Speaking and Listening   


Session plan and Resources for Speaking and Listening

Session 04: Task-Based learning for Speaking & Listening

Aim

To raise awareness of task based approaches and techniques for developing listening and speaking skills

Learning objectives

By the end of the session, participants will have:

· identified key elements of task-based approaches to teaching speaking and listening skills

· developed classroom resources and materials for task-based learning.

	Time
	Content
	Resources

	
	
	No.
	style
	title

	10m

(0:10)
	Report Back on pre-session task.

Ask participants to work in groups of 3-4, and to report back to each other on the outcomes of their pre-session tasks.

Takes brief feedback.
	
	
	

	5m

(0:15)
	Aims of Session

Tutor Input
	01
	OHT
	Session Aims

	15m

(0:30)
	Discussion Questions.

Give out Activity 02 and ask participants to discuss the questions in groups of 3-4. 

Ask one group member to act as secretary and keep a list of points. Another group member will have to give a short (2-3 minute) presentation of feedback to whole class from this list.


	02
	Activity
	Discussion Questions

	10m

(0.40)
	Mini-presentations 

One member of each group reports results of discussions to whole class. (You should try to keep this quite formal – though not intimidatingly so- for reasons which will become apparent to learners later)

You can keep a master list of points made on a flip chart for reference later.

	
	
	 

	15

(0.55)
	Video 
Show the HWLC video, and ask participants to complete activity 03 as they watch. 

They should also note any of the lecturers’ comments they think are interesting (for positive or negative reasons).

Alternatively, they can be asked to add comments to the flipchart master list built up in the previous activity.

Take brief feedback


	03
	Activity
	Video Task

Video – Hammersmith and West London College ESOL Lecturers.

	20

(1.15)
	Language Analysis

Point out/elicit that the language in the video is unplanned and natural, and, as well as providing meaningful listening skills practice,  is itself useful data for learners to analyse in relation to spoken English. The following is an example:

Tell participants to look at the transcript of some of Rachel’s comments (on OHT 04.1, or activity 04.2) and find four noun phrases made up of more than six words.

(Answer –

1 one of the more important things about speaking
2 what I notice from my own experience of learning languages
3 what the people around me are saying
4 one of the important things about speaking)

Now ask participants to work through the rest of the questions on the Activity 04.2 sheet.

Answers: 

1,2 &4 are grammatical subjects.

‘is’ is the main verb in each case

‘I notice from my own experience of learning languages that….’ (this loses the extra ‘is’)

Meaning difference is one of emphasis – and cleft structures help ‘prepare’ listeners for the new/important information that is to come, by lengthening the front of the sentence, and overtly stating the topic/theme –what the sentence is ‘about’. (In this case ‘what I notice from my own experience of learning languages’). You can make reference to Halliday’s concepts of Given/New and Theme/Rheme here.

 
	04.1

04.2
	OHT

Activity
	Rachel transcript

Language analysis

	TEA/ COFFEE BREAK

	15

(1.30)
	Task-Based learning

Tell participants that everything they have done so far in this session has been a model of Task-Based learning – another ‘communicative’ method.(You may want to get them to list the activities/stages before the break, or give out your own lesson plan).

Give input on Task-based learning, explaining in relation to the pre-break stages. You can use Handout 05 as the basis for this input. If additional aids are needed, page 155 of Willis 1996 provides a good diagrammatic and photocopiable overview.

It is important to point out that ‘authentic’ spoken English is not unproblematic – for example, should transcripts selected for language analysis be of native speakers only, or ‘competent’ users, or learners, or what? 

The social context module deals more fully with this issue.

‘Real Outcome’ is also a problematic concept – you could ask participants what an ‘unreal outcome’ might be. TBL can often seem very similar to ‘traditional’ language teaching, with ‘questions’ or ‘stages’ just being relabelled ‘tasks’.


	05
	Handout
	Task-based  Learning.

	55

(2.25)


	Materials Development.

Tell participants they are now going to make some task-based learning materials.

They should work in pairs/small groups.

(They could arrange themselves by the institution they work for, or level of learners, or interest; it is up to them).

They first need to think of an interesting task with a real outcome that they feel their learners could do – you can give out copies of Willis 1996 Appendix A; Six types of Task p149 –154 as an aid to this. They should bear in mind the criteria they thought of earlier. 

Once they have decided on a task, they should interview and record (on tape or video) members of another group doing the task. (Using members of another group will ensure that the language data they get is unplanned, natural spoken English).

They may wish to refine the task at this stage, and then record again with a different group.

If they have time after making the recordings, they can try to decide what would be worth ‘noticing’ as a language focus from the data. 

By the end of the session, each group should at least have made a recording of another group doing their task. These recordings should be collected in, copied and then sent out to all participants, so they each have a set of the materials.


	
	
	Resources needed:

Copies of Willis (1996) Appendix A ; Six types of Task p149 –154

Tape/Video recorders

A quiet location for filming/recording.

