English Language Use module

English Language Use

SESSION ONE

	Aims

For participants to;

· take part in a group discussion and reflect on the process

· develop their knowledge of ILT in ESOL teaching and learning

· make notes effectively

Objectives

By the end of the session, participants will have:

· focussed on the detail of the Subject Specifications for Speaking and Listening

· examined various ways of making notes, and practised a format which is new to them

· considered how to have effective group discussions and taken a specific role in a discussion 

· developed their knowledge of ILT in ESOL teaching and learning




	Time
	Content
	Resources

	mins
	                          
	no.
	style
	title

	15


	Welcome. 

Introduce trainers.

Housekeeping.

Icebreaker or introductions

Introduction to module 

Present h/o 1.1 and give an introduction 

The aim of the module is for participants to demonstrate that they can meet the Subject Specifications for English Language Use at Level 4.

Refer to pre-module reading 

The module has two focuses:

content: 

language use: (Or could be explained as  Product and Process, or Topics and Skills.)
Show the assessments in the Module Guide.



	1.1

pre
	h/o

Activity
	Aims and objectives

Module Guide

Pre-module reading and note making

	10
	CARDS activity – matching exercise 

Purpose: to reinforce participants' knowledge of the subject specifications
· participants look at the Fento Subject Specifications and draw attention to  layout: Specification on left is what they should be able to do;  indicative content on right gives more detail and is indicative not mandatory.

· Ask participants to turn over Specifications so they can’t see them.
· Hand out a set of cards to each group / pair. Show which colour is Specification and which colour is Indicative content. Ask them to match them. 

· Participants check the matched cards against the specifications.


	1.2
	other
	Cards for matching exercise on Specifications for Speaking and Listening

	40
	Making notes

Purpose: for participants to be aware of different types of note-taking

Provide a range of examples of different formats of notes – as handouts or displayed on walls or tables

· Participants refer to the notes they made in the pre-module activity.

· Use OHT 1.3 to focus on the essentials of making notes

· Present the activity sheet on making notes 1.4. Participants work through in small groups, referring to own notes on article, and material displayed in room.


	1.3

1.4

1.5
	OHT

activity

other


	What do skilled note-makers do?

Making notes 

Optional: display examples of a range of ways of making notes, for instance mind-map, lists, grids, flow-charts.  

Examples of notes



	15                                    BREAK

	30
	Issues arising from pre-module reading

Purpose: to give an opportunity for participants to demonstrate reading and presentational skills 

· Present activity sheet 1.6

· Participants work in pairs, (to ensure a variety of groupings through the module). 

· Use your judgement about including or omitting the second stage on the activity sheet, where pairs combine into fours and share their findings. 

· Provide large sheets of paper and coloured pens for poster.

· Get completed posters put up on walls and allow a few minutes for participants to view them.


	1.6
	Activity

other


	Issues arising from article 

Large sheets of paper, e.g. flipchart paper, coloured pens, and blutak

	45
	ILT & Working in small groups

This activity has a dual purpose

1. to increase understanding of ILT within ESOL teaching 

2.  to explore how to have effective discussion groups

· Arrange seating in groups of 4 or 5. This is a good opportunity to rearrange so participants work with different people.

· Present first activity sheet 1.7. Participants work as individuals and then in groups, using the sheet in considering effective group discussion.
· Explain that they are going to discuss ILT in ESOL teaching, You may want to elicit or present what is understood by IT. ICT. ILT, e-learning. A useful diagram appears in a FERL document: Managing Inspection and ILT, downloadable from:
http://ferl.becta.org.uk/display.cfm?resID=4869
· Present second activity sheet 1.8, outlining discussion activity on ILT and ESOL. (Participants need to know the task, in order to decide on their group organisation.)
· Get group members to agree on their roles in the forthcoming discussion. Encourage people to take an unfamiliar role.
· Give a time limit and start off the discussion groups.

· You may want to leave the room, while the groups discuss.

· Feedback
After the discussion, take brief reports from the groups’ reporters, using OHT of key points to focus report if desired. To reduce time of reporting, ask different groups to report on different points rather than everyone on everything. 

