
LEXIS MODULE GUIDE
INTRODUCTION

The Learning and Skills Council (LSC) Skills for Life Quality Initiative has produced a series of training modules for supporting the professional development of Skills for Life staff. 

The main purpose of the Professional Development Programme is to provide training for those who teach or support adults who are improving their literacy, language or numeracy skills in a range of contexts. The training supports the implementation of the Skills for Life strategy, complements existing training and addresses subject areas identified as priorities in the field and through inspection. Increasing the skills of existing teachers is a high priority both in raising standards and in boosting learner achievement. This programme contributes to the development of an increasingly professional and effective workforce.

Skills for Life covers all post 16 learners who are participating in numeracy, literacy and ESOL programmes including those for learners with learning difficulties and/or disabilities, from Pre entry level up to and including level 2. This also covers the key skills of communication and application of number at levels 1 and 2, whether delivered as stand alone provision, as part of a vocational programme or as a discrete course, or delivered full time, part time or through self study or ICT. 

Since 2001, all teachers new to Further Education colleges must work towards an approved Initial Teacher Training qualification. Success for All proposes that by 2010, only new entrants to teaching in further education colleges would not be qualified and they would be expected to achieve appropriate qualifications within agreed timescales. It is expected that over time, in the interests of parity and equal opportunity, existing adult literacy, language and numeracy teachers will take up opportunities to obtain the new specialist qualifications as part of their continuing professional development. 

This module of learning is one step in the continuing professional development of staff working towards the generic or/and specialist qualifications.

The modular framework for Level 4 Certificate for ESOL Subject Specialists

This modular framework covers the whole of the subject specifications for adult ESOL at Level 4, as well as a module on teaching practice. The rationale for developing such a framework, and the modules within it, is to provide a flexible route for teachers of ESOL from all post-16 contexts to the full Level 4 ESOL subject specification qualification. Within this framework, it will be possible for an awarding body/ institution to:

· Identify modules which are “core” to the programme leading to full qualification

· select modules for inclusion in range of training programmes

· develop programmes and courses based on blended delivery models

The modules can be used in the following teacher training contexts:

· Stand-alone course leading to the L4 certificate for ESOL subject specialists

· Fast-track programme for already qualified teachers with appropriate English and linguistics skills

· Individual modules can be assessed and accredited within a modular programme 

Modules in the framework:

1. Social context of ESOL

2. Basic Literacy 

3. Grammar

4. English Pronunciation

5. Lexis 

6. Discourse

7. Language acquisition and learning

8. Speaking and listening

9. Reading and writing

10. English language use 

11. Current issues in teaching ESOL in post-16 education and training (double module)

It should be emphasised that participants can only be accredited if the modules are delivered as part of an approved awarding institution programme.

Content and use of resource pack

This module is one of 11 Units leading to the Certificate for ESOL Subject Specialists. This module covers the ‘Lexis’ from the ‘Theoretical Frameworks’ section and some of the related elements from the ‘English Language Skills’ and ‘Language and literacy learning and development ‘ sections of the FENTO Subject Specifications for Teachers of ESOL, level 4.

The resource pack contains the session plans for this module. These have been written to give trainers additional explanation or information to support delivery. The pack also includes tips and advice on delivery. The plans and related materials and notes are intended as a scaffold, rather than a script, to provide trainers with an indication of the range and depth of information that should be conveyed. Trainers are encouraged to use their own as well as their participants’ experiences to support learning points. Trainers are also expected to use their professional knowledge and judgement as to the depth required in certain topics.

It is important to introduce each session with the aim and learning objectives to ensure participants are fully aware of the purpose of the session. These can be referred back to at the end of each session to provide a focus for summarising learning.

There is an emphasis on interactive learning throughout the modules. The course includes a wide range of practical activities involving individual, pair and small group work, as well as self-assessment of teaching skills and knowledge against FENTO standards and observation criteria. The activities at Level 4 are designed to stimulate analysis and discussion, and trainers therefore should be mindful of keeping to time allowed in the session plan. Trainers should aim to have a balance between trainer input, practical work, discussion and feedback. To this end, it is useful to ensure that participants are given time limits for activities and are made aware of the boundaries of discussion time.

