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ESOL 4.1:Social Context of ESOL 

Session 4: Language as access

Session plan and resources
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Session 4: Language as access
Aims


For participants to consider support for students within and beyond the immediate learning environment.

Learning Objectives

By the end of the session, participants will have:

· discussed the role of translation and interpreting in enabling learners to access their rights 

· identified possible progression routes for ESOL learners

· identified sources of support for ESOL learners

· examined strategies for teaching ESOL to learners with learning difficulties and disabilities

Time
content
resources



no.
Style
title


Pre-session task
3.6
Activity
Pre-reading for session 4 and follow up reading for session 3



5m

(0.05)
Welcome and objectives for session

Show objectives for session 4


4.1


OHT


Objectives for session 4



10

(0.15)
Assignment

Present the assignment requirements (in Module Guide) and answer questions.  




Module guide

15

(0.30)
Effects of poor literacy and language skills

Purpose: to discuss and evaluate the claims in the Skills for Life strategy document 

Ask participants to share findings from pre-course task on Skills for Life strategy.  Take feedback.  Relate to session 2 - literacy approaches.


4.2
OHT
Skills for Life

35

(1.05)
The role of translation and interpreting

Purpose: to raise awareness of the situations in which learners find themselves and how interpreters may aid access to rights.

Ask participants to work in threes.  Give each member of the group a different card and ask them to consider advantages and disadvantages of their own situation and then share with the group.

Take feedback on key points.


4.3.1

4.3.2


Other 

Other


Role cards

Trainer's notes

25

(1.30)
Education – provision and  progression opportunities

Purpose: to examine a wide range of progression opportunities for learners.

Prepare flip sheets with the following headings: family learning; language support; work based learning; ESOL vocational; Access to HE; employment or work experience; specialist ESOL course such as medical English; vocational or academic course and key skills.  Check participants are familiar with the categories.

Put case studies onto laminated cards.  Ask participants to work in groups of three or four to examine case studies (expanded from those on the class profile in session 1).

Consider what type of provision would be most suitable for these individuals.

Walk round the room and place the case-study card on the flipchart sheet that has the appropriate course of action.

Compare group decisions and pull together.


4.4
Other 
Flip chart

Case studies


break




25

(1.55)
Supporting learners to progress

Purpose: to highlight the different sources of support for learners.

Ask participants to work in small groups to take one case study and list sources of support on a spidergram (blow up 4.5 onto A3 or use a flip sheet).  Identify support for this learner that could be provided by the ESOL teacher, the institution and the wider community.

After five minutes, move the case study and spidergram to the next table, so that each group can contribute to all of them.

Pull together and refer to It's Not as Simple as You Think (see reading list).


4.5
Activity
Support for ESOL Learners

30

(2.25)
Working with learners with learning difficulties and disabilities

Purpose: to identify strategies for working with learners with LDD.

Ask participants to read one of the two case studies from 'It's not as simple as you think' and make notes on issues and strategies. (this can be given out as pre-reading to save time).

Get them to exchange information with participants who have read the other case study.

Pull together and sum up.  Refer participants to ESOL Access for All.


4.6


Activity


It's not as simple as you think



5

(2.30)
Summary

Sum up session and module.

Remind participants of assignment requirements.

Point out follow-up reading to this session (4.7).

Remind participants to fill in their Professional Development Journal (PDJ).


4.7
Activity
Possible follow-up reading for session 4

15

(2.45)


Evaluation of module

Not provided
Evaluation form

res no.
style
title

4.1
OHT
Objectives 



By the end of the session, participants will have:

· discussed the role of translation and interpreting in enabling learners to access their rights 

· identified possible progression routes for ESOL learners

· identified sources of support for ESOL learners

· examined strategies for teaching ESOL to learners with learning difficulties and disabilities

res no.
style
title

4.2
OHT
Skills for Life



Consider the extract from the Skills for Life strategy that you read. In your table groups discuss:

What are the effects of poor literacy and language skill on the nation, the community and the individual?

Which groups does the report highlight?

Do you agree with the report’s conclusions in terms of the effects of poor language and literacy skills and the groups highlighted?


res no.
style
title

4.3.1a
Other
Role cards



Card 1

There has been a natural disaster in the UK and you and your family have found refuge in Russia. You have a family with school aged children as well as an elderly parent. You are yourself, an ESOL teacher. You speak a little Russian but find reading and writing is a real challenge. You have to admit that your literacy level is very low, perhaps E1 (remembered from your ESOL teaching days).

You (or your partner) are/is pregnant. Help in communication is needed.

The services of a professional interpreter are offered. What would the advantages and disadvantages be?

res no.
style
title

4.3.1b
Other
Role  cards



Card 2

There has been a natural disaster in the UK and you and your family have found refuge in Russia. You have a family with school aged children as well as an elderly parent. You are yourself, an ESOL teacher. You speak a little Russian but find reading and writing is a real challenge. You have to admit that your literacy level is very low, perhaps E1 (remembered from your ESOL teaching days).

