ESOL Level 4

The Social Context of ESOL

INTRODUCTION

The Learning and Skills Council (LSC) Skills for Life Quality Initiative has produced a series of training modules for supporting the professional development of Skills for Life staff. 

The main purpose of the Professional Development Programme is to provide training for those who teach or support adults who are improving their literacy, language or numeracy skills in a range of contexts. The training supports the implementation of the Skills for Life strategy, complements existing training and addresses subject areas identified as priorities in the field and through inspection. Increasing the skills of existing teachers is a high priority both in raising standards and in boosting learner achievement. This programme contributes to the development of an increasingly professional and effective workforce.

Skills for Life covers all post 16 learners who are participating in numeracy, literacy and ESOL programmes including those for learners with learning difficulties and/or disabilities, from Pre entry level up to and including level 2. This also covers the key skills of communication and application of number at levels 1 and 2, whether delivered as stand alone provision, as part of a vocational programme or as a discrete course, or delivered full time, part time or through self study or ICT. 

Since 2001, all teachers new to Further Education colleges must work towards an approved Initial Teacher Training qualification. Success for All proposes that by 2010, only new entrants to teaching in further education colleges would not be qualified and they would be expected to achieve appropriate qualifications within agreed timescales. It is expected that over time, in the interests of parity and equal opportunity, existing adult literacy, language and numeracy teachers will take up opportunities to obtain the new specialist qualifications as part of their continuing professional development. 

This module of learning is one step in the continuing professional development of staff working towards the generic or/and specialist qualifications.

The modular framework for Level 4 Certificate for ESOL Subject Specialists

This modular framework covers the whole of the subjet specifications for adult ESOL at level 4, as well as a module on teaching practice.  The rationale for developing such a framework, and the modules within it, is to provide a flexible route for teachers of ESOL from all post-16 contexts to the full level 4 ESOL subject specification qualification.  Within this framework, it will be possible for an awarding body/institution to:

· identify modules which are 'core' to the programme leading to full qualification

· select modules for inclusion in a range of training programmes

· develop programmes and courses based on blended delivery models.

The modules can be used in the following teacher training contexts.

They can be used as a stand-alone course leading to the Level 4 Certificate for ESOL Subject Specialists.

They can be used as a fast-track programme for already qualified teachers with appropriate English and linguistics skills.

Individual modules can be assessed and accredited within a modular programme.

Modules in the framework:

1. Social context of ESOL

2. Basic literacy in ESOL

3. Grammar for ESOL teachers

4. English pronunciation

5. Lexis for ESOL teachers

6. Discourse for ESOL teachers

7. Language acquisition and learning

8. Speaking and listening for ESOL teachers

9. Reading and writing for ESOL teachers

10. English language use

11. Current issues in teaching ESOL in post-16 education and training (double module)

It should be emphasised that participants can only be accredited if the modules are delivered as part of an approved awarding institution programme.

Content and use of resource pack

This module is one of a total of 11 which form part of the framework leading to the Certificate for ESOL Subject Specialists.  It covers the "The factors influencing the use of English" section of the FENTO 'Subject Specifications for Teachers of ESOL, level 4' covering personal and social, cultural and historical factors affecting language learning.

The resource pack contains the session plans for this module.  These have been written to give trainers additional explanation or information to support delivery.  The pack also includes tips and advice on delivery.  The plans and related materials and notes are intended as a scaffold, rather than a script, to provide trainers with an indication fo the range and depth of information that should be conveyed.  Trainers are encouraged to use their own as well as their participants' experiences to support learning points.  Trainers are also expected to use their professional knowledge and judgement as to the depth required in certain topics.

There is an emphasis on interactive learning throughout the modules.  The course includes a wide range of practical activities involving works as individuals, in pairs and small groups, as well as self-assessment of teaching skills and knowledge against FENTO standards and observation criteria.  A sample evaluation form and professional development journal (PDJ) sheet are included at the end of this module guide for trainers to use as required.

