Lexis for ESOL teachers.  


Session plan and Resources 

Session 04: Introduction to Pragmatics

Aim

To develop participants’ knowledge and understanding of pragmatics, lexical cohesion and the role of context in language use and learning.

Learning objectives

By the end of the session, participants will have:

· developed an understanding of the main aspects of pragmatics

· developed an awareness and understanding of how context influences linguistic choice, and how meaning is created in interaction

· developed an understanding of the relationship between form and function

· explored the lexical devices which make a text hang together

	Time
	Content
	Resources

	
	
	no.
	style
	title

	05m

(0.05)
	· Show Session 4 aims and learning outcomes

· Optional:  feedback on Session 3 follow-up task on assessment 


	01.1

01.2
	OHT

OHT
	Session aims 

Learning outcomes

	10m

(0.15)
	Terminology

Purpose:  To revise relevant terminology.

This activity should be revision for most participants and a way for them to assess any gaps in their knowledge (See Session 1, Activity 6.1-6.6). It is important that they are confident with the terminology.

Trainers will need to make enough A3 charts and sets of laminated cards for participants to work in small groups. 

· Participants work in small groups, taking each card in turn and deciding where to place it in the Terminology chart.

· They then walk around and look at other groups’ charts to compare them.

· Feedback. Distribute the handout 02.4 for participants to check their answers.
· Participants discuss which notions link up with pragmatics only (schemata, coherence)

	02.1

02.2

02.3

02.4

	Chart

(enlarged to A3)

Activity

Activity

Handout


	Terminology chart

Terminology cards

Terminology cards

Terminology chart – Answers

	10m

(0.25)
	Language and schemata

Purpose:  This activity aims to raise awareness of the role of non-linguistic knowledge (for example, stereotypes) in the interpretation of utterances and texts.
· Participants read the text and statements. Individually, they decide if the statements are true, false or there is no direct reference to them in the passage (don’t know).
· Take feedback: discuss how schemata, for example, gender stereotypes in this case, affect the interpretation of the text. Discuss why all the answers are ‘I don’t know.’ (There is no reference to the sex of any of the characters in the text.)
· Discuss the implications of schemata for language teaching and highlight the importance of awareness of cross-cultural differences.

	03


	Activity


	Schemata



	15m

(0.40)
	Language and situation

Purpose:  This activity focuses on how  language is used in particular situations

· Introduce Activity 04.1: participants work in pairs with the 3 x 2 situations; they read them and i) establish the meaning of the utterances in bold; ii) decide how they would continue the text and write another sentence. 
· Discuss as a group the meanings of the utterances in bold and look at the  additional sentences pairs have written. (Note that different text endings highlight the different meanings the same utterance has in the two different situations.) 
· Hand out possible endings

	04.1

04.2


	Activity

Handout


	Language and situation

Language and situation – possible endings



	20m

(1.00)
	Speech Acts

Purpose:  This activity looks at the the way pronunciation and intonation affect meaning
· Introduce the activity: five participants are each given a card with an utterance which includes the intention they have to convey when saying the sentence. The five participants take turns saying the sentences in a way that makes it possible for the other participants to identify the intention they want to convey. 

· Distribute 05.3 – participants choose from the list of speech acts (intentions) which ones they hear.  

· Discuss as a group why and how it was possible to recognise the speakers’ intentions. Highlight the importance of intonation.

· In pairs, participants look back at the utterances in Activity 4.1 and identify the speech acts speakers in these situations perform. 

· Pairs feed back to whole group.  

· Introduce the notion of speech acts.  In whole group discuss how speech acts are realised and recognised. Also discuss the relationship between form and function, and draw participants’ attention to the fact that although there are conventional ways of rendering speech acts (for example, ‘Can you’, ‘Could you’ to express request), often there is no one-to-one correspondence between form and function. 

· Discuss as a group where speech acts can be found in the Adult ESOL Core Curriculum and why it is important to teach functions. (Refer to pre-session reading task.)

· Distribute handout 05.5.