You (or your partner) are/is pregnant. Help in communication is needed.

You have an older child who has progressed well in Russian and who could help. What are the advantages and disadvantages of asking him or her to help?

res no.
style
title

4.3.1c
Other
Role  cards



Card 3

There has been a natural disaster in the UK and you and your family have found refuge in Russia. You have a family with school aged children as well as an elderly parent. You are yourself, an ESOL teacher. You speak a little Russian but find reading and writing is a real challenge. You have to admit that your literacy level is very low, perhaps E1 (remembered from your ESOL teaching days).

You (or your partner) are/is pregnant. Help in communication is needed.

One of the receptionists at the clinic speaks quite good English. What are the advantages and disadvantages of asking him or her to help?

res no.
style
title

4.3.2
Other 
Trainer's notes



Feedback you may expect:

Professional interpreter: Advantages; qualified and trained in interpreting and can manage 3 way communication and requirements of interpreting situation; has a high level of competence in both languages; has an understanding of the language use in the interpreting context i.e. health service in this example; bound by codes of practice requiring impartiality and confidentiality; may have awareness of cultural background of clients. Disadvantages: cost, may not be available in all geographical areas and for all languages, may feel uncomfortable talking about intimate matters with a stranger (especially if a man). 

Older child: Advantages: available. Disadvantages: may not have sufficient proficiency in the language to interpret accurately; may be unfamiliar with the vocabulary or concepts required in the specific context; accurate communication is not guaranteed; may be embarrassing for both child and parents to share intimate information; creates dependency on children and may affect the child’s and parent’s normal relationship; may be stressful for children.

Receptionist: Advantages: available, may have knowledge of the language used in the specific context. Disadvantages: have their normal job to do and may feel pressured in terms of time; may not be impartial; may not interpret exactly or accurately because not trained and may not have sufficient proficiency in the languages.

res no.
style
title

4.4a
Other  
Case studies



Case Study 1

Elsa is 34 years old and is from Ethiopia. Her first language is Amharic. She has lived in the UK for four years and has been granted exceptional leave to remain. In Ethiopia she received little education and is not literate in her first language. She lived in the country side and married young. She fled her country because of the war. She arrived in the UK alone, without any close relatives or friends. Most close family members were killed during the war. She has one remaining teenage son who recently arrived in Italy and she is trying to arrange for him to join her in the UK. Soon after arrival she attended an ESOL run by an Ethiopian Community Organisation. She made a few friends while on the course and they are her main contacts in the UK. She has moved accommodation 3 times but is still in temporary accommodation, a hostel for refugees and asylum seekers. Most residents are single men. She is unhappy about her living conditions because she has disputes with some of the other residents. She receives Income Support. 

Aspirations:

Elsa spoke no English on arrival but has since learned enough to communicate in most everyday situations (E2). She would like to obtain a job as a care assistant. Last year, she applied for a mainstream course in Health and Social Care but was unsuccessful because of her level of literacy. She attends class regularly and has learned to read (E2). However she finds learning to write a much more difficult and slow process. Her spelling is inconsistent and she finds her inability to learn spellings extremely frustrating. She also lacks study skills and information regarding systems (employment and education) in the UK.

res no.
style
title

4.4b
Other  
Case studies



Case study 2

Abdulghafoor is 49 years. He is from Afghanistan and speaks Dari, Pashto and Urdu. He arrived in the UK 6 months ago. He is a qualified medical doctor. Abdulghafoor left Afghanistan 3 years ago because of the political situation there. He lived in Pakistan and stayed there until he was able to join his wife and family here. In Pakistan he was unable to practice as a doctor and worked instead in a non governmental organisation dealing with the administration of medical supplies for a particular geographical region. His wife and 4 children have lived in the UK for 2 ½ years. The two elder children attend secondary school and the younger ones go to primary school. They have been housed by the local authority in a 3 bedroom property. The children can communicate in English well but their mother’s English is very limited. The family have some relatives and friends living nearby.

Aspirations:

Abdulghafoor learnt English while at university in Afghanistan. However, though he reads and writes reasonably well (E3/L1 level) he finds understanding and communicating with English speakers more difficult. He is happy to have joined his family but would like to work again as a doctor. He needs to improve his English in order to pass the IELTS and PLAB exams. He is highly motivated and spends a lot of time studying. He finds life in England very different from what he has been used to and has little knowledge regarding the health system, school system and employment procedures in the UK. 

res no.
style
title

4.4c
Other  
Case studies



Case study 3

Houda is 35 years. She arrived in the UK a year ago to join her husband who will be working in the UK for four years. Houda worked as a pharmacist before marrying. She learnt a little English while at school but finds it extremely difficult to communicate in English. She has 2 children aged 8 and 6. Both attend the same primary school and though the younger one has adapted reasonably well, her elder son is finding school difficult. Houda cannot always understand her children’s teachers and, because of limited English, has been unable to make friends with English speakers. She has no close friends or relatives in the UK but has now made a couple of Arabic speaking friends. She regularly telephones her family in Egypt. 

