Lexis for ESOL teachers.  


Session plan and Resources for

Session 02: Introduction to morphology

Aim

To develop participants’ knowledge and understanding of morphology and semantic relationships between words  

Learning objectives

By the end of the session, participants will have:

· increased their knowledge and understanding of morphology

· developed an understanding of semantic relationships between words 

· developed an awareness and understanding of how lexis is stored and retrieved

	Time
	Content
	Resources

	
	
	no.
	style
	title

	05m

(0.05)
	· Collect in notes on the follow-up task (Curriculum) from Session 1 

· Re-group participants.

· Show Session 2 aims and learning outcomes


	01.1

01.2
	OHT

OHT
	Session aims  Learning outcomes

	10m

(0.15)
	Word classes 

Purpose:  for participants to check key terminology
This activity should be revision for most participants and a way for them to assess any gaps in their knowledge.  It is important that they are confident with the terminology.

Trainers will need to make enough A3 charts and sets of laminated cards for participants to work in small groups. 

· Participants work in small groups, taking each card in turn and deciding where to place it in the Word Classes chart.

· They then walk around and look at other groups’ charts to compare them.

· Distribute the handout 02.3 for participants to check their answers.


	02.1

02.2

02.3


	Activity

Activity

handout


	Word Classes Cards

Word Classes Chart

Word classes Chart - answers

	15m

(0.30)
	Introduction to morphology

Purpose:  to introduce participants to morphology

· Introduce this activity by asking pairs to make other words from ‘book’ and ‘happy’ (for example, bookish, booked, books, booking; unhappy, happiness)
Alternative:  ‘Find the word’ activity - make cards (one for each participant) consisting of prefix, stem and suffix.  Participants have to find the other two people to make one word, for example, un helpful  ly  

· Elicit the answer to q.1 - by adding morphemes such as ‘un’ ‘ed’ ‘ness’, the meaning and/or word class changes.
· Pairs work through question 2 and discuss question 3.
· For feedback, see handout 03.2

	03.1

03.2
	Activity

Handout
	Morphemes

Morphemes

	20

(0.50)
	Word building

· Purpose:  to focus on word building and affixationPresent the concept of ‘affixation’ and explain the Activity.

· Pairs/3’s work through the questions 

· For feedback, see handout 04.2 and refer participants to follow-up reading

(for more information on the three main ways of constructing words, see p.43, ‘About Language’ and Crystal, The English Language, p.128-9)

There is another example of using prefixes on p.13, Unit 2, E3 SfL learner materials


	04.1

04.2


	Activity

Handout
	Word Building - affixation

Word Building – affixation – suggested answers 

	20m

(1.10)
	Semantic relationships between words

Purpose:  for participants to look at semantic relationships between words

· Before looking at 05.1, tell participants ‘It’s really hot today’.  Ask them how hot it is – and elicit that ‘hot’ is a relative term and needs to be understood in relation to ‘cold’. 
· Direct participants to 05.1 and elicit the following: ‘fantastic’ can be a synonym for ‘wonderful’ in certain contexts; ‘approve’ is the antonym for ‘reject’ in certain contexts; ‘rose’, ‘daisy’ and ‘orchid’ are all hyponyms of ‘flower’;‘flower’ is a superordinate   Be prepared to clarify terms.
· Pairs discuss synonyms, antonyms and gradable antonyms in 05.2

· Feedback should bring out the fact that many words which seem to be synonymous are not in fact inter-changeable.  Teachers need to consider connotation, collocation, register, etc.  The same applies to antonyms.  The key point here is to emphasise the importance of teaching words/phrases in context.

· Give other examples as necessary, such as ‘dry’–‘wet’ but ‘dry wine’;  soft water - hard water, soft material – rough material, soft music – loud music; ‘the car won’t start’ (not ‘begin’)
	05.1

05.2


	Activity

Activity


	Semantic relationships – sense relations

Synonyms and antonyms



	15


	BREAK


	
	
	

	20m

(1.30)
	Polysemes and homonyms

Purpose:  for participants to learn about polysemy and homonymy

· Present Activity 06.1.  Pairs work through the tasks.

