Lexis for ESOL teachers

Session plan and Resources for

Session 01: Introduction to Lexis

Aim

To introduce participants to key terminology and some of the main issues relating to lexis 

Learning objectives

By the end of the session, participants will have:

· increased their knowledge of terminology relating to lexis

· explored the main issues related to lexis 

· begun to analyse learners’ lexical errors

· developed an awareness and understanding of the importance of collocation

	Time
	Content
	Resources

	
	
	no.
	style
	title

	
	Pre-Module Tasks

Send these to participants at least two weeks before the course, together with photocopies of the extracts.
	01.1

01.2


	Activity

Activity


	Pre-module Tasks

Pre-module Task 1

Extract ‘History of vocabulary in language learning’ (Schmitt, N. ‘Vocabulary in Language Teaching’, 2000, CUP, pp.10-21)   

Extract ‘Vocabulary size, text coverage and word lists’ by Nation & Waring, from ‘Vocabulary’ by Schmitt & McCarthy (1997)

	15m

(0.15)
	Introduction to module and session

· Welcome and introductions

· Distribute the Module Guide.  Draw attention to the course aims, overview of sessions and assessment requirements. (Participants can read it thoroughly later.)

· Show OHT session 1 aims and OHT learning objectives

· In pairs (5 mins), discuss briefly ‘Why is lexis important?’  Feedback and show OHT quote.  
	02

02.1

02.2

03
	Other

OHT

OHT 

OHT
	Module Guide 

Session aims 

Learning outcomes

Quote

	15

(0.30)
	Discussion - main issues related to lexis

Purpose:  for participants to consider some key questions in relation to lexis and vocabulary teaching
· In pairs/3’s, participants discuss the six questions (question cards) and make brief notes of their views.  Alternatively, give each group a different question to discuss.

· Feedback results from small group discussions.  Note key issues for ESOL teachers and learners.  

· Distribute handout.


	04.1

04.2

04.3

04.4


	Activity

Handout


	Discussion questions - cards

Discussion questions – suggested answers 



	15

(0.45)
	Feedback on pre-module Tasks

(Activity 01.1 and 01.2)

Purpose:  for participants to have an overview of the main methodologies and approaches in ELT

· Task 1:  participants compare their notes with a partner.  Distribute handout of completed grid

· Task 2:  brief discussion – collect in notes (optional).
	05
	Handout
	Pre-course Task 1 – completed grid

	15

(1.00)
	Introduction to basic terminology – ‘mingle’ activity

Purpose:  for participants to learn/revise key terminology

These key terms and definitions are taken from the Glossary at the back of the Subject Specifications for ESOL teachers document (mostly Level 4 section)

· If there are 18 participants, give each person two cards – one term and one definition (not matching). 

· They then get up and talk to each other to find the matching term and definition.

· If there are more cards than participants, give some people an extra card (term or definition).  Trainers can also participate.

· When they find the matching cards, arrange them on a long table (or on the floor/wall, as appropriate) so that everyone can view all the cards.

· Feedback:  check answers using the handout.  Suggestion:  participants highlight the words that are new to them and learn them before the next session.  
	06.1

06.2

06.3

06.4

06.5

06.6

06.7


	Activity

Handout
	Terminology cards

(18 cards of terms and 18 definitions)

Terminology - answers

	30

(1.30)
	Raising awareness of learner errors

Purpose:  to identify spoken learner errors relating to lexis
Trainers will need to set the video at the beginning of the section entitled ‘Learner Experiences 3’. Three learners – Dalia from Peru, Amina from Iraq, and Gelina from Morocco - discuss their experiences of life in Britain and how they feel about learning English.

· Participants watch the video extract (twice) and complete the Video observation sheet.  

· Participants compare/discuss their answers with a partner.

· Take feedback on the types of learner errors and the possible reasons for making them.  

· Distribute handout 07.3 for reference.

· Emphasise the importance of accuracy for these learners, who are already fairly fluent speakers.

Point out that participants will be looking at ways to help learners improve their lexical accuracy throughout the module. 
	07.0

07.1

07.2

07.3

07.4
	Video

Video – OHT 

Video - Handout

Video -Handout
	‘I came to England’:  ESOL learners talking

Sept. 3rd 2004, LLU+ at London South Bank University

(Needs reference) 
Raising Awareness of Learner Errors – Video Observation Sheet

Raising Awareness of Learner Errors – possible answers 

Learner Experiences 3 - transcript

	15
	BREAK
	
	
	

	25m

(1.55)
	Words in combination

Purpose: to consider the importance of collocation

· To emphasise the importance of collocation, introduce this activity by asking participants to write down the missing words in the following sentences.  Read these aloud:

a) Where’s my ……….?

b) She knows her …………

c) We’ve got some ……….. to talk over

d) It’s the ……….. of life.

e) I told him to get …………….