The purpose and expectations of each activity should be made clear. Notes for the trainer regarding this are in the content section of each session plan. Activity sheets for participants confirm the purpose and expectation in each case. A sample evaluation form and Professional Development Journal log sheet are included at the end of this module for trainers to use as required.
 Module aims

The module aims to enable participants to:

· to develop an understanding and knowledge of the theoretical framework of lexis in English, and to consider the practical applications of teaching lexis in an ESOL context.  This module may be particularly useful for teachers who are relatively new to ESOL.

Target group

The course is likely to be of particular interest to:

· ESOL teachers opting for a flexible route to subject specialist qualifications

· Teachers who are new to ESOL teaching

Entry criteria

The level 4 modules are for literacy, numeracy and  ESOL teachers, who are working towards L4 subject specifications. In addition, they will already have a full Teaching qualification (PGCE, Cert. Ed.) or will be working towards one.  Each individual awarding body or H.E. institution delivering the modules will have their own specific entry criteria. However, it  is  strongly  recommended that all participants have a minimum of a Level 3 in their personal English language and communication skills.
Overview of Module Content 

· Theories of semantics and lexis, and implications for second language learning

· English word classes

· Semantics and the study of meaning

· Pragmatics

· Role of lexis in discourse

Learning outcomes 

On successful completion of this module, Participants will be able to: 


· Apply knowledge of lexis to the teaching of spoken and written English

· Apply the appropriate rules and conventions of spoken and written English to communicate clearly and effectively

Module structure

Each module consists of 10 face-to-face training contact hours. It is anticipated that delivery might be four 2.5 hour training sessions. However, it may vary in order to meet the needs of the participants and providers. It is anticipated that approximately 40 hours of independent study will be required by participants. This will involve pre-reading and associated tasks in addition to post-course assignments.
Programme of Teaching and Learning

	Content of taught sessions:

	Session 1:  Introduction to Lexis

· Introduction to lexical terminology
· Learner difficulties
· What it means to ‘know’ a word and the importance of collocation

· Application to teaching


	Session 2:  Introduction to Morphology

· Introduction to morphology and word formation

· Semantic relationships between words

· Storage and retrieval of lexical items

· Learning strategies   



	Session 3

· Translation issues

· Use of dictionaries, corpora and reference materials

· Assessing vocabulary development

· Register and genre



	Session 4
· Pragmatics
· Context, meaning and interaction

· Lexical cohesion

· Teaching techniques



Self-directed learning

Specific tasks to be completed outside the sessions

A.  Pre-module tasks: 

(1) Read the extract ‘History of vocabulary in language learning’ (Schmitt, N. ‘Vocabulary in Language Teaching’, 2000, CUP, pp.10-21)   

· Complete the grid with notes on the relevant points.

(2) Read Chapter 1.1 ‘Vocabulary size, text coverage and word lists’ by Nation & Waring, in ‘Vocabulary’, Schmitt & McCarthy (1997).  Consider the group that you are teaching:  

· What vocabulary do they need to learn?  

· How should they learn it?  

· What are the advantages and disadvantages of encouraging learners to use word cards or word lists?

Make notes on these questions and be prepared to hand them in.
B. Session 1 follow-up task and reading for session 2

(1) Read pp. 77-82, Chapter 4, ‘The Nature of Meaning’ in Lewis, M. ‘The Lexical Approach’ 

(2) Read pp.34-48, Chapter 3, ‘The Mental Lexicon’ in McCarthy, M. ‘Vocabulary’.  [Make notes on the key points and bring them to session 2.]

(3) Review new terminology
C. Session 2 follow-up task and reading for session 3

Follow-up task:  ‘Inclusivity’  

(1)  Choose one level of the Skills for Life ESOL Learner materials (or other learner materials) and find examples of activities which are based on semantic relationships between words, such as synonyms, antonyms, homonyms, etc.  

Consider how one of these activities could be adapted for someone with one of the following disabilities: deaf or partially hearing; blind or partially sighted; mental health problems; dyslexia and related specific learning difficulties. 

Bring your notes to the next session.


(2)  Read pp.18-22, ‘The Practice of English Language Teaching’, Harmer.  Make a list of the components of word meaning and any relevant information about a word.

