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ESOL 4.1:Social Context of ESOL 

Session 3:  English and Englishes

Session plan and resources
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Session Plan 3:  English and Englishes

Aims


For participants to examine issues concerning the relationship of language and power.
Objectives for session 3

By the end of the session, participants will have:

· considered issues arising from the history of English as an international language 

· discussed varieties of English (including standard English) 

· analysed implications of the above for language learning 

Time
content
resources



no.
Style
title


Pre-reading


2.6
handout
Tasks for session 3 and follow up reading



5

(0.05)
Welcome and objectives for session


3.1
OHT
Objectives for session 3

20

(0.25)
Using learners’ languages in the classroom

Feed back on the task from Session 2 – in small groups first, then one example from each group to whole group.






45

(1.10)
Historical background to English as an International Language
Purpose:  to examine how language and power are interlinked in the growth of English as a global language.

Set participants the circle activity (inner, outer and expanding circles, from Kachru's original model, quoted in most texts on the subject).

See trainers' notes (3.2.2) for how to prepare this activity.

When they finish, ask them to highlight issues of language and colonialism, power, the global economy, the influence of America, and consider the implications for learners.  

Take feedback and show McArthur's Circle of World English, quoted in Jenkins (2003) an extract of which is currently available on http://www.routledge.com/rcenters/linguistics/pdf/we.pdf).

If it has not come out in the discussion, give some input on history of English as an international language.


3.2.1

3.2.2

3.2.3
Activity 

Other

OHT  
English as a global language (1)

Circles and country cards

Trainer’s notes

History of English as a global language

30

(1.40)
What is English? 

Purpose: to demonstrate there is no such thing as “pure” English.

Organise participants to discuss quotes in small groups and do borrowed words activity.  

Feedback on key issues from the discussion if necessary. 


3.3.1

3.3.2

3.3.3

3.3.4
Activity

Other

Activity

Handout 
English as a global language (2) 

Quotes on cards 

Borrowed words Answer sheet


Break






30

(2.10)
Varieties of English

Purpose: to raise awareness of Varieties of English, the issue of ‘correctness’ and how teachers deal with variations from ‘Standard English’. 

Dictate or show sentences on 3.4 (hiding the second column) and ask participants to decide whether these are ‘correct’  or not, and how they might treat them in the classroom.

Ask participants to compare answers in pairs, then elicit or / reveal the varieties.

In small groups, draw from their own experience (childhood, teaching overseas, own families and friends) and come up with some other varieties.

Ask participants to discuss the implications – how should varieties of English be approached in the classroom? Can a teacher ‘correct’ a speaker of these?


3.4
OHT
Varieties of English

25

(2.35)
Standard English and prestige

Purpose: to examine concept of Standard English and relationship to power. 

Give out  3.5.1 and ask participants to mark the statements as true or false.  

Take feedback and sum up discussion so far, bringing in different views of standard English (for example, Trudgill, Honey).

Finish with a poem, for example, "Listen Mr Oxford Don" by John Agard from Mangoes and Bullets: Selected and New Poems 1972-84 (1985) or "Liberated" by Jean Brown from Language and Power (1990) produced by the ILEA.


3.5
Activity 
The Queen's English

10

(2.45)


Close  

Give out follow up reading and tasks to do before session 4.

Sum up/close. 

Evaluation of session 3.


3.6
Activity 
Pre-reading for session 4 and follow up reading for session 3


res no.
style
title

3.1
OHT
Objectives for session 3



By the end of the session, participants will have:

· considered issues arising from the history of English as an international language

· discussed varieties of English (including standard English) 

· analysed implications of the above for language learning 

res no.
style
title

3.2.1
Activity 
English as a global language (1)



It has been suggested that the spread of English around the world can be visualised as three concentric circles, representing different ways in which the language has been acquired, and is currently being used.

Circle 1:  the inner circle, where English is spoken as a first language

Circle 2:  the outer circle, where English is spoken as a second language

Circle 3:  the expanding circle, where English has acquired a commercial or cultural importance, and the importance of English as an international language is recognised.

