many of your learners lack the confidence to interact socially with English speakers. Several have said they would like to be able to do so. You decide to focus on this area and, as your learners have school age children, plan to use following context

- waiting, in playground/ outside school gates,  with other parents when collecting children from school

(Sd/E2/1a; Sc/E2/2d, 2c, 3a, 3b)




	Task: Planning for listening and speaking

What would you need to consider/include if you were planning to teach the topic described below:

Class: entry 3

Your learners are on an ESOL/childcare course. The course includes work placement with a nursery or crèche. One of the duties will be to help with interviewing new parents and completing the registration information needed for all children attending the crèche or nursery. 

You want to prepare the learners for this task.

(Lr/E3/2b, 4a; Sc/E3/3b)




	Task: Planning for listening and speaking

What would you need to consider/include if you were planning to teach the topic described below:

Class: level 1

One of your learners has been housed in temporary accommodation by the local authority. The condition of the property is poor – there is damp on the walls, windows do not close properly, the roof leaks and the cooker does not work. The learner has complained to the council but without success.

You decide it may help learners to know how to raise matters/issues to their local MP.

(Sc/L1/2a, 3a; Lr/L1/2b




	Task: Planning for listening and speaking

What would you need to consider/include if you were planning to teach the topic described below:

Class: level 2

Your learners have started a Medical English course and will be taking their IELTS exam at the end of the academic year. 

You have invited a speaker from the BMA’s (British Medical Association) Refugee Doctor Liaison Group to talk to your group about clinical attachments for refugee doctors. The speaker will cover what a clinical attachment involves, the benefits for refugee doctors and how to arrange one.

You want to prepare the learners for this task so that they gain from the experience and develop their listening and speaking skills.

Lr/L2/1a, 2b


	res no.
	style
	title

	09
	oht
	Follow up reading and pre reading for session 2


Follow up reading

1. Read Roskvist, A. (2002) “’and stuff like that’. Informal spoken language: what should we be teaching and how can we do it?” in Language Issues, Vol.14, No.2, NATECLA.

You will be asked to carry out a task after session 3 related to this reading.

Pre reading for session 2

1. Read pg 227-236 Hedge, T (2001) Teaching and Learning in the Language Classroom, OUP. Be prepared to feed back on key points from the text.

2. Familiarise yourself with the Introduction to Access for All (2001) DfES, section 2 which gives guidance when teaching learners with a range of learning difficulties and disabilities.

To: The Manager, 








Dear Sir/Madam





Re: BAD SERVICE AND SUB-STANDARD FOOD





I don’t normally like to complain, but on this occasion I feel I need to.





Some friends and I had a meal at the XXX restaurant last Friday. We got to the restaurant at 8pm and, although we had not reserved, we were found a table.





The restaurant was incredibly busy that night, but even with that taken into account it took more than an hour between us finishing our starters and receiving the main courses. To make things worse, when the main courses arrived, they were lukewarm. There was only one dish that was at the right temperature; everything else had cooled down considerably.





We should have complained at the time, but we were so hungry (it was around 10.30 pm when the mains arrived) that we didn’t want to risk the food being sent back and for it to take a further hour to come out again.





The food was also inadequately spiced and was not what we had expected from a restaurant of The XXX’s reputation. In fact, the reason we had come to The XXX in the first place was because it was listed in the Evening Standard as one of London’s Top 10 Indian Restaurants. Based on our experience that evening, we were very disappointed.





I would appreciate your comments on the above.





Yours faithfully











Physical 





Discourse  features





Features of speech





vocal 





paralinguistic features





Phonological features





Intervene in another’s contribution





Interrupt








Speak at the same time 








Overlap in speaking turns





Ellipsis (when words are omitted because it is assumed that they can be understood from context of shared knowledge e.g. Got an awful cold (ellipsis I’ve))





Tags – isn’t it, does she











Aborted, incomplete sentences





Diectic words (words which point backwards, forwards or outside e.g these, that; Could we just move this to that wall.)





E.g. anyway, right, okay, I see, I mean, what’s more Anyway give Franca a ring and see if she agrees





Back channels (gives supportive feedback e.g. Mm, Uhum, Oh)





Hedges – to soften what’s said, to avoid speaking directly or coming straight to the point Well, I means I have, you know, never actually really liked her





Fixed expressions E.g. as a matter of fact, once and for all, at the end of the day





Vague language (in hedges also) to allow indefinite reference E.g. something like that, and everything, stuff He way really cute and everything








Session 1: Speaking and listening module – Features of speech
- 2 -