	05.1

05.2

05.3

05.4

05.5


	Activity

Activity

Activity

Activity

Handout


	Utterances - cards

Intentions
Speech acts

Speech acts – answers

	15m

(1.15)
	Politeness

Purpose:  This activity focuses on register and levels of formality

· Introduce activity: participants are given cards with requests on them.  

· In pairs, participants order the expressions from most formal to least formal/slang.  

· Feedback.  Discuss what grammatical and lexical devices make an expression more/less polite.

· Discuss how politeness is expressed in other languages and how different cultures may differ. Elicit the implications of this in teaching.  

· Distribute handout 06.4 for reference.


	06.1

06.2

06.3

06.4
	Activity

Activity

OHT

Handout


	Politeness cards

Politeness cards
Politeness 

Politeness – Suggested Answers

	15m
	Break


	
	
	

	10m

(1.25)
	Slang

Purpose:  to consider the differences between slang and formal language

· Distribute 07.1. Participants read it and try to identify the original (question 1). 

· When somebody from the group has guessed, participants should be given the original: Hamlet’s soliloquy (07.2)

· Briefly discuss the linguistic features of slang and whether slang should be taught in ESOL class (questions 2, 3). 

· Features of slang in Activity 07.1: fillers, such as, ‘well’, ‘frankly’, ‘I mean’, ‘you know’; short forms; emotive language, for example, ‘so stuffed up’; unfinished sentences; colloquial vocabulary , for example, ‘stuff’, ‘stuffed up’, ‘do myself in’, ‘bump myself off’ 


	07.1

07.2


	Activity

Handout


	Slang

Slang



	15m

(1.40)
	Register, genre and jargon

Purpose:  to look at the lexical differences in spoken and written language

· In pairs, participants are given two texts. They identify their register/genre (recap Session 3 Activity 08.3 - definitions) and decide whether the texts are written or spoken.
· Feedback: focus on Text 2 and the reason why it is difficult to understand (language teaching jargon). Elicit examples of jargon.
· Recap the importance to learners of explicit teaching and learning of formal/informal registers in English
· Hand out the answers

	08.1

08.2
	Activity

Handout
	Register and genre

Register and genre – answers

	25m

(2.05)
	Cohesion

Purpose:  to consider how lexical cohesion is achieved in writing and speaking
· Participants read the passage which outlines what lexical devices are used to achieve cohesive effect in a written text.

· Distribute Activity 09.2 and elicit the genre of the extract – newspaper article – and register (formal).  Participants work in pairs to identify the lexical cohesive devices in the newspaper extract and categorise them using the categories described in 09.1 (question 1)

· When they have finished question 1, pairs discuss question 2.  

· Whole group feedback on question 1: types of grammatical cohesion can be mentioned as well to clarify the difference between lexical and grammatical cohesion.  Hand out 09.3 for clarification. Note that Handout 09.3 does not contain all the possible answers.  
· Take feedback on question 2 – sharing of good practice.  Emphasise the importance of cohesion and coherence in producing written text.  Recap the term ‘cohesion’ and check ‘coherence’.
· Introduce Activity 9.4: participants scan the tapescript and identify the context (phone conversation, work context).  They work in pairs and act out the dialogue, supplying the missing words as they do so.  Pairs discuss question 2.  

· Feedback:  play the tape extract for participants to check.  Note that they probably had no difficulty in supplying the missing words due to their native-speaker knowledge.  Emphasise the importance to learners of explicit teaching and learning how to use lexical cohesion, discourse markers, ‘fixed phrases’, ‘lexical chunks’, and developing awareness of cultural differences

· Participants are given the definition of ‘discourse marker’. They look back at the tapescript (09.4) and circle the discourse markers in the text.

· Brief feedback. 


	09.1

09.2

09.3

09.4

09.5
	Handout

Activity

Handout

Activity

(and audio tape)

Activity


	Lexical cohesion

Cohesive devices in writing

Cohesive devices - suggested answers

Cohesive devices in speaking (from the Audio Script, p.18/19, Unit 3, L1, ESOL SfL materials)

Discourse marker



	15m

(2.20)


	Teaching pragmatics

Purpose:  to consider the teaching of pragmatics

· Cards for this activity will need to be made in advance. 