· They then discuss the implications of this in teaching

· Feedback: see handout 06.2 (for trainer’s reference or as a handout)

· Be prepared to explain ‘homonym’ and emphasise the significance of polysemy.


	06.1

06.2

06.3
	Activity

Handout

Other


	Polysemy and homonymy

Polysemy and homonymy - Notes

Advanced Learner’s Dictionaries



	05m

(1.35)
	Hyponyms

Purpose:  for participants to consider how hyponymy can aid recallPresent Activity 07.  Participants devise a ‘tree diagram’ for transport. They discuss the advantages of presenting information in this way:  research suggests that it aids recall as we store information that is semantically related.


	07
	Activity
	Hyponyms

	20m

(1.55)


	Memory - Storage and Retrieval

Purpose:  for participants to experience how they recall new words in another language
The aim of this activity, which involves participants in listening to and looking at words in another language, for example, Hungarian, is to analyse how they remember new/unknown words.  It is recommended that the language chosen is one which participants do not know.  

· Introduce the Activity by telling participants that they are going to hear someone speaking in another language.  Show OHT with instructions.

· Play the first section of the tape through once without stopping. Participants listen.

· Elicit which language it is and whether they could identify any of the words.  Discuss the reasons for difficulty in hearing the separate words:  it is an unknown language and there are no pauses between words. 

· Play the second section of the tape for participants to see if they can hear the number of separate words (7).  Ask participants to guess what they are. 

Feedback: it is the days of the week (for example, in Hungarian) starting with Monday. Note the importance of phonology: a) speech is a sequence of sounds and the brain has to interpret those sounds into ‘chunks’ of language; b) learners have to be able to ‘sequence’ and ‘chunk’ the speech stream (Chapter 2.2 Ellis in Schmitt & McCarthy).  c) learners need to sequence the phonological properties of the language – phonological memory is important.  Repetition helps. (This can be difficult for dyslexic learners).

· Distribute Activity 08.3 and explain the task.  Show the OHT of the Hungarian days of the week and play the tape again.  Participants should look and listen.  Give them two minutes to look at the OHT and try to memorise the words.  (They are not allowed to write anything.)  They then write down the words they can remember.

Feedback:  Which words were the easiest to remember?  Elicit the strategies and methods they used to remember the words.  For example, auditory methods, visual recall, tactile or kinaesthetic methods, mnemonics, relating the word to an English word, and looking for patterns in the word.  Relate this to when participants have learnt a new language in the past.  Discuss how they learnt/remembered new words and whether they were for productive or receptive use.

Distribute Handout 08.4 for reference.


	08.0

08.1

08.2

08.3

08.4


	Other

Audio/

OHT

OHT

Activity

Handout
	Tape recording of Days of the Week in another language (for example, Hungarian) and audio cassette player

Instructions for Listening

Memory – Storage and retrieval

Memory – Storage and retrieval

Memory – Storage and retrieval - Notes

	20m

(2.15)
	The ‘Mental Lexicon’

Purpose:  for participants to discuss the pre-reading task and how lexis is stored

· Participants compare and discuss the pre-reading task (Chapter 3, ‘The Mental Lexicon’, in McCarthy, M. ‘Vocabulary’.  Which tasks did they find most interesting?

· Set tasks:  participants do Tasks 38 and 39.

· Use OHT 09.1 to give brief input on the mental lexicon and relate it to schema theory.

· Use handout 09.2 for trainer’s reference (or distribute to participants)  


	09.1

09.2
	OHT

Handout
	The Mental Lexicon

Mental Lexicon - Notes

	15m

(2.30)
	Follow-up tasks and evaluation

· Recap session learning outcomes

· Set follow-up tasks and pre-reading for session 3.  Trainers may need to prepare an extract for the reading task.

