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ESOL 4.1 Social Context of ESOL 

Session 1: Who are the learners?

Session plan and resources
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Session 1: Who are the learners?

Aims


For participants to develop understanding of the influence of the learner on ESOL teaching and learning.

Learning Objectives

By the end of this session, participants will have:

· considered the wide range of ESOL learners and how this affects ESOL teaching and learning

· identified how personal factors such as educational background or level of literacy affect the learning of English.

Time
content
resources



no.
style
title


Pre-reading
1.1
handout
Pre-reading



15m

(0.15)
Welcome, Introduction

Introduce participants to module, programme, housekeeping. Give out module guide and show them programme outline – say will come back to module guide later.

Warm up

Purpose: to allow participants to get to know each other and consider 

expectations for module.

Do in pairs/small groups.  Take feedback and clarify how expectations will be met. 

Show objectives for session 1.   


Not provided here

1.2.1

1.2.2
Handout

Activity

OHT
Module Guide

Expectations and warm up

Objectives

40m

(0.55)
Background to ESOL learners

Purpose: to establish awareness of wide range of learners.

Show video (see 1.3.1) and ask participants to complete class profile.

Take brief feedback to give picture of the ESOL class. Highlight aspects of learners with different needs –, ask participants to relate to own learners.

Organise small groups to discuss the question ‘what issues does this range of learners have for ESOL teachers?’ (remind participants about pre-reading on language acquisition).

Take whole group feedback onto flip chart and organise feedback under categories:

(a) planning 

(b) materials and resources 

(c) class management/organisation 

(d) support issues for learners and tutors.

Tell them you will be examining a,b,and c further in this session and d in session 4.


1.3.1

1.3.2


Video

handout
We came to England

Class profile form (gaps for learners from video)



15

(1.10)
Implications for planning

Purpose: to demonstrate how syllabus/scheme of work will differ, depending on learners’ wishes, needs and aspirations.

Organise small groups to discuss what teachers need to consider when designing a syllabus or scheme of work for the students in the class profile. 

Ask each group to take one student from class profile (suggest Elsa, Aso, Hawa, Amina and Houda to get a spread of backgrounds and needs) and look at implications for syllabus/scheme of work under headings of topics, information about the system, literacy, study skills, homework, approach to grammar, other. 

Feed back (see 1.4.2).


1.4.1

1.4.2
activity

other
Background to ESOL learners: implications for planning

Trainers’ notes


Break 






50 mins

(2.00)


Implications for activities and materials

Purpose: to demonstrate how materials need to take account of educational and cultural backgrounds.
Ask participants to imagine they are studying Spanish and need to complete the exercise on 1.5.1.  If they cannot attempt the Spanish, give them the English version.

Discuss why it was a problem to complete and the implications for ESOL teaching.

Copy 1.5.3 onto A3.  Put the exercises onto separate cards and give each group a different exercise.  Ask participants to work in groups, consider what difficulties some students might have with the exercise on their card and complete the grid.

Put up the filled grid on the wall, ask all to circulate and look at results.

Sum up and relate to exercises current in ESOL practice.


1.5.1

1.5.2

1.5.3

1.5.4
Activity

Activity 

Activity

Activity  
Cultural Backgrounds (Spanish)

Cultural Backgrounds (Englsh)

Implications for activities and materials

Typical textbook exercises



35m

(2.35)
Implication for classroom management – strategies for differentiation

Purpose: to demonstrate one way of differentiating in an ESOL lesson.

Show video and ask participants to consider questions on sheet.

Ask participants to complete question sheet individually or in pairs. 

Highlight teacher’s strategy for swapping learners from different tables (see video notes 1.6.1).

Take feedback – importance of choice for learners; addressing needs of those with limited work experience; learners negotiate own group.

Show Brendan explaining strategy (end of video).


1.6.1

1.6.2


Video 

Activity 
Differentiation 

Organising groups

10

(2.45)
Summary of session

Follow – up reading and reading for next session.

Remind participants to fill in their Professional Development Journal (PDJ) and Evaluation form 


1.7
Activity 
Follow – up reading and pre-reading for session 2



res no.
style
title

1.1
Activity
Pre-reading

Pre-module tasks:  

1.  Read extract from Mitchell, Rosamond and Myles, Florence (1998) Second language learning theories, London: Arnold Chapter 1, Views of the language learner and consider the group that you are teaching; what factors may affect their acquisition of English?  Can you add any factors that are not listed in the reading?

