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INTRODUCTION

The Learning and Skills Council (LSC) Skills for Life Quality Initiative has produced a series of training modules for supporting the professional development of Skills for Life staff. 

The main purpose of the Professional Development Programme is to provide training for those who teach or support adults who are improving their literacy, language or numeracy skills in a range of contexts. The training supports the implementation of the Skills for Life strategy, complements existing training and addresses subject areas identified as priorities in the field and through inspection. Increasing the skills of existing teachers is a high priority both in raising standards and in boosting learner achievement. This programme contributes to the development of an increasingly professional and effective workforce.

Skills for Life covers all post 16 learners who are participating in numeracy, literacy and ESOL programmes including those for learners with learning difficulties and/or disabilities, from Pre entry level up to and including level 2. This also covers the key skills of communication and application of number at levels 1 and 2, whether delivered as stand alone provision, as part of a vocational programme or as a discrete course, or delivered full time, part time or through self study or ICT. 

Since 2001, all teachers new to Further Education colleges must work towards an approved Initial Teacher Training qualification. Success for All proposes that by 2010, only new entrants to teaching in further education colleges would not be qualified and they would be expected to achieve appropriate qualifications within agreed timescales. It is expected that over time, in the interests of parity and equal opportunity, existing adult literacy, language and numeracy teachers will take up opportunities to obtain the new specialist qualifications as part of their continuing professional development. The department is committed in securing an appropriately qualified teaching workforce in all contexts.

This module of learning is one step in the continuing professional development of staff working towards the generic or/and specialist qualifications.

The modular framework for Level 4 Certificate for ESOL Subject Specialists

This modular framework covers the whole of the subject specifications for adult ESOL at Level 4, as well as a module on teaching practice. The rationale for developing such a framework, and the modules within it, is to provide a flexible route for teachers of ESOL from all post-16 contexts to the full Level 4 ESOL subject specification qualification. Within this framework, it will be possible for an awarding body/ institution to:

· Identify modules which are “core” to the programme leading to full qualification

· select modules for inclusion in range of training programmes

· develop programmes and courses based on blended delivery models

The modules can be used in the following teacher training contexts:

· Stand-alone course leading to the L4 certificate for ESOL subject specialists

· Fast-track programme for already qualified teachers with appropriate English and linguistics skills

· Individual modules can be assessed and accredited within a modular programme 

Modules in the framework:

1. Social context of ESOL

2. Basic Literacy 

3. Grammar

4. English Pronunciation

5. Lexis 

6. Discourse

7. Language acquisition and learning

8. Speaking and listening

9. Reading and writing

10. English language use 

11. Current issues in teaching ESOL in post-16 education and training (double module)

It should be emphasised that participants can only be accredited if the modules are delivered as part of an approved awarding institution programme.

Content and use of resource pack

This module is one of 11 Units leading to the Certificate for ESOL Subject Specialists. This module covers Section 6 of the Subject Specifications for Teachers of ESOL: ENGLISH LANGUAGE IN USE
The resource pack contains the session plans for this module. These have been written to give trainers additional explanation or information to support delivery. The pack also includes tips and advice on delivery. The plans and related materials and notes are intended as a scaffold, rather than a script, to provide trainers with an indication of the range and depth of information that should be conveyed. Trainers are encouraged to use their own as well as their participants’ experiences to support learning points. Trainers are also expected to use their professional knowledge and judgement as to the depth required in certain topics.

There is an emphasis on interactive learning throughout the modules. The course includes a wide range of practical activities involving individual, pair and small group work, as well as self-assessment of teaching skills and knowledge against FENTO standards and observation criteria. The activities at Level 4 are designed to stimulate analysis and discussion. Trainers should aim to have a balance between trainer input, practical work, discussion and feedback. To this end, it is useful to ensure that participants are given time limits for activities and are made aware of the boundaries of discussion time.

The purpose and expectations 
of each activity should be made clear. Notes for the trainer regarding this are in the content section of each session plan. Activity sheets for participants confirm the purpose and expectation what does this mean – don’t know, very unclear – editors do we really  need it?  in each case. A sample evaluation form and Professional Development Journal log sheet are included at the end of this module for trainers to use as required.

Module aims

Module 10 E
nglish Language Use (ESOL) aims to enable participants to:

· demonstrate their personal language use in terms of reading, writing, speaking and listening, and develop their skills in using ILT in teaching

Target group

The course is likely to be of particular interest to:

· ESOL teachers opting for a flexible route to subject specialist qualifications

· Teachers who are new to ESOL teaching

Entry criteria

The level 4 modules are for literacy, numeracy and ESOL teachers, who are working towards L4 subject specifications. In addition, they will already have a full Teaching qualification (PGCE, Cert. Ed.) or will be working towards one.  Each individual awarding body or H.E. institution delivering the modules will have their own specific entry criteria. However, it is strongly  recommended that all participants have a minimum of a Level 3 in their personal English language and communication skills. 