D. Session 3 follow-up task and reading for session 4

(1) Read Chapter 2.5 ‘Learning the orthographical form of L2 vocabulary – a receptive and a productive process’ by Ann Ryan, in ‘Vocabulary’, Schmitt & McCarthy (1997)
(2) Read the article ‘An Introduction to Pragmatics for Teachers’ by Illes, E.  in 

Language Issues Vol. 14 No 2 (2002)  

E. Session 4 follow-up task 

Read Chapter 3 ‘Lexis in the Classroom’, ‘The Lexical Approach’, Lewis.  Then choose two activities from Chapter 6 or Chapter 7 to try out with your group of learners.  
Assessment

Assessment tasks

Task 1
Plan and deliver two lessons, with the focus on teaching lexis in one or more of the four skills.  The lesson plans should include details of the activities and materials used in the sessions.

a) briefly describe the group, including levels of all four skills, mapped to the national standards

b) plan the lessons, including clear learning objectives for developing lexis

c) develop or adapt marterials and say how they will be used

d) teach and evaluate each lesson 

e) reflect critically on the learning from both the teacher and the learner viewpoints

Submit the lesson plans, all materials and an evaluation of between 250-500 words for each lesson.

Trainers could refer participants to appropriate reading material on reflective practice (e.g. “Teacher development through reflective teaching” by Leo Bartlett, CH13 pp202-214, “Second Language Teacher Education” (1990) ed. J.C. Richards & D. Nunan, CUP

Assessment criteria

You will need to demonstrate that you are able to:
1) apply the appropriate rules and conventions of written English to communicate clearly and effectively

2) plan and deliver two skills-based lessons with the focus on lexical objectives

3) choose appropriate methodology and classroom activities to meet specific lexical objectives, cross-referencing them to the adult ESOL core curriculum

4) design and/or select materials appropriate for bilingual adult learners, cross-referencing them to the adult ESOL core curriculum

5) evaluate the effectiveness of strategies and materials used to meet specific needs and learning objectives
6) reflect critically on the learning from both the teacher’s and learners’ perspective.

Accreditation

This module was piloted as part of a modular framework accredited by South Bank University.  Assessment activities have been included to support teacher trainers using the modules. However, in order for participants to achieve accreditation the module must be delivered by an awarding institution as part of an accredited programme. Each awarding institution will have its own specific procedures for candidates seeking accreditation.

	Links to FENTO Subject Specifications


	Primary learning outcomes and

Reference to Subject Specifications (for teachers of ESOL)
Demonstrate knowledge and understanding of:


	Indicative content:


	Session number:

	Primary Learning Outcomes and Reference

Main theories relating to the study of semantics and lexis and their implications for second language learning  2.2.a

Morphological patterns and morphemes indicating English word classes  2.2.b

Semantics and the study of meaning  2.2.c

Organisation of lexical items  2.2.d

Pragmatics and the importance of context, content and purpose for choice of lexical items  2.2.e

Role of lexis in discourse  2.2.f

Approaches for developing linguistic skills and knowledge 4.d
	Specific Content

An awareness and understanding of:

· Theories relating to signs and symbols

· Storage and retrieval of lexis

· Use of schemata

· Links between language and thought

· Significance of corpora of spokena nd written language.

What it means to “know” a word in terms of:

· Meaning and definition

· Pronunciation

· Spelling

· Collocation

· Relationship with other words

· Grammatical constraints

· Stylistic constraints.

An awareness and some understanding of:

· Morphology: morphemes, word structure and derivations

· Word formation and word generation (compounding, affixation, derivatives, word families, cognates, neologisms).

Semantic relationships between words:

· Synonyms

· Antonyms

· Homonyms

· Hyponyms and superordinates

Importance of word combinations (collocations, set phrases, clichés, lexical chunks or phrases)

An understanding of:

· Lexis for receptive and productive purposes

· Storage and retrieval of lexical items

· Analysis of topic and related semantic field and hierarchy of terms.