Module aims

This module aims to enable participants to develop awareness of the personal, social, historical and cultural factors which impact on the use of English by bilingual adults.
Target group

This module is likely to be of particular interest to:

· ESOL teachers opting for a flexible route to subject specialist qualifications

· qualified teachers of EFL or modern languages who are relatively new to ESOL.

Entry criteria

The level 4 modules are for literacy, numeracy and ESOL teachers, who are working towards level 4 subject specifications.  In addition, they will already have a full teaching qualification (PGCE, Certificate of Education) or will be working towards one.  Each individual awarding body or higher education institution delivering the modules will have its own specific entry criteria.  However, it is strongly recommended that all participants have a minimum of a level 3 in their personal English language and communication skills.

Overview of module content

· Wide range of ESOL learners

· Using learners’ literacies and languages

· English as a global language

· Varieties of English

· Access to education, employment and society

Learning outcomes

On successful completion of this module, participants will be able to:

· recognise and describe the wide range of ESOL learners

· list personal factors affecting language learning 
· relate understanding of the social, cultural and historical factors affecting language learning to their ESOL teaching

· describe ways of supporting ESOL learners to gain access to education, employment and fuller participation in society
MODULE STRUCTURE

Each Module consists of 10 hours face-to-face training.  It is anticipated that delivery might be through four 2.5 hour training sessions.  However, it may vary in order to meet the needs of the participants and providers. It is anticipated that approximately 40 hours of independent study will be required by participants.  This will involve pre-reading and associated tasks in addition to post-course assignments.

Programme of teaching and learning

Session 1

Who are the learners?

· Personal factors affecting acquisition and development of language 

· Wide range of learners' cultural, linguistic and educational backgrounds

· Impact on classroom practice

Session 2

Languages, context and identity

· Theoretical background to literacy

· Language and identity 

· Importance of language maintenance

· Personal use(s) of language and literacy

· Multilingualism and the role of the first language in the acquisition of additional languages

· Using learners' other languages in the teaching and learning of English

Session 3

English and Englishes
· Historical background to English as international language

· English - language shift and change

· Varieties of English, and their relationship to race and class

· Standard variety of English

· Implications for language teaching and learning

Session 4

Access to 'the system' in England
· Skills for Life

· Role of translation and interpreting

· Progression opportunities and implications for planning and teaching ESOL 

· Supporting and guiding learners 

· Module evaluation

Self-directed learning

Participants will be asked to keep a PDJ throughout their period of study.  

A range of specific tasks is also to be completed outside the sessions.

A.  Pre-module tasks:  

Read excerpt from Mitchell and Myles (Mitchell, Rosamond and Myles, Florence (1998) Second language learning theories, London: Arnold Chapter 1, Views of the language learner) and consider the group that you are teaching; what factors may affect their acquisition of English?  Can you add any factors that are not listed in the reading?

Make notes and be prepared to hand these in.  Your work can be assessed against the Level 4 Subject Specifications personal language use (Reading).  If you are building up a portfolio of work to demonstrate that you meet these specifications, you can use these tasks as evidence.

B.  Possible follow-up reading for session 1

1.  On personal factors affecting language acquisition: Lightbown, Patsy M and Spada, Nina (revised ed1999) How Languages are Learned, Oxford: OUP 

Chapter 3 Factors affecting second language learning

2.  On the background to ESOL Learners: Breaking the Language Barriers (2001) DfES (can be downloaded from the web <www.dfes.gov.uk/readwriteplus>  available from DfES Publications 0845 602 260  Part 1, Section 2 The range of potential ESOL Learners
3.  On the background to refugees: National ESOL Training and Development Project (2003) Refugee Pack, London: DfES, available from DfES Publications 0845 602 260,  Section : Learners 

and The world in one country an interactive guide - currently on the Guardian website www.guardian.co.uk and originally published in G2 on 23.01.06.  

C. Pre-task for session 2

Read Saxena, M (1994) Literacies Among the Punjabis in Southall in Mary Hamilton et al (Eds) Worlds of LIteracy, Cleveden: Multilingual Matters and research the literacy practices of one of your students.  If this is not possible, choose a colleague or friend.  Be prepared to feed back to other course participants.