· Look at the cards and decide which section of the diagram they belong in – 1, 2 or 3.

· Do any of them not fit in any category?

· What issues does this exercise highlight in terms of:

· language and colonialism

· language and power

· the global economy

· the influence of America?

· Consider the implications for learners you teach; how might this affect their attitude to learning English?

res no.
style
title

3.2.2
Other
Trainer’s notes

This activity is based on a concept originally from Kachru (1992)
 now quoted frequently in books on English as an international language.

Make a large board (A2) with three concentric circles, each within the other:

Make small cards with the name of a different country on each.  Participants should place the card in one of the circles, depending on the different ways in which the language has been acquired, and is currently being used:

Circle 1:  the inner circle, where English is spoken as a first or native language

Circle 2:  the outer circle, where English is spoken as a second language

Circle 3:  the expanding circle, where English has acquired a commercial or cultural importance, and English is deemed important as a foreign or international language.

The aim of the activity is to demonstrate that this is a complex issue and it is not easy to be sure of where to place the cards.

Countries to put on cards can include:

Russia, China, Kenya, Singapore, Ireland, South Africa, Japan, Hong Kong, Ghana, Bangladesh, Poland, Australia, Canada, South Africa, Wales, Netherlands, Denmark etc.

During feedback pull out issues from discussion on:

colonialism

power

forbidden languages

influence of America via media/culture etc.

language of elite group

influence of internet and language of computing

Implications for learners' attitudes to learning English:

Possible resistance, due to association with colonialism, speakers may have been forbidden to use / punished for using their own language in school; may see it as part of spread of American influence (could be positive or negative); or associate it with decline of own language(s); could be associated with elite and considered a “snobbish” language; could be seen as an important language for commerce and so motivating to learn etc. 

Relate to discussions in session 2 on language and identity and terminology (for example "native speaker").

res no.
style
title

3.2.3
OHT
History of English as a global language 

Trade and empire:

· America

· Asian sub-continent

· Africa

· Australasia

· Caribbean

· Commonwealth 

Growth of America

· World war 2

· Post-war prosperity and current economic hegemony

· Media

· Technology

Current developments

· Asylum and migration

· European Union

· The future

Rivals for position of world language

res no.
style
title 



3.3.1
Activity 
English as a global language (2)

Part 1

· Read the two quotes on the cards.

· Discuss with other people the ideas expressed in the quotations.

· How would you sum up the different views?  Which one do you agree with most?

Part 2

· Read the text on handout.

· Underline all the words that you think are borrowed from other languages.

· Try to work out the languages of origin for these words.

· Check, using the answer sheet.

Part 3

· Go back to your answers to Part 1.  Would you like to change any of them?

res no.
style
title 



3.3.2a
Other  
Quotes on cards

"A living language is like a man suffering incessantly from small haemorrhages, and what it needs is constant transactions of new blood from other tongues.  The day the gates go up, that day it begins to die."

H.L.Mencken, from The American Language, 1919

res no.
style
title 



3.3.2b
Other  
Quotes on cards

"In the last two decades we have witnessed a situation where our education has no longer been centred on the idea that the English language is an enormously precious legacy to be handed on carefully …."

Prince Charles in the Guardian Weekly, quoted in Alive to Language by Valerie Arndt.

res no.
style
title 



3.3.3
Activity  
Borrowed Words 



Underline the borrowed words:

She stepped out of the bungalow's front door and stood on the verandah, taking a shufti at the scene. Feeling peckish, nosh filled her mind. Naively, she considered trekking to the deli for a burger and latte. Or would it be hipper to traipse down to the patisserie and grab a Danish? Both were doolally ideas that would only create a schemozzle. Intrinsically, she lacked the chutzpah to confront the macho hooligans who hung around the piazza creating havoc and, instead she decided to stay home and blitz a frozen bagel in the microwave, lather it with hummus and taramasalata, and catch a movie on the telly.

res no.
style
title 



3.3.4
Handout   
Borrowed words answer sheet 



She stepped out of the bungalow's front door and stood on the veranda, taking a shufti at the scene. Feeling peckish, nosh filled her mind. Naively, she considered trekking to the deli for a burger and latte. Or would it be hipper to traipse down to the patisserie and grab a Danish? Both were doolally ideas that would only create a shemozzle. Intrinsically, she lacked the chutzpah to confront the macho hooligans who hung around the piazza creating havoc and, instead she decided to stay home and blitz a frozen bagel in the microwave, lather it with hummus and taramasalata, and catch a movie on the telly.

