English Language Use module

English language use

SESSION FOUR 

	Aims

For participants to:

· understand more about the process of reading and demonstrate their own skills

· adapt material they have read for a different audience and purpose

· prepare to do the Module Assessments

Objectives 

By the end of the session, participants will have:

· read about the SQ3R reading technique

· drafted a leaflet about SQ3R for learners

· read a complex text and shared main points from it with another participant

· discussed the relevance for ESOL teachers of the content of the texts

· watched a video extract of an ESOL lesson and practised assessing a teacher’s use of English in a class 

· understood the requirements of the Module Assessment






	Time
	Content
	           Resources

	mins
	 
	no.
	style
	title

	20
	Present the aims and objectives

SQ3R

In this activity, participants read about an approach to reading comprehension, and then re-present the information to a different audience. 

Focus attention on reading of complex material: ask participants what strategies they use in their own reading of, for example, educational theory-  skim for an overview first, look at headings distinguish main points, etc.

Remind them of the toolkit in Day One.


Introduce SQ3R technique and ask if participants are familiar with it – have they used it themselves or with students? 


Present activity sheet 4.2 and handout 4.3. Ask participants to read the text on SQ3R (possibly drawing attention to common approach in Toolkit and SQ3R).


Ask participants to work [as individuals/ pairs/groups depending on numbers] to devise a leaflet on the SQ3R approach for E3 students. Encourage them to consider FAP – Format, Audience, Purpose; terms used in the work on genre in Session 2. Provide paper and coloured pens.

Collect their draft leaflets 
While they are reading in the next activity, look at their work and prepare feedback to give the group later – factual (who did what), and evaluative (this leaflet was effective in …)

	4.1

4.2

4.3


	h/o

act

h/o


	Aims and Objectives



Improving reading comprehension

 SQ3R





	45
	Module Assessment. 

Assessing a teacher’s use of English in a lesson

Run this activity now in order to break up the reading activities.

Remind participants of the module assessment, which was outlined in the Module Guide on Day One. 

Note that h/o 4.4 (1) and (3) contain   

spaces for handing in dates and address

for submission, which need to be 

completed before copying.

Focus on Assessment 1: self-evaluation. Explain that this assessment focuses on 6.1.7 – use of English with speakers of other languages - because that is the one Sp/L specification that has not been covered in module sessions.

Explain that the group will watch a video extract of a lesson and then analyse the way the teacher demonstrates the elements of this specification. This will be practice for analysing their own use in a recorded lesson.

Show OHT 4.5 video task sheet. Direct attention to the items involved in the specification. These have been lettered a-e for easier reference and also appear on handout 4.4. Participants should have these in front of them.
Show the video extract. Ask participants to identify examples of the teacher doing things mentioned in the specification.  Re-play as necessary.
You may want to get pairs/individuals to write a few sentences about one of the items, stating how it was demonstrated.

Present 4.6 – “Here’s one we prepared earlier” - and allow time to read.


The assignment requires them to go and do likewise, with a lesson of their own which they record.


	4.4

4.5

4.6
	h/o

OHT

h/o
	Module Assessment

Video task sheet

Evaluation of a teacher’s use …

NOTE: This section needs a video recording of an ESOL lesson. We recommend Teaching Basic Literacy to ESOL Learners produced by the LLLU at London South Bank University: the first lesson: Working with Whole Texts.

The sample evaluation 4.6 is based on the first seven minutes of that lesson.

Trainers can choose another video lesson and devise own sample evaluation.



	10
	BREAK


	
	
	

	30

+

15

+ 

10

(55)


	Intensive reading

Point out that Reading is not just in ESOL – it is central to education, draws on psychology, and is part of ongoing research in cognitive neuroscience.
 

Draw attention to reading specs: the module has already involved reading. Elicit or point out that the genre activity in Session 2 dealt with 6.2.2 and 6.2.6, and that SQ3R involves 6.2.5.


The next activity deals with 6.2.3, 6.2.4 and 6.2.5.


The recommended texts are about the psychology of reading, and thus involve reading about reading. You may wish to choose other texts or another topic.  


