Lexis for ESOL teachers.  

Session 03:  Word meaning and practical issues of learning and assessing lexis 

Aim

To develop participants’ knowledge and understanding of word meaning and to consider issues of language transfer

Learning objectives
By the end of the session, participants will:

· analysed instances of language transfer and deixis

· looked at dictionaries and corpora, and considered how they can be of benefit in and outside the language classroom

· explored tasks for the assessment of vocabulary

· gained an awareness and understanding of register and genre

	Time
	Content
	Resources

	
	
	no.
	Style
	title

	 10m

(0.10)


	Aims and learning outcomes

· Optional warmer:  small groups play pelmanism with terminology cards from Session 1, Activity 06

· Show Session 3 aims and learning objectives


	01.1

01.2
	OHT

OHT
	Cards from Session 1

Session aims

Learning outcomes



	20m

(0.30)


	Feedback on follow up and pre-session tasks

Inclusivity: Either collect in the participants’ notes or have a brief discussion on what adaptations could be made.

Purpose:  to discuss how activities could be adapted to take account of certain disabilities

re-reading task: Pairs compare their lists of components of word meaning.

Purpose: to look at what is involved in ‘word meaning’

· Using the OHT, reveal components gradually for participants to check 

· Using 02.2, participants tick items that they think should/should not be included in a dictionary (question 1)

· In table groups, participants discuss what other items would be useful to have in a dictionary (question 2).  

· Feedback:  for example, usage notes, and pronunciation (phonemes and stress pattern)
	02.1

02.2
	OHT

Activity
	Components of word meaning 



	30m

(1.00)


	Dictionaries and corpora

Purpose: to look at the potential utility of information contained in different dictionaries and corpora
· Trainers will need to prepare a handout for participants, as described in 03.1

· Using 03.2 and the dictionary extracts, set task 1 (compare dictionary entries for the same headword, for example, ‘travel’).  Participants compare the entries and answer the questions. 

· Take feedback and discuss how dictionaries can be a valuable resource


	03.1

03.2


	Activity

OHT/

Activity
	Monolingual dictionaries (or extracts from learner’s dictionaries) 

Discussion questions



	
	Dictionary tasks handouts

· Trainers will need to obtain a selection of Dictionary Workbooks (for example, those listed in 03.4).  

· Participants quickly look at example tasks (extracts) from dictionary workbooks and discuss the question, if time. 

· Handout 3.4 (for reference) contains information about on-line dictionaries and websites.  

· Optional follow-up task:  Participants can research these websites and bring examples of useful activities to the next session.


	03.3

03.4


	Handout 

Handout
	Dictionary Workbooks -

Worksheet extracts from dictionary workbooks will be needed

Useful websites

	
	Corpora

Before the session, prepare extracts from one of the corpora, for example, the British National Corpus or the Collins on-line corpus (or photocopy the example in Harmer, p.18)
· Check the terms ‘concordance’ and ‘collocation’, and introduce activity 03.6 (either using the OHT or handout)
· Question 1:  in pairs participants write down words which occur with the word ‘thing’ most frequently – both before and after.  Give an example:  ‘the right thing’
· Question 2:  the whole group then compare their findings with the Corpus extract
· Question 3:  Feedback - bring out the fact that corpora information enables materials writers and course designers to have actual and up-to-date knowledge, rather than relying on intuition or out-of-date word lists
Elicit what kind of the information corpora do not provide (connotations, register, style or the word, synonyms, antonyms, pronunciation)


	03.5

03.6


	Other

OHT/

Activity


	Concordance data for one word, for example, ‘thing’

Corpora



	20m

(1.20)


	Translation issues and L1 transfer

Purpose:  to look at how L1 can affect the learning of L2 lexis
· Introduce task:  participants are given 10

sentences with learner errors; individually, they underline the errors 

· Pairs compare sentences and discuss what may have caused the errors.

· Feedback:  using OHT 4.2, analyse the errors and elicit/discuss what may have caused them.  Clarify the term ‘L1 transfer’

· Distribute handout 04.3 for clarification

· Discuss how teachers can help learners to overcome difficulties of language transfer.  For instance, learners record examples of differences between their language and English.  Be explicit about differences in expression and the importance of accuracy.