· Participants work in groups of 3 or 4. Each group is given one card with a teaching technique on it. They discuss how the technique can be used in the teaching of pragmatics. 

· Whole group feedback and discussion.


	10


	Activity


	Teaching techniques

cards (6)



	10m

(2.30)
	Follow-up tasks and evaluation

· Recap session learning outcomes

· Set follow-up tasks 

· Completion of PDJ

· Completion of session evaluation form

· Completion of Module evaluation form

· Set Module Assessment Task.  Refer participants to the assessment guidance.


	11

12

13

14

15
	Activity

Activity

Activity

Activity

Activity
	Follow-up task

Assessment task and guidance

PDJ

Session evaluation

Module evaluation

Assessment


	res no.
	style
	title

	01.1
	OHT 
	Session aims


Aims:

To develop participants’ knowledge and understanding of pragmatics, lexical cohesion and the role of context in language use and learning

	res no.
	style
	title

	01.2
	OHT
	Objectives 


Objectives

By the end of the session, participants will have:

· developed an understanding of the main aspects of pragmatics

· developed an awareness and understanding of how context influences linguistic choice, and how meaning is created in interaction

· developed an understanding of the relationship between form and function

· explored the lexical devices which make a text hang together

	res no.
	style
	title

	02.1
	Activity
	Terminology chart 


Trainers will need to make sufficient copies of this chart, one for each small group.  The chart should be enlarged to A3 and laminated.

	DISCOURSE


	

	PRAGMATICS


	

	SEMANTICS


	

	SCHEMATA


	

	COHESION


	

	COHERENCE


	


	res no.
	style
	title

	02.2
	Activity
	Terminology cards 


Trainers will need to make a laminated card for each of these definitions.  



	res no.
	style
	title

	02.3
	Activity
	Terminology cards 





	res no.
	style
	title

	02.4
	Activity
	Terminology chart  Answers


	DISCOURSE


	The study of the organisation of language (written or spoken) above sentence or clause level.



	PRAGMATICS


	The study meaning resulting from the combination of language and situation.



	SEMANTICS


	The ways in which meaning is encoded in the language.



	SCHEMATA


	Structured information about familiar objects, situations and actions (including stereotypes) in long-term memory, which helps us understand new texts.  



	COHESION


	The grammatical and/or lexical connections between different elements within a text. 



	COHERENCE


	The underlying logical connectedness of a text. 




	res no.
	style
	title

	03
	Activity
	Schemata


Read the text and decide whether the statements are true, false or there is no direct reference to them in the passage (don’t know).

A builder, leaning out of a van, shouts 'nice legs' to a nurse cycling by. The same nurse arrives at work, and casually mentions this to a senior doctor. The doctor says, 'I'd never say that'. The doctor has two grown up children who are 22 and 30. One is a sergeant in the army; the other is training to be a hairdresser. The doctor divorced last year, and is currently dating someone.
	Statements
	True
	False
	Don’t know

	1. The builder was driving the van.


	
	
	

	2. There was at least one man in the van.


	
	
	

	3. Not every man mentioned would shout ‘nice legs’ to a passer-by.
	
	
	

	4. The doctor is no longer living with his wife.
	
	
	

	5. The doctor has a girlfriend.


	
	
	

	6. The doctor’s son is in the army.


	
	
	

	7. The younger child is training to be a hairdresser.
	
	
	

	8. At some point a man spoke to a woman.


	
	
	

	9. At least two of the people mentioned are men.
	
	
	

	10. A woman is shouted at.


	
	
	


Based on www.womenandequalityunit.gov.uk/publications/sex_make_difference_04.pdf

	res no.
	style
	title

	04.1
	Activity
	Language and situation


1. Read the following passages and decide what the utterances in bold mean in the two different situations.  

2. Write down what else the speaker may have said to continue the utterance.

(1)

a) Husband and wife are in the kitchen. The husband asks his wife whether she’d like to eat dinner in the dining room or the kitchen. She replies: ‘It’s cold in here.’ … 

b) Husband and wife are in the living room. The woman goes to the radiator, touches it and looks at her husband and says: ‘It’s cold in here.’ … 

(2)

a) Your friend asks for a lift and you say: ‘I’ve got a flat tyre.’ 
b) You address a colleague with a car: ‘I’ve got a flat tyre.’ 