Aspirations:

Houda was unable to take up an English course until now because of her status. She would like to improve her English so that she can help her children at school and can communicate with the teachers and other parents. She would like to be able to deal with day to day activities without having to depend on her husband who speaks English well.

res no.
style
title

4.4d
Other  
Case studies



Case study 4

Veena is 51. She was born in India and came to England after marrying her husband. She has lived in Britain for over 30 years. She has 2 children; one recently qualified as a solicitor and the other is at university studying computing. The children both live at home. Veena’s husband had started a clothing company before Veena arrived. Veena learned English while at school in India. On arrival she joined him in running the clothing business. They both worked extremely long hours and until recently did very well. They have their own home and have a network of relatives and friends close by. They are both fluent in English but in the home always speak Gujerati. The company was closed last year. Aspirations:

Veena felt lost after the business closed down. She had never had the opportunity to take up English before and, though she feels comfortable when using English, she would like to be more accurate. Also she does not feel as confident about her writing in English. Veena would like to get a job and is interested in office/reception type work. She would be interested in retraining if required. She has not used a computer before.

res no.
style
title

4.4e
Other  
Case studies



Case study 4

Nasser is from Somalia. He is 24. He arrived from Sweden less than a year ago to join his brother who is settled with his family in the UK. Nasser’s mother also lives with them – she is 61. Nasser had full refugee status from Sweden and has a European passport. He lives with his brother’s family and receives benefit. His education in Somalia was disrupted and though he attended English classes in Sweden he has very low confidence in his English and ability to learn English. He is at E1 level.

Aspirations:


Nasser doesn’t enjoy learning English. He wants to learn enough to get a job and feels frustrated by his lack of progress. He would be happy to get a job in a factory or shop. He has been thinking about doing a practical course e.g. bricklaying or carpentry but his main aim is to start earning. 



res no.
style
title

4.4f
Other  
Case studies



Aso is Kurdish and has lived in the UK for 10 years. He is 44 years old. His wife and 2 children live with him. The family have full refugee status. They live in an area which has a large Kurdish community and they have a network of friends and relatives. Aso and his wife were both teachers in Iraq. Aso taught maths in secondary school, his wife was a headmistress of a primary school.  They both attended ESOL classes for 2/3 years after arriving in the UK and hope initially to be able to get jobs as teachers. When this didn’t materialise they decided to try other options. Aso began working for a Kurdish community organisation and his wife works in a dry cleaning shop doing alterations. Aso decided to return to study after talking to his daughter’s school teacher. She advised him to take a PGCE course and explained that the government were giving financial incentives to mathematics teachers.

Aspirations:

Aso’s level of English in speaking and understanding is L2. His reading and writing L1.  Aso enjoyed teaching maths. He would like to opportunity to return to his profession but is concerned about the differences between the school system in Iraq and in England.



res no.
style
title

4.4g
Other  
Case studies



Case study 7

Mohammed is 24 years old. He has lived on his own in the UK for 2 years now. He is from Iran. He started university in Tehran but was unable to complete his degree because he was arrested in his first year. He spent several years in prison and was tortured.  Soon after arrival in the UK, Mohammed tried to commit suicide and was sectioned under the Mental Health Act. He spent over a year in hospital. His social worker has supported him since leaving hospital. She has organised accommodation and English classes. He sees her once a week and also attends a therapy session at the hospital once a week. Mohammed learned English in Iran at both school and university. He has not had formal classes since arriving in the UK but was able to develop his English, particularly speaking and understanding (L1), while in hospital.

Aspirations:

He is keen to learn English and also to study computing. However, though very able, he lacks confidence and his experiences have led to him being unable to concentrate for long periods of time. He is extremely anxious and at times has difficulty communicating with others. He rarely makes eye contact. His treatment in prison means that he cannot sit or stand for long periods without pain. He has difficulty sleeping and suffers from headaches and bouts of depression.

res no.
style
title

4.5
Activity 
Support for ESOL Learners



The institution







External organisations


 
                                                             ESOL Tutors

res no.
style
title

4.6a
Activity 
It's not as simple as you think



Choose one of the case studies to read and make notes on issues for this learner and strategies to support them.

Raed

Raed came to England a few years ago.  He applied for asylum.  A few months after arriving here he became seriously ill.