Introduce jigsaw reading activity:

Present activity sheet 4.7 and give skimming time to get overview of activity.


Give out Text A to half the participants and Text B to the other half (colour coded copies make things simpler)


Manage activity 4.7:
Remember to read draft leaflets from previous activity, while participants are reading

Start participants working through the activity sheet.


1. Encourage them to think about the process of reading before plunging in. They might try SQ3R. Participants read their texts.


2. Arrange small groups who read the same text to work on the questions. Elicit or point out that this represents the ‘recite’ stage of SQ3R (plus personal response)


3. Rearrange into pairs who read different texts to work on this stage.


4. Plenary discussion pulling together the relevance for ESOL teachers.

5.  Ask participants to write up the activities for their portfolios (see activity 4.7 for detailed instructions)


	4.7

4.8

4.9
	act

h/o

h/o
	Reading

Text A

Text B 

	5-10
	Give feedback on their student leaflets: factual (who did what), and evaluative – comment on suitability for the audience. Draw parallels with Assessment 2 which also requires writing for a specific audience.


	
	
	

	5-10
	Assessment 2

Focus on Module Assessment 2. If using the pre-module reading text, elicit what relevant points they remember. This applies at individual, class, institutional level. The task is summarising and selecting rather than producing own ideas, but they can extract a general point from the specific case and then use the individuals in the text as an example.

Discuss appropriate format, headings, and so on.


	4.4
	h/o
	Module Assessment

	10
	Review of session and module.

Trainer fills in Learning Outcomes demonstrated sheet for each participant. 
	4.10
	other
	Learning Outcomes demonstrated

	
	Close and Evaluation

Professional Development Journal
	
	
	Example evaluation and PDJ in the Module Guide 


	res no.
	style
	title

	4.1
	Handout
	Aims and Objectives


	Aims

For participants to:

· understand more about the process of reading and demonstrate their own skills

· adapt material they have read for a different audience and purpose

· prepare to do the Module Assessments

Objectives

By the end of the session, participants will have:

· read about the SQ3R reading technique

· drafted a leaflet about SQ3R for learners

· read a complex text and shared main points from it with another participant

· discussed the relevance for ESOL teachers of the content of the texts

· watched a video extract of an ESOL lesson and practised assessing a teacher’s use of English in a class 

· understood the requirements of the Module Assessment







	res no.
	style
	title

	4.2
	Activity
	Improving reading comprehension


1.  Read the text A General Approach to Improve Reading Comprehension: SQ3R.    
2.  Draft a leaflet on SQ3R for a Learning Centre or induction pack. Remember to think about Format, Audience and Purpose. The leaflet needs to be written for Entry 3 ESOL learners who wish to improve their reading comprehension and independent reading for study purposes.




	res no.
	style
	title

	4.3
	Handout
	SQ3R


Recommended extract:

from: Cognitive Psychology for Teachers by John A Glover, Royce R Ronning & Roger H Bruning  Published by Macmillan 1990     pp 268-270




	res no.
	style
	title

	4.4
	Handout
	Module Assessment (1)


Participants demonstrate their personal English language use through the submission of a portfolio which comprises the following assessments:
Assessment 1: Self-evaluation of use of English with speakers of other languages

Record yourself teaching a lesson (audio or video). Analyse the ways in which your speaking and listening skills enabled you to communicate with speakers of other languages.

Write 450-600 words demonstrating how you fulfilled the specification below. 

Include examples. (It is not necessary to transcribe the whole lesson). 

6.1.7 Use English effectively when communicating with speakers of other languages.
This would involve:

a} Adjusting own use of English, as appropriate, to the level of understanding of the interlocutor

b) Using a range of strategies to make meaning clear, when communicating and when presenting new information

c) Providing appropriate models and examples of language use, to assist the language development of the learners

d) Assisting others to communicate and express themselves accurately, through the use of feedback, correction and reformulation

e) Using a range of strategies, including checking questions to confirm understanding.

Assessment 2: Writing for a specific audience and purpose

The assessment is based on the article “I done it, innit!”*, and involves summarising and selecting key relevant points for a specific audience and purpose

ESOL teachers are keen to use good practice when working with learners with disabilities. Write a short guidance document for ESOL teachers, drawing on key points from the article.   Length: 700-800 words.