· Elicit the missing words ‘stuff’ (‘stuffed’)

· Refer participants to Activity 8.1 and look at the other collocations with ‘stuff’.  Elicit more examples. 

· Go through the bullet points below, relating the various aspects to the ‘stuff’ examples, and checking that participants understand the terms and concepts.  Emphasise the importance of metaphor in English, giving examples such as ‘fork out’ ‘cough up’ with ‘money’.
· Present Activity 08.2: participants work in small groups to consider the different ways the words ‘leg’ and ‘like’ are used.  Each group writes up their ideas on a flipchart as a spidergram.  

· The groups then discuss how these words are used.  With reference to handout 08.2, they write the uses in another colour by the example (idiom, lexical phrase, etc).  

· Put the flipcharts up around the room for everyone to view.

· Feedback.  Elicit the implications for teaching.  This is an opportunity to recap:  metaphor, idiom, cliché, phrasal verb, ‘fixed expressions’, collocation, connotation, style and register.  Emphasise the importance of collocation and discuss briefly the implications of polysemy. 

· Distribute handouts 08.4 and 08.5 for reference and consolidation.


	08.1

08.2

08.3

08.4

08.5
	Activity

Activity

Handout

Handout

Handout


	Words in combination

Words in combination

Words in combination – ‘Leg’

Words in combination – ‘Leg’

Implications for teaching



	25m

(2.20)
	Application to teaching:  collocations and multi-word verbs  

Purpose: to look at learning activities and materials which help to develop collocational accuracy

A.  Introduce the activity by going through the information at the top of the activity sheet and reinforcing the importance of collocation.

· Participants mark the grid as indicated, comparing their opinions with a partner.

· They then look at one or more of the activities in the ESOL SfL Learner materials and consider how it could be further developed, extended or exploited.

· Brief feedback – emphasise the importance for learners of knowing collocations

B. Discuss the terminology used for phrasal verbs and multi-word verbs, and the main forms. 

· Elicit the main difficulties for learners

· Participants look at the Skills for Life activity and discuss the questions.

· Feedback:  stress the importance of context.  


	09


	Activity


	Collocations and multi-word verbs

Skills for Life ESOL Learner materials: Activity A2 on p.9, Unit 5, E2

Activity B on p.2, Unit 6, E2

Activity A2 on p.4, Unit 1, E3

Activity B2 on p.10, Unit 2, L1

Activity B, p.15, Unit 1, L2



	10

(2.30)
	Follow-up tasks and evaluation

· Recap session learning outcomes

· Set follow-up task, reading and preparation for next session.  Trainers will need to prepare the extracts for the reading tasks.

· Completion of Professional Development Journal

· Completion of evaluation form


	10

11

12
	Activity 

Activity 

Handout 


	Follow-up task and pre-reading for session 2

PDJ

Session evaluation


	res no.
	style
	title

	01.1
	Activity
	Pre-module Tasks


1. Read the extract ‘History of vocabulary in language learning’ (Schmitt, N. ‘Vocabulary in Language Teaching’, 2000, CUP, pp.10-21)   

· Complete the grid with notes on the relevant points.

2. Read the extract ‘Vocabulary size, text coverage and word lists’ by Nation & Waring, from ‘Vocabulary’ by Schmitt & McCarthy (1997).  Consider the group that you are teaching:  

· What vocabulary do they need to learn?  

· How should they learn it?  

· What are the advantages and disadvantages of encouraging learners to use word cards or word lists?

· Make notes on these questions and be prepared to hand them in.  

Bring the completed tasks to the first session.

Your work will be assessed against the Level 4 Subject Specifications Personal Language Use (Section 6.2 Reading) and, if you are building up a portfolio of work to demonstrate that you meet these specifications, you can use these tasks as evidence.

	res no.
	style
	title

	01.2
	Activity
	Pre-module Task 1


‘History of vocabulary in language learning’
	Methodology or Approach 
	Approximate dates
	Notes on main aspects relating to vocabulary

	Grammar-Translation


	
	

	Direct Method


	
	

	Reading Method


	
	

	Audiolingualism


	
	

	Situational Approach


	
	

	Communicative Language Teaching


	
	

	The Vocabulary Control Movement


	
	


	res no.
	style
	title

	02
	Other
	Module Guide


The module guide should be given out to each participant.  It contains detailed information about the content of the module, course aims, learning outcomes, self-study tasks, assessment and resources.