Make notes on the Saxena article and be prepared to hand these in.  Your work can be assessed against the Level 4 Subject Specifications personal language use (Reading) and if you are building up a portfolio of work to demonstrate that you meet these specifications, you can use this task as evidence.

D. Possible follow-up reading for session 2

Follow up reading from session 2 

1. On multiple literacies: Barton, David (1994)  An introduction to the Ecology of Written Language, Oxford: Blackwell , Chapter 3 The social basis of literacy

2. On language maintenance: Holmes (see reading list) Chapter 3, Language Maintenance and Shift.  

On language and identity: Harris, R and Savitzky, MM (1988) My Personal Language Histories London: New Beacon, pages 41 – 65 Around the World and Hoffman, Eva (1989) Lost in Translation London:Heineman (re-published by Vintage 1998)

3. On using learners other languages in teaching and learning: Collingham, Monica (1988) Making Use of Students’ Linguistic Resources in Nicholls and Hoadley-Maidment (Eds) Current Issues in Teaching ESL to Adults, London:Edward Arnold (out of print).

E.  Pre-tasks for sessions 3 

1. Reading: Janet Holmes, An Introduction to Sociolinguistics, Chapter 13: Attitudes and Applications 

2.  Choose one of the ways of using learners’ languages we have discussed in this session.  Try it out with your learners and evaluate it.  Be prepared to report back in session 3.

F.  Possible follow up reading for session 3

1.  On English as a global language: McKay, Sandra Lee (2002) Teaching English as an International Language, Oxford: OUP, Chapters one and two.

2. On language change: Arndt, Valerie et  al (2000) Alive to Language. Cambridge: CUP, Chapter 5.

3.  On varieties of English and relationship to power: Holmes, Janet (1992) An introduction to sociolinguistics, Harlow: Longman,  pages 21 to 32 Choosing your variety or code and pages 133 - 164 regional and social dialects.

4.  On standard English: Milroy, Lee and Bloodworth quoted in Jenkins, Jennifer (2003) World Englishes, London:Routledge, pages 177-185.

E. pre-task for session 4

Reading: Skills for Life, Sections I. Introduction and II. Our Priority Groups

List the priority groups and say if learners you teach belong to any of them

F. Possible follow-up reading for session 4

1.  On Information, advice and guidance: Language Issues, vol. 12, no. 2 Autumn/winter 2000 has advice and guidance as a special theme
2.  On access to employment: Bloch, Alice (2002) Refugees' Opportunities and Barriers in Employment and Training London:DWP (can be downloaded from http://www.dwp.gov.uk/asd/asd5/rrep179.asp)

Sections 1.4 Factors affecting labour market participation, Section 4 English Language and English Language Learning, and Section 7 Conclusions.

Assessment

Assessment task

Part A

Choose a language community local to you and to which some of your students

belong.  Assess (anecdotally) the degree of language maintenance.  

Part B

Take a student from this community and consider personal and social factors affecting his or her language learning.

Part C

List possible progression opportunities for this learner.

(see specific assessment guidance for more information.)

Assessment criteria

1    Assessment of Content

The assignment demonstrates:

1. ability to provide a description of a language community which is relevant to the topic of the assignment

2. understanding of factors affecting language maintenance

3. understanding of the social, cultural and historical factors affecting language learning

4. awareness of the personal factors affecting language learning

5. understanding of the role of English in enabling learners to gain access to education, employment and full participation in society

6. awareness of progression routes for learners within a specific geographical area

7. ability to draw on knowledge of a learner’s needs and local opportunities to suggest realistic progression routes

8. ability to make connections between theory and practice

9. accurate use of relevant terminology.

