[image: image1.png]




[image: image2.wmf]
ESOL 4.1 Social Context of ESOL 

Session 2: Languages, context and identity


Session plan and resources
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 Session 2: Languages, context and identity

Aims


For participants to develop awareness of:

· the relationship of language, literacy and identity 

· the uses of bi and multilingualism in language learning.
Learning objectives

By the end of the session, participants will have:

· examined theories of language and literacy use

· identified ways of using first language in the acquisition of additional languages

· analysed factors affecting language maintenance and language change 

Time
content
resources



no.
Style
title


Pre-reading


1.7
handout
Pre-reading

10 m

(0.10)
Introduction to session 2

Show objectives.

Go through module guide – bibliography, tasks etc. nb - each institution will need to produce its own module guide depending on local requirements.


2.1

Not provided here
OHT
Learning objectives for session 2

Module Guide

20m

(0.30)
Definitions/terminology

Purpose: to raise debates around commonly used terminology.

Show OHT with some terminology – e.g., native speaker, bilingual, mother tongue.

Look at case studies from session 1 – are they bilingual?  What is their mothertongue?  What are they native speakers of?  

Ask participants to consider whether they can apply the terms bilingual or native speaker to themselves?  What are their mothertongues?

Feedback and discussion – Make the point that all terms are ambiguous and somewhat simplistic; real people do not neatly fit into these categories.  Ask if there

are other linguistic terms which are also ambiguous?  (L1, Second language). Refer to Dell Hymes and his concept of communicative competence including social context and speech rules.

Possible reading for trainers:  Rampton, B, (1990) “Displacing the native speaker: expertise, affiliation and inheritance” ELT Journal 44:97-101. 


2.2.1


OHT


Terminology 



40

(1.10)
Theories of literacy

Purpose:  to introduce the concept of multiple literacies within a multilingual context and contrast with other theories of literacy.

Set task 2.3.1 – participants individually think of reading and writing tasks they have done recently and share with group.

Introduce the concept of multiple literacies; literacy practices and events (OHT 2.3.2).  Relate to idea of speech acts and events (Hymes, above).

Contrast with an alternative view of ‘literacy’ as a thing that (literate) people have or (illiterate) don’t have.

Refer back to Saxena article (1.7).  Ask participants to consider the grandfather and grandmother, whether they are literate or Illiterate and what exactly these terms mean.  Where does one end and the other begin?  Emphasise the multilingual nature of the family’s literacy practices and relate to participants’ learners.

Introduce the skills view of literacy – a set of cognitive or sensory motor skills – eg can form letters well, can spell accurately and discuss what this means.  For example, can a doctor with terrible writing form letters well?  Can everyone in the room spell accurately.  If not, are they literate or illiterate?

Sum up by saying these are lenses, or different ways of looking at the subject of literacy/literacies. Point out there are other lenses: for example, the literary cannon, critical literacy, functional literacy, literacy and empowerment.  Refer to reading in module guide.

Finish by asking participants to consider how looking at literacy from different points of view might affect what they do in the classroom.  Are the points of view mutually exclusive?


2.3.1

2.3.2

1.7

2.3.3
Activity 

OHT

Activity

Handout 
Literacy practices and events

New Literacy Studies

Pre-reading

Theories of literacy

25m

(1.35)
Language & Identity/language maintenance 
Purpose: to examine how identity is bound up with language practices and the implications for language maintenance.

Put participants into fours to consider questions on role cards .

Take feedback, make links to literacy in social context (above), refer to further reading, (Holmes, Hoffman).

If appropriate, refer to Cummins iceberg theory here – learners of additional languages do not need to start from scratch – the bottom of the iceberg is common to all language users.


2.4.1

2.4.2

2.4.3

2.4.4
Activity

Other 

OHT

OHT
Primary language maintenance 

Role cards

The balance analogy

The iceberg analogy




Break






1.00m

(2.35)
Using learners' other languages in the classroom

Purpose: to consider the value of using learners’ other languages as well as how it can be done.