Go through the contents briefly, drawing their attention to the outline plan for the four sessions.

	res no.
	style
	title

	02.1
	OHT
	Session aims


Aims:

The aims of this session are to introduce participants to key terminology and some of the main issues relating to lexis.

	res no.
	style
	title

	02.2
	OHT
	Objectives 


Objectives

By the end of the session, participants will have:

· increased their knowledge of terminology relating to lexis

· explored the main issues related to lexis 

· begun to analyse learners’ lexical errors

· developed an awareness and understanding of the importance of collocation
	res no.
	style
	title

	03
	OHT 
	Quote


‘Without grammar little can be conveyed; without vocabulary nothing can be conveyed.’

(D. Wilkins, ‘Linguistics in Language Teaching’, 1972, Edward Arnold)

	res no.
	style
	title

	04.1
	Activity 
	Discussion questions - cards 


Trainers will need to make a laminated card for each of these questions.   They should be brightly coloured if possible.
Participants work in pairs/3’s.  They take each card in turn and discuss it, making notes of their views.




	res no.
	style
	title

	04.2
	Activity 
	Discussion questions - cards





(see Intro., Schmitt ‘Vocabulary in Language Teaching’)

(see pp.1 – 19, Schmitt & Mcarthy, ‘Vocabulary)

	res no.
	style
	title

	04.3
	Handout 
	Discussion questions -  suggested answers


1.  What are the best ways of learning new words?
It depends on the situation, but usually best in a context.  Possible methods:  lists, pairs of words, semantic networks, translation, ….. 

Some words are more difficult to learn than others, particularly abstract concepts, shades of meaning, phrasal verbs and idioms. ‘Concrete’ words are generally learned first and are easier to retain and recall.

2.  What is the relationship between lexis and grammar?
 ‘Language’ is often viewed as being made up of three ‘systems’ – phonological, syntactic and lexical.  Words cannot exist in isolation – ‘words have grammar’ (Scott Thornbury).  When you use a word you have to use particular grammar patterns associated with that word.  For example, ‘for’ – ‘This book is for students and teachers’, not ‘This book for students and teachers is’.

Another distinction is that between grammatical (or function) words (for example, articles, pronouns, prepositions) and lexical (or content) words (for example, nouns, adjectives, verbs). There is a finite number of grammatical words, but a potentially infinite number of lexical words.

3.  What do we mean by ‘lexis’ 
Longman Dictionary of Contemporary English definition:  lexis = ‘all the words that belong to a particular subject or language’; vocabulary = ‘words known, learnt, used’ .  ‘Lexis’ and ‘vocabulary’ are often used interchangeably.

4.  What does it mean to ‘know’ a word?
An understanding of how a word looks on the page, how it is spelled, how it sounds (both listened to and spoken), plus other features such as grammatical status, appropriate register, word associations, what the word collocates with, how frequently it is used and what it means.  (See p.181, Ann Ryan, in ‘Vocabulary’, Schmitt and McCarthy).  Learners need to know the boundaries that separate one word from others of related meaning, such as, cup/mug/bowl, sink/washbasin, start/begin, etc. 

The everyday notion of a word, and possible linguistic definition (Carter, ‘Vocabulary’ 1998):  a) orthographic - a stretch of language bounded by spaces or punctuation marks;  b) a minimum meaningful unit of language - a semantic unit;  c) a word will not have more than one stressed syllable

	res no.
	style
	title

	04.4
	Handout 
	Discussion questions 


5.  How much vocabulary does an ESOL learner need?
One suggestion is approximately 3,000 ‘high frequency’ words. (Nation & Waring, in Vocabulary, Schmitt & McCarthy) There are many lists of the most frequently occurring words in English, such as the ‘General Service List’, (West, 1953) - although some believe that this has now become rather outdated.

The general view is that it is not easy to define how much vocabulary a learner needs; we also need to consider how to decide if words with different forms count as different words and if words with same form and different meanings count as a ‘word’, for example, homophones, homonyms, synonyms, compounds, derivatives, phrasal verbs, and so on.

Estimates vary as to how many words there are in English - from 400,000 to 600,000 (Claiborne, 1983, p.5), from 500,000 to over 2,000,000 (Crystal, 1988, p.32), about 1,000,000 (Nurnberg & Rosenblum, 1977, p.11), and 200,000 words in common use (Bryson, 1990)

More recently, researchers have based their estimates on the number of word families, as found in dictionaries.  For example, Webster’s Third New International Dictionary (1963) contains about 54,000 word families. English native-speaking university graduates probably have a vocabulary size of about 20,000 word families.  Interestingly, although the grammar of a language is largely fixed by age 10, vocabulary continues to be learned throughout one’s lifetime. (p.3, Schmitt, Vocabulary in Language Teaching). 

6.  What is ‘the Lexical Approach’?
Dave Willis wrote about a lexical syllabus in 1990.  The idea was further developed by Michael Lewis (The Lexical Approach (1993), and Implementing the Lexical Approach (1997), based on the assertion that ‘language consists not of traditional grammar and vocabulary but often of multi-word prefabricated chunks’ (Lewis, 1997, p.3). The emphasis was on ‘lexical phrases’ such as collocations, idioms, fixed and semi-fixed phrases.  Lewis suggests that fluency is the result of the acquisition of a large store of fixed and semi-fixed prefabricated items. (Harmer, 2001).  