· Completion of evaluation form

· Completion of Professional Development Journal


	10

11

12
	Activity

Activity

Activity
	Follow-up task and pre-reading for Session 3

PDJ

Session evaluation


	res no.
	style
	title

	01.1
	OHT 
	Session aims


Aims:

To develop participants’ knowledge and understanding of morphology and semantic relationships between words

	res no.
	style
	title

	01.2
	OHT
	Learning objectives


Objectives

By the end of the session, participants will have:

· increased their knowledge and understanding of morphology

· developed an understanding of semantic relationships between words 

· developed an awareness and understanding of how lexis is stored and retrieved

	res no.
	style
	title

	02.1
	Activity
	Word Classes cards 


Preparation
The words will need to be made into separate cards (on coloured paper) and laminated.

	pleasure
	had taken
	brown

	Thailand
	saw
	friendly

	although
	few
	on

	and
	which
	after

	whereas
	that
	under

	them
	would
	completely

	they
	may
	happily

	we
	should
	profitably

	station
	belong
	well-off


	res no.
	style
	title

	02.2
	Activity
	Word Classes Chart 


Preparation:  Trainers will need to make sufficient copies of this chart, one for each small group.  The chart should be enlarged to A3 and laminated.

	Nouns 
	Verbs 
	Adjectives 

	
	
	

	Conjunctions 
	Determiners 
	Prepositions 

	
	
	

	Pronouns 
	Modal verbs 
	Adverbs 

	
	
	

	res no.
	style
	title

	02.3
	Handout
	Word Classes Chart – Answers



	Nouns (e.g. horse)


	Verbs (e.g. eat)
	Adjectives (e.g. serious)

	station

pleasure

Thailand


	belong

had taken

saw
	well-off

brown

friendly



	Conjunctions (e.g. and)


	Determiners (e.g. the)
	Prepositions (e.g. in)

	although

and

whereas


	few

which

that
	on

after

under

	Pronouns (e.g. he)


	Modal verbs (e.g. can)
	Adverbs (e.g. quickly)

	them

we

they


	would

should

may


	completely

happily

profitably


	res no.
	style
	title

	03.1
	Activity 
	Morphemes




Work in pairs.  Make other words from ‘book’ and ‘happy’, for example, ‘know’ – knowing, knowledge, unknown, well-known, knowingly, acknowledge, acknowledgement, and so on.

1. What is a morpheme?

2.  How many morphemes are there in each of these words?  

	impatiently


	   twenty
	dustbin
	thumb
	acting

	overworked


	pathfinder
	irresponsible
	 rested
	classroom


3. How is this information useful in teaching learners?

	Res no.
	style
	title

	03.2
	Handout
	Morphemes




1.  ‘A morpheme is the smallest unit of meaning in a word.’  (Carter, ‘Vocabulary’, 1998)

For example, ‘unhappy’ consists of two morphemes – ‘un’ and ‘happy’.  Each morpheme has its own meaning, thus the addition of ‘un’ to ‘happy’ gives the sense of ‘not’.  A morpheme may consist of only one letter, yet still change the meaning.  For example, ‘s’ in ‘books’ is a morpheme and changes the first morpheme ‘book’ from singular into plural.  

Some words, such as ‘uncomfortable’ may consist of several morphemes – ‘un’ ‘comfort’ ‘able’.  ‘Comfort’ is the only morpheme which can stand on its own, i.e. it is ‘freestanding’. 

Every word must contain at least one potentially freestanding morpheme.  For example, ‘formation’  consists of two morphemes:  ‘form- ‘ and ‘–ation’.  Formation, therefore, consists of a base form (also called a ‘root’ or ‘stem’) form-  to which the suffix -ation has been added.   Affixes which precede the base form are called ‘prefixes’ and those which follow it are ‘suffixes’.