(3)

a) Your hands are full and turn to one of your students: ‘Can you open the door?’

b) It’s the middle of the night. Two burglars are standing at the back door of a house. One turns to the other and says: ‘Can you open the door?’

	res no.
	style
	title

	04.2
	Activity
	Language and situation – possible endings


(1)

a) Husband and wife are in the kitchen. The husband asks his wife whether she’d like to eat dinner in the dining room or the kitchen. She replies: ‘It’s cold in here. Let’s eat in the dining room.’ 

b) Husband and wife are in the living room. The woman goes to the radiator, touches it and looks at her husband and says: ‘It’s cold in here. Could you switch on the heating?’ 

(2)

a) Your friend asks for a lift and you say: ‘I’ve got a flat tyre. I’m sorry, I can’t give you a lift. OR I’m sorry, I can’t help you. OR Can you help me change the wheel.’ 
b) You address a colleague with a car: ‘I’ve got a flat tyre. Can you give me a lift home? OR Have you got a jack?’ 

(3)

a) Your hands are full and turn to one of your students: ‘Can you open the door? My hands are full.’

b) It’s the middle of the night. Two burglars are standing at the back door of a house. One turns to the other and says: ‘Can you open the door? What sort of lock is it? OR You said you can do it.’

	res no.
	style
	title

	05.1
	Activity
	Utterances - cards





	res no.
	style
	title

	05.2
	Activity
	Utterances




	res no.
	style
	title

	05.3
	Activity
	Intentions


Listen to five of your colleagues each saying a phrase.  Look at the ‘intentions’ in the box below and identify which one they are conveying when they say their sentences.

promising
     
threatening

inquiring



requesting
 

apologising


suggesting
   
warning


admitting

          ordering


insulting



accusing

   
 thanking

   
complimenting

Utterance 1: ……………………………………………………..

Utterance 2: …………………………………………………….

Utterance 3: ……………………………………………………

Utterance 4: ………………………………………………….

Utterance 5: …………………………………………………

	res no.
	style
	title

	05.4
	Activity
	Speech acts


1. Look back at Activity 4.1. Using the list in Activity 5.3 identify the intentions the speakers in Activity 4.1 convey.

1a  ……………………….…

1b  ……………………………

2a  ………………………….

2b …………………………….

3a  ………………………….

3b …………………………….

2. What is the term used for ‘speech act’ in language teaching? Where can speech acts be found in the Adult ESOL core curriculum? 

3. Why is it important to teach ‘speech acts’?

	res no.
	style
	title

	05.5
	Handout
	Speech acts – answers


1a   suggesting


1b  requesting 

2a   apologising


2b  requesting

3a   requesting


3b  inquiring (about ability)
2. What is the term used for ‘speech act’ in language teaching? Where can speech acts be found in the Adult ESOL ore urriculum? 

Speech acts correspond to communicative functions in the Adult ESOL ore urriculum. A list of functions which can be expressed through the grammatical forms taught at different levels is given at the end of each level section e.g. Entry 1 p.96; Entry 2 p.170;  Entry 3 p.248; Level 1 p.320; Level 2 p.392 

3. Why is it important to teach speech acts?

Learners have to be aware of the fact that the realisation and interpretation of speech acts/functions in English may be often very different from what they experience in their first language.

Teaching learners conventional expressions of various functions and pronunciation patterns associated with particular expressions enables learners to learn lexical chunks that can be used in typical and recurring real-life situations.

	res no.
	style
	title

	06.1
	Activity
	Politeness cards


Trainers will need to prepare and laminate a set of 10 cards for each pair.






	res no.
	style
	title

	06.2
	Activity
	Politeness cards







	res no.
	style
	title

	06.3
	OHT
	Politeness


Most formal

1. Do you think that you could possibly open the door?

2. Would it be possible for you to open the door?

3. I was wondering if you could open the door.

4. Would you mind opening the door?
5. Could you open the door, please?

6. Could you open the door?

7. Can you open the door?

8. The door, please.
9. Open the door.
10. Open it!

Least formal

	res no.
	Style
	Title

	06.4
	Handout
	Politeness – suggested answers


1. Do you think that you could possibly open the door?
Most formal

2. Would it be possible for you to open the door?
3. I was wondering if you could open the door.

4. Would you mind opening the door?
5. Could you open the door, please?
6. Could you open the door?
7. Can you open the door?
8. The door, please.
9. Open the door.
10. Open it!