The Lexical Approach emphasizes the teaching of phrases and collocations, rather than syntax and tense usage with vocabulary slotted in.  So in teaching ‘will’ for future, students would focus on typical utterances, for example, ‘I’ll give you a ring’, ‘I’ll be in touch’, ‘I’ll be back in a minute’.

However, there have been some difficulties with using this approach, which have been highlighted by others (see Thornbury, summarised in Harmer, p.91-2).

	res no.
	style
	title

	05
	Handout 
	Feedback on Pre-Course Task 1


‘History of vocabulary in language learning’ 

(Schmitt, N. 2000, ‘Vocabulary in Language Teaching’, CUP, pp.12-14)

	Methodology or Approach 
	Approximate dates
	Notes on main aspects

	Grammar-Translation


	early 19th century
	· Focus on explicit grammar rules, translation and accuracy

· Reading and writing literary materials

· Vocabulary selection based on its ability to illustrate a grammar rule

· Emphasis on bilingual word lists and bilingual dictionaries

	Direct Method


	late 19th century -
	· Primary focus on oral language and listening

· Imitated how L1 was learned

· Belief that vocabulary would be acquired naturally through exposure in the classroom

· Emphasis on making connections between vocabulary and reality (objects, pictures, etc.)

	Reading Method


	1930’s
	· Focus on improving vocabulary learning for reading

	Audiolingualism


	1940’s
	· Devised by structural linguists, based on behaviourism

· Emphasis on oral skills and drilling

· Vocabulary needed to be relatively easy

· Assumption that exposure to the language would lead to increased vocabulary, so no clear method was developed 

	Situational Approach


	1940’s – 1960’s
	· Grouped lexical and grammatical items according to requirements of the situation, e.g. post office, shop, etc.

	Communicative Language Teaching


	1970’s -


	· Focus on message and fluency, rather than accuracy

· Vocabulary had a secondary status, based on functions

· Assumption that exposure to L2 would lead to increased vocabulary

· 1990’s – began to include principled selection of vocabulary and explicit teaching, plus realisation that grammar and lexis are fundamentally linked (cf. ‘Lexical Approach’)

	The Vocabulary

Control Movement
	1930’s -
	2 basic approaches:  

(i) limit English to minimum necessary for communication – Basic English (Ogden & Richards, 1930’s - 850 words);  (ii) General Service List of English Words (West, 1953) – list of vocabulary useful in producing simple reading materials.  GSL very influential, now being revised.



	res no.
	style
	title

	06.1
	Activity
	Terminology cards


Trainers will need to make a laminated card for each of these terms and definitions.  They should be in two different colours – one for the terms, the other for the definitions.  Participants each take a card and ‘mingle’ to find the person with the matching card.







	res no.
	style
	title

	06.2
	Activity
	Terminology cards



[image: image1]





	res no.
	style
	title

	06.3
	Activity
	Terminology cards



	res no.
	style
	title

	06.4
	Activity
	Terminology cards


 






	res no.
	style
	title

	06.5
	Activity
	Terminology cards








	res no.
	style
	title

	06.6
	Activity
	Terminology cards








	no.
	style
	title

	06.7
	Handout  
	Terminology cards - Answers


	Term
	Definition

	Cognates
	words with similar forms in different languages, for example, adult/adulto

	Corpora
	collections of authentic spoken or written language, usually electronically stored, used for study of language phenomena

	Etymology
	Word origins, for example, eliminate is from the Latin for ‘thrust out of doors’ (ex = ‘out’ + limen = ‘threshold’)

	Homonyms
	words that are said and written the same, but have different meanings, for example, bow = bending the body as a greeting, or the front part of a ship

	Lexical chunks
	sequences of words that are typically found together.  Storage of words in memory includes storage of chunks.

	Hyponyms
	specific instances of general terms, for example, pork is a hyponym of meat

	Lexical cohesion
	The way in which the structure of a text is made clear by the use of related words and expressions, for example, garden  flower  scent  petals

	Morphology
	the study of the structure of words and how it affects meaning, for example, faith/faithful/unfaithful

	Neologisms
	newly-coined words

	Pragmatics
	meaning resulting from the combination of language and situation

	Productive purposes
	relating to speaking and writing; a person can always access fewer items of lexis for productive purposes than they can recognise for receptive purposes

	Receptive purposes
	relating to listening and reading

	Schemata
	structured information about familiar situations in long-term memory, which helps us understand new texts on familiar subjects

	Semantic
	having to do with meaning

	Semantic field
	words and expressions establish their meanings by comparison and contrast with words and expressions having similar, but not identical, meanings, for example, colours:  magenta is bluer than pink and redder than purple

	Standard English
	the variety of English spoken by educated people, taught in schools, and used in formal public situations.  It is a matter of grammar and vocabulary, not one of regional or class accent.