	04.1

04.2

04.3


	Activity

OHT

Handout


	L1 transfer

L1 transfer - Answers

L1 transfer - Answers

	15m
	BREAK 


	
	
	

	15m

(1.35)


	False friends –‘dominoes’

Purpose:  to consider how cognates and false cognates affect the learning of English vocabulary three stages to this activity:

· First, introduce activity 05.1/05.2: in pairs, participants guess the meanings of the words 1-16 and write the English equivalent.  (Do not check the meanings yet.)

· Second, set up Activity 05.3/05.4: using 1 set of domino cards between 3 - 4 participants, match the cards according to the meanings of the foreign and English words, as if playing dominoes.

· Feedback:  each group checks using 05.5.  Draw participants’ attention to the differences in meaning 

· Third, check the terms ‘cognates’ and ‘false cognates’ and elicit which ones are ‘cognates’ – ‘Bruder’ (brother) and ‘carbone’ (carbon)


	05.1

05.2

05.3

05.4

05.5


	Activity

Activity

Activity

Handout


	False friends

False friends

Domino cards (16) 

(1 set per 3-4 participants)

False friends - Answers



	15 m

(1.50)
	Deixis

Purpose:  to introduce participants to deixis and to consider the importance of explicit teaching techniques

· Distribute 06.1 – a passage written by a learner. In pairs, participants discuss the causes of difficulty in understanding it.

· Feedback: difficulties arise from the improper use of deictic expressions (it is not clear what the writer refers to when s/he uses words like ‘it’, ‘here’, ‘now’.  Clarify ‘deixis’: reference to the context in which the writer/speaker is situated – pointing outside the text)

· In pairs, participants complete the table: they identify and categorise the deictic expressions from the passage and find more examples.

· Feedback: note the importance of proper use of deictic expressions when reporting what someone says/said (teaching Reported Speech) and also the difficulties contextually bound verbs like ‘come’, ‘go’, ‘bring’ and ‘take’ may cause to learners of English.  Also remind participants that in some languages, he/she is the same word
· Either show OHT or distribute handout 06.3 for reference.
For more information on deixis: 

Adult ESOL Core Curriculum p.400   

Thornbury, S. ‘About Language’ p.123, pp.248-9; Hatch, E & Brown, C. ‘Vocabulary, Semantics and Language Education’ p.14, p.254;  Deixis in teaching English: Thornbury, S. ‘Uncovering Grammar’ p.88


	06.1

06.2

06.3


	Activity

Activity

OHT/

Handout


	Deixis

Deixis  - table

Deixis table – suggested answers



	15m

(2.05)


	Assessing vocabulary

Purpose:  to look at different ways of assessing vocabulary development

· Elicit possible ways of assessing vocabulary – participants’ experience

· Distribute 07.1 and 07.2.  Participants look at the different types of vocabulary assessment test items. 

· Using 07.3, ask each table group to answer two or three of the questions.

· Feedback, using OHT/Handout 07.4
	07.1

07.2

07.3

07.4
	Activity

Activity

Activity

OHT/

Handout
	Vocabulary assessment

Vocabulary assessment –Discussion

Vocabulary assessment – suggested answers 

	20m

(2.25)
	Register and genre

Purpose:  to consider the importance of register and genre in relation to lexis

· The cards for this activity (08.1/08.2) will need to be made before the session. 1 set per pair of participants will be needed.
· Distribute 08.3 and check understanding of the definitions
· Explain the cards activity.  Participants work in pairs. Each pair is given a set of cards which they arrange in two piles: one for cards which belong to the ‘register’ category, and the other pile for cards which represent ‘genre’
· Self check: participants turn the cards over and check their answers
· Feedback: Distribute handout for reference. 
· Set Activity 08.5.  Participants discuss the three questions.  Brief feedback.  (It would also be useful to have examples of materials which use a ‘genre’ approach, for example, from ‘Writing Works’, Spiegel, M. & Sunderland, H. 1999, LLLU)
For definitions of ‘genre’ and ‘register’ see Richards, J C, Platt, J & Platt, H.  Longman Dictionary of Language Teaching & Applied Linguistics 3rd edition 2002