“I felt weakness – all my finger, all my shoulder, my leg, my knee, my ankle …. all muscle and joint, difficult to move…..  In the morning when I woke up, I couldn’t move…. weakness, weakness, weakness.  I couldn’t move my hand.  I feel like it’s flu the first time.  I went to G.P.  He saw me …. he quick send me to special doctor straight away… in hospital. 

I don’t know this is a problem forever.  ”

After a series of biopsies, Raed was told he had a disease of the muscles and joints which he would have all his life and which the doctors would try to manage with drugs. From his first week in hospital he was on a high dose of steroids.  He also had to take another drug once a week:

“Every Friday in the evening I had a big problem with another tablet.  When I took this ….  after one hour, two hours …. vomited, vomited.  Every week, every week…. Friday morning when I woke up I got depression because I know what’s coming”.

“I am not happy because before I am normal person ….  a  strong swimmer ……  I don’t know what’s happened. I’m not happy.  Sometimes I’m very sad … ill …. and me alone.  I’ve got friends, a lot of friends, (but) everybody have problem … study, working, … life in England is different from our country …and no sister, no brother, no mum, no dad … nothing … alone.  But I’m strong ….. I’ve struggled ……”.

Raed remained in hospital for several months.  When he came out he was housed in temporary accommodation for asylum seekers.  The accommodation was good and had a lift.  

“I was at home.  I couldn’t walk.  I used crutches.  I was weak.  Every day I had problem.  Every two weeks I called ambulance.  I don’t have time to learn English, but the t.v. sometimes helped me …. all the day I watch it.  I was at home around three years and four months.  All day in the bed.  Some friends came to help me but not every day.  I’m alone.  Everything.  Depression.  I couldn’t move.  Every time, I suffering too much”.

After one year at home, Raed was still ill, weak, and on crutches, but he enrolled for an English class at his local college.  There was a lift to reach his class.  This was the first English class he had attended.

“I feel I have to do something …… working I couldn’t …. me speak with myself; ‘Go learn more English’.

I try but I don’t like the teacher.  He don’t have experience.  Me, I running away”.

His illness caused him physical discomfort in class but he also felt uncomfortable with the teacher.

“(He didn’t know) how you talk with the students – enough teacher if he smile.  I know he don’t care …. never …. no he (was just passing the) time…..  Teacher is very important.  Smile and speak with students kindly and (know) how the students learn”.

Raed left the class after three weeks.  When asked, during the research interview, if the level of the class had been right, he said:

“No, put me in the class without test, without nothing.  I swear.  Just register (enrol).  Put me in the class for beginners.  How they know I’m beginner?  ”

Later in the year, Raed tried again.  He enrolled for an English class at the same college but at a different site.

“I’m not comfortable.  I stay just one week.  The same thing – without test without nothing.  Think it was the beginners again.  She doesn’t smile.  She write.  She don’t ask.  She don’t help”.

Eighteen months later, Raed decided to try again. He went to a centre where his friends were studying various subjects.  He was still using a crutch.

“I went to reception…… (the) woman in reception (she looked as if) she want to kill me!  …  not right.  ‘ Go up …. down….down….. up’.  Confusing.  Had lifts to go up and down.  I found one woman; ‘Please, I want to register a course English.  I’m here confused’.  She gave me address (of another college)….she gave me a map”.

Raed followed her directions:

“….  a nice area.  When I see the college I feel comfortable  ….  the people … the café.

He went to the reception:

“When I ask people, this guy very kind …..  He speak with me.  He’s very kind.  Very gentle man.  I feel comfortable.”

Raed came back for an interview and was invited to start an elementary ESOL Literacy class two days later. There were about eight students in the class.  

Raed felt positive about the interview: 

“When I finished the interview, I’m OK.  I say thanks, my God.  I will continue here”.

He found that the class was the right level for him. Raed felt comfortable in the class:

“I felt very comfortable because I see difference.  Before I went to another two college …... I saw big different between them and her: how can talk with people and she kind person, teacher.  She got a lot of experience in how she learn students.  She ask student questions and she help students in another way like reading new word!”
“She explained to students in simple words. She explain to students in easy way.  It’s good. ”.

“(A teacher needs to) watch students to see understand.  Teacher needs to know everybody’s level, e.g. particular problem each student has, someone knows write well, someone doesn’t”.

After a long process of appeal, Raed was given permission to stay in this country.  His papers arrived one month after he started his new college.  As he was no longer an asylum seeker, he had to move to a hotel for homeless people.  He was on the Council waiting list.

 “When I been homeless, I get different feeling.  Because the first time in my life I’m homeless.  Not I sleep in the street, but the same, homeless.  When I get ill in the hotel, the manager (thought maybe I had a) problem, e.g. drugs.  He didn’t know what happen to me, my situation.  I felt bad.  Lot depression.  

Six months I have bad feeling.  Everyday the police there.  (CCTV) everywhere.  People breaking bottles in corridor.  Sometimes people had knife. Every day I am shaking”.