Take brief plenary feedback. How  did they structure the discussion, decide what to do & what to leave out? What have they learnt about effective discussions?


	1.7

1.8
	Activity

Activity
	Working in small groups

Group discussion on ILT and ESOL teaching and learning



	
	ILT self assessment

· If time, give activity sheet 1.9 and ask participants to fill in – groups can discuss. 

· Give handout 1.10 for reference and invite contributions. Or tell them it’s there, for homework 
	1.9

1.10
	activity

h/o
	ILT self-assessment

ILT sources of information

	
	Evaluation and Professional Development Journal
	
	
	Example evaluation and PDJ in the module guide


	res no.
	style
	title

	Pre 
	Activity
	Pre-Module reading and notemaking


Read the enclosed article “I done it, innit” from LANGUAGE ISSUES 16/2 Autumn/Winter 2004 (used by permission)

a) Making notes

Make notes on the article. These should provide a record of the main points, to which you could refer to in future if the article itself was not available. Use any format you are comfortable with. 

Bring the article and the notes you have made to the first session. During the module we shall be considering various ways of making notes. 

b)  Responding to the article

What did you find particularly interesting? What issues did it raise about learning, IT, dealing with disabilities, other issues? Are there things you would like to investigate further? 

Come to the first session prepared to discuss your ideas with others.

	res no.
	style
	title

	1.1
	Handout
	Aims and Objectives


	Aims

For participants to;

· take part in a group discussion and reflect on the process

· develop their knowledge of ILT in ESOL teaching and learning

· make notes effectively

Objectives

By the end of the session, participants will have:

· focussed on the detail of the module specifications for Speaking and Listening

· examined various ways of making notes, and practised a format which is 
new to them

· considered how to have effective group discussions and taken a specific  

      role in a group discussion 

· developed their knowledge of ILT in ESOL teaching and learning







	res no.
	style
	title

	1.2
	Other
	Cards for matching exercise on 

Specifications for Speaking and Listening


Consider adding Fento Specs here 

Prepare enough packs of cards for each pair to have a pack.

Each pack consists of 14 cards, in 2 sets of 7:

7 x Specifications (in left hand column)

7 x Indicative content (in right hand column)

Print the 2 sets on different coloured card.

Ensure that the sizes of cards do not allow the matching to be done as a jigsaw



	A language user at this level will be able to:
	Indicative content

	6.1.1

Listen critically and attentively and respond appropriately.
	This would involve:

· Recognising speaker’s intention

· Being aware of interlocutor’s reactions and adjusting speech accordingly

· Recognising others' feelings and opinions and responding sensitively

· Using appropriate questioning techniques and responses



	6.1.2

In conversation, contribute own points and enable others to contribute
	This would involve:

· Using linguistic and paralinguistic cues to signal the end of an utterance

· Recognising such cues from others

· Allowing and encouraging others to take turns and make contributions.

That is, a general understanding of how to facilitate conversation to ensure effective participation of those involved.




	6.1.3

Speak clearly and articulately to individuals and to small and larger groups, using appropriate delivery techniques.


	This would involve:

· Adjusting volume, speed and pitch of voice to the setting, the teacher’s role at different stages and the number of hearers

· Projecting voice without strain

· Using stress and intonation to indicate main points



	6.1.4

Select style and amount of information appropriate to the purpose, setting and audience.
	This would involve:

· Being aware of differences between spoken and written English, and degrees of formality

· Using an accepted variety of English in professional settings

· Evaluating information needs of different audiences

· Using techniques to enhance effectiveness of message and further understanding such as:

· Similes, metaphors and allusions

· Rhetorical questions

· Direct and indirect quotations

· Repetition and antithesis


	6.1.5

Convey complex information and arguments effectively.
	Organise ideas logically and link them coherently following English academic conventions

· Using grammatical and phonological features to mark significant points

· Structuring utterances and/or presentation with appropriate discourse markers



	6.1.6

Use non-verbal communication to enhance effectiveness of oral communication exchanges and respond to its use by others.