Make notes and be prepared to hand these in.  Your work can be assessed against the Level 4 Subject Specifications personal language use (Reading) and if you are building up a portfolio of work to demonstrate that you meet these specifications, you can use this task as evidence.

res no.
style
title

1.2.1
Activity
Expectations and warm up

1. Talk to someone in the group (preferably someone you don’t know) and find out what they hope to get from attending this module.

2. Now discuss some if the following:

· where you work

· the type of class you teach

· who the students are

· any other relevant information about the ESOL programme or teaching you are involved in

3. Be prepared for someone to feed back on the group's expectations.

res no.
style
title

1.2.2
OHT
Objectives for Session 1

 

By the end of this session, participants will have:

· considered the wide range of ESOL learners and how this affects ESOL teaching and learning

· identified how personal factors such as educational background or level of literacy  affect the learning of English

res no.
style
title

1.3.1
Video
We came to England

You can use any video that will be useful for this purpose.  

We used I came to England - a video specially made for this module.  Copies are available free in video or DVD format from ESOL Division, LLU+, London South Bank University, lluplus@lsbu.ac.uk
The learners on this video are listed on the first four lines of the class profile form. If you use different videos, you will need to change them.  The other case studies on the class profile are all based on real learners but are not on the video.  

The learners on the class profile are in the first two sets of interviews on the video.

You can use any videos that give a range of students in terms of educational background, occupational background and level of spoken and written English.  

res no.
style
title

1.3.2
Activity
Class profile form

ESOL CLASS PROFILE


Name, age  M/F
Country of Origin; languages
Time in UK
Educational Experience
Work Experience
Goals
Comments

Hawa (F)




Didn’t complete school education – interrupted because of war




Fadila (F)




Completed teacher training




Marco (M)









Escandar (M)









Houda (F)

35
Egypt

Arabic
1 year
Pharmacy degree. Some Eng. at school
Worked as a pharmacist before marrying
Needs Eng. for daily life and to help children
Came with husband who is employed by Egyptian bank. Has 2 children in primary school.

Aso

(M)

44
Kurdistan/N Iraq

Kurdish

Arabic
10 years
Maths degree
Secondary school – maths teacher
To get a job as a maths teacher
Full refugee status. Has family and children in UK. Many Kurdish friends. Worked as an interpreter for Kurdish community organisation. Wants to teach again.

Veena   (F)

51
India

Gujerati

Hindi
31 years
Completed secondary school
Clothing company with husband - closed down last year.
To retrain - for reception or IT work.
Settled in UK. Network of friends and family. 2 children: one in HE, one working as a solicitor. Worked long hours when ran business would like opportunity to do something else. Fluent speaker – accuracy an issue.

Mohamed (M)

24
Iran

Farsi

Pushto
2 years
Started univ, maths. Arrested during first year and imprisoned.
none
Interested in learning about computers.

English to work and live in UK.
Soon after arrival in UK he tried to commit suicide and was sectioned. He spent a year in hospital and is now being supported by his social worker in council accommodation. He was tortured in prison and has difficulty concentrating for long. Has difficulty sleeping and suffers from headaches and bouts of depression.

Jose (M)

19
Spain

Spanish
3 months
Completed high school – studied English at school
Working in Starbucks – shift work
Interested in art and photography would like to apply to do an access course
Joined sister who has been in UK for a year. Wants to learn English and to work. Couldn’t find job in Spain. Plans to return to Spain but not sure when. Has several Spanish friends. Level of reading and writing is at E3 but he finds it difficult to communicate in English. 

Elsa (F)

34
Ethiopia

Amharic
4 years
Very little schooling – not literate in L1
None
Wants to work in caring setting – applied for health & social care, refused  because of literacy level 
Has moved accommodation 3 times since arriving in UK. Now living in hostel, unhappy because has disputes with other residents. Has been granted exceptional leave to remain. Close family members killed in the war. Attended an ESOL class provided by the Ethiopian Community and made a few friends. 

Amina

19
Pakistan

Panjabi

Urdu
2 years
No schooling. Left after first day as she was harassed by teacher because unable to see board.
None
Would like to catch up on the missed years. Wants to learn Braille and get a job
Family sent Amina to UK to join uncle. Thought she would be looked after better than at home because she is partially sighted.  Has some sight and can see print if blown up to 16-20 point.

res no.
style
title

1.4.1
activity
Background to ESOL Learners: implications for planning



What might you need to consider when planning a syllabus or scheme of work for your particular learner?