When asked if he had any advice for a tutor teaching students who are homeless or living in difficult situations, Raed said:

 “When a teacher speak with a student friendly, any person when you speak with him / her, friendly that’s important.  Because every person is different from another person.  (A teacher has) to know speak with me different from another.  (A teacher has) to talk to a person more friendly, more smiley, kindly and think about it.  (S/he needs to) try everything…...  The first time, maybe s/he can’t or me I can’t …… know her/him or s/he know me.  You need time”.

When asked what a tutor should do if a student is not very well, in class, Raed said:

 “That happened with me a lot.  Sometime I feel not very well, some pain in my leg ……..  When I felt pain, I can’t understand very well”.

“Always when I spoke with (my teacher) she listened.  It’s good. When she listen, I’m go comfortable – that’s enough.  .  

(For example, I have just arrived at the) start (of) the class, right?  Something happened … last night … didn’t sleep very well last night because I got a problem – she listen, two minute, three minute, OK.  When she listen, it’s OK. That’s enough.  Start again.  Give me hope.  With smile and continue.  She listen another person.  It’s good”.

Soon after starting his third term at his new college, Raed was offered a ground floor, one-bedroom flat.  He took several weeks off college to move and get settled, but came back in time to practise for his external oral and written ESOL exams.  He took his exams at the end of term.  In September, he is moving up to the elementary class. 

Recently, he learnt that he had passed his exams.  He received his certificate at his new home.  He said he sat;

 “….  looking at it for five to six minutes without talking.  I was surprised.  I was happy.  My first certificate from England”

Points to consider

· The first point of contact is important for all students but may be especially important for learners with a physical disability or mental health difficulties.  Students may remember their first encounter years later, and how it made them feel about the centre. 

· Reception staff are usually the first point of contact for new students and they may need support and training to develop their awareness of how important that first encounter is.  Management need to really value their frontline staff and appreciate how crucial their role is.  

· Accurate pre-course assessment is important for all students but is especially important for those with a disability.  A student’s access requirements need to be part of the initial interview.

· For a student who is feeling vulnerable, it may be particularly important that s/he is in a small class in which more support is available and in which s/he is not under any pressure. 

· Long-term physical illness may lead to depression.  This may affect a student’s learning as much as, or even more than, her / his physical illness.

· If a student is in physical pain during a class, s/he may find it difficult to understand the lesson.  If the tutor is empathetic, this may help the student feel able to remain in the class.

· It can make a huge difference to students if a teacher smiles, is friendly and takes time to listen.  It may make even more of a difference to a student who is feeling vulnerable.

· Tutors need to adjust their language according to the level of the students they are teaching and be aware of different students’ levels in different language skills.  This may be extra important for students who are feeling vulnerable.  They may feel less confident about saying when they do not understand and they may feel more anxious than other students about areas of English which they find difficult.

· A student’s accommodation may drastically affect his or her ability to concentrate during class and to do homework outside class, e.g. Raed’s difficulties when living in accommodation for the homeless.  This may in turn be linked to a student’s disability or immigration status.  Tutors need to be understanding and flexible when outside events mean that students are distressed.

A programme of learning needs to be flexible, in order to be able to accommodate student absence.  This may be related to a student’s disability, e.g. hospital appointments, moving to accessible accommodation.

res no.
style
title

4.6b
Activity 
It's not as simple as you think



Choose one of the case studies to read and make notes on issues for this learner and strategies to support them.

Fahim

Fahim  went to  secondary school in his home country .  Later, he did a nursing course for soldiers. 

Fahim has been hard of hearing since he was a child.  When he was nine he had a very painful ear infection:

“I can’t wait.  I shout.  Too much pain.  My mother put … strong medicine for infection.  That medicine was for adults but I was only nine years old.  That’s why the medicine was very strong.  My mother wrong.  Not understand reading everything.  They put strong medicine in my (ear) and the drum inside my (ear) is damaged.  Ear drum is damaged two sides.  After, when I came in this country, some doctor told, when you was child, your parents used strong medicine in your ear.  That’s why”.

“  When I’m in the school I really had problem.  I finish high school – but was so difficult for me.  When teacher spoke I watched mouth – how did they open mouth and they close”. 

“I remember when I was fourteen, (in) high school.  I requested my teacher, ‘Can you teaching loudly?’  Teacher, very upset.  He shout to me,  ‘I haven’t time, open my mouth, explain for you’.  And I was very upset.  (He said), ‘I can’t … shout for you learn everything.  No, I can’t help you.  If you have problem, you stop school and you can go work somewhere.  You can help your parent(s)”.