	· Eye contact, turn-taking, facial expression, gesture and posture



	6.1.7

Use English effectively when communicating with speakers of other languages.
	This would involve:

· Adjusting own use of English, as appropriate to the level of understanding of the interlocutor

· Using a range of strategies to make meaning clear, when communicating and when presenting new information

· Providing appropriate models and examples of language use, to assist the language development of the learners

· Assisting others to communicate and express themselves accurately, through the use of feedback, correction and reformulation

· Using a range of strategies, including checking questions to confirm understanding.







	res no.
	style
	title

	1.3
	OHT
	What do skilled note-makers do? 


Skilled note-makers:

	   I
	Identify key ideas, main and subsidiary points



	  R


	Record them in a clear and memorable way



	  M


	Match format to material

    e.g. flow chart for description of process

tree diagram for description of organisation

chart for a sequence of events



	  A


	Abbreviate and use symbols







	res no.
	style
	title

	1.4
	Activity
	Making notes


1. Compare the notes which you and other participants made for the pre-module activity.  You could consider:

· how clear? (Do they convey main points of article? Do they distinguish between main and subsidiary points?)

· how long?

· how detailed?

· what format? eg

· diagrammatic

· headings, numbering/lettering

· abbreviations, symbols


2. Look at the examples of different types of notes attached and on display. 

3. Discuss the advantages and disadvantages of different ways of making notes. Consider how differences in learning styles might affect note-making.

4. Choose a method of making notes which you would like to try out.  Go back to the article you read for the pre-module activity. Make notes on a section of that article, using your chosen method. Compare it with the notes you made before the module.  




	res no.
	style
	title

	1.5
	Other
	Examples of notes




Choose examples of different formats of notes. There are many published sources, and useful material on the websites of many universities. The following are recommended:

Using Symbols and Abbreviations (1)

Mind Maps and Patterned Notes (2)

Cornell Notes (3)

TEXT and two formats – standard outline (with headings and numbering)

and diagrammatic skeleton (tree diagram)  (1)

Summary Paragraph and Outline (bullet points) (3)

Sequential diagram (cf flowchart) (3)

Tables (3)

(1) from Trzeciak & Mackay Study Skills for Academic Writing

(2) from www.ssdd.ac.uk/learner/studyskills/maps.htm
(3) © Counsellling Services – University of Victoria

from www.counc.uvic.ca/learn/notemake.html 




	res no.
	style
	title

	1.6
	Activity
	Issues arising from article


1.  With a partner, discuss what you found interesting in the article “I done it,  

    innit!”

What issues are raised about:

· learning?

· IT?

· dealing with disabilities? 

· other things?

Are there things that you both picked out? 

Is there anything you now see in a new light as a result of your discussion?

2.  Combine with another pair and share your findings

3.  Together, make a poster showing your key points. You might like to use a mind map.




	res no.
	style
	title

	1.7
	Activity
	Working in small groups




(i) Work individually

· At various times, you have been a member of small groups, each with its unique character and objectives. Which of those groups worked well and why?

· Consider the characteristics of good groups eg

Everyone contributes

Members listen to one another

Turn-taking is established

Contributions are valued

Objectives of the group are achieved within the given time

Are there any more characteristics you wish to add?

Which do you think are the hardest to achieve and why?

(ii) Work in a group

· Share your views with your group.

· Read the section below on ways of organising groups

	Some ways of organising groups

Group members have different roles:

· Chair:  arranges turn-taking, may ask members to make longer or

shorter contributions, keeps the group on task, summarises the 
contributions, sometimes does not contribute own views to the 
discussion

· Scribe

· Timekeeper

· Reporter – reports to a plenary session on behalf of the group, or

distributes written record of a meeting


Group members work to agreed guidelines:

· Each member will take responsibility for one item.

· Action points rather than minutes will be recorded and distributed.

· At the start of a new item, everyone round the table will be consulted 
in turn.




· You are going to have a group discussion on ESOL learners and ILT. Look at activity sheet 1.8 describing this activity. Then decide in your group how to organise yourselves for the discussion.

	res no.
	style
	title

	1.8
	Activity
	Group discussion on ILT and ESOL teaching and learning




The dual focuses of this activity are ILT in ESOL, and the process of group discussion.

