English Language Use module

English Language Use

SESSION PLAN FOR SESSION TWO

	Aims

For participants to:

· work on suitable texts from different genres

· prepare to give individual presentations during Session 3 

Objectives

By the end of the session participants will have:

· explored issues involved in selecting texts

· practised analysing texts

· demonstrated their ability to summarise main points

· explored ideas of how texts can be used in the classroom




	Time
	Content
	Resources

	mins
	                          
	no.
	style
	Title

	10


	Overview of sessions two and three

Present h/o 2.1 and give an introduction and overview of the session 

“[this is useful to the facilitator but you may want to delete on account of lack of space]


	2.1
	h/o
	Aims and Objectives for Session 2



	10
	Focus on Reading specification

· Present 2.2. and 2.3. Ask participants to do  exercise 1, 2a and 2b. of activity sheet 2.3

· Take quick feedback.
Note the similarities between the Teacher Subject Specs and the Curriculum. 
Session 2 will address the following subject specs:-
      6.1  6.2  6.4  6.5   6.6   6.7
A preliminary list of text-types will include those of varying complexity, purpose and length; those containing arguments and opinions drawn from different sources;  reference material and technical vocabulary;  texts which exemplify different layouts.  Pairs could list these points on post-it notes to refer to later.


	2.2 (1)

2.2

(2)

2.3
	h/o

h/o

H/a


	Reading:

Subject specs for Teachers Level 4

Reading:

ESOL Curriculum Level 2 component skills

Analysing texts



	20
	Analysis of texts 
The analysis is staged, allowing participants to explore the process by gradually deepening their understanding of a text from a particular genre.

For this activity, we have included a sample text (2.4) and examples of material based on its analysis (2.6 & 2.9). Use a text of your own choice, which is current and includes interesting organisational features.

· Present the sample text (such as 2.4). Ask participants to analyse the text, working first on their own and then in pairs/groups. Their analysis could focus on distinctive features of organisation and language or on what strikes you when you first see the text.  

· Share brief feedback.
	2.3

2.4 
	h/o

h/o
	Analysing texts, contd

Sample text

	15
	Using the toolkit

Give out the toolkit 2.5.  Participants use it to deepen their earlier analysis, looking for various language features mentioned  at each of the three “looks”.  Encourage them to add grammatical and lexical details.

· Present an example of a completed analysis of the given text based on the toolkit (eg 2.6)  “Here’s one we prepared earlier”.
· Discuss the following questions:
Has anything been left out?  Which additional points do you find most interesting? 

· Take final feedback, emphasising the importance of reading several times and also the knowledge readers would need to bring to the text.  In a class the teacher will need to see that learners have that knowledge.


	2.5

2.6

(1-3)
	h/o

h/o
	Toolkit for analysing texts

Analysis of sample text using toolkit 

	15
	BREAK 
	
	
	

	40
	Analysing texts using the toolkit

Provide a range of texts, for participants to practise using the toolkit. It works well if all sample texts share the same theme but are from different genres. This suggests using texts both current and from different time periods,  from different sources making contrasting arguments, narrative and personal as well as descriptive, some from traditional print sources such as newspapers and others derived from new media.  It is useful to show writing in different registers. The ESOL level 2 reading component skills can be used to guide your choice.

· Present activity sheet  2.7 and the texts you have chosen (cf 2.8). You can give groups one or two texts. Ask them to use the toolkit to:  1) analyse their text(s) 
      2) give their ideas on how to 

               use the text(s) in teaching. 

· Talk about 1) while you go round the groups. Ask each group to feedback to the whole group on 2).
	2.7

2.8


	ac

other
	Using texts from 

different genres

List of sample texts from different genres

	5
	Preparing presentations

Make the link between the work on analysing texts and the individual presentations to be delivered to a group on day two.

· Present 2.9.  Remind participants that the structure is nothing new.  They have been working on analysis of texts using the toolkit, followed by ideas on using the text in class.
	2.9


	ac


	Structure for presentation



	10
	· Give a handout 2.10 outlining a presentation based on the analysis in h/o 2.6.  (Once again you are  showing participants a worked example before asking them to have a go.)

· Give them time to read 2.10 and ask questions or make observations.  
	2.10

(1,2)
	h/o
	Presentation on sample text 

(Same text as in 2.4 and in 2.6)

	10
	Set up the presentations.  

· Point out that their presentations will only last 5 minutes so they have to be selective in what they say about the text.  Remind them to follow the headings in bold and to limit themselves to 3 grammatical / lexical points.

· Participants will choose their own text – not too long because group members will read the text before hearing the presentation. 