Consider the following:

Topics

Information about the system

Literacy

Study skills

Homework

Approach to grammar

Other

res no.
style
title

1.4.2
Other
Notes for teacher trainers

You may expect some of the following feedback (plus additional points that participants may suggest)

Aso:  will need information about the English school system and educational approach in this country (possible work experience as a volunteer?), how to get work, about qualification requirements for teachers including QTS and GCSE English and maths.  May need practice in applying for further study and jobs, including how to fill in supporting statement.  Will already have good literacy and study skills.  Approach to grammar likely to be quite academic and likely to be used to EFL-type exercises.  May require conversational English, including idiom, for chatting to parents as well as academic English for re-training.  May want to study towards the Life in the UK test.

Houda:  likely to want information about English school system, also everyday access skills such as how to register with a doctor, dentist, prescriptions, etc.  May want cultural information around living in UK with children – for instance birthday parties, “coming for tea” etc.  If stays longer, may want to know about possibilities of working or further studies here and getting her qualifications recognised.  ESOL needs likely to be mainly social at this stage, conversational English, but may wish to read the paper etc.  Approach to grammar as Aso.  May not have much time or inclination for homework.

Elsa:  Will need literacy and study skills.  Likely to know her way around the system quite well as she’s been here for 4 years, but may need help with letters and official documents.  May need careers advice, to ensure that Care is what she really wants to do and not just the easiest option.  Need to be careful of topics, for instance family.  Unlikely to be familiar with typical language learning exercises, for instance substitutions, or with grammatical terminology.  May want ESOL with citizenship in order to be eligible to apply.

Hawa:  Will need to understand study requirements for moving onto mainstream courses, specialised English for childcare, and literacy development for further study.  Will require information on local courses likely to lead to classroom assistant, or related career options and application procedure and criteria.  Likely to be new to formal grammar learning and may need to develop study skills further.  Though she is already pretty fluent, she may want to continue to develop her conversational and colloquial English suitable for mixing with local parents.  May want ESOL with citizenship in order to be eligible to apply.

Amina:  will need specialised, large print resources and may find tactile materials and computers particularly useful.  She has never had formal schooling, so may wish to study numeracy and ICT as well as basic literacy and study skills.  Will need to find where she can study braille.  She may wish to learn to read and write Urdu as well as English.  Amina will require specialised educational and careers advice and guidance from someone with a good understanding of opportunities for learners with visual impairment.

res no.
style
title

1.5.1
Activity
Cultural backgrounds (Spanish)



Activity: 

Imagine you have emigrated to Argentina and are studying Spanish. 

You have recently learned the Spanish for ‘was’ and ‘wasn’t’. Do the exercise below. Choose positive or negative. Cross out the incorrect one.

1) Ernesto Guevara fue/no fue un revolucionario.

2) Eva Peron fue/no fue una famosa disenadora de ropa.

3) La calle de Santa Fe es/no es una zona popular para hacer compras en Mar del Plata.

4) La Cumparsita es/no es un tango hecho famoso por Gardel.

5) ‘Oid mortales el himno sagrado..’ es/no es la segunda estrofa del himno nacional Argentino.

6) Las Cataratas de Iguazu estan/no estan en el sur de Argentina.

7) Mate se toma/no se toma principalmente por las mananas.

8) Domingo Faustino Sarmiento fue/no fue el primer presidente Argentino.

9) Patoruzu es/no es un personaje dibujado.

10) Normalmente los chinchulines se comen/no se comen con asado.
res no.
style
title

1.5.2
Activity
Cultural backgrounds (English)



If this is impossible, try the exercise in English.

If you still have difficulty, what are the reasons for the problem?

1) Ernesto Guevara was/wasn’t a revolutionary.

2) Eva Peron was/wasn’t a famous dress designer.

3) La calle de Santa Fe is/isn’t a popular shopping area in Mar del Plata.

4) La Cumparsita is/isn’t a tango made famous by Gardel.

5) ‘Oid mortales el himno sagrado..’ is/isn’t the second line of the Argentinean national anthem.

6) Las Cataratas de Iguazu are/aren’t in the south of Argentina.

7) Mate is/isn’t drunk in the morning.

8) Domingo Faustino Sarmiento was/wasn’t  Argentina’s first president.

9) Patoruzu is/isn’t a cartoon character.

10) Chinchulines are/aren’t usually eaten with asado.
res no.
style
title

1.5.3

Implications for activities and materials

Look at the exercise your group has been given and consider the questions on the grid below. Complete the grid and then put it up on the wall.

If a student does not have a problem with the language but finds this exercise difficult, what do think the reasons could be?

(could be more than one)
□  Because their literacy level is low

□  Because they are not familiar with the exercise type

□  Because the cultural content is unfamiliar



Could the exercise be adapted, if students find it difficult as it stands?