In your group, discuss ILT in relation to ESOL teaching and learning. Below are some points to help structure the discussion. Allocate roles in the group to ensure that everyone contributes and you have a record of your group’s ideas. Record your main points to share with the other participants.

How have members of the group used ILT effectively with learners?

e.g.
· to assist learning in the classroom

· for learners outside the classroom

· helping learners to acquire the language used about new technology (e.g. search engine, browser, text bundle)

· helping learners to acquire the language used within the new technologies? (surf the net, forward an email, send an attachment)



	res no.
	style
	title

	1.9     
	activity
	ILT self assessment


Use the checklist to assess your own skills

	
	Confident user
	Some experience
	No experience

	Word processing


	
	
	

	Spreadsheets


	
	
	

	Database


	
	
	

	PowerPoint 


	
	
	

	CD Roms


	
	
	

	Interactive whiteboards


	
	
	

	Using search engines


	
	
	

	Finding teaching material on the web
	
	
	

	Inserting images into own material
	
	
	

	Incorporating IT into classroom teaching and homework tasks
	
	
	

	Social media

	
	
	

	
	
	
	

	
	
	
	


The last 3 rows are blank for you to add other items.

Which areas would you like to improve? 

Discuss with other members of the group. 




	res no.
	style
	title

	1.10
	handout
	ILT Sources of information (1)


Issues

ICT: The New Basic Skill  Alan Clarke and Lisa Englebright  NIACE 2003 ISNB 1 86201 121 4

Makes a convincing case that ICT is becoming a vital part of people’s lives, and that lack of ICT skills needs to be addressed if a proportion of the population are not to become further disadvantaged.

Delivering Skills for Life - Raising Standards - a contextual guide to support success in Literacy, Numeracy and ESOL provision - e-learning.  DfES Publications, Reference SFelearning  ISBN 1 84478 013 9

Includes interesting case studies of students and institutions

Managing Inspection and ILT Bob Powell, Sarah Knight and Ros Smith  Ferl: BECTA  Can be downloaded at:

 http://ferl.becta.org.uk/display.cfm?resID=4869
page 4 attempts to define IT, ICT, ILT and e-learning

page 5 also includes blended learning and remote learning

Practical advice for teachers

Using IT with ESOL/ESL students  Chris Speck

www.onestopenglish.com/esol-esl/
Advice, links, and even an ESOL lesson plan for IT Vocabulary 

Computer Assisted Language Learning: A practical guide to integrating CALL into the ESOL curriculum. Produced at Lambeth College. ed Kevin Millar  pub LLLU  (no ISBN)

Choosing and Using ILT Resources  Lesley Brooke

http://www.becta.org.uk/page_documents/teaching/sen/ealoriginal.pdf
Very practical and jargon-free. Useful references for further sources.

How to use the Internet in ELT  Dede Taylor with Peta Gray   Longman 2000  ISBN 0 582 33931 6

Provides an introduction for the inexperienced but also lots of ideas for all, and activities for students, including photocopiable tasksheets




	res no.
	style
	title

	1.10
	handout
	ILT Sources of information (2)


The Internet and the Language Classroom Gavin Dudeney  CUP  2000   ISBN 0 521 783739

Dave Sperling’s Internet Guide 2nd ed  Prentice Hall Regents  1998

ISBN 0 13918053 2

very comprehensive list of links for ESOL teachers, including eleven pronunciation websites! also how to set up your own website

CD Rom: A Teachers’ Handbook Pete Sharma  Summertown Publishing 1999  ISBN 1 90274100 5

Websites

Becta – British Education Communications and Technology Agency http://www.becta.org.uk/   Becta is a partner of DfES in promoting ILT and e-learning for schools and adults. Key source of information.

Dave’s ESL café www.eslcafe.com caters for teachers and students

and many, many others!
�The editor has  pruned the intro to the bare essentials – I think if I were a trainer picking up this module I would find the original fuller exposition of the approach helpful, 


�This advice is useful – the unwary trainer might well cut up the table of specs provided here along the black lines, thus creating a jigsaw. 


� The reading above used the Buzan term mind map, so it’s sensible to keep it here rather than introduce a different term.





Session 1