Least formal
What grammatical and lexical devices make an expression more polite?

Vocabulary: 

possibly, possible, trouble, wondering, please etc.; the longer the sentences, the more the message is ‘wrapped up’ to avoid offending the other person

Grammar:

tentativeness by using modal verbs (can, could, would), ‘distancing’ by using the past tense

How is politeness expressed in other languages? What are the implications for language teaching? 

The way politeness is expressed varies from culture to culture. In many languages politeness is encoded and speakers use specific forms to express politeness, for example the ‘vu’ form in French or Russian. The required degree of politeness also depends on the situation and the culture. Learners of English need to know when and how polite they should be when they use English with native speakers.

	Res no.
	Style
	Title

	7.1
	Activity
	Slang


1. What is the original formal version of the following passage?

"Well, frankly, the problem as I see it at this moment in time is whether I should just lie down under all this hassle and let them walk all over me, or whether I should just say OK, I get the message, and do myself in.
I mean, let's face it, I'm in a no-win situation, and quite honestly, I'm so stuffed up to here with the whole stupid mess that I can tell you I've just got a good mind to take the easy way out. That's the bottom line. The only problem is, what happens if I find, when I've bumped myself off, there's some kind of... ah, you know, all that mystical stuff about when you die, you might find you're still — know what I mean?"

(Prince of Wales quoted in Manchester Guardian Weekly, 

 7 January 1990; also in Cameron,D Verbal Hygiene p.108)

2. Identify the features of informal language used in the above text.

3. Do you think slang should be taught to ESOL students?

	Res no.
	Style
	Title

	7.2
	Handout
	Slang


Hamlet’s soliloquy  (Shakespeare’s version)


To be or not to be: that is the question:

Whether ‘tis nobler in the mind to suffer

The slings and arrows of outrageous fortune,

Or to take arms against a sea of troubles,

And by opposing end them? To die: to sleep;

No more; and, by a sleep to say we end

The heartache and the thousand 







natural shocks

That flesh is heir to, ‘tis a consummation

Devoutly to be wish’d. To die, to sleep;

To sleep: perchance to dream: aye







there’s the rub;

For in that sleep what dreams







may come

When we have shuffled off this mortal coil,

Must give us pause.
	Res no.
	Style
	Title

	8.1
	Activity
	Register and genre


1. Read the texts and identify their genre and register (formal or informal). Which one is written/spoken, and which one is more difficult to understand and why?  

Text 1

Lesley

Popped out to get some food.

Be back in a tick.

Chris

Genre: ………………  
Register: ……………  
Written/spoken  

Text 2

Effective language users shift easily from one discourse processing mode to the other, depending on the requirements of the production/interpretation task. For example, the reader encountering an unfamiliar word will use the word’s syntactic position and morphological endings (i.e. bottom-up processing) to facilitate interpretation of the unfamiliar lexical item but will also use clues in the preceding and subsequent discourse (co-text) and the situational context (i.e. top-down processing) to arrive at an interpretation.

Genre: ………………  
Register: ……………  
Written/spoken 
2. Find examples of ESOL jargon.

3. Why is it important for learners to be familiar with formal/informal register in English?

	Res no.
	Style
	Title

	08.2
	Handout
	Register and genre – Answers


Text 1

Lesley

Popped out to get some food.

Be back in a tick.

Chris

Genre: note      Register: informal    Written 
Text 2

Effective language users shift easily from one discourse processing mode to the other, depending on the requirements of the production/interpretation task. For example, the reader encountering an unfamiliar word will use the word’s syntactic position and morphological endings (i.e. bottom-up processing) to facilitate interpretation of the unfamiliar lexical item but will also use clues in the preceding and subsequent discourse (co-text) and the situational context (i.e. top-down processing) to arrive at an interpretation.