· Organise students into groups of no more than 6.  Each participant should bring 6 copies of their text and any handouts. They are free to use powerpoint (on disk) or OHT, flipchart or paper handouts as part of the presentation. 

Give out 2.11 and 2.12

· Explain that the organisation of the presentations gives them the chance to do some further work on group roles.  Make sure everyone is clear about the assessment procedure:

· peer assessors will give feedback on different criteria as explained in 2.12

·  the 

teacher trainer will assess each presentation against all the criteria. 

      Do this in a constructive and 

      respectful manner, as a critical 

      friend.

· Remind them to devise a 5 minute presentation, not longer. (Otherwise the timing of Session Three will be  difficult) 
	2.11

2.12
	ac

ac
	Presentation overview

Presentation assessment criteria 

	10
	Evaluation and close

Evaluation and Professional Development Journal
	
	
	Example Evaluation and PDJ in the module guide




	res no.
	style
	title

	2.1
	Handout
	Aims and Objectives for Session Two


Session Two

Aims

For participants to:

· work on suitable texts from different genres

· prepare for individual presentations on Day Two

Objectives

By the end of the session, participants will have:

· explored issues involved in selecting texts

· practised analysing texts

· demonstrated their ability to summarise main points

· explored ideas of how texts can be used in the classroom

	res no.
	style
	title

	2.2 (1)
	Handout
	Reading:

Subject Specs for Teachers Level 4




SUBJECT SPECIFICATIONS FOR TEACHERS OF ESOL: LEVEL 4

6.2 READING

6.2.1 Find and select from a range of sources of information

6.2.2 Understand a range of texts produced for different purposes and audiences in different fields including fiction, non-fiction, technical and non-technical

6.2.3 Read and evaluate complex texts within own field.

6.2.4 Read and use a range of texts and other source materials critically.

6.2.5 Select from a range of reading strategies according to the text and purpose.

6.2.6 Recognise and evaluate writing techniques and devices used.

6.2.7 Apply a range of editorial skills sympathetically and skilfully to summarise, paraphrase and represent material to suit specific purposes and audiences.

6.2.8 Make effective use of a range of note-taking techniques when recording information.

	res no.
	style
	title

	2.2 (2)
	Handout
	Reading:

ESOL Curriculum Level 2 component  skills




THE ADULT ESOL CORE CURRICULUM  

READING LEVEL 2

COMPONENT SKILLS AND KNOWLEDGE AND UNDERSTANDING

TEXT FOCUS

Page no.
Adults should learn to:

356                  1a  understand and identify the different ways in which meaning is built

                              up in a range of paragraphed texts of varying complexity

356

2a identify the purposes of a wide range of texts, whether inferred or 

                             explicitly stated

358

3a  identify the main points and specific detail as they occur in a range of 



      different types of text of varying length and detail

360

4a  understand and identify how written arguments are structured

362

5a  read critically to evaluate information and compare information, ideas 



      opinions from different sources

362

6a use organisational features and systems to locate texts and information

364

7a  use different reading strategies to find and obtain information 

                              eg. skimming, scanning, detailed reading

364

8a  summarise information from longer documents

SENTENCE FOCUS

Page no.
Adults should learn to:

366

1a  use implicit and explicit grammatical knowledge, alongside own 

      knowledge and experience of context, to help follow meaning and  

      judge the purpose of different types of text

 WORD FOCUS

Page no.
Adults should learn to:

368

1a  read and understand technical vocabulary

368

2a  use reference material to find the meanings of unfamiliar words

370

3a  recognise and understand vocabulary associated with texts of different levels of accessibility, formality, complexity and of different purpose.

	res no.
	style
	title

	2.3
	Handout
	Analysing texts




1.  Subject Specifications for Reading

Read the Subject Specifications for Reading at Level 4 in handout 2.3.

Identify the reading specifications covered so far, from the pre-reading onwards.  

2.  Relating our skills as readers to the requirements for Level 2 students
Level 2 learners need to work on a variety of texts in order to fulfil the requirements of the reading component skills, knowledge and understanding.  

2a) Read the component skills for reading level 2 on handout 2.3. 

Make a preliminary list of different text types that level 2 learners will need to explore.  

2b) Work in pairs to compare and contrast lists. 

3.  Analysis of texts

ESOL teachers need to gather a variety of texts and analyse them before introducing them to learners.  You will soon be given a toolkit for analysing texts which is based on 

· a first look

· a second look 

· a third look

	res no.
	style
	title

	2.4
	Handout
	Sample text




BBC website

ARTS AND DRAMA

This Month’s Bookclub                    
Sunday 7th November







Thursday 11th November

Regeneration by Pat Barker.