Show Brendan video, look out for 

· Engagement of learners

· Control of tutor

· Ability to discuss language in depth (OHT).

Feedback, discussion (in small groups first) then whole group

Ask participants to list the advantages and disadvantages of different methods of using learners' languages.

Take feedback and lead short discussion.  


2.5.1

2.5.2

2.5.3


Video

OHT

Activity
Differentiation video 

OHT with task

Using learners' other languages 

10m

(2.45)
Close  

Give out follow up reading and tasks to do before session 3.

Sum up/close. 

Remind participants to fill in their Professional Development Journal (PDJ) and Evaluation form


2.6
Activity
Tasks for session 3 and follow-up reading

res no.
style
title

2.1
OHT
Learning Objectives for session 2



· examine theories of language and literacy use

· identify ways of using first language in the acquisition of additional languages

· analyse factors affecting language maintenance and language change 
res no.
style
title

2.2.1
OHT
Terminology

Consider the following terminology:

· Bilingual

· Native speaker

· Mothertongue

Look at the case studies from session 1:

· are these learners bilingual?

· what is their mothertongue?

· what are they native speakers of?

What about you?

res no.
style
title

2.3.1
Activity
Literacy practices and events

1.  Work on your own or with a partner.  List all the reading and writing you have done in the last 24 hours.  Include every kind of activity, from writing an essay for this course to doing the crossword, or reading a text message.

Choose one thing from your list and share it with two other people.  Describe it to them.  Think about:


· What did you read or write?

· Where did you do it?

· What was the purpose of the activity?

· Was anyone else involved? (for example, reading out an interesting headline from the paper to someone else in the room)

· Were there any rituals or rules attached? (for example, only ever reading novels in bed at night)

res no.
style
title

2.3.2
OHT
New literacy studies

New literacy studies

Literacy events are the particular activities where literacy has a role; they may be regular repeated activities. 

 Literacy practices are the general cultural ways of utilising literacy which people draw upon in a literacy event.  … There is not one way of reading and writing, there is not one set of practices.  

David Barton (1994)
res no.
style
title

2.3.3
OHT
Theories of literacy

Mulitple literacies 

Literacy events are the particular activities where literacy has a role; they may be regular repeated activities. 

 Literacy practices are the general cultural ways of utilizing literacy which people draw upon in a literacy event.  … There is not one way of reading and writing, there is not one set of practices.  

Sources of this view:  Dell Hymes, Scribner and Cole, Brian Street, David Barton.  

Skills metaphor

Seven million people have poor literacy and numeracy skills, including around half a million or more who struggle with English…This has disastrous consequences for the individuals concerned, weakens the country's ability to compete in the global economy and places a huge burden on society.

From Skills for Life

"The skills metaphor is .. a view that.. reading is a set of skills which can be broken into parts and taught and tested.  …it fits in well with general cultural moves towards measuring and monitoring human activities."

Sources of this view: media, BSA, government, national literacy strategies

Literacy as empowerment

“To exist, humanly, is to name the world, to change it.  Once named, the world in its turn reappears to the namers as a problem and requires of them a new naming.  Men are not built in silence, but in word, in work, in action-reflection.”

 From Paulo Freire pedagogy of the Oppressed

Literary metaphor
……….Book literacy is afforded higher status than other forms of print literacy.  A certain sort of writing is taught and particular ways of evaluating it are offered.  

Sources of this view: Secondary English teachers? those concerned with literary "cannon"

These quotes are all from David Barton (1994), unless they say otherwise.  See module guide for full references.
res no.
style
title

2.4.1
Activity
Primary Language Maintenance

There are 4 cards, for people with different kinds of experience.  Take any card – either the one that fits your experience or another (use as a role-play)

· Think about your situation, whether hypothetical or real

· Discuss your situation with other people

· Notice how different or similar their experience is to yours

· Discuss: 

the importance of maintaining learners’ other languages

how teachers can value learners' other languages

res no.
style
title

2.4.2
other
Role cards

Group 1: those born in the UK with English as mother tongue

Imagine this scene.