    




* LANGUAGE ISSUES16/2 Autumn/Winter 2004  pp 5-10

Assessment 3: Proof-reading
Include the proof-reading activity you did for homework after session 3: Activity 3.7 Proof-reading extract 2.

Assessment 4: Identifying main points when reading
Write up the reading exercise you did in session 4, according to the instructions in Activity 4.7 Reading.
Please also include the witness statement from Trainer (Resource number 4.10 – Learning Outcomes Demonstrated.



	res no.
	style
	title

	4.4
	Handout
	Module Assessment (2)


Assessment criteria 

Assessment 1

The participant needs to:

· demonstrate the ability to make a critical analysis of his/her own English language use (speaking and listening) when communicating with speakers of other languages

· discuss how effectively s/he met this section of the Subject Specification for ESOL teachers in a particular lesson

· demonstrate clarity and appropriateness of writing, expression and presentation for a professional audience.

Assessment 2

The participant needs to demonstrate that s/he can:

· read and evaluate the text

· judge the information needs of the specified audience and respond to these needs effectively

· select language, style and tone appropriate to purpose, setting and audience

· present information and arguments effectively

· edit own writing for content, accuracy and style.

Assessment 3

The participant needs to demonstrate that s/he can recognise and correct common errors in writing such as 

· repetition

· inappropriate lexical items

· punctuation

· grammatical features

· spelling

Assessment 4

The participant needs to demonstrate that s/ can read and interpret a complex text, including:

· identifying main points

· inferring meaning that is not explicit

· bringing own knowledge and experience to bear on the text

· evaluating a line of reasoning

· using critical approaches when reading the text

	res no.
	style
	title

	4.5
	OHT
	Video task sheet


Watch the extract from a lesson. Analyse the ways in which the teacher’s speaking and listening skills enabled him to communicate with his students.

Consider how he fulfilled the specification:

6.1.7 Use English effectively when communicating with speakers of other languages.
This would involve:

a. Adjusting own use of English, as appropriate to the level of understanding of the interlocutor

b. Using a range of strategies to make meaning clear, when communicating and when presenting new information

c. Providing appropriate models and examples of language use, to assist the language development of the learners

d. Assisting others to communicate and express themselves accurately, through the use of feedback, correction and reformulation

e. Using a range of strategies, including checking questions to confirm understanding



	res no.
	style
	title

	4.6
	Handout
	Evaluation of a teacher’s use of English in a lesson


In the lesson, Dominic demonstrated that he could

use English effectively when communicating with speakers of other languages.

Dominic adjusted his own use of English for these elementary students by speaking clearly and slowly, in short phrases, with simple grammar and familiar lexis, e.g. “Last lesson we made a book”. He repeated key phrases e.g. “It’s our class”.  

He made meaning clear in various ways. When introducing the new word “Index” he pointed to what he was referring to, and signalled that a new word was coming, before saying the word: “This has got a name. The name is Index.” He reinforced the word (and checked their understanding) by a number of instructions using the new word: “Go to the index”, “Find Roma in the index”.  He showed them what to do with their pictures by miming cutting, and then he elicited “cut”, an effective strategy … when presenting new information.

He provided an appropriate model of language use when he noticed a student having difficulty seeing what she was doing. There was a little conversation (4.10):  “Do you need your glasses?”  “Yes”  “Maybe you should put them on” (Student laughs, puts on glasses).  This sort of natural exchange involves students in real communication and assists language development. Another example occurred early in the lesson: “We made a book, didn’t we?” Question tags are often used in this way to establish solidarity, and though these elementary students would not be ready to use such a question tag themselves, they need to recognise it and appreciate its function.