Note: register and genre conventions in particular, may vary from culture to culture so it is important that learners are aware of the differences. Teaching the vocabulary of registers and the conventions of the most common genres, for example, letter writing, provide useful reference points for learners. Note that many books on writing also adopt a genre-based approach:  for example, Lewis, M. & Wray, D.  ‘Writing Frames’ 1997; 

Hopkins, A. ‘Perspectives’ 1989; Hopkins, A. & Tribble, C. ‘Outlines’ 1989; Stephens, M. ‘Practise Advanced Writing’ 1992; Evans, V. ‘Successful Writing Proficiency’ 1998; Spiegel, M. & Sunderland, H. ‘Writing Works’ 1999   


	08.1

08.2

08.3

08.4

08.5
	Activity

Activity

Activity

Handout

Activity
	Register and genre cards (12)

Genre and Register definitions

Register and genre – answers

Discussion questions



	5m

(2.30)


	Closure, evaluation and self-study task

· Set follow-up task and pre-reading for Session 4.  Discuss as necessary.

· Trainers will need to prepare the extracts for the pre-reading, as described in Activity 09

· Distribute Professional Development Journal

· Recap aims and objectives of session

· Participants complete Session 3 evaluation


	09

10

11
	Activity

Activity

Activity
	Follow-up task

PDJ

Evaluation


	res no.
	style
	Title

	01.1
	OHT
	Session aims


Aims:

The aims of this session are to develop participants’ knowledge and understanding of word meaning and to consider issues of language transfer

	Res no.
	Style
	Title

	01.2
	OHT
	Learning objectives


Learning objectives:

By the end of the session, participants will have:

· analysed instances of language transfer and deixis

· looked at dictionaries and corpora, and considered how they can be of benefit in and outside the language classroom

· explored tasks for the assessment of vocabulary
· gained an awareness and 

understanding of register and genre
res. no.

style


title

02.1


OHT


Components of word 

meaning

WORD MEANING:

basic meaning 

polysemy (most words have more than one meaning)

synonyms/antonyms

hyponymy

connotations

metaphorical use

idioms

clichés

WORD COMBINATIONS:

collocations

lexical phrases

phrasal verbs

GRAMMAR OF WORDS:

part of speech (a word can occupy more than one word class)

nouns: countable/uncountable

verbs: transitive/intransitive

res. no.

style


title

02.2


Activity

Components of word 

meaning

WORD MEANING:

basic meaning 

polysemy (most words have more than one meaning)

synonyms/antonyms

hyponymy

connotations

metaphorical use

idioms

clichés

WORD COMBINATIONS:

collocations

lexical phrases

phrasal verbs

GRAMMAR OF WORDS:

part of speech (a word can occupy more than one word class)

nouns: countable/uncountable

verbs: transitive/intransitive

1. Tick what information from the above list you think should be included in a dictionary.

2. Consider what additional information about a word would be useful in a dictionary.

res. no.

style


title

03.1


Activity

Monolingual dictionaries

Trainers will need to prepare a handout for participants.  Photocopy the same entry from three monolingual dictionaries and collate them onto an A3 sheet.  Provide sufficient copies of this sheet for one copy between two or three participants.

It is important that the separate entries should be well distinguishable, and taken from dictionaries designed for different levels. 

For example,

‘travel’   

in

1. MacMillan English Dictionary for Advanced Learners

2002 pp.1532-33

2. Longman Active Study Dictionary

2004 pp.796

3. Cambridge Advanced Learner’s Dictionary 

2003 pp.1360-1

res. no.

style



title

03.2


OHT/Activity

Discussion questions

In groups of three, compare how the three dictionaries present the entry ‘travel’ and discuss the following questions.

1. 

a) which dictionary contains all the information the group has identified as relevant?

b) which dictionary provides the most information?

c) which dictionary is the most user-friendly 



- in terms of the language used to explain the word



- in its structuring of information?

d) which is the most accessible in its use of symbols and graphic conventions?

2.