(sources; The Oxford English Reference Dictionary, The Shorter Oxford English Dictionary, the internet)

Definitions and derivations

Bungalow
One storied house
Hindi: bangla: belonging to Bengal



Veranda
Open portico
Bengali



Shufti
Look or glimpse
Arabic



Nosh
Food or drink
Yiddish



Naively
Innocently
French



Trekking


Long arduous journey
South African Dutch

Deli
Abb. of delicatessen shop
German or Dutch 

Burger
Abb. of hamburger
German; of Hamburg



Latte
Milk
Italian



Hipper
More stylish
20th Century, origin unknown



Patisserie
Pastry shop
French



Danish
Pastry
The country; middle English and old French



Doolally
Mad
Indian place name; from Deolali, a place near Bombay for soldiers showing signs of 'mental wear and tear'

Shemozzle
Commotion
Yiddish



Chutzpah
Shameless audacity
Yiddish



Macho
Showily, manly
Spanish / Italian



Hooligans
One of a gang
Name of a 19th century London Irish family



Piazza


Public square or marketplace
Italian

Blitz
An energetic, intensive attack
German; abb of blitzkrieg

Bagel
Hard, ring-shaped bread roll
Yiddish

Hummus
Chick pea dip
Turkish



Taramasalata
Fish roe dip
Greek



Movie

North American English

res no.
style
title 



3.4
OHT 
Varieties of English



1. I lost all my furnitures


Singaporean English



2. He fell and him crossing the bridge. 


Irish English



3. I buy it last week. 
Many Caribbean varieties



4. The man weren’t saying that, were he?
Some British dialects (e.g Yorkshire)



5. Not now – I still eat.


Malaysian English



6. When I first met my husband, she was a student.


East African

7. Never he does his homework.


Jewish/Yiddish English



8. She is having two houses.


Indian English



9. I done forgot what you wanted


African American Variety of English



 res no.
style
title 



3.5
Activity 
The Queen's English



Are the following statements true or false?

Standard English is the correct version of English.

Standard English originated in the East Midlands.

If you speak with a Geordie accent you don't speak standard English.

There are several different versions of standard English.

Standard English is mainly identified through grammar and vocabulary.

The majority of the British population speak standard English.

Standard English is the language of the powerful.

If you want to get on in life, you need to speak standard English.

Standard English is very formal in style.

res no.
style
title 



3.6
Activity 
Pre-reading for session 4 and follow up reading for session 3



Pre-reading and task for session 4:

Read Skills for Life, Sections I. Introduction and II. Our Priority Groups

List the priority groups and say if learners you teach belong to any of them.

Possible follow up reading for session 3:

1.  On English as a global language: McKay, Sandra Lee (2002) Teaching English as an International Language, Oxford: OUP, Chapters one and two.

2. On language change: Arndt, Valerie et  al (2000) Alive to Language. Cambridge: CUP, Chapter 5.

3.  On varieties of English and relationship to power: Holmes, Janet (1992) An introduction to sociolinguistics, Harlow: Longman,  pages 21 to 32 Choosing your variety or code and pages 133 - 164 regional and social dialects.

4.  On standard English: Milroy, Lee and Bloodworth quoted in Jenkins, Jennifer (2003) World Englishes, London:Routledge, pages 177-185.

� (Kachru, B.  (1992). World Englishes: Approaches, issues, and resources. Language Testing, 25, 1-14. Cambridge: Cambridge University Press
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