	Superordinate
	a generalised noun whose meaning encompasses that of more specific nouns, for example, fruit in relation to pear, apple, banana, and so on

	affixation
	adding something (for example, prefix, suffix) to a word to change its meaning or word class


	res no.
	style
	title

	07.1
	Video/OHT  
	Raising Awareness of Learner Errors


Video Observation Sheet

Three learners are talking with their teacher about their experiences: Dalia (from Peru), Amina (from Iraq) and Gelina (from Morocco) 

Watch the extract ‘Learner Experiences 3’ and answer the questions below:

1.  Focusing only on lexis, what errors do they make?

2.  Are there any instances where you are not sure what the learner is trying to say?

3.  Looking at these errors, are most of them due to difficulty with:

a)    word grammar?

b)  pronunciation?

c)    meaning?

4.  What strategies would help them to improve their lexical accuracy?

	Res no.
	style
	Title

	07.2
	Video - Handout  
	Raising Awareness of Lexical Errors – possible answers


1.  Dalia:

· have time for finish my classes 

· explain me ..

· pronunciation of ‘job’

Amina:

· enjoin with my husband

· my English is not very well

· I lost most of the words

· I don’t feel like to stay at home

· I feel boring

· I start losting my acknowledgement

· I be far from the science

2.  Amina:  ‘I start losting (?) my acknowledgement’  

‘I be far from the science (?)’ 

(not sure if she’s got the right word or if she’s mispronounced a word)

Possible reasons:  Difficulty in expressing ideas, possibly due to semantic similarities between ‘lose’ and ‘forget’ and ‘knowledge’ and ‘acknowledgement’.  Also possible L1 interference (Arabic).
3.  It is difficult to identify which errors are specifically due to lexical errors, but many appear to be mistakes with (a) ‘word grammar’ (syntax)

For example:

Dalia - ‘I don’t have time for finish my classes.’  ‘I can’t explain me in English.’

Amina - ‘I came to enjoin with my husband.’  ‘I don’t feel like to stay at home .. ‘ ‘When I came here I feel boring.’  ‘I be far from the science, …’

‘My English is not very well’   ‘acknowledgement’

(b) pronunciation:  Talia - ‘j’ in ‘job’ – sounds like ‘yob’

(c) meaning (semantic):  Amina - ‘I start losting my acknowledgement’   (= I’ve started to forget my subject (?) or, I’m starting to lose my professional status (?) or, I’ve started to lose my knowledge (?.)  ‘I be far from..’ (= I feel a long way from ..) 

For more information on lexical error, see pp.72-76, ‘Vocabulary’ by Ronald Carter, 1998, Routledge

4.

Possible strategies – focus on accuracy by awareness raising:  for example, the teacher analyses the errors and devises practice activities to target specific mistakes (confused/confusing); reformulate the learner’s utterances; encourage learners to use ‘noticing’ – listen carefully to native speakers; ‘student-friendly’ correction techniques

	Res no.
	style
	Title

	07.3
	Video - Handout
	Learner Experiences 3 – transcript ½


T: Teacher

D: Dalia (Peruvian, young)

A: Amina (Middle-aged Iraqi)

G: Gelina (Moroccan, headscarf)

D: My name is Dalia. I come from Peru. I speak Spanish. I am living in London er three month about. Actually I am living with my husband. I marry in Per- in Lima in Peru in October. I move with my husband. So I am looking for a little job but I need a study more English, improve my English. Before, I am studying English but only in little basic because my.. ex-job er too hard. I.. was working in import company for supervision and containers. All the processes for the- and the documentation for import products and I don’t have time for- (laughs) for finish my classes. So I am.. here now. I.. would like learn more English.

A: My name is Amina. I came from Iraq and er.. I er came er.. to enjoin with my husband. He live in England. And about er.. one year.. ago when I live here in England. And er.. before I came here to England to er study, to get a PhD er.. at 1980 to 1985 stay at that time. I get a PhD in er.. biochemistry, then I went back to Iraq, teaching in the university. My English is not er... As a science it’s ok but for the- for the life- well, normal life it’s not er very well and especially all these years er t- t- teaching Arabic and talking in Arabic so I lost.. er.. most of the word. That’s why I come here to ’prove my language. And I’m looking for the job, to get a job, because.. I..  all my life I’m working so I- it’s not er.. I don’t feel er.. like to stay at home and do nothing.

T: Mmm, good.