He assisted [students] to communicate by giving them opportunities to contribute. He encouraged students to give him instructions about where to point to specified items on the board:  “Here?” “No - right, up ..” He sometimes avoided giving direct instructions. He asked “Where shall we put the picture – on the back?” instead of “We’re going to put the picture on the front.” This involved the students in formulating the correct instruction. “No” “Where?” “Here” “Yes, on the front”. The deliberate mistake was a technique he used a number of times. eliciting and then confirming the correct item: “What did we do – make a cup of tea?”  “Book”  “Yes, we made a book”. He also used direct positive feedback, e.g. “Our class – good.” “……..     Excellent”
He confirmed understanding with checking questions: he checked understanding of the word ‘capital’ by asking the class a question: “What’s the capital of Britain?”. He followed this by asking two individuals about the capital of their countries. He used direct questions about items in the index shown on the board: “Is this Safia?”

Another strategy was, once more, to make a deliberate mistake. For example, reading aloud over someone’s shoulder he substituted some wrong information. The student corrected him, showing that she understood what was on the page. 

Overall, his control of his own English and the strategies in bold above enabled him to communicate successfully with the learners in his class.











477 words  




	res no.
	style
	title

	4.7
	Activity
	Reading


This activity involves

· reading about research into reading comprehension

· responding to what you read

· applying it to teaching
The reading is structured as a jigsaw activity.  Participants read different material and share information with one another.  You will need to add the text, your notes and some additional writing about the text to your portfolio.

Jigsaw reading:

You will be given either Text A or Text B
1. Before you read your text, consider what reading approach(es) you want to use to ensure that you grasp all the main points.  You may wish to draw on aspects of reading from earlier in the module.  Then read your text.  Highlight the main points.

2. Work in a small group with others who have read the same text as you.
· What are the main points?

· What do you want to share with those who read the other text?  

Make notes on each point – later you will need to write up reasons for wanting to share each point.

3. Work with a partner who read the other text. 

a) reading: 

each of you should report on your reading and tell your partner the main points from your text.

b)  responding to what you read: 

(Together you should have a broader view of the topic than either of you gained alone)

· What have you learned? 

· What new insights have you gained? 

· What questions are raised?  What further issues would you like to explore?

c) applying: 

What relevance has this for ESOL teachers? 

What is worth passing on to ESOL teachers who have not read these texts? 

	res no.
	style
	title

	4.7
	Activity
	Reading cont’d


4.  Take part in the plenary discussion of relevance of both texts to ESOL teachers. 

5.  Write up this exercise for your portfolio.  You will need to include:

· the text you read, with the main points highlighted

· a list of points you wanted to share with the other group, with a reason given for each one

· what you thought of the text you have just read.




	res no.
	style
	title

	4.8
	Handout
	Text A


Recommended Texts A & B: two different extracts from Cognitive Psychology for Teachers by John A Glover, Royce R Ronning & Roger H Bruning  Published by Macmillan 1990 : chapter 10 A Schema Theory View of Reading Comprehension pp 252-261 



	res no.
	style
	title

	4.9
	Handout
	Text B


Recommended Texts A & B: two different extracts from Cognitive Psychology for Teachers by John A Glover, Royce R Ronning & Roger H Bruning  Published by Macmillan 1990 : chapter 10 A Schema Theory View of Reading Comprehension pp 252-261 



	res no.
	style
	title

	4.10
	other
	Learning Outcomes demonstrated


ENGLISH LANGUAGE USE 

MODULE 10

LEARNING OUTCOMES

Name _____________________________________________________

During the sessions of the module, the following learning outcomes have been fulfilled:

	· demonstrate the ability to apply the appropriate rules, conventions and techniques in order to produce text capable of conveying information clearly and effectively.


	

	· demonstrate the ability to interpret a range or different types of text produced for different purposes and audiences.


	

	· demonstrate the ability to apply the appropriate rules, conventions and techniques of speaking and listening to communicate effectively.


	

	· develop knowledge of ILT use in teaching.


	


 Assessments to be carried out after the module 

1. Self-evaluation of use of English with speakers of other languages, as demonstrated in a lesson.

2.  Writing for a specific audience and purpose.

3.  Proof-reading task

4.  Reading task

Course Tutor:

Signed:

​

Date:
�This plan has had all the bullets removed by BHOC Limited (who they?). Sessions 1,2&3 still have bullets left in. I wonder why they were removed here? Does the inconsistency of format matter?
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