(Celce-Murcia, M & Olshtain, E   Discourse and Context in Language Teaching   2000  p.15) 

Genre: extract from a book (it could also be a research paper/article)      

Register: formal    Written  
Examples of ESOL jargon are marked in red in the text.

	Res no.
	Style
	Title

	09.1
	Handout
	Lexical cohesion


Lexical cohesion is achieved by either reiteration or collocation. 

Reiteration is a form of lexical cohesion which involves

a) the repetition of a lexical item

b) the use of synonyms (e.g. help – facilitate)

c) the use of superordinates (e.g. scanning – reading)

d) the use of general words (e.g. people, child, creature, thing, 

stuff, matter, place, question, issue, idea etc.)

Collocation here means that cohesion is achieved by the use of 

lexical items which are typically associated with each other

because they often occur together in similar environments, e.g. reading – writing; group – pair work; spoken – written; teacher – learner; mime – gesture; fluency – accuracy etc.

Lexical cohesion also entails the consistency of topic and the patterned occurrence of lexical items.

(Halliday, M.A.K. & Hasan, R. 1976  ‘Cohesion in English’  Longman)

	Res no.
	Style
	Title

	09.2
	Activity
	Cohesive devices in writing


Read the following passage.  

1.  In pairs, find and categorise the lexical cohesive devices which make the text ‘hang together’ (see handout 09.1).

GM RICE – THE NEW WONDER CROP

A new GM variety of rice, which grows in all types of conditions, has been developed by research groups in the USA and Korea.


By adding sugar genes, the rice can grow well in cold or drought conditions and can also tolerate high ground-salt levels. It is hoped that yields on poor land will rise by 20%.


Scientists claim that the new GM rice is no danger to the environment as the sugar genes are already present in small quantities in ordinary rice. They also state that it should be possible to modify other crops that are also members of the grass family, such as wheat and barley, in the same way.

(p.13, Unit 2, L2, Skills for Life ESOL Learner Materials)

2.  Discuss how you could teach lexical cohesion in a writing lesson.

	Res no.
	Style
	Title

	09.3
	Handout
	Cohesive devices – suggested answers


GM RICE – THE NEW WONDER CROP

A new GM variety of rice, which grows in all types of conditions, has been developed by research groups in the USA and Korea.


By adding sugar genes, the rice can grow well in cold or drought conditions and can also tolerate high ground-salt levels. It is hoped that yields on poor land will rise by 20%.


Scientists claim that the new GM rice is no danger to the environment as the sugar genes are already present in small quantities in ordinary rice. They also state that it should be possible to modify other crops that are also members of the grass family, such as wheat and barley, in the same way.

Examples of cohesive devices in the text: 

1. Repetition of a lexical item: 
RICE    GROW    

2. The use of synonyms:  
GM RICE 

A NEW GM VARIETY OF RICE   






THE NEW GM RICE






THE NEW WONDER CROP






RESEARCH GROUPS






SCIENTISTS

3. The use of superordinate: 
CROP – RICE





   
CROP – THE GRASS FAMILY

4. The use of collocations:
RICE - GROW






DANGER TO THE ENVIRONMENT






SCIENTISTS CLAIM






GM RICE – ORDINARY RICE
5. Consistency of topic:

GM RICE – SUGAR GENES 






RICE- CROP-GROW-CONDITIONS-LAND

	Res no.
	Style
	Title

	09.4
	Activity
	Cohesive devices in speaking


1. Work in pairs and act out the dialogue below, putting in the missing words.

Magid:
Warehouse

Sui:

Oh, hi, Magid, it’s Sui.  It’s about …

Magid:
Yes, I can guess what …………………………………………………...

Look, Sui, I’ve phoned our suppliers again, it’s still not good, they won’t be able to deliver this week.  But they should be able to get them to us by the end of next ……………….. – the ring binders and lever arch files, that is.

Sui:
End …………………………………….?  Oh, no, and I’ve got to phone and tell people that.

Magid:
I’m really ……………………. I tried to push it but I couldn’t get a better deal than that.