What kind of information would you leave out for lower level (Entry 1 and 2) learners?

res. no.

style



title

03.3


Handout


Dictionary Workbooks

Look at the example tasks from the following workbooks and consider how you could design a task for your learners based on information that dictionaries provide.

1. 

Learning Real English with Collins Cobuild English Language Dictionary 
A Workbook for Class and Home Use  1987

p. 27  NICE + relevant entry from Collins Cobuild Dictonary

(how the dictionary helps with synonyms)

2. 

MacMillan English Dictionary for Advanced Learners
promotional brochure: crossword

3.  

Oxford Advanced Learner’s Dictionary  Fifth edition 

Free Worksheets  p. 6  ex. 3 (semantic field - synonyms

and the differences in their meanings)

res. no.
style                       title
03.4
Handout            Useful websites
On-line dictionaries:
•  www.macmillandictionarv.com
This website contains a lot of material, including web guides, activities, games and more, plus a link to the MED magazine (monthly on-line magazine with free registration). The magazine contains interesting articles, a focus on 'new' words and hints and tips from teachers and trainers
•  www.dictionarv.cambridqe.org
Cambridge on-line dictionary has a word-search facility which allows you to check dictionary entries. It is also possible to search a variety of dictionaries, including the Advanced Learner's Dictionary. There are on​line activities and worksheets.
•  www.ldoceonline.com
This is the on-line version of the Longman Dictionary of Contemporary English. Free to use, it has a search facility and useful links.
•  www.phrases.org.uk
This site has phrases, sayings, quotes and clichés. It has an A-Z index as well as a search engine.
•   Bilingual online dictionaries
For example, www.word2word.com has links to online dictionaries and translation dictionaries.
res. no.

style


title

03.5


Other

Concordance data 

Concordance data for one word, such as ‘thing’ will be needed.  Therefore trainers will need to prepare sufficient copies for all the participants.

British National Corpus 

www.natcorp.ox.ac.uk 

or

www.sara.natcorp.ox.ac.uk
Colllins on-line corpus

www.collins.co.uk/Corpus/CorpusSearch.aspx
This site allows you to search the Collins Wordbanks Online English corpus for concordances and collocations.

Or use the example in Harmer, p.18  

res. no.

style


title

03.6


OHT/Activity
Corpora

1. In pairs, think of words which occur with ‘thing’ most frequently, for example:

‘… the right thing … ‘

2. Compare your list with that of the corpus extract.

3. How useful is this information in the teaching of lexis?

res. no.

style


title

04.1


Activity

L1 transfer

Task 1

Underline the learner errors in the sentences below.

1. I’m not making any plans, I just play it by the ear.

2. I’d like to have fluid english.     

3. I cannot pronounce English collectlly.   
4. My spelling is not great eighter. 

5. I need a scissor to cut this.    
6. The decision will be made in a couple of months. Four months perhaps.    

7. He told he was lucky to be alive.    

8. The Northern Line was out of order.    

9. I still find it difficult and do mistakes.    
10. I met this Italian guy last night. He was very sympathetic.    
Task 2

In pairs, discuss what may have caused these errors.

res. no.

style


title

04.2


OHT


L1 transfer - Answers

1. I’m not making any plans, I just play it by the ear.

2. I’d like to have fluid english.     

3. I cannot pronounce English collectlly.   
4. My spelling is not great eighter. 

5. I need a scissor to cut this.    
6. The decision will be made in a couple of months. Four months perhaps.    

7. He told he was lucky to be alive.    

8. The Northern Line was out of order.    

9. I still find it difficult and do mistakes.    
10. I met an Italian guy last night. He was very sympathetic.    
res. no.

style


title

04.3


Handout

L1 transfer - Answers 

1. I’m not making any plans, I just play it by the ear.

(inaccurate learning/recall or applying false logic: ‘the’ is often used with parts of the body)

2. I’d like to have a fluid english.  

(fluent=fluid in Spanish; languages are not capitalised in Spanish and many other languages)   

3. I cannot pronounce English collectlly.  

(no distinction between ‘r’ and ‘l’ in Japanese and Chinese – affects both pronunciation and spelling)

4. My spelling is not great eighter. (spelling not learnt properly)

5. I need a scissor to cut this.

(some languages, for example Hungarian, perceive objects such as scissors, trousers and tights as single units)

6. The decision will be made in a couple of months. Four months perhaps.   

(In German or Hungarian ‘a couple of’ may mean more than just two.)