2   Assessment of Presentation

a)   Assessment of presentation of a written assignment

The assignment demonstrates the ability to:

1. Select appropriate reading to inform the assignment 

2. Read and understand appropriate texts and apply the content of them to the topic of the assignment 

3. Write in an appropriate style for the audience and the topic of the assignment 

4. Present information and arguments clearly

5. Write coherently and with grammatical accuracy 

6. Use spelling and punctuation accurately

7. Adhere to the word count and select the right amount of information to meet the requirements of the assignment 

8. Refer to sources and provide a bibliography, following academic conventions.

b)  Assessment of presentation of an oral assignment

The assignment demonstrates the ability to:

1. Select appropriate reading to inform the presentation

2. Read and understand appropriate texts and apply the content of them to the topic of the presentation

3. Use note-taking techniques 

4. Speak clearly and articulately, using delivery techniques appropriate to the size and nature of the group

5. Speak in a style appropriate for the task 

6. Convey information and arguments effectively

7. Adhere to the time limit and select the right amount of information to meet the requirements of the assignment *

8. Use aids such as slides, Powerpoint  or example material effectively 

9. Invite questions, listen carefully and respond appropriately 

10. Refer to sources and provide a bibliography, following academic conventions.

Assignments must meet the criteria on content and on presentation.

The criteria on presentation can be used as evidence of meeting some of the Subject Specifications section 6 (English Language Use – core).

Specific assessment guidance

1 Preparing the assignment

· Read appropriate texts (see reading list in the unit guide) to widen your knowledge of issues around the social context of ESOL, particularly on language maintenance.
· Select an ESOL learner for the study.  Before doing this, read the assignment brief carefully and make sure you select a learner who is suitable in terms of personal factors and in terms of the community they come from.  For example, you will need to have access to information about their community, preferably from other sources besides the learner.  Your learner will have to be able and willing to talk in some detail about personal matters, with or without an interpreter.  You will also need to select a learner whose aims make it possible for you to suggest suitable progression routes.
· Find out as much as you can about the learner’s community (through personal involvement, talking to community members, reading, etc.)  
Consider:

· movement into the community (that is, how recently have most of its members come to the UK?)

· media (for example, are there radio and newspapers in this language?)

· education (Saturday schools, General Certificates of Secondary Education (GCSEs), etc.)

· businesses and professionals (for example, doctors from the community working with members of that community, restaurants, travel agents. etc.)

· the status of the language (“modern ”or “community ”?)

· any other factors that may affect language maintenance.

Think about how the above factors may affect language maintenance.

· Talk to the learner you have chosen about his or her aims (e.g. regarding education, employment, etc.) and about any personal factors affecting learning of English as well as other learning and employment issues.  Talk about how the linguistic environment they live in affects their opportunities and their need to learn English.  This talk may be in English, or in another language if you share a language with the learner, or you may use an interpreter.

· Find out about opportunities for further education and employment in the local area, bearing in mind this learner’s aims and abilities.

· Suggest progression routes for the learner.  These may be short term or long term, but they must involve opportunities outside the ESOL programme.

· NB  If you have done another assignment for one of the other modules
, using the same learner or learners from the same community, you may copy parts of that assignment that are also relevant to this assignment, e.g. a description of the community.

2  Presenting the assignment

You have a choice between a written and an oral presentation.  You are advised to consider your own needs regarding collecting evidence for ‘Personal Language Skills’ before making your choice.

A Written Assignment

If you submit a written assignment, it should be between 1500 and 2000 words.

You should hand in:

· The written assignment

· A bibliography, following academic conventions
· Any relevant material (e.g. information  related to appropriate progression routes) in an appendix.
An Oral Assignment

If you submit an oral assignment, you should:

· Give a talk to an audience of 3 or more experienced ESOL teachers

· Make your talk last between 10 and 15 minutes

· Invite questions from your audience and answer them.

You should hand in:

· The video tape of your talk, including questions from participants, answered by you

· Approximately one A4 page of notes, written to prepare your talk

· Copies of any transparencies, Powerpoint, etc. used in the talk

· A bibliography, following academic conventions.

3  Organising the assignment

The following table shows a suggested way to organise the assignment, whether spoken or written.

Describe the language community your chosen learner comes from (with reference to the factors described under ‘Preparing the Assignment’.  Draw conclusions regarding language maintenance within this community.