The first book of Pat Barker’s award-winning First World War Trilogy, ‘Regeneration’, is a devastating and moving account of the suffering of soldiers in the Great War.  The book centres on the real-life relationship between the poet Siegfried Sassoon and the army psychologist William Rivers, charged with the task of persuading Sassoon to withdraw his bitter anti-war diatribes and to return to the front.  Yet Rivers’ efforts to unravel soldiers’ nightmares begin to shake his own psychic strength and lead him to doubt the rationality – if not the possibility - of restoring them to service.  The audience includes some soldiers who have served in Iraq.  Recorded in Newcastle-Upon-Tyne.

(photograph of Pat Barker)
	res no.
	style
	title

	2.5 (1)
	Handout
	Toolkit for analysing text types (1)




First look: 

· skim read, focussing on topic sentences 

· then read quickly

· start to assimilate some of the main points

· use organisation and layout and other relevant features to:

· help predict content

· identify text type: 

FORMAT

                 
AUDIENCE

     
PURPOSE 

                 
STYLE  

For example: 

	FORMAT

It’s a …..
	AUDIENCE
	PURPOSE

to:
	STYLE

The writing is primarily:

	A poem

A review

A newspaper article

An academic article

An article from the interet

An advertising feature

An advert

A list of instructions

An email

A fax

A letter

An extract from a diary


	Undergraduates studying Biology

Film – going adults

Teenage girls

Readers of 50+ with incomes in excess of £50K per annum
	sell a product

describe a process

debate an issue

tell a story

explain a theory

satirise

give information

entertain

express a point of view


	Technical

Descriptive

Discursive

Factual

Fictional – which genre?

Polemical

Objective

Subjective

The register is:

Colloquial

Informal

Fairly formal

Formal




	res no.
	style
	title

	2.5 (2)
	Handout
	Toolkit for analysing text types (2)




Second look:

· Read the text, identifying all main points

· See how it is structured in terms of:



Paragraphs



Graphics & text

· Think more about the style(s) of writing and when it was written – think of examples of similar texts

· Consider the context of the text, shared references 

e.g. what would the reader need to know in order to engage with the text in terms of:



knowledge of the subject….  knowledge of the world



understanding of the text type and its conventions

Think about the reader’s purpose:  Why would a reader want to read this?  Speculate …….

	What is predictable about this kind of writing?

	Conventions

Where would you find a text like this?

How long would you expect it to be?

Is this the whole or part?

How/where would you find more?

Is the time when it was written particularly significant?

Who is the usual audience for a text like this?

Opinions

Does the text express the writer’s opinion?

If not, whose opinion does the text express?

Is it more complicated than that?

Do any literary conventions apply?  For example: metaphorical language, character, theme, poetic features, dramatic conventions.


	res no.
	style
	title

	2.5 (3)
	Handout
	Toolkit for analysing text types (3)




Third look 

· Read the text, noting all points, main and subsidiary 

· Explore the following:  

Opinion(s) expressed and the balance of fact and opinion

Language of comparison and contrast

Narrative sequence

Metaphorical language  

· Consider the effect of the text and how this is achieved 
· Consider:
the style of writing, including tone and mood

if the text should be read aloud 
the writer’s purpose, whether it is fully achieved and what the writer is trying to do to the reader, e.g. provoke, flatter, entertain

whether this text works on a number of levels, as satire does 

· Consider:

register through focussing on paragraph length and position of topic sentences

grammatical features

· first or third person, length of sentences 

· sentence openers, connectives, discourse markers that 

signal links or contrasts

· subject/verb relationship, repetition, ellipsis, clauses (main and subordinate)
· nouns: concrete or abstract

· adjectives: choice of

· verbs: tenses used, present tense, phrasal verbs, use of passives, modals

· pronouns 

· expressions: formal, idiomatic 

· time considerations: for how long will this text be read? 

lexis: specialist, everyday, collocations, technical, jargon

punctuation 

Finally, do you like this text?  Give reasons, whatever your answer is!




	res no.
	style
	title

	2.6 (1)
	Handout
	Analysis of sample text using toolkit (1)




First look: 
· skim read, focussing on topic sentences 

· then read quickly

· start to assimilate some of the main points

· use organisation and layout and other relevant features to:

· help predict content

· identify text type: 

FORMAT

                 
AUDIENCE

     
PURPOSE 

             

    
STYLE  

· It’s from the BBC website, ARTS & DRAMA and bookclub. 

· Column on the left shows you how to access other parts of the site, Column on the right allows you to select and hear previous programmes and has other messages.  The text is a trailer for the next bookclub programme, designed to encourage the reader to listen to the programme.