7. He told he was lucky to be alive.  

(In many languages there is one word for ‘say’ and ‘tell’, which does not take an indirect object like ‘tell’ in English.)

8. The Northern Line was out of order.    

(The expression, which is normally used with machinery, occurs in the wrong context.)

9. I still find it difficult and do mistakes.    
(collocation inaccurately learnt)

10. I met an Italian guy last night. He was very sympathetic.    
(In several languages, such as French, Spanish, Italian and Russian ‘sympathetic’ means kind, nice and friendly.)

res. no.

style


title

05.1


Activity

‘False friends’

In pairs, guess what the following words mean in English:

1. étiquette (French), Etikett (German), etichetta (Italian):

………………………………………………………………………………….

2. 
Handy  (German):      ……………………………………………………..  

3. 
gimnázium (Hungarian), Gymnasium (German), gymnasia
 (гимназия – Russian) 

……………………………………………………………………………………

4.
 prospect  (проспект - Russian):  ……………………………………  

5. 
embarazada (Spanish):    ………………………….………………….  

6. 
sale  (Italian):  …………………………………….…………………. 

7. 
suburbio  (Spanish): …………………………………………………

8. 
Gift (German):  ……………………………………………………….. 

res. no.

style


title

05.2


Activity

‘False friends’ 

9. 
fabbrica (Italian), fabrica (фабрика – Russian)

…………………………………………………………………………..………

10. 
carbone  (Italian): ……………………………………………………… 

11. 
actuel (French): ………………………………………………………..  

12. 
Bruder (German): ……………………………………………………… 

13. 
trapezi (τραπεζι – Greek): ……………………………………………..

14. 
magazin (магазин – Russian): ………………………………………

15. 
machin (Farsi), machina (машина – Russian):

……………………………………………………………………………………

16. 
aidia  (αηδία – Greek):    …………………………………………….

res. no.

style


title

05.3


Activity

Domino cards

Trainers will need to make a laminated card for each of these word pairs. The foreign words and the English words on the cards should be in two different colours.   Participants work in groups of 3 to 4 and play ‘dominoes’, deciding which foreign word matches the English equivalent. 

  




res. no.





res. no.

style


title

05.4


Activity

Domino cards





res. no.





res. no.

style


title

05.5


Handout

‘False friends’ -  Answers

1. étiquette (French), Etikett (German), etichetta (Italian):   label
2. Handy  (German): mobile phone 

3. gimnázium (Hungarian), Gymansium (German), gymnasia

(гимназия – Russian: grammar school

4. prospect  (проспект - Russian): avenue

5. embarazada (Spanish): pregnant
6. sale  (Italian): salt 

7. suburbio  (Spanish): slum
8. Gift (German): poison

9. fabbrica (Italian), fabrica (фабрика – Russian):  factory
10. carbone  (Italian): carbon 

11. actuel (French): current, present  

12. Bruder (German): brother 

13. trapezi (τραπεζι – Greek): table
14. magazin (магазин – Russian): shop
15. machin (Farsi), machina (машина – Russian): car
16. aidia  (αηδία – Greek): disgust
res. no.

style


title

06.1


Activity

Deixis

Read the following passage and find out what learner errors make it difficult to understand the text.

We often become jumpy in our sleep. Now we’ll be fidgety at night and roll us back and forth. At this night Sarah woke up since she had dreamed about a cat, it scratched the face.

The cat came in here jumped by the window. She jumped up and ran into the bathroom. Sarah believed that the door was closed and I’ll be panicky. She took its whole strength and stepped against the door that it opened.

When she looked into this mirror she saw that her face was bloody. She wiped her over the face with her hands. 

Then Sarah fall asleep. Their eyes closed slowly and became heavy.

res. no.

style


title

06.2


Activity

Deixis table

Identify the deictic expressions in Activity 6.1 and put them in the appropriate categories. Find more examples and place them in the 

right column.