	5

(2.30)
	Evaluation and Feedback

Give participants an opportunity to ask any questions they have about the module’s assessment task Professional Development Journal– hand out and ask participants to complete after the session

Session  and Module Evaluation
	
	
	Example PDJ and evaluation in the Module Guide


	res no.
	style
	title

	01
	OHT
	Session Aims


Session Aim

To raise awareness of task based approaches and techniques for developing listening and speaking skills

Learning objectives

By the end of the session, participants will have:

· identified key elements of task-based approaches to teaching speaking and listening skills

· developed classroom resources and materials for task-based learning.

	res no.
	style
	title

	02
	Activity
	Discussion Questions


Find out how other people in your group would answer these questions…..

1. What do you think are the ingredients of a good speaking lesson?

2. Can you remember a particularly successful speaking lesson you have taught? Why do you think it was successful?

3. Can you remember a particularly unsuccessful speaking lesson you have taught? Why do you think it was unsuccessful?

4. What advice would you give a novice teacher about teaching speaking skills to ESOL learners?

	res no.
	style
	title

	03
	activity
	Video task


Watch the video clip of interviews with lecturers from Hammersmith and West London College: which question(s) do you think each one was answering?
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1 Paul
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4 Parvaneh
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7 Mary
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2 Bronagh
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5 Pete
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8 Peter
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3 Kathy
	
	[image: image8.png]



6 Liz
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9 Rachel
	


	res no.
	style
	title

	04.1
	OHT
	Rachel transcript


Rachel: I think for me one of the more important things about speaking is noticing .. things… you know, I  I don’t necessarily expect that a student will as soon as I’ve maybe  taught something be using it, but what I notice from my own experience of learning languages is that if something’s pointed out to me, or even that I notice it myself I then start noticing it in what the people around me are saying and I will then start experimenting and try and  use it in the foreign language, so you know, one of the important things about speaking is just to..point stuff out to students but not necessarily expect that they’re gonna produce it.
	res no.
	style
	title

	04.2
	Activity
	Language Analysis


Look at the transcript of some of Rachel’s comments and find four noun phrases made up of more than six words.

Rachel: I think for me one of the more important things about speaking is noticing .. things… you know, I  I don’t necessarily expect that a student will as soon as I’ve maybe  taught something be using it, but what I notice from my own experience of learning languages is that if something’s pointed out to me, or even that I notice it myself I then start noticing it in what the people around me are saying and I will then start experimenting and try and  use it in the foreign language, so you know, one of the important things about speaking is just to..point stuff out to students but not necessarily expect that they’re gonna produce it.

Three of these are grammatical subjects – which three? 

What is the main verb in each case?

The structure Rachel uses here is called a Cleft Sentence:

What I notice from my own experience of learning languages is that if something’s pointed out to me, or even that I notice it myself I then start noticing it in what the people around me are saying

How could this be rephrased more conventionally beginning I notice……? 

What is the difference between the two sentences, in form and in meaning?

Try making cleft sentences from these:

1. I like chocolate.

2. John is an idiot.

3. Nobody likes being let down.

4. You shouldn’t get upset about it.

5. You get better by practising.

	res no.
	style
	title

	05
	Handout
	Task-Based Learning


TBL lessons can be structured in many ways – a typical example might be –

· Pre-task - to engage or to provide necessary language/resources/examples

· Task  - learners do task, and then report* back.

· Language focus – learners use materials encountered in task (which provide necessary exposure to authentic spoken/written language) to do awareness-raising / ‘noticing’ and practice language activities.

Learners may typically listen to recordings of other people doing the same (or similar) tasks – but these should not be regarded as models for the learners.

Tasks have should have real outcomes – more that just ‘language use / practice’. Willis (1996) suggests six basic types of task:

· Listing

· Ordering and Sorting

· Comparing

· Problem Solving

· Sharing experiences

· Creative tasks

Declarative and Procedural Knowledge – What I know versus what I can do.

· Unlike PPP, in TBL the main language focus does not provide language required for the task, or even directly related to it. TBL addresses competence and performance as two separate systems – learners are not expected to incorporate new items they are taught directly into their repertoire. This fits well with most current 2nd language acquisition theory.

· Of course, if particular language is needed in order to do a particular task, the teacher needs to make it available to the learners – but this language should not form the main language focus of the lesson. (If it does, learners will perceive the task as merely a vehicle to practise this ‘target’ language – as in PPP).

· Language focus is selected more on the basis of what is interesting or salient in the texts (written or spoken) encountered around the task.

· Therefore teachers and learners both need to develop good noticing skills – in particular, eyes and ears for the features of spoken English.

* This may be a second, completely separate task – the report provides an opportunity for more formal language use. (This may be particularly valuable for ESOL learners who may have difficulties with distinguishing between / using different registers.

Session 4: Speaking and Listening; Task-Based Learning
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