Give information about the chosen learner in terms of the personal and social factors affecting learning of English and possibly learning through English.  Make links between the learner’s circumstances and your description of the community.



Comment on the learner’s aims (education, employment or other) and the opportunities for achieving them in the local area.



Suggest realistic long-term and / or short-term progression routes for this learner, bearing in mind his or her aims and the opportunities available. 



(Spoken mode only) Invite questions from your audience and answer any that come up.



(Written mode only) State your word count.



Refer to background reading throughout the assignment and include a bibliography.



Accreditation

This module was piloted as part of a modular framework accredited by London South Bank University. Assessment activities have been included to support teacher trainers using the modules.  However, in order for participants to achieve accreditation the module must be delivered under an awarding institution as part of an accredited programme.  Each awarding institution will have its own specific procedures for candidates seeking accreditation.

Links to FENTO ESOL Subject Specifications 

ESOL 4.1 Social context of ESOL



Demonstrate knowledge and understanding of:


Indicative content:


Session no:

3.1 Personal factors affecting language learning



Personal factors affecting acquisition and development of language 3.1a.


Awareness and understanding of how language acquisition and development can be affected by factors such as:

• Age

• Motivation and expectations

• Attitude to host society and host society's attitude to language learning 

• Commitment

• Educational background

• Previous language learning experience

• Learning style

• Personal circumstances (economic, social, psychological, gender constraints and expectations)

• Religious, cultural and political attitudes, values and sensitivities

• Learners’ personal, professional and vocational needs and aspirations.


1, 2

Personal use(s) of

language and literacy 3.1b.


Awareness and understanding of:

• Role of literacy in different societies

• Differences between speakers of English as an additional language and as a first language with low levels of literacy

• Literacy for religious purposes

• Highly developed oral skills in predominantly non-literate societies.


1, 2

Wide range of learners’

cultural, linguistic and

educational backgrounds 3.1c


Range of learners will include people who:

• Are not literate in any language

• Are literate but in a different script

• Are literate in a Roman script

• Are multi-lingual

• Use a non-standard variety

• Are literate in a variety not the same as their spoken language.


1, 2

Specific learning disabilities and learning difficulties that restrict language

acquisition and

development. This must also include the following problems some learners face when learning or

developing literacy skills:

• Processing difficulties

• Attention deficits

• Visual-spatial deficits

• Auditory-processing

difficulties

• Memory and sequence difficulties

• Motor disabilities

• Unusually high anxiety 

3.1d


Awareness and understanding of the range of physical and sensory impairments as well as specific learning difficulties like dyslexia.

Recognition of learning barriers to language learning and development.

How learners develop strategies to overcome learning difficulties.


1, 2

Multi-lingualism and the role of the first language in the acquisition of

additional languages 3.1f


Ability to make rudimentary comparisons between

languages in terms of:

• grammar

• lexis

• phonology

• text organisation

• script.


1, 2

3.2 Social, cultural and historical factors affecting language learning



Language as a social,

cultural and historical

phenomenon 3.2a

The historical background to the role of English as an international language.

Language change and factors that contribute to it, such as globalisation, media usage.

The importance of primary language maintenance for social and cultural identity.

The value of bi- and multi-lingualism and the importance of community languages in society. Differing levels of bilingualism.


2, 3

Varieties of English  3.2b


The development of different world varieties of English and their position in relation to British English.

Links between race, class and accent.

Attitudes to different varieties of English and their status in relation to standard English.

The need for learners to be able to make choices about models for their own language production.

How language is used to maintain power and authority and to develop and maintain personal, social and group identity.

Code-switching (changing from one style or variety in one context to a style or variety needed in another context).


all

The role of English in

enabling users to

participate in, and gain access to, society and the

modern economy 3.2d
The crucial role of English in allowing opportunities for education, employment and full participation in society.

The relationship between functional literacy and equal opportunities to access rights and benefits.

The role of translation and interpreters in enabling learners to enjoy their rights and to carry out their responsibilities in society.