“Near my home, two small child was deaf.  I speak with that children because I understand, I as well same problem.  When they speak, they (said), ‘Aaaah’, but they not understand what you say.  They find some action (mime / signs) for understand someone.  When I came in this country, is sign language!  To me, very exciting this one!  Really exciting!  This country everything for disabled people!  Everything for children!    When I (learnt) in my country, nobody help for the children, nobody help for disability people, nobody help for deaf people, for blind people, for haven’t leg, haven’t hand”.

“Some teachers (in my home country were) kind.  It’s problem in my home country, you very well know, if some country haven’t money, no hospital, no doctor, no engineer and have in my country fight(ing)”.

Fahim’s two eldest brothers went to university.  Fahim really wanted to go as well, but decided not to because of his difficulties hearing.

“(When I was) eighteen.  I really remember.  Really upset.  (My teacher was) cross.  He shout to me,  ‘I can’t teaching very loud for you – only you problem in this class’.  About 45 students.  After that time I left”.   

“At that time, I thought if I continue studying … it’s more problem I’m going to have, it’s better I stop.  

After leaving school, Fahim was unemployed for a time.  He then went on a nursing course for soldiers.

“(While working as a nurse), I worked very near the doctor (so I could hear). Some people joked with me.  I not understand.  They laughed at me.  I not understand … too far (away) – very difficult”.

Fahim said the fighting further damaged his hearing.

“After, also I was soldier.    This fighting more problem with my hearing because when I shoot gun it too noisy. 

Part of Fahim’s job was to teach basic literacy and numeracy to his fellow soldiers:

“My job was nursing (and teaching). 40 soldier they never went to school in (my home country). They not understand maths, 1, 2, 3.  They not understand A,B,C.  I was teacher for short time”.

When a new regime took over, Fahim decided to leave his home country.  Later, Fahim, his wife and small son arrived in Dover. 

 “In Dover check all people (health check).  They said if they decide about you … indefinite visa, that time you go doctor”.

The first year was difficult for Fahim and his wife.

“When I left my home country, my wife parent (were still there), my parents was in (another country).  My wife every day cry about parents.  At that time she not understand everything.  I went to doctor, G.P.  Doctor said, your wife has problem.  She had panic.  And every day the weight is come down.  I said, ‘Because in my own country problem.  She thinking about brother, sister, mother, parents. That’s why”.

“In that time I wasn’t in the college.  I wasn’t fine because I (had to) decide my children go school, I’m going to find some doctor for me, G.P. and everything”.

Fahim registered with a G.P. 

“When I came in this country, my doctor give me hearing aid … it’s very easy now for me.  Very good, much better, more than before”. 

One year after arriving in England and having been granted indefinite leave to remain, Fahim went to his first English class.  He stayed for one month.

“That college for me, no good”.

“When (the teacher) teach English, she speak about different story, not about the subject.   In that college, I was one month, the teacher think about the nationality, student nationality. When she speak, she talk, talk, talk  My pen and my paper was ready (for) …… spelling, present simple, for beginners.  Every student laughed and very loudly speak, like dialogue.  One month, every day same”.

“… That teacher not control one hour /  two hour teaching.  She going too far. Nobody understand grammar, nobody understand spelling.  For me, was very difficult”.  

Another factor was that the first college did not have a loop.  The students in class were seated in rows.  Fahim sat very near the teacher.  He could only hear the teacher and the students nearby.  He couldn’t hear what the students at the back were saying. 

“The level is OK.  The teaching for me is no good.  I haven’t loop”.  

“After that time I decide to go to some good centre.  I’m finding some good centre”. 

“I went to the Royal Institute for Deaf People.  I reckon that maybe I have problem, maybe only for me that (first) college is no good. The (Institute) gave me map and name of centre.  I catch bus.  I searching the place. 

When I went to reception I said I’m new student I came to learn English for hard of hearing / deaf people.  Gentleman said wait, you come on Thursday.  On Thursday, I ready for interview.  Test – different animal picture, bottle.  They found out every student they put different class.  Two / three sentence I write on the paper.  

She told (me) now I haven’t for you place.    Every class full.  You come next year. At that time I thought, ‘Oh my God, this is too difficult, Time is very important.  I had problem with speaking and my wife me everywhere going to G.P., doctor, everywhere, I have problem.  It’s better I start learn English’.  In (the Institute), they gave me a book(let) and that book(let) was different place for the hard of hearing people”.

Fahim looked for one of the colleges in the booklet.

“When I come in (this college) I came in reception.  I asked, ‘I have problem hearing, you have for hard of hearing … students?’  The reception told, ‘Yes, I have some students have problem … use loop and everything and learn English’.  And that time I was very happy”. 

 Fahim had an interview and was invited to a class.  However, this class was too hard for him.

“Interview at (this college) …. wrong for me.  Put in (D’s) class. My interview was wrong.  I’m not ready (D’s) class.  Because that time is rushed … everybody come for interview ...  too difficult.  You can’t choose very good place for every student. 