· It is followed by an invitation to attend the recording.I can predict that it will be informative and enthusiastic.
	FORMAT

It’s a …..
	AUDIENCE
	PURPOSE

to:
	STYLE

The writing is primarily:

	An article from the internet


	Actual/potential Radio 4 listeners with literary interests
	Describe a forthcoming radio programme.

To inform and encourage readers to listen to the programme.


	Descriptive

The register is:

Fairly formal




	res no.
	style
	title

	2.6 (2)
	Handout
	Analysis of sample text using toolkit (2)




Second look:

· Read the text, identifying all main points

· See how it is structured in terms of:



Paragraphs



Graphics & text

· Think more about the style(s) of writing and when it was written – examples of what? 

· Consider the context of the text, shared references 

e.g. what would the reader need to know in order to engage with the text in term of



knowledge of the subject….  knowledge of the world



understanding of the text type and its conventions

· Think about the reader’s purpose:  Why would a reader want to read this?  Speculate…….

	What is predictable about this kind of writing?

	Conventions

Where would you find a text like this?  On the BBC Radio 4 website
How long would you expect it to be?    Short, 100 – 150 words

Is this the whole or part?                       Whole

How/where would you find more?         About the programme – via the website and from the BBC. You can read the book and research the author.
Is the time when it was written particularly significant? Yes. The week before transmission
Who is the usual audience for a text like this?   Radio 4 listeners
Opinions   The book is highly acclaimed and the writer reinforces that view.



The piece is one paragraph presented alongside a picture of Pat Barker

The writing is informative and descriptive.

The reader needs to bring knowledge to the text in order to understand it:

BBC radio, programme websites, the first World War, the conflict in Iraq.

Novels about the War – part fiction but grounded in actual research.

Siegfried Sassoon – famous poet who joined up enthusiastically and then abhorred the war and expressed his views in poetry.

	res no.
	style
	title

	2.6 (3)
	Handout
	Analysis of sample text using toolkit (3)




The main points are: 

1. to introduce the book: author and subject matter

2. to outline the main relationship at the heart of the book 

3.  to indicate a psychological conflict experienced by one of the main characters

4. to mention that soldiers involved in a current conflict will be in the audience and presumably able to take part.
The writer intends:

· to give information about the book, just enough to interest the reader without revealing the whole story …

· to make the programme sound particularly interesting

Grammatical features:

Para: one para only

Person: third person; sentences 2 & 3 are quite long

    
contrasts: “Yet”


ellipsis: “Rivers, charged with the task”
adjectives: award-winning”  “real-life”   “anti-war  “ – compound adjectives 

verbs: present tense +  verb “serve” as applied to soldiers

pronoun referencing:  

“them” in sentence 3.  The reader needs to understand that 

the reference is not just to “soldiers” but is to soldiers reluctant to return to the front.

time: ephemeral, of much less significance once the programme has passed

lexis: specialist, everyday, collocations, technical, jargon - see adjectives, above


First World War = Great War

regeneration 
devastating and moving (abstract, not literal meaning)

psychologist

charged with the task – less usual meaning of “charged” in this phrasal verb



diatribes

the front

to unravel – example of figurative or metaphorical language

psychic

Punctuation

The hyphens in the penultimate sentence and the words in parentheses and 

their relationship to the word “rationality”. The apostrophes, especially the one before “nightmares”

Fairly formal register: “charged with the task”   “unravel”  “doubt the rationality”

I like this text because it is easy to read but condensed, giving a good deal of information in few words. The mix of history, historical characters and fiction make the book particularly interesting.

	res no.
	style
	title

	2.7
	Activity
	Using texts from different genres




In a group, look at one or more texts.  They come from different genres.  Analyse them, using the toolkit, and discuss how you would use the text(s) in teaching.

Each group will be asked to give detailed feedback to the whole group on the analysis and on how to use the text in class.

	res no.
	style
	title

	2.8
	Other
	List of sample texts from different genres




Choose a range of texts sharing the same theme but from different genres.