You live in Spain and teach EFL. Before you moved there, you knew some Spanish and attended classes at the local college to improve your knowledge of the language. Now you have attained fluency and have many Spanish friends.

Would you try to maintain your English identity?

If so, why?

And if so, how?

Group 2: born outside the UK with a mother tongue other than English

Have you and/or your family maintained your mother tongue?

If so, how?  Have you and your family maintained your social and cultural identity? If so, how? What language do you speak at home?  What language do you speak to your siblings/children?  What language do you read novels in?  What language do you think in?

Group 3: born in the UK with a mother tongue other than English
Have you and/or your family maintained your mother tongue, social identity and cultural identity?  If so, how?  What language do you speak to your parents?  ..to your grandparents?  ..to your siblings? ..to your friends?  What language is spoken at meal-times, at family gatherings at social gatherings?  What languages do you read and write?

Group 4: born outside the UK with English as a mother tongue

Has your family maintained its social identity? 

If so, how?

Has your family maintained its cultural identity?

If so, how?

What other languages do you speak?  What do you speak with your family? What language do you think in?

res no.
style
title

2.4.3
OHT
The balance analogy 

res no.
style
title

2.4.4
OHT
The iceberg analogy 

Designer - this needs to go on slide below! - ie with iceberg
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Jim Cummins 1980

res no.
style
title

2.5.1
Video 
Differentiation 

The video is taken from Planning Learning and Recording Progress and Achievement: a Guide for Practitioners.

This guide is available free from DfES publications: dfes@prolog.uk.com fax 0845 6033 360.  You may order up to five copies per organisation. Please quote PLRA V1.

In this extract, time code 10.06 to 10.14.13, the teacher, Brendan, arranges the learners in language related groups to do a cloze exercise consolidating knowledge of present perfect and present simple tenses. After completing the exercise, he asks them to compare these tenses in English and their other languages.  The extract lasts approximately 8 minutes.

res no.
style
title

2.5.2
OHT
Using learners’ languages



Watch the video and consider the following:

· engagement of learners

· control of tutor

· ability to discuss language in depth

res no.
style
title

2.5.3
Activity 
Using learners’ other languages in the classroom



Look at the following ways in which the use of the first language might be encouraged in the ESOL classroom.  Discuss the advantages and disadvantages of each. Designer - please try and get on one sheet

advantages
disadvantages

Learners work in groups using L1 to get ideas for writing





Learners work in groups using L1 to clarify their ideas before expressing opinions in English





Learners compare the grammar of their L1 with the grammar of English





Learners use bilingual dictionaries to check the meaning of words





Learners explain to other learners, who have difficulty in understanding





Learners use L1 to discuss what they would like to learn and to evaluate









res no.
style
title

2.6
Activity


Tasks for session 3 and follow-up reading



1.  choose one of the ways of using learners’ languages and try it out in the classroom.  Be prepared to report back in session 3.

2.  Pre-reading for session 3:  

Holmes, Janet (1992) An introduction to sociolinguistics, Harlow: Longman, Chapter 13: Attitudes and Applications (on attitudes to language varieties etc.)

3. Follow up reading from session 2 

· on multiple literacies: Barton, David (1994)  An introduction to the Ecology of Written Language, Oxford: Blackwell , Chapter 3 The social basis of literacy

· on language maintenance: Holmes (see reading list) Chapter 3, Language Maintenance and Shift.  

· on language and identity: Harris, R and Savitzky, MM (1988) My Personal Language Histories London: New Beacon, pages 41 – 65 Around the World and Hoffman, Eva (1989) Lost in Translation London:Heineman (re-published by Vintage 1998)

· on using learners other languages in teaching and learning: Collingham, Monica (1988) Making Use of Students’ Linguistic Resources in Nicholls and Hoadley-Maidment (Eds) Current Issues in Teaching ESL to Adults, London:Edward Arnold (out of print).

2nd lang. surface features





common underlying proficiency (CUP)





1st lang. surface features
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