Sui:

No, no, it’s not your ……………………….  Oh, well, never ……………

Magid:
Well, the good ………………… is, all the other things are in.  You got the message about the plastic wallets and everything, …………………………..?

Sui:

Yes, I did.  Thanks for that, Majid.  OK, then.  Bye for now.

Magid:
…………..


(from the Audio Script, p.18, Unit 3, L1, ESOL Skills for Life learner materials)
2. How did you know which words to use?

	Res no.
	Style
	Title

	09.5
	Activity
	Discourse markers


Read the definition of DISCOURSE MARKER from the glossary of the Adult ESOL Core Curriculum. 

Look at the tapescript (09.4) again and circle the words and phrases which you think function as discourse markers.

DISCOURSE MARKER

A cohesive device or tie used to structure spoken or written discourse, e.g. By the way, Right, Anyway. They can: be sequence markers (sequencing adverbs), e.g. after that, finally; show logical relations, e.g. in this way, accordingly in a text; show contrast, e.g. however, on the other hand; indicate additional information, e.g. and, moreover, in addition; indicate the purpose of part of the text, e.g. for example, to sum up, to cut a long story short.

Discourse markers used primarily in speech include insertions that occur at the beginning of an utterance or to signal a transition in the evolving progress of a conversation, e.g. well, right, now, mind you, you know, you see.

	Res no.
	Style
	Title

	10
	Activity
	Teaching techniques cards


Trainers will need to prepare and laminate 3-4-5-6 cards, depending on the number of participants. 

                                                                            

role play


                                                                           

                                           

	Res no.
	Style
	Title

	11
	Activity
	Follow-up task


Task 1

Select a learner or a group of learners who come from the same culture and share the same first language. Through observing their use of English, identify errors which may be caused by cross-cultural pragmatic differences. Design a 30-minute session which aims to correct selected errors, including materials.

Task 2

Choose one of the techniques in Activity 10, and consider what adaptations would be necessary for learners with a disability or learning difficulty. 

Further reading

· Grundy, P (2000)  Doing Pragmatics  Arnold:London

· Peccei, J S  (1999)  Pragmatics  Routledge: London

· Yule, G  (1996)  Pragmatics  Oxford: Oxford University Press

	Res no.
	Style
	Title

	12
	Activity
	PDJ


	Professional Development Journal

	What is the most important aspect of lexis that you have learnt about or increased your understanding of through this session and in the pre-session reading?



	How will you relate what has been covered in this session and in the pre-course reading and activity to your class teaching?



	What steps will you be taking to widen your understanding of the topics covered in this session?   

What support will you need with this?  

Who could provide this support?



	Res no.
	Style
	Title

	13
	Activity
	Session evaluation


	Lexis for ESOL teachers

	Session 4 evaluation

	Have the session objectives been met?

fully                                partly                            not at all 

If ‘partly’, which objectives were not met?



	Which parts of the session did you find most useful?



	Were there any parts of the session which were confusing and/or uninteresting?   Please specify.



	Which parts of the session did you find most relevant to your own teaching/training?



	Any other comments or questions







The ways in which meaning is encoded in the language.








Structured information about familiar objects, situations and actions (including stereotypes) in long-term memory, which helps us understand 


new texts.  




















The study of meaning resulting from the combination of language and situation.











The study of the organisation of language (written or spoken) above sentence or clause level.








The underlying logical connectedness of a text.








The grammatical and/or lexical connections between different elements within a text. 





Say										1


 


‘There’s a spider on the wall.’





as a warning











Say										2





‘Someone’s eaten all the chocolate.’





as an accusation





Say										3





‘I’ve got a gun.’





as a threat 





Say										4





‘You’re a monster.’





as a compliment





Say						   				5





‘I need an answer.’





as an order








Do you think that you could possibly open the door?








Would it be possible for you to open the door?











I was wondering if you could open the door.











Would you mind opening the door?











Could you open the door, please?








Could you open the door?








Can you open the door?











The door, please.











Open the door.











Open it!














error


correction














TV


videos

















role play














letter


writing











reading


authentic


texts














group


discussion
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