“(D) … some question ask me because I was new student.  I not understand.  Then she ask other question.  I not understand. I ask (the teacher), ‘This class is for me too difficult’.  She said, ‘You go to other class”. 

However, part of Fahim’s difficulty understanding was because there was no loop in the classroom. 

“(There was) no loop there.  I (left class and went to) reception  - when teacher teach I not understand clearly pronunciation.  When teacher speaking I not hear teacher’s voice.  It’s to me difficult.  They called for (S) (the staff member responsible for students with disabilities).    She come and spoke with me about problem.  Organised loop for second class”.

 D referred Fahim to an easier class.

“And that time was for me very important … same (as the first) college … maybe I left this college. 

In my home country, when I told my teacher, ‘Can you teach loudly for me please?’, (her language was also not my first language),   she shout to me, ‘No, I can’t’.  If (D) no very good speak with me, me as well left this college and try other place.  But no, she very polite and helped me … you go to (Z’s class)”. 

Fahim describes his first experience of using a loop. 

“When I came in this centre my first time in my life I put loop!  (S said)  ‘You try different loop for different hard of hearing people – which one you choose?’  I said to (S), ‘I don’t know, which one is for me good’.  One is for (Z), moving around.    At that time I think for Z every day (is a) problem.  When (S) bring for me other one, (to put) in the middle (of the room), and I wear microphone myself, not for Z.  That was for me very good.  At that time I was very, very happy.  I said now I’m born new.  I’m new man now!  I understand I find out my problem.  Now finish my problem.  I was really happy”.

The college had two different forms of amplification:  

· A radio hearing aid, which Fahim describes first, above.  This requires the teacher to wear a transmitter with an integral microphone.  The learner wears a receiver which is linked to his / her personal hearing aid.  The radio hearing aid gives priority to the teacher’s voice.

· A conference microphone, which Fahim describes secondly, above.  The conference microphone is linked to a radio aid.  It is useful for discussions and group work.  If the group is sitting in a circle, the conference microphone is placed in the middle of the group and so can pick up each person’s voice.  The learner wears the receiver, as in 1.

The teacher’s  comments on using these two forms of amplification follow Fahim’s account.

Fahim describes his new class:

“That’s very good afternoon for me.  She very good and I understand her teaching because when she speaking she open mouth.  For me it’s OK.  And she speaking very slow, very clear.  This is very good idea for who is coming, for beginner students.

And I was very happy.  I come every day.  I was in class good time, not late.  More interesting.  Every day, more interesting.  I think she very good organise her teaching, is very good and she is a good teacher.  This is my idea”.

Towards the end of his year in Z’s class, Fahim had an operation to improve his hearing.

“Operation my hearing.  Tympanic.  New drum right side.  (New term) when I put the hearing (aid on), I thought maybe I don’t need the loop now.  (This hearing aid is programmed by computer – a digital one). (This) year I not use the loop.  

When I go outside I ashamed people see me two hearing (aids) … one (I put in my pocket), one I use – right side.  When I go to doctor / in college / important place, I use both my hearing aids.  When I’m at home, walking in the park, nobody speaking with me, I use only one”. 

Fahim describes the aids he has at home. 

“I watch television, every night, it’s like my hobby … BBC news, 10 o’clock.  In my area, centre for deaf / hard of hearing people they bring for me bell and they put a special telephone for hard of hearing people and they make a loop.  The news time I use loop in my home as well.  Because when speaking on television, news, I not understand very clearly pronunciation.  That time I use loop, I very well understand.  When I (just) use my hearing aid, I not understand very clearly.  (When I play cassettes) I have problem but not too bad”.

At the end of the year in his next class, Fahim took a public ESOL examination.  At the beginning of the exam there was a listening section, when students have to listen to a tape.

“This year in exam, this college problem.  Big problem.  In that time some student play trumpet.  He’s very loudly.  It’s so difficult – horrible day for every student.  And (the) class (on one) side, every student speak and laugh very loudly.  During exam, teacher left class and (told) other student.  ‘You be quiet, this class have exam’.  And I told the teacher, ‘You go the trumpet class as well’.  He said, ‘No, I can’t”.

In the exam when I was listening, I put my hearing aid on ‘4’ (maximum).  I very clearly listen about the listening exam.  One my question was ‘30’, other one was ‘13’.  Very near!  Other class play trumpet.  (The next door) class speaking very loudly.  (Party) day because every student finish class. Upstairs somebody walk like this (knocks on table).  Very, very loudly! In my class (this year) very noisy day!   Maybe my (marks) come down”. 

When asked about his future plans, Fahim said:

“Two more year I study English then I (am going to learn sign language)”.

Tutor’s account of using two forms of amplification in class

S brought the radio hearing aid the first day Fahim joined our class.  I had never seen one used before, and nor had Fahim.  She quickly showed us how to use the transmitter (which has an integral microphone) and the receiver.  It would have been good to have spent time before the class practising how to use them and beginning to understand how they worked.