	SPATIAL


	TEMPORAL
	PERSONAL

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


res. no.

style


title

06.3


OHT/Handout
Deixis table – suggested

answers

	SPATIAL


	TEMPORAL
	PERSONAL

	here, (there)


	now, then
	she, I, we 

	this, (that)


	(today), (yesterday)
	us, it

	come, (go)


	
	her, its, their

	(bring), (take)


	
	

	
	
	


res. no.

style


title

07.1


Activity

Vocabulary assessment  

These are examples of possible written test items:

1.  Read the following definitions and identify the words they describe.

a) a game that you play by moving different shaped pieces on a board of black

and white squares: ………………………………………………………………..

b) very tired: ……………………………………………………………………………

c)  to become someone’s husband or wife: …………………………………………
2.  Circle the word which fits all three sentences:

A  fashion
B  opinion
C  feeling
D  belief

(i)    You can’t just come in here and impose your ………………. on everyone else.

(ii) Although he may be justified in introducing these new measures, popular …………….. is almost certain to prevent them from being accepted.

(iii) What you think you should wear for work is really a matter of ……………….

3. Tick the odd ones out:

gale
 goal
  blizzard
typhoon
sleet
  typhoid
hail
heatwave

4. Choose the letter of the item which is the nearest in meaning to the word

in italics: 

He was reluctant to answer.

a) unprepared     b) unwilling     c) refusing     d) slow
(from Ur, P.  ‘A Course in Language Teaching’,  p. 70)

5. Choose the letter of the definition which comes closest in meaning to the word

elated

a) ready and willing

b) tense and excited

c) tending to talk a lot
d) in high spirits

(from Ur, P  ‘A Course in Language Teaching’  p. 70)

res. no.

style


title

07.2


Activity

Vocabulary assessment 

6. Learners are given sentences in their first language to translate into English

and vice versa.

7. Provide a definition of the following words:

a) vocabulary
b) morpheme
c) corpus

d) synonym

8. Combine the prefixes on the left with the appropriate words on the right. 

dis



spell

im



man

supra


possible

mis


agree

con


sentential

9. Learners are given words from a story/text they have read or studied. Their task is 

to tell the story/summarise the text using all the words they have been given in the

target language.

10. Fill in the gaps (Version A). (In Version B, learners are given the missing words 

to choose from)

Version A

Poor communicators are unable to ……………. their own message across and 

also ……………… awareness of other people’s needs. They don’t listen effectively,

and fail to notice the responses – verbal or ……………….. – which ……………

them how the transaction is going.

res. no.

style


title

07.3


Activity

Vocabulary assessment – 

Discussion

In pairs, look at the example test items (07.1 and 07.2) and answer the following questions. 










          Item Number


	a) Which forms of assessment are difficult to mark

    objectively?


	

	b) Which tasks include the assessment of spelling?


	

	c) Which tasks are particularly good for the

    assessment of the knowledge of collocations?


	

	d) Which tasks are quick and easy to mark?


	

	e) Which tasks test the meaning only?


	

	f) Which tasks are time-consuming to compose?


	

	g) Which tasks assess receptive knowledge of 

    vocabulary?


	

	h) Which tasks assess productive knowledge of 

     vocabulary?


	


res. no.

style


title

07.4


OHT/Handout
Vocabulary assessment – 

suggested answers









                      Item No.

	a) Which forms of assessment are difficult to mark objectively?


	6, 9

	b) Which tasks include the assessment of spelling?


	1, 10 (A)

	c) Which tasks are particularly good for the assessment of the knowledge of collocations?


	2, 10 (A)

	d) Which tasks are quick and easy to mark?


	2, 3, 4, 5, 8,

10 (B)

	e) Which tasks test the meaning only?


	3, 4, 5, 

	f) Which tasks are time-consuming to compose?


	1, 2, 4, 5, 10

	g) Which tasks assess receptive knowledge of vocabulary?


	2, 3, 4, 5, 8

	h) Which tasks assess productive knowledge of vocabulary?