Answers to questions

2. How many morphemes are there in each of these words?  

	impatiently(3)

overworked(3)       
	 twenty(1)

pathfinder(3)   
	dustbin(2)

irresponsible(3)
	thumb(1)

rested(2)
	acting(2)

classroom(2)


3. How is this information useful in teaching learners?

(a) Studying regular patterns can aid word recognition and increase vocabulary, for example, ‘-icity’ in ‘publicity’, ‘audacity’, ‘authenticity’, ‘electricity’, and so on.  Thus, by learning and applying one pattern, learners can greatly extend their vocabulary.

(b) It is one way of classifying vocabulary, for example, presenting words that are alike in structure (but not necessarily in meaning):  adjectives ending in ‘–al’, such as, ‘brutal’, ‘frontal’, ‘horizontal’.

(c) It can help learners to memorise and spell words with morphemic similarities, for instance, irregular verbs:  ‘sing-sang-sung’ and ‘ring-rang-rung’.

	res no.
	style
	title

	04.1
	Activity
	Word Building - Affixation 


Using affixes (prefixes and suffixes) is one common way of constructing words, e.g. return, helpful

Look at this extract from Unit 5, Entry 3 of the ESOL Skills for Life materials:


[image: image1]
1. How effective do you think this exercise would be with a group of Entry 3 learners?  

2. What kind of difficulties could arise? 

3. How could you extend this kind of activity? 

There are three other common ways of constructing words – what are  they?  Give an example of each. 
	res no.
	style
	title

	04.2
	Handout
	Word Building – Affixation – Suggested Answers 


1. Effectiveness

Using affixation enables learners to increase their vocabulary fairly quickly and they can learn some of the common ones (for example, ‘ful’, ‘ness’, ‘pre’).  It can also promote dictionary use. 

2. Possible difficulties 
a. over-generalisation of rules and use of non-existent forms (for example, ‘explainer’, ‘discusser’); 

b. use/usage and the grammar associated with the word if taught in isolation.  Stress the importance of context.  

c. pronunciation - stress pattern changes.  What happens when the word changes from one word class to another?  For example, verbs – nouns, such as, ‘record’, ‘import’, ‘increase’.

d. spelling changes can be confusing

3. Ideas for extending activity
a. learners can use dictionaries to check associated prepositions and collocations, and the pronunciation and stress patterns; 

b. learners can write own example sentences

Three main ways of constructing words

· combining words (compounds)

· converting words to a different part of speech (for example, ‘text’  can now be used as a verb)

· shortening or abbreviating words (for example, ‘uni’ for ‘university’)

	res no.
	style
	title

	05.1
	Activity
	Semantic Relationships – Sense Relations 


The meaning of a word can only be understood in terms of its relationship with other words in the language.  The words ‘antonym’, ‘synonym’, ‘hyponym’ and ‘superordinate’ can be used to describe these relationships.  

Complete each sentence with one of the words above.

· ‘fantastic’ can be a ___________________ for ‘wonderful’ in certain contexts

· ‘approve’ is the ___________________ for ‘reject’ in certain contexts

· ‘rose’, ‘daisy’ and ‘orchid’ are all ____________________ of ‘flower’  

· ‘flower’ is a _____________________

	res no.
	style
	title

	05.2
	Activity
	Synonyms and Antonyms 


Synonyms

Are these words interchangeable?  In what ways are they different?

· flat = apartment

· kid = child

· thin = skinny

· start = begin

Antonyms

What are the ‘opposites’ of these words:

dead =

well =

above =

hot =

children =

Why can it be misleading to tell learners that ‘dark’ is the opposite of ‘light’?  How can you ensure that learners understand the semantic boundaries and connotations? 