As he describes, Fahim was very happy using the radio hearing aid.  I was really glad it was useful to Fahim.  However, I felt slightly awkward wearing the transmitter.  I was particularly conscious of the fact that, in a workshop-type class, I need to be able to move round the class and talk to students quietly and individually, about their work.  I would normally lower my voice accordingly, but wearing the transmitter, I felt the conversations were no longer private.  I did not know how to turn the transmitter off or that I could mute the microphone.  

The other important factor was that the class involved interaction and group learning and Fahim needed to be able to hear what the other students were saying, to be able to participate fully and follow the class.

There was no opportunity to discuss this with S during the first class, but I know Fahim sensed my slight discomfort.  We were both glad when S offered us the alternative of the conference microphone in the second class.  The class was a small group and the students were normally seated in a circle.  It was easy to place the conference microphone on a chair in the middle of the circle.  Fahim simply switched it on at the beginning of the class and switched it off at the end.  He was able to hear everybody in the group.  This arrangement served us very well throughout the year. 

It was not until after I had stopped teaching Fahim that I read the instructions for the radio hearing aid and the conference microphone.  I learnt that, with the radio hearing aid, the tutor can either turn off the transmitter or mute the microphone when talking to others. 

I also learnt that the quality of sound the student receives with a conference microphone is less than when the tutor wears the transmitter with the integral microphone.  However, if the tutor wears the transmitter, the student is not able to hear questions / contributions from other students. It may be that we should have had both forms of amplification available during the class and used the most appropriate one according to the activity we were doing. 

Certainly, I should have spent time with S and Fahim, outside the class, becoming much more familiar with how the two systems worked.  I should have checked with Fahim how well he could hear with the conference microphone and whether he would have preferred me to wear the transmitter most of the time.  We should have discussed the different types of activities there were likely to be, during the classes, and whether we needed to have two forms of amplification available.  If we decided to use two forms, we should have practised changing over, so we were both familiar with the process.  

Points to consider

· People seeking asylum may develop mental health difficulties because of their particular situation.  These may be temporary or longer term. 

“My wife every day cry about parents.  At that time she not understand everything.  I went to doctor, G.P.  Doctor said, your wife has problem.  She had panic.  And every day the weight is come down.  I said because in my own country problem.  She thinking about brother, sister, mother, parents. That’s why”.

· There are many reasons why a newly arrived, potential ESOL student may not look for an English class straight away.  

“In that time I wasn’t in the college.  I wasn’t fine because I (had to) decide my children go school, I’m going to find some doctor for me, G.P. and everything”.

· Communicative teaching approaches may be very frustrating to a student with hearing difficulties, if s/he cannot hear what each person is saying and if more than one person is speaking at once.

· The process of looking for an English class in a new country and city is not easy for a person who speaks little or no English.  It may be more difficult for a person who also has a health difficulty or disability.

· The staff member responsible for students with health difficulties or disabilities needs to be informed before the student’s first class so that s/he can make arrangements for the correct equipment to be there. 

· There should also be an opportunity for this staff member, the student and the ESOL tutor to meet before the first class.  At this meeting the student and tutor can become familiar with the radio hearing aid and the conference microphone and practise using them.  They can discuss the teaching methods which will be used in the class, and which aid would be most appropriate for different activities.

· When Fahim was placed in a class which was too difficult for him, the fact that his teacher was approachable meant that Fahim did not leave the college at this point.

· The fact that the college had a radio aid and conference microphone completely transformed Fahim’s experience of learning English.

“At that time I was very, very happy.  I said now I’m born new.  I’m new man now!  I understand I find out my problem.  Now finish my problem.  I was really happy”.

· The fact that the learning advisers in reception were able to inform him of the availability of the equipment, at his first enquiry, was also important.

· Fahim contacted his local centre for people who are deaf or hard of hearing.  They arranged for hearing aids which markedly improve Fahim’s quality of life.  They also help him with his English.

· Students who come from countries where resources for people with disabilities are not widely available, (due to the economic situation in those countries), may not know that such aids exist.  It is important that ESOL tutors are aware of resources available, so that they can refer students, as appropriate.

· It is important that colleges arrange quiet conditions for all students doing examinations - particularly for those doing oral and listening examinations.  This is even more important for students who are hard of hearing.   
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Possible follow up reading for session 4



1.  On Information, advice and guidance: Language Issues, vol. 12, no. 2 Autumn/winter 2000 has advice and guidance as a special theme
2.  On access to employment: Bloch, Alice (2002) Refugees' Opportunities and Barriers in Employment and Training London:DWP (can be downloaded from http://www.dwp.gov.uk/asd/asd5/rrep179.asp)
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