Overview of Module Content 

· ILT and ESOL teaching

· 
Analysis of texts for use in the classroom 

· Presentation skills, practice and feedback
· Proofreading skills and note-making skills

· Reading techniques

Learning outcomes 

On successful completion of this module, participants will be able to: 

· Apply the appropriate rules, conventions and techniques in order to produce text capable of conveying information clearly and effectively.

· Interpret a range of different types of text produced for different types of texts produced for different purposes and audiences.

· Apply the appropriate rules, conventions and techniques of speaking and listening to communicate effectively.

· Develop knowledge of ILT use in teaching.

Module structure

Each module consists of 10 face-to-face training contact hours. It is anticipated that delivery might be four 2.5 hour training sessions. However, it may vary in order to meet the needs of the participants and providers. It is anticipated that approximately 40 hours of independent study and practical application will be required by participants. This will involve pre-reading and associated tasks in addition to post-course assignments.

Programme of Teaching and Learning

	Content of taught sessions:

	Session 1

· Introduction to module specifications

· Note-making skills

· ILT within ESOL teaching
· Groupwork skills
 

	Session 2

· Use of different genres to select texts for advanced ESOL learners

· Analysis of texts prior to teaching

· Effective uses of texts in the classroom 

· Presentation skills

· Peer assessment



	Session 3

· Proofreading skills

· Presentation practice and feedback



	 Session 4
· Intensive reading techniques

· Reformulating written material for different audiences

· How to analyse own language use when teaching 




Self-directed learning

Specific tasks to be completed outside the sessions

A.  Pre-module tasks:  

1 Read the Subject Specifications section 6: English Language Use

2  Carry out the activity described in Activity sheet Pre2: Pre-module reading and notemaking

(article “I done it, innit” from LANGUAGE ISSUES 16/2 Autumn/Winter 2004)

B.  Work between Sessions 2 and 3, applying work of session 2 and preparing for session 3:

Choose a text or texts. Using the approach studied in Session 2, prepare a five-minute presentation, analysing the text and outlining how you might use it with learners.
ASSESSMENT
Participants demonstrate their personal English language use through the completion of a portfolio comprising the following:
Assessment 1: Self-evaluation of use of English with speakers of other languages

Record yourself teaching a lesson (audio or video). Analyse the ways in which your speaking and listening skills enabled you to communicate with speakers of other languages.

Write 450-600 words demonstrating how you fulfilled the specification below. Include examples. (It is not necessary to transcribe the whole lesson). 

Use English effectively when communicating with speakers of other languages.
This would involve:

a.  Adjusting own use of English, as appropriate to the level of understanding of the interlocutor

b.  Using a range of strategies to make meaning clear, when communicating and when presenting new information

c.  Providing appropriate models and examples of language use, to assist the language development of the learners

d.  Assisting others to communicate and express themselves accurately, through the use of feedback, correction and reformulation

e. Using a range of strategies, including checking questions to confirm understanding.

Assessment criteria

The participant needs to:

· demonstrate the ability to make a critical analysis of his/her own English language use (speaking and listening) when communicating with speakers of other languages

· discuss how effectively s/he met this section of the Subject Specification for ESOL teachers in a particular lesson

· demonstrate clarity and appropriateness of writing, expression and presentation for a professional audience.

Assessment 2: Writing for a specific audience and purpose

The assessment is based on the article “I done it, innit!”*, and involves summarising and selecting key relevant points for a specific audience and purpose.

ESOL teachers are keen to use good practice when working with learners with disabilities. Write a short guidance document for ESOL teachers, drawing on key points from the article.   Length: 700-800 words.

    




* LANGUAGE ISSUES16/2 Autumn/Winter 2004  pp 5-10

  
Assessment criteria

The participant needs to demonstrate that s/he can:

· read and evaluate the text

· judge the information needs of the specified audience and respond to these needs effectively

· select language, style and tone appropriate to purpose, setting and audience

· present information and arguments effectively

· edit own writing for content, accuracy and style.

Assessment 3: Proof-reading
Include the proof-reading activity you did for homework after session 3: Activity 3.7 Proof-reading extract 2.