· Register

· Jargon, slang

· Connotation

· Lack of one-to-one correspondence between lexical items

· Absence of equivalents for many idiomatic expressions

· ‘false friends’

An awareness and understanding of a wide range of classroom strategies to help learners develop their linguistic skills and knowledge



	Supplementary Learning Outcomes and Reference

Role of stress, rhythm and intonation  2.3.b

Translation issues when moving between languages 2.2.g

Multi-lingualism and the role of the first language in the acquisition of additional languages 3.1.f

The importance of context in language use  3.2.c

Role of memory in language learning 3.1.e
	Specific Content

· The importance of syllable stress in word recognition

· Shift of stress within word families

· Effects on speaking and comprehension of inability to hear distinctive differences between sounds

· Ability to make rudimentary comparisons between languages in terms of lexis

· How the speaker/writer uses different lexis for different audiences

· A range of ways in which learners can store and retrieve lexis


LEARNING RESOURCES

CORE MATERIALS
· Harmer, J. (2001) The Practice of English Language Teaching, Longman
· Lewis, M. (1993) The Lexical Approach, LTP
· Schmitt, N. and McCarthy, M. (eds.) (1998) Vocabulary, (Description, Acquisition and Pedagogy), CUP
· Thornbury, S. (1997) About Language, CUP
OPTIONAL MATERIALS

· Aitchison, J. (1987) Words in the Mind, Blackwells
· Carter, R. (1998) Vocabulary, Routledge
· Gairns. R. and Redman, S. (1986) Working with Words, CUP
· Hill, J. & Lewis, M. (eds.) (1997) LTP Dictionary of Selected Collocations, LTP
· Lewis, M. and Hill, J. (1997), Implementing the Lexical Approach, LTP
· Lewis, M. (ed) (2000) Teaching Collocation, LTP
· Morgan, J. and Rinvolucri, M. (1994) Vocabulary, OUP
· Schmitt, N. (CUP, 2000) Vocabulary in Language Teaching
· Underhill, A. (1994) Sound Foundations, Heinemann/Macmillan
· Yule, G. (1996) Pragmatics, OUP
Reference materials

· ESOL Adult Core Curriculum (dfes, 2001)
· Access for All (dfes, 2001)
· Subject Specifications For Teachers Of English To Speakers Of Other Languages (ESOL) (DFES, 2002
· Collins Cobuild Advanced Learner’s Dictionary (2003), collins
· Longman Dictionary of Contemporary English (2003), Pearson

· Benson, M, Benson, E, Ilson, R. (1986) The BBI Combinatory Dictionary of English, John Benjamins Publishing Company 

· Skills for Life Learning Materials – ESOL (ABSSU 2003)
Websites

· Learning and Skills Council Skills for Life Quality Initiative: www.lsc.gov.uk/sflqi

· DfES Adult Basic Skills Strategy Unit:  www.dfes.gov.uk/readwriteplus 

· NATECLA    www.natecla.org.uk 

· British National Corpus information and links:  www.natcorp.ox.ac.uk
· Basic Skills Agency:  www.basic-skills.co.uk and www.basic-skills-observatory.co.uk (for policy documents, reports)
· LLU+:  www.lsbu.ac.uk/lluplus
· TALENT London (Literacy, Numeracy and ESOL) www.talent.ac.uk
· BBC Skillswise (Literacy and Numeracy):  www.bbc.co.uk/skillswise
· BBC English language learning:  www.bbc.co.uk/learningenglish
· The Internet TESL Journal   www.iteslj.org
	Resource 

Number
	Style
	Title

	1
	Activity sheet
	Professional development journal


Everyone participating in the Professional Development Programme is expected to keep a professional development journal and to work reflectively.  

	Unit title

	What are the most important things you have learned from this unit? Include any comments about yourself as a learner if relevant.



	How will you relate what has been covered in this session and in the pre-course reading and activity to your class teaching?


	What steps will you be taking to widen your understanding of the topics covered in this session?   

What support will you need with this?  

Who could provide this support?




	Res no.
	style
	title

	
	
	

	Lexis Module Session ………………….

	Session evaluation

	Have the session objectives been met? (please circle)

      fully                                partly                            not at all 

If ‘partly’, which objectives were not met?



	Which parts of the session did you find most useful?



	Were there any parts of the session which were confusing and/or uninteresting?   Please specify.



	Which parts of the session did you find most relevant to your own teaching/training?



	Any other comments or questions