Gradable antonyms

Using a scale can be a useful way to illustrate the relationship between words, for example, adverbs of frequency such as ‘always’ and ‘never’.  Learners are asked to place the words in the correct place on the line.  For example:

   









always


     0%








  100%

Now create another scale that you think would be useful for your group of learners.  

	res no.
	style
	title

	06.1
	Activity
	Polysemy and Homonymy


Polysemes and homonyms

1.  Work in pairs.  Choose two or three of these words and think of as many meanings as possible for each of them.

· neck

· back

· light

· lift

· office

2.  Now look them up in a learner’s dictionary.  How many different meanings can you find?

3.  What are the teaching implications of this?

	res no.
	style
	title

	06.2
	Handout
	Polysemy and Homonymy - Notes


Teaching implications

a) The area of polysemy and homonymy can cause learners a great deal of difficulty (for example, ‘bank’ = a place to get or deposit money, the side of a river, to rely on someone.  

b) Teachers need to consider the usefulness, frequency, and so on, of which meanings to teach and when.

c) Teachers need to be very cautious of teaching more than one sense of the word at the same time.  However, where the meaning is ‘central’, for instance, ‘head’, this may not cause such a problem.

d) Teachers should bear in mind that different languages have different degrees of polysemy attached to cognate words; also, English polysemous words may not translate into other languages:  ‘leg’ – for a person or a table – is two different words in Spanish.

	res no.
	style
	title

	06.3
	Other
	Dictionaries


Trainers will need to have several copies of Advanced Learner’s Dictionaries for participants to refer to in Activity 06.1.

	res no.
	style
	title

	0.7
	Activity
	Hyponyms


Hyponyms

Look at the ‘tree diagram’ for FRUIT.  ‘Fruit’ is a superordinate and ‘apple’, ‘pear’, ‘orange’, ‘lemon’, ‘kiwi’ and ‘banana’ are hyponyms of ‘fruit’.  


[image: image2]

[image: image3]
Now devise a similar ‘tree diagram’ for transport.


[image: image4]

[image: image5]
What is the advantage of presenting information in this way?

	res no.
	style
	title

	08
	Other
	Audio cassette recording and cassette player


Preparation

Trainers will need to prepare a tape recording of the days of the week in a different language (for example, Hungarian).  They will also need to customise OHT 08.2.  The recording needs to be in two sections:

· The first section should consist of the words spoken clearly but quickly, without pauses between the words, so that it is difficult to identify the individual words.   

· The second section should be of the same words spoken clearly and separately, so that the words can be distinguished.

It is advisable to use a language with Roman script so that participants can read the words, even if they are not sure of the pronunciation.

	res no.
	style
	title

	08.1
	Audio/OHT
	Memory – storage and retrieval


Instructions for listening to the tape recording

Listen to the first section:

1.
What language do you think it is?

2.
How many words do you hear?

********************

Now listen to the second section and see if you can answer question 2.

	res no.
	style
	title

	08.2
	OHT
	Memory – Storage and retrieval


Hungarian Days of the Week

hétfő

kedd

szerda

csütörtök

péntek

szombat

vasárnap

	res no.
	style
	title

	08.3
	Activity
	Memory – Storage and retrieval


Instructions

1. Look at the OHT of the Days of the Week for 2 minutes only.  Try and memorise the words.  Do not write down anything.

2. After two minutes, write down as many as you can remember.

3. Now look at the OHT again and see how many you got right.

4. Discuss in your group which words you remembered and the strategies you used to remember them.

Also, consider these questions:

· Which words were the easiest to remember?

· Are there any other methods or techniques that you think would help your learners to memorise new items of vocabulary?

	res no.
	style
	title

	08.4
	Handout
	Memory – Storage and retrieval - Notes


These are some of the strategies often used to memorise words, although participants will probably think of many others:

· Auditory methods: ‘saying’ the word aloud to yourself, repeating it silently, pronouncing the word in a way which will help you to remember it, for example, exaggerating certain syllables

· Visual methods:  picturing the word in your ‘mind’s eye’, seeing the word as a whole, picturing it in a certain way, writing it down to see if it ‘looks right’

· Tactile or kinaesthetic methods:  tapping out the syllables with your foot or a finger, tracing the word with your finger, walking up and down while saying the word