G: ‘kay. My name is Gelina. I come from Morocco. I’m here.. er from.. for nearly ten years now. I’m married. I have three children. I don’t er... the first- I don’t study English in the first when I come because.. I had my.. first child, and it was very difficult to.. to get a crèche for the children in 1995 and 1996, it was too difficult. Then after I have other child and.. but now I try to study because my youngest er child she’s four she will be.. full-time.. next September and er.. I want to get a job. Not a small job because there I have children I need look after them because the school is finish as er three-fifteen. Is difficult for get a job. I’m looking for er… er.. like a child-minding or look after children.

T: How does your life.. in the UK compare.. to life.. in your country? Y- y- you- you’re all interested in getting a job some time in the future. Umm.. how do you think life compares here to in your country? What about you Dalia?

	Res no.
	style
	Title

	07.4
	Video - Handout  
	Learner Experiences 3 – transcript 2/2


D: I think er UK er offer erm interesting opportunities for a job, for professional people but it’s necessary good, very, very good English. In my country, um.. er for example you study maybe.. ten years preparing in my career, you know er the English is necessary now, I need it for a little job, English in UK. I’m- I am try, searching jobs but in interview I can’t explain me in English. I need- I need improve my English. Maybe take time, I know, er.. take time but my husband is English. Every day I talk with him, with my mother-in-law: English, English, I’m try! (laughs). More English, yes. But I miss my country, yes, I miss my country because before I was working, y’know? But I am here for my husband, for the love, you know? I think maybe in future I- I could find a little job – take time, only time.

T: Mmm. What about you Amina? How do you think l- y- your life here compares to your life, in Iraq? What are the differences?

A: When I came here, I feel boring er... ’s er.. Everything is talk, nothing think  y’know, talking with a student, do some research, do some work er.. er.. they encourage me to.. to do w- the work but now er.. I- I haven’t anything and when I went to look for the work they want experience and they don’t want it, fact it’s in Iraq, I mean they want it experience here, not er in Iraq. And the language also is not very well my language that is not encourage me, so sometime I feel er.. like er I l.. start losting my acknowledgement (?) er I mean.. I’m- I be far from the science, from the work, from everything.

T: Mmm. What about you, Gelina?  What do you think the differences are between your life here and your life in Morocco?

G: Yeah, when I come first time I was young, yeah (laughs). I was twenty-three I thinks. Uh.. the first year i- it was very difficult because er the language I don’t know nothing, and er my husband he was work full-time and when I came it was er winter - start winter - is dark. Uh.. i- it was difficult the first year but after one year I gets my child when I gets my child here I am busy w-with him all the time I- little by little. But now.. er.. I- I feel different because when I go back to my country for holiday, I miss to come quick here because you know my children.. is study here, the new life is start here ’cause I was young, now I’m mother, I’m.. wife, I have three children, I look after my niece too, so four children.

	Res no.
	style
	Title

	08.1
	Activity  
	Words in combination




One word can be used in many different ways, for example:


· Where’s my stuff?

· the hard stuff

· the stuff of life

· stuff and nonsense

· know one’s stuff

· my nose is stuffed up

· get stuffed

· a stuffed shirt

· stuffing (turkey)

· to be stuffed (full-up)

· stuffy

· knock the stuffing out of him/her

· ……………………………………

· ……………………………………

In the examples above, the word ‘stuff’ and its derivatives are used as: a noun, verb, adjective and phrasal verb, as well as in ‘fixed expressions’ and idioms.

Note the importance of the following aspects:

· collocation – the co-occurrence of words 

· connotation – the associations connected with a word

· register – the variety of language selected for a specific social situation, for example, literary, formal, informal, slang, taboo

· metaphor – extending the use of language, beyond what it denotes, to express emotions and feelings (for example, ‘to flood the market’
· idiom – meaning cannot be derived from the sum of its parts (for example, ‘out of the blue’)

· cliché – an over-used idiom that loses vigour

· lexical phrases – language chunks, which are memorised strings or words, for example:

· functional phrases which act as markers (well then, by the way)

· sentence heads (do you mind if ..)

· vague language (and stuff like that)

· verbal expressions (don’t mind)

· phrasal verbs (look after, get through, put up with) 

	Res no.
	style
	title

	08.2
	Activity  
	Words in combination 


· Work in small groups.  

· Look at the words below.  How many uses can you think of for these words?


· Write up your ideas on a flipchart sheet as a ‘spidergram’ and discuss how these words are used.  

· Then write the uses in a different colour by each example.  (You may find it helpful to refer back to 08.1.) 

· How many are ‘fixed expressions’ or idioms? 

· What are the implications of this for teaching?