 
Assessment criteria

The participant needs to demonstrate that s/he can recognise and correct common errors in writing such as 

· repetition

· inappropriate lexical items

· punctuation

· grammatical features

· spelling

Assessment 4: Identifying main points when reading

Write up the reading exercise you did in session 4, according to the instructions in Activity 4.7 Reading.

  
Assessment criteria

The participant needs to demonstrate that s/ can read and interpret a complex text, including:

· identifying main points

· inferring meaning that is not explicit

· bringing own knowledge and experience to bear on the text

· evaluating a line of reasoning

· using critical approaches when reading the text

 Accreditation

This module was piloted as part of a modular framework accredited by South Bank University.  Assessment activities have been included to support teacher trainers using the modules. However, in order for participants to achieve accreditation the module must be delivered under an awarding institution as part of an accredited programme. Each awarding institution will have its own specific procedures for candidates seeking accreditation.

Links to FENTO Subject Specifications 

section 6: English Language Use

	Subject Specifications for teachers of ESOL – Level 4

	6.1 Speaking and listening

	A language user at this level will be able to:
	Indicative content
	Module 10 Session No

	6.1.1

Listen critically and attentively and respond appropriately.
	This would involve:

· Recognising speaker’s intention

· Being aware of interlocutor’s reactions and adjusting speech accordingly

· Recognising others' feelings and opinions and responding sensitively

· Using appropriate questioning techniques and responses


	1, 3



	6.1.2

In conversation, contribute own points and enable others to contribute
	This would involve:

· Using linguistic and paralinguistic cues to signal the end of an utterance

· Recognising such cues from others

· Allowing and encouraging others to take turns and make contributions.

That is, a general understanding of how to facilitate conversation to ensure effective participation of those involved.


	1, 3

	6.1.3

Speak clearly and articulately to individuals and to small and larger groups, using appropriate delivery techniques.


	This would involve:

· Adjusting volume, speed and pitch of voice to the setting, the teacher’s role at different stages and the number of hearers

· Projecting voice without strain

· Using stress and intonation to indicate main points


	1,3

	6.1.4

Select style and amount of information appropriate to the purpose, setting and audience.
	This would involve:

· Being aware of differences between spoken and written English, and degrees of formality

· Using an accepted variety of English in professional settings

· Evaluating information needs of different audiences

· Using techniques to enhance effectiveness of message and further understanding such as:

· Similes, metaphors and allusions

· Rhetorical questions

· Direct and indirect quotations

· Repetition and antithesis
	1,3


	6.1.5

Convey complex information and arguments effectively.
	Organise ideas logically and link them coherently following English academic conventions

· Using grammatical and phonological features to mark significant points

· Structuring utterances and/or presentation with appropriate discourse markers


	1,3



	6.1.6

Use non-verbal communication to enhance effectiveness of oral communication exchanges and respond to its use by others.


	· Eye contact, turn-taking, facial expression, gesture and posture


	1,3

	6.1.7

Use English effectively when communicating with speakers of other languages.
	This would involve:

· Adjusting own use of English, as appropriate to the level of understanding of the interlocutor

· Using a range of strategies to make meaning clear, when communicating and when presenting new information

· Providing appropriate models and examples of language use, to assist the language development of the learners

· Assisting others to communicate and express themselves accurately, through the use of feedback, correction and reformulation

· Using a range of strategies, including checking questions to confirm understanding.


	4

Assessment1


	6.2  Reading

	A language user at this level will be able to:
	Indicative content 
	Module 10 Session No.

	6.2.1

Find and select from a range of sources of information.
	This would involve:

· Using knowledge of contents pages, abstracts, indexes and bibliographies to identify relevant information

· Using information search engines to locate and retrieve information.


	task between Sessions 2 and 3

	6.2.2

Understand a range of texts produced for different purposes and audiences in different fields including fiction, non-fiction, technical and non-technical.
	This would involve:

· Recognising different text types and genres

· Recognising the author’s intention such as to inform, persuade and explain

· Using knowledge of grammar, lexis and discourse to understand texts

· Being able to understand major features and content of texts not in their own field.


	2, 4

task between Sessions 2 and 3

	6.2.3

Read and evaluate complex texts within own field.


	This would involve:

· Bringing own knowledge and experience to bear on the text

· Analysing the overall organisation and detailed construction of texts

· Inferring meaning that is not explicit.


	2, 4

Pre-module task and Assessments 2 and 4



	6.2.4

Read and use a range of texts and other source materials critically.
	This would involve:

· Evaluating a line of reasoning, identifying logical progression, false premises, flawed reasoning and false assumptions

· Distinguishing fact, opinion and possible bias

· Using different critical approaches when reading a text depending on whether the focus is on the writer, form, structure or content of text.