· Mnemonics:  using a rhyme, a poem or another ‘trick’ way to help remember; word association

· Looking for patterns in the word, especially when you can relate them to your own language

· The easiest words to remember will probably be ones which look similar to English, are short, or contain patterns which are similar to English

	res no.
	style
	title

	09.1
	OHT
	Mental Lexicon


The Mental Lexicon

- a metaphor for  

· Input

· Storage

· Retrieval

	res no.
	style
	title

	09.2
	Handout
	Mental Lexicon – Notes




· Educated adult speakers have knowledge of tens, or even hundreds of thousands, of words of their language (Aitchison, 1987, p.5-7)

· Therefore, the mind must organize words in some way (but don’t assume that the process works the same for L2 as it does for L1)

· ‘mental lexicon’ can be seen as a metaphor for a dictionary, a thesaurus, an encyclopaedia, a library, or a computer.

· Input = language is ‘written in’ in some way into the mind;  storage = it is held, not lost;  retrieval = it can be ‘called up’ when needed

· A lot of research has been done into this area in L1 (and L2).  For children, nearly all linguistic input in their early years is spoken.  For L2 adults, it is more likely to be spoken and written, therefore L2 learners may perceive words as much in terms of orthography as phonology.  

· For native speakers, the ‘general shape’ of the word is important (known as the ‘bathtub’ effect; see Aitchison, 1987, p.119-21)

	res no.
	style
	title

	10
	Activity  
	Follow-up task and pre-reading for Session 3





Pre-reading for Session 3

Read pp.18-22, ‘The Practice of English Language Teaching’, Harmer.  Make a list of the components of word meaning and any relevant information about a word.

Further reading:

· Aitchison, J. (1987) Words in the Mind, Blackwells
· Hedge, T. (2000), Teaching and Learning in the Language Classroom, OUP, Chapter 4 ‘Vocabulary’
· Schmitt, N. and McCarthy, M. (eds.) (1998) Vocabulary, (Description, Acquisition and Pedagogy), CUP
· Thornbury, S. (1997) About Language, CUP
· Underhill, A. (1994) Sound Foundations, Heinemann/Macmillan
	res no.
	style
	title

	11
	Activity  
	PDJ

	Professional Development Journal

	What is the most important aspect of lexis that you have learnt about or increased your understanding of through this session and in the pre-session reading?



	How will you relate what has been covered in this session and in the pre-course reading and activity to your class teaching?



	What steps will you be taking to widen your understanding of the topics covered in this session?   

What support will you need with this?  

Who could provide this support?



	res no.
	style
	title

	12
	Activity  
	Session evaluation


	Lexis for ESOL teachers

	Session 2 evaluation

	Have the session objectives been met?

     fully                                partly                            not at all 

If ‘partly’, which objectives were not met?

	Which parts of the session did you find most useful?



	Were there any parts of the session which were confusing and/or uninteresting?   Please specify.



	Which parts of the session did you find most relevant to your own teaching/training?



	Any other comments or questions




How many other words can you make from these verbs?  You’ll find some of them in the unit.





Use your dictionary to check spellings.





Verb�
Other words�
�
invent�
invention (noun)   inventor (noun)�
�
explain�
�
�
print�
�
�
discuss�
�
�
predict�
�
�
satisfy�
�
�
produce�
�
�
represent�
�
�






usually          sometimes           never             always       often





FRUIT





Banana





Apple





Pear





Lemon





Kiwi





Orange





TRANSPORT









































Follow-up task:  Inclusivity





Choose one level of the Skills for Life Learning Materials:ESOL (or other learner materials) and find examples of activities which are based on semantic relationships between words, such as synonyms, antonyms, homonyms, etc.  





Consider how one of these activities could be adapted for someone with one of the following disabilities: deaf or partially hearing; blind or partially sighted; mental health problems; dyslexia and related specific learning difficulties. 





Bring your notes to Session 3.





(You may find it helpful to refer to ‘Access for All’)
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