	Res no.
	style
	title

	08.3
	Handout  
	Words in combination – ‘LEG’


Main meanings:

Macmillan English Dictionary for Advanced Learners (2002)

1. part of body
(incl. foot)



2. clothing covering leg

3. meat from animal leg


4. part of furniture


5. part of journey/race

6.  part of the limb above the foot

7. to leg (it) (verb) 

Idioms

cost an arm and a leg;

give s.o. a leg up; 

not to have a leg to stand on; 


pull sy’s leg; 

shake a leg; 

get your leg over; 

show a leg; 

can talk the hind legs off a donkey; 

find one’s legs; 

get one’s sea legs; 

on one’s last legs; 

stand on one’s own (two) legs; 

stretch one’s legs; 

walk off his legs/feet;

with one’s tail between one’s legs; 

to get a leg up on sg; 

leg before wicket 

Compound words

Leg-warmer

70’s (20th century words p. 484)

(to sit) cross-legged

Four-legged (animals)

Phrasal verbs

Leg it 


	Res no.
	style
	title

	08.4
	Handout  
	Words in combination – ‘LEG’


Collocations

1. Part of body

adjectives: 

left, right; front; back, hind; skinny, spindly, thin; broken, fractured;

bad, bandy, bare, beautiful, good, hairy, long, muscled, muscular, powerful, shapely, short, slender, stiff, strong, stumpy

lame, withered, tired, fresh, outstretched

artificial, wooden, 

verbs: bend, cross, draw up, kick, lift, lower, raise, splay, spread, straighten, stretch, swing, tangle, tuck under

move, flail, pump, buckle, give way, shake, tremble, dangle, hang

break, injure, amputate, shave

noun: exercise, muscle, injury, pains, trouble, ulcer, wound, room, 

prepositions: between the/your legs; in the leg (shot in the leg); on the/your leg (a bruise on my leg); have your leg in plaster

2. of trousers

adjective:   trouser

verb:  pull up, roll up/down

phrases: long/short in the leg

3. of a journey/race

adjectives: first, second etc.; final, last; anchor; outbound, homeward

preposition: on the … leg

Give trainees an example of how one word can be used/extended – ‘stuff’ – Where’s my stuff, the hard stuff, stuff of life, stuff and nonsense, know one’s stuff, stuff the shoe with newspaper, my nose is stuffed up, get stuffed, to be stuffed (i.e. full-up), a stuffed shirt, stuffing (turkey), stuffy (adj.), knock the stuffing out of him, etc.  Elicit any other related words/phrases.

	Res no.
	style
	title

	08.5
	Handout  
	Implications for teaching


· words have meaning in context

· words in combination have to be perceived as meaning units, just as single words

· words taught in class should reflect authentic language use

“.. knowing a word involves knowing:  its spoken and written contexts of use; its patterns with words of related meaning as well as with its collocational partners; its syntactic, pragmatic and discoursal patterns.  It means knowing it actively and productively as well as receptively …”

(Ronald Carter, 2001)

Application to teaching:
· design a lexical syllabus – focus on lexis rather than ‘grammar’

· explicit strategies are important – teach lexical chunks

· use contexts which illustrate the meaning (written and spoken texts)

· use authentic spoken contexts

· use ‘collocational grids’ to explore collocational appropriacy 

· use cloze and gap-fill

· use spidergrams and semantic networks

· consider using corpora

· don’t forget pronunciation – intonation, stress patterns and individual sounds

	Res no.
	style
	title

	09
	Activity  
	Collocations and Multi-word Verbs


A.  Collocations

We say ‘a lovely day’ or ‘a beautiful day’ but not ‘an attractive day’.  ‘Lovely’, ‘beautiful’ and ‘attractive’ may have a similar meaning, but only ‘lovely’ and ‘beautiful’ collocate with ‘day’, that is, they typically occur together.  

Look at the grid below and mark the ‘normal’ collocations with a tick ( ( ), the doubtful or unusual ones with a question mark ( ? ) and unacceptable ones with a cross ( x ).  



   some work
  a trip           a laugh       the shopping

	take
	
	
	
	

	make
	
	
	
	

	have
	
	
	
	

	do
	
	
	
	


Look at the different ways collocations are presented in the ESOL Skills for Life Materials:

· Activity A 2 on p.9, Unit 5, E2
· Activity B on p.2, Unit 6, E2
· Activity A 2 on p.4, Unit 1, E3 
· Activity B 2 on p.10, Unit 2, L1
Choose one of these and consider how you could develop it further.  

B.  Phrasal Verbs and Multi-word verbs
(Note:  Some writers use the term ‘phrasal verbs’ to cover all multi-word verbs, although technically, the term ‘phrasal verb’ should refer specifically to ‘verb + adverbial particle’.)

The main forms of English verbs consisting of two or three parts are:

(i) verb + preposition, for example, look into (=investigate)

(ii) verb + adverbial particle, for example, call off (=cancel)

(iii) verb + adverbial particle + preposition, for example,  put up with (=tolerate)

What kind of difficulties can phrasal verbs present for learners?