SAMPLE TEXTS ON THE THEME OF WAR

	Number
	Title & date
	Source

	1
	Memoirs of the Somme
	Interview in the Sunday Times for an article published in 1986 – the 70th anniversary of the Battle of the Somme



	2
	Why do men fight?
	A History of Warfare by John Keegan   published by Hutchinson 1993. pp 79-80



	3
	War and (all too brief) peace
	Newspaper article from

The Guardian November 2004



	4
	Seven killed in Iraq bombing
	Newspaper article from

The Guardian December 2004



	5
	We must not give in to terror says Iraq leader
	Newspaper article from

The Metro

November 2004



	6
	The General
	Poem by Siegfried Sassoon

written , in 1917, during The First World War.




	res no.
	style
	title

	2.9
	Activity
	Structure for presentation




Day 2 individual presentation

Duration:  5 minutes, to be followed by questions

Suggested structure:
Introduction 

Why you chose this text  

Analysis of the text

First look – main points

Second look

Third look 

Summary of the text

Your approach to using this text in teaching level 2 learners


Refer to 

· how learners will engage with the text 

· suggested classroom activities in response to this text.

	res no.
	style
	title

	2.10 (1)

	Handout
	 Presentation on sample text  (1)



Introduction 

Why I chose it:  

IT

You only read part of the page

Short but rich in information

1. First look – main points


interesting and unusual format

layout features


implicit link between text and photograph

2. Second look

The piece is one paragraph presented alongside a picture of Pat Barker

The writing is informative and descriptive.

The reader needs to bring knowledge to the text in order to understand it:

BBC radio, programme websites, the Great War, the conflict in Iraq.

Novels about the War – part fiction but grounded in actual research.

Siegfried Sassoon – famous poet who joined up enthusiastically and then abhorred the war and expressed his views in poetry.

3. Third look 


The main points are:

1. to introduce the book: author and subject matter

2. to outline the main relationship at the heart of the book 

3. to indicate a psychological conflict experienced by one of the main characters

4. to mention that soldiers involved in a current conflict will be in the audience and presumably able to take part

The writer intends:

to give information about the book, just enough to interest the reader without revealing the whole story … to make the programme sound particularly interesting

For my 3 grammatical and lexical points, I would choose:

Ellipsis, contrastive sentence opener, lexis


(see analysis in handout 2.6)

	res no.
	style
	title

	2.10

(2)
	Handout
	 Presentation on sample text  (2)




Summary

The text is a trailer giving information about a novel based on a historical event which is featured in a forthcoming radio programme.  There is also a factual detail about the composition of the audience.  The style is fairly formal with several works which allude to feelings:  the writer’s (devastating and moving account), Siegfried Sassoon’s (bitter anti-war diatribes),  WW1 soldiers’ (nightmares),  William Rivers (began to shake his own psychic strength).  The piece praises the book.  It implies that the programme will be interesting on account of the calibre of the book, the subject matter and the composition of the audience.

My approach to using this text in teaching level 2 students

This could be:

one of a series of contrasting texts on the theme of war

part of a lesson on new media

part of a lesson on radio

My preference is to use it as the centre piece of a lesson on fact and fiction.

Where does fact end and fiction begin?

At the heart of this piece is a book.

At the heart of the book is a major historical event.

Characters in the book are mostly based on real people.

Other examples of this are docu-dramas, reconstructions of historical events.

We need to consider the time of the historical event and how much later the book, play, film is written.

The programme is an interview with the writer to find out how far her writing is based on research.

In class we would analyse the text and I would then ask the students to write the questions they would want to ask her in the programme.

	res no.
	style
	title

	2.11
	Activity
	Presentation overview




How the presentations will be organised

In session 3 each participant will give a 5 minute presentation to a group of five participants.  The presenter will bring 6 copies of the text to be used so that everyone listening will have the chance to read it beforehand. 

Timing

15 minutes in total is allocated for the preliminary reading, the presentation and for questions and the feedback from the assessors.

Group roles

Members of the group will have different roles but these will rotate so that everyone will play each role once. 

Chair:

introduces the presenter, keeps to time, co-ordinates questions and thanks the presenter

Scribe: 

makes notes on the presentation 

Questioner: 

leads questions after the presentation

Assessors:  

2 members of the group will take this role

Assessor 1 will assess the presentation in terms of criteria numbers 1- 5

Assessor 2 will assess the presentation in terms of criteria numbers 6 & 7

	res no.
	style
	title

	2.12
	Activity
	Presentation assessment criteria




	Assessment criteria
	Fully achieved
	Partly 

achieved
	Not achieved



	1. Clear, articulate delivery


	
	
	

	2. The amount of information is appropriate and the presenter keeps to time 


	
	
	

	3. Logical structure making presentation easy to follow


	
	
	

	4. Conveys main points effectively


	
	
	

	5. Encourages contributions from others and responds to them effectively


	
	
	

	6. Has analysed the text effectively and focused on linguistic features as well as content


	
	
	

	7. Has shown how the text could be used in class


	
	
	


* criteria 1 – 5 are based on the module subject specifications: speaking and listening

Session 2