	1, 6, 7, 9, 10 (A)


res. no.

style


title

08.1


Activity

Register and genre cards
Trainers will need to make sets of cards for this activity:  each set will need one card for each of the ‘word cards’ (12 cards). They will then need to make category cards:  5 ‘register’ cards and 7 ‘genre’ cards.  Each ‘word card’ should be backed (stuck together) with either ‘register’ (5 cards) or ‘genre’ (7 cards) depending on category the term belongs to (see answers 08.4).  The double cards should then be laminated.  You will need one set per pair of participants.

Back of cards - category


                                                                    

‘Word cards’

                                                                    

                                                                   

res. no.

style


title

08.2


Activity

Register and genre cards
                                                                    

                                                                    

                                                                   


res. no.

style


title

08.3


Activity

Register and genre definitions

Look at the definitions of register and genre below.

Work in pairs and put the cards into two piles – Genre or Register.

Genre

Originally an identifiable category or type of literary composition (e.g. novel, drama, autobiography). Now used more widely to refer to different types of written form, literary and non-literary (e.g. list, letter). Different genres have recogisable features of language and structure.

Register

A variety of language selected for use in a specific social situation. In particular, the register differentiates formal from informal use, e.g. the register of weather forecasting which will vary in different social, and in written and spoken, contexts.

(definitions from the Adult ESOL Core Curriculum Glossary)

res. no.

style


title

08.4


Handout

Register and genre - Answers
	Register


	
	Genre

	ESOL jargon


	
	description

	legal language


	
	story

	slang


	
	narrative

	computer-speak


	
	weather forecast

	child language


	
	recipe

	
	
	poem

	
	
	casual conversation


res. no.

style


title

08.5


Activity

Discussion questions
1. 

Do you think that learners need to be familiar with different registers and genres?

2. 

In the teaching of which skill (speaking/listening; reading/writing) 

do you think a genre-based approach can be particularly useful?

3. 

Discuss when you have used a genre-based approach in 

your teaching.

res. no.

style


title

09
Activity

Follow-up task and pre-reading for 


Session 4


Pre-reading for Session 4

(1) Read Chapter 2.5 ‘Learning the orthographical form of L2 vocabulary – a receptive and a productive process’ by Ann Ryan, in ‘Vocabulary’, Schmitt & McCarthy (1997)
(2) Read the article ‘An Introduction to Pragmatics for Teachers’ by Illes, E. in Language Issues Vol. 14 No 2 (2002)  

Further reading:

· Lewis, M. and Hill, J. (1997), Implementing the Lexical Approach, LTP
· Lewis, M. (ed) (2000) Teaching Collocation, LTP
· Halliday, M.A.K. & Hasan, R. (1976) Cohesion in English, LTP
· Ur, P. (1996) A Course in Language Teaching  CUP
res. no.

style


title

10


Activity

PDJ

	Professional Development Journal

	What is the most important aspect of lexis that you have learnt about or increased your understanding of through this session and in the pre-session reading?



	How will you relate what has been covered in this session and in the pre-course reading and activity to your class teaching?



	What steps will you be taking to widen your understanding of the topics covered in this session?   

What support will you need with this?  

Who could provide this support?




res. no.

style


title

11


Activity

Evaluation

	Lexis for ESOL teachers

	Session 3 evaluation

	Have the session objectives been met?

fully                                partly                            not at all 

If ‘partly’, which objectives were not met?



	Which parts of the session did you find most useful?



	Were there any parts of the session which were confusing and/or uninteresting?   Please specify.



	Which parts of the session did you find most relevant to your own teaching/training?



	Any other comments or questions










salt




















prospect











current


present

















sale











pregnant




















actuel

















slum




















trapezi











mobile phone

















suburbio











avenue




















Handy

















shop

















Gift











grammar school














magazin











table

















Gymna


sium
































label

















fabbrica











disgust

















etichetta











poison

















aidia











car

















carbone











brother

















machin











factory

















Bruder











carbon














Embaraza


da





























GENRE











GENRE











REGISTER











REGISTER














legal language














ESOL jargon














computer-speak














slang











description














child language














story














narrative














recipe














weather forecast














poem














casual conversation





Follow-up task:  Assessment





Based on the information you gained about lexis in the ESOL Core Curriculum (follow-up task for Session 1), design one written and one spoken task to assess your learners’ lexical development.
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