	  2, 4 and Assessment 4




	6.2.5

Select from a range of  reading strategies according to the text and purpose.
	This would involve:

· Skimming for main idea

· Scanning for specific information

· Using intensive and extensive reading strategies

· Using title, heading, topic sentences to get overview of text

· Reading in detail.


	    2, 4

task between 

Sessions 2 and

3

	6.2.6

Recognise and evaluate writing techniques and devices used.
	This would involve:

· Analysing different types of text, evaluating their quality  and making judgements about them

· Being able to recognise and analyse the effect of stylistic devices used in writing of others

· Developing an awareness of how information and ideas are presented and can be interpreted in different ways, depending on point of view, context, purpose and audience

· Understanding use of vocabulary, connotation of words, formal and informal register, levels of formality, politeness indicators, etc.


	 2,3,4

task between Sessions 2 

and 3

	6.2.7

Apply a range of editorial skills sympathetically and skilfully to summarise, paraphrase and represent material to suit specific purposes and audiences.


	· Recognise common errors in writing such as:

· Poor organisation and development

·  Repetition

·  Incorrect use of tenses, articles and idiomatic expressions

· Lack of coherence and cohesion and reason for this. 


	  3

Assessments 2 and 3

	6.2.8

Make effective use of a range of note-taking techniques when recording information.
	· Be aware of various ways of making notes such as linear notes, ‘spider-grams’ and flowcharts 

· Make effective use of headings, subheadings, and abbreviations


	  1, 3, 4


	6.3 Writing



	A language user at this level will be able to:
	Indicative content 
	Module 10 Session No.

	6.3.1

Judge the information needs of different audiences and respond to these needs effectively.
	This would involve:

· Judging how much background information and detail is needed

· Selecting and organising ideas
· Producing written work which allows non-specialists to access specific information.

	4

Assessment 2

	6.3.2

Select language, style and tone appropriate to purpose, setting and audience.
	This would involve:

· Being aware of differences between spoken and written English and different degrees of formality

· Being aware of genre constraints

· Being familiar with relevant text types such as letters, essays, reports, articles; and being able to follow conventions in their own writing
· Being able to produce writing such as:

· Descriptive and narrative 

· Argumentative and discursive 

· Personal, reflective and evaluative 

at a range of lengths and complexity for a variety of audiences.


	4

Assessment 2

	6.3.3

Present information and arguments effectively.
	This would involve:

· Organising ideas logically

· Linking points coherently using a wide range of grammatical and lexical cohesive devices.
	Assessment 4




	6.3.4

Show a discerning use of language to enhance effectiveness of written work.
	This would involve:

· Making informed choices about:

· Style, tone and presentation

· Vocabulary and expression 

· Using techniques to enhance effectiveness of message and further understanding such as:

· Similes, metaphors and allusions

· Alliteration and onomatopoeia

· Rhetorical questions and paradox 

· Repetition and antithesis

· Direct and indirect quotations


	4

Assessment 2

	6.3.5

Edit own writing for content and accuracy and for appropriacy and style.
	This would involve:

· Producing finished work which can be read without strain

· Spelling and punctuating correctly


	3

Assessments 2 and 3

	6.3.6

Show structure, coherence, clarity and accuracy of written expression in response to written communication challenges.


	Showing structure, clarity and fluency of expression, applying rules of grammar consistently.
	Assessment 2


LEARNING RESOURCES

Suggested reading for participants

English Language Use

· The Complete Plain Words  Ernest Gowers  Penguin 1987

· Accomodating Brocolli in the Cemetary – or why can’t anybody spell English? Vivian Cook  Profile Books 2004

· Eats, Shoots and Leaves: the zero tolerance approach to punctuation  Lynne Truss   Profile Books  2003

· The Language Teacher’s Voice   Alan Maley  Macmillan Heinemann 2000

· Politics and the English Language by George Orwell  Horizon 1946

· Successful Presentation Skills   Andrew Bradbury  Kogan Page  2nd ed 2000

· Waterhouse on Newspaper Style by Keith Waterhouse  Penguin 1987

ILT  Issues
· ICT: The New Basic Skill  Alan Clarke and Lisa Englebright  NIACE 2003 ISNB 1 86201 121 4

· Delivering Skills for Life - Raising Standards - a contextual guide to support success in Literacy, Numeracy and ESOL provision - e-learning.  DfES Publications, Reference SFelearning  ISBN 1 84478 013 9

· Managing Inspection and ILT Bob Powell, Sarah Knight and Ros Smith  Ferl: BECTA