Look at Activity B, p.15, Unit 1, L2 ESOL SfL Materials.  This is a common way of teaching phrasal verbs.  Is it always possible to find an equivalent word?  What other ways could you teach these?  

	no.
	style
	title

	10
	Activity  
	Follow-up Task and Pre-reading for Session 2



The first reading task is designed to give you the opportunity to consider in more depth some of the areas covered in Session 1.  The second one is to help you prepare for Session 2.  

(1) Read pp. 77-82, Chapter 4, ‘The Nature of Meaning’ in Lewis, M. ‘The Lexical Approach’ 

(2) Read pp.34-48, Chapter 3, ‘The Mental Lexicon’ in McCarthy, M. ‘Vocabulary’.  Make notes on the key points in preparation for Session 2.

(3) Review new terminology
Further reading:

· Hill, J. & Lewis, M. (eds.) (1997) LTP Dictionary of Selected Collocations, LTP
· Lewis, M. and Hill, J. (1997), Implementing the Lexical Approach, LTP
· Lewis, M. (ed) (2000) Teaching Collocation, LTP

· Lewis, M. (1993) The Lexical Approach, LTP
· McCarthy, M. (1990) Vocabulary, OUP, pp. 12-15 ‘Collocation’
· Schmitt, N. and McCarthy, M. (eds.) (1998) Vocabulary, (Description, Acquisition and Pedagogy), CUP
	Res no.
	style
	title

	11
	Activity  
	PDJ – Session 1

	Professional Development Journal

	What is the most important aspect of lexis that you have learnt about or increased your understanding of through this session and in the pre-course reading?



	How will you relate what has been covered in this session and in the pre-course reading and activity to your class teaching?



	What steps will you be taking to widen your understanding of the topics covered in this session?   

What support will you need with this?  

Who could provide this support?



	Res no.
	style
	title

	12
	Activity  
	Session evaluation


	Lexis for ESOL teachers

	Session 1 evaluation

	Have the session objectives been met? (please circle)

      fully                                partly                            not at all 

If ‘partly’, which objectives were not met?

	Which parts of the session did you find most useful?



	Were there any parts of the session which were confusing and/or uninteresting?   Please specify.



	Which parts of the session did you find most relevant to your own teaching/training?



	Any other comments or questions







1. What are the best ways of learning new words?

















2. What is the relationship between ‘lexis’ and ‘grammar’?














3. What do we mean by ‘lexis’?

















4. What does it mean to ‘know’


a word?

















5. How much vocabulary does an ESOL learner need?

















6. What is ‘the Lexical Approach’?











cognates





corpora





etymology








homonyms








lexical ‘chunks’








hyponyms








lexical cohesion








morphology








neologisms








pragmatics








productive purposes








receptive purposes








affixation























































































































































































































superordinate











standard English








semantic field








semantic








schemata








adding something (e.g. prefix, suffix) to a word to change its meaning or word class















































































































































words with similar forms in different languages, e.g. adult/adulto















































































































































collections of authentic spoken or written language, usually electronically stored, used for study of language phenomena















































































































































word origins, e.g. eliminate is from the Latin for ‘thrust out of doors’ 


(ex = ‘out’ + limen = ‘threshold’)















































































































































words that are said and written the same, but have different meanings, e.g. bow = bending the body as a greeting, or front part of ship















































































































































specific instances of general terms, e.g. pork is a hyponym of meat















































































































































sequences of words that are typically found together.  Storage of words in memory includes storage of chunks.















































































































































the way in which the structure of a text is made clear by the use of related words and expressions, e.g. garden flower scent petals















































































































































the study of the structure of words and how it affects meaning, e.g. faith/faithful/unfaithful












































































































































newly-coined words















































































































































meaning resulting from the combination of language and situation












































































































































relating to speaking and writing;  a person can always access fewer items of lexis for productive purposes than they can recognise for receptive purposes















































































































































relating to listening and reading















































































































































structured information about familiar situations in long-term memory, which helps us understand new texts on familiar subjects  












































































































































having to do with meaning















































































































































words and expressions establish their meanings by comparison and contrast with words and expressions having similar, but not identical, meanings, e.g. colours:  magenta is bluer than pink and redder than purple















































































































































a generalised noun whose meaning encompasses that of more specific nouns, e.g. fruit in relation to pear, apple, grape, etc.















































































































































the variety of English spoken by educated people, taught in schools, and used in formal public situations.  It is a matter of grammar and vocabulary, not one of regional or class accent.












































































































































stuff





like





leg





Considering a group that you teach, look in the ESOL core curriculum and investigate how vocabulary/lexis is dealt with at that level.





Make notes on the suggestions given.
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