Implications of poor literacy and English language skills for the individual, community and nation.

The link between access to English language learning and recognised accreditation, and increases in life chances for learners.

Recognition of the high levels of vocational, academic or professional skills that may co-exist in individuals with poor English language skills, and the importance of recognizing and using these skills in identifying aspirations and

progression routes.




6. English language use (Core)



See the Subject Specifications for teachers of ESOL, level 4, section 6, pages 34-39 (all listed)
Indicative content as listed
(Secondary coverage, in the form of support for participants according to need; primary coverage is in module 4.10)



Learning Resources

Core Materials

Breaking the Language Barriers (2001) DfES (can be downloaded from the web <www.dfes.gov.uk/readwriteplus>  available from DfES Publications 0845 602 260

ESOL Access for All (2006) London:DfES

Harris, R and Savitzky, MM (1988) My Personal Language Histories London: New Beacon

Holmes, Janet (1992) An introduction to sociolinguistics, Harlow: Longman

Hoffman, Eva (1989) Lost in Translation London:Heineman (re-published by Vintage 1998)

Lightbown, Patsy M and Spada, Nina (revised ed.1999) How Languages are Learned, Oxford: OUP 

McKay, Sandra Lee (2002) Teaching English as an International Language, Oxford: OUP

Mitchell, Rosamond and Myles, Florence (1998) Second language learning theories, London: Arnold Chapter 1, Views of the language learner
Saxena, M (1994) Literacies Among the Punjabis in Southall in Mary Hamilton et al (Eds) Worlds of LIteracy, Cleveden: Multilingual Matters

Skills for Life (2000)  DfEE (can be downloaded from the web <www.dfes.gov.uk/readwriteplus> ) available from DfES Publications 0845 602 260

Spiegel, M and Tranza E (2006) It's not as simple as you think London:DfES

Optional materials

Arndt, Valerie et  al (2000) Alive to Language. Cambridge: CUP

Baker, Colin (3rd ed 2001) Foundations of Bilingual Education and Bilingualism, Cleveland: Multilingual Matters
Barton, David (1994)  An introduction to the Ecology of Written Language, Oxford: Blackwell 

Bloch, Alice (2002) Refugees' Opportunities and Barriers in Employment and Training London:DWP (can be downloaded from http://www.dwp.gov.uk/asd/asd5/rrep179.asp)

Canagarajah, A. Suresh (1999) Resisting Linguistic Imperialism in English Teaching, Oxford: OUP 

Collingham, Monica (1988) Making Use of Students’ Linguistic Resources in Nicholls and Hoadley-Maidment (Eds) Current Issues in Teaching ESL to Adults, London:Edward Arnold (out of print)

Crystal, David (1995) The Cambridge Encyclopedia of the English Language, Cambridge: CUP

Jenkins, Jennifer (2003) World Englishes; a resource book for students, London: Routledge

National ESOL Training and Development Project (2003) Refugee Pack, London: DfES, available from DfES Publications 0845 602 260

Romaine, Suzanne (2nd ed 1995) Bilingualism, Oxford: Blackwell, Chapter 2 "The Bilingual Speech Community" and Chapter 3 "The Bilingual Brain and the Bilingual Individual"

Swan, Michael and Smith, Bernard (2nd ed 2001) Learner English Cambridge: CUP
Language Issues, Journal of NATECLA, carries articles by and for teachers of ESOL.  Available from NATECLA National Centre, South Birmingham College, 99 - 103 Clifton Road, Birmingham B12 8SR, tel 0121 688 8121.

Videos

Differentiation in ESOL teaching available from DFES Publications 0845 602 2260 email dfes@prolog.uk.com

Successful refugees available from Northern Refugee Council 

We came to England produced by Skills for Life Quality Initiative and available from ESOL Division, LLU+ at London South Bank University, lluplus@lsbu.ac.uk
Websites

www.basic-skills.co.uk
www.cre.gov.uk
www.guardian.co.uk
www.movinghere.org.uk
www.refugeecouncil.org.uk
www.sflqi.org.uk
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