What alternative way could you practice the same language point?




How would you deal with a mixed ability group where some students find this type of exercise fun and others cannot understand it?


res no.
style
title

1.5.4
Activity 
Typical textbook exercises



To designer - please put in four text boxes:
Exercise 1

Match the two parts of the dialogue:

Hello, Lars.  How are you?  Did you have a good flight?

What are your plans for tomorrow?

And what about in the evening?

That's good, there's going to be a small cocktail party here at 6 o'clock.  I hope you can come.

I'd love to.

I have nothing planned.

It was very good, thank you.

I have business meetings all day.

Exercise 2

Fill the gaps with a verb in the simple past or the past continuous:

Example

I ……..(walk) along the street when I …….(hear) a loud noise.

I was walking along the street when I heard a loud noise.

Susanna ……..(eat) lunch when she …..(hear) the bell ring.

He ……..(knock) on the door as I ……..(cook) dinner.

John ……..(watch) television when the phone …….(ring).

Exercise 3

Put the lines from the dialogue in the right order:

Can I have black grapes?

Yes?

That's all, thanks.

Red apples?

Thank you.

OK, anything else?

Green grapes?

That's £2.70.

A pound of apples, please.

Yes please, and a pound of grapes.

When you finish, listen to the tape to check.

Exercise 4

Here are the answers to some questions.  Write the questions.  Use the words in brackets:

Example

(you/born) 


..in 1977  
When were you born?

(Mary/married)

..in 1999

(you/school)


..in America

(your parents/born)

..in France

(you/your last holiday)

..Egypt

res no.
style
title

1.6.1
Video 
Differentiation 

The video is taken from Planning Learning and Recording Progress and Achievement: a Guide for Practitioners.

This guide is available free from DfES publications: dfes@prolog.uk.com fax 0845 6033 360.  You may order up to five copies per organisation.  Please quote PLRA V1.

In this video, the teacher, Brendan asks learners to sort themselves out into three tables, one for learners with a lot of work experience, one with very little, and one in-between.  This strategy is a way of dividing them up, other than by language level.  In fact, some of the most fluent and vocal speakers have little work experience, while one of the weaker students in terms of language has a great deal of work experience.  This allows the weaker students to display other strengths.  After they have negotiated the groups, he swaps some students around – putting a student with a lot of work experience but not too much English with the students with least work experience and vice versa.  

In the same extract, but more difficult to discern on the video, Brendan offers a choice of activities.  Learners can either practise an interview (as described above) or prepare a poster for the Job Centre focusing on dos and don'ts for people taking part in interviews.  After the class, Brendan talks to camera and explains he has done this to cater for the different learning preferences of the learners.

The extract starts at 10.16.40.  We suggest that you show it till at least 10.20, but you may wish to show a little more.  

res no.
style
title

1.6.3
Video 
Organising groups 

Organising groups:

We will watch part of an ESOL lesson. While you watch this clip, consider the questions below and make notes:

What is the basis of the grouping for the activity?



How does the teacher organise the groups? Why do you think he takes this approach? How does he intervene?



What choice of activity does he give? Why do you think he offers a choice?



What task are most of the class doing?



res no.
style
title

1.7
Activity 
Follow – up reading and pre-reading for session 2



Possible follow-up reading for session 1

1.  On personal factors affecting language acquisition: Lightbown, Patsy M and Spada, Nina (revised ed1999) How Languages are Learned, Oxford: OUP 

Chapter 3 Factors affecting second language learning

2.  On the background to ESOL Learners: Breaking the Language Barriers (2001) DfES (can be downloaded from the web <www.dfes.gov.uk/readwriteplus>  available from DfES Publications 0845 602 260  Part 1, Section 2 The range of potential ESOL Learners
3.  On the background to refugees: National ESOL Training and Development Project (2003) Refugee Pack, London: DfES, available from DfES Publications 0845 602 260,  Section : Learners and The world in one country an interactive guide - currently on the Guardian website www.guardian.co.uk and originally published in G2.

Task for session 2

Read article by Saxena (Saxena, M (1994) Literacies Among the Punjabis in Southall in Mary Hamilton et al (Eds) Worlds of LIteracy, Cleveden: Multilingual Matters) and research the literacy practices of one of your students.  If this is not possible, choose a colleague or friend.  Be prepared to feed back to other course participants.

Make notes on the Saxena article and be prepared to hand these in.  Your work can be assessed against the Level 4 Subject Specifications personal language use (Reading) and if you are building up a portfolio of work to demonstrate that you meet these specifications, you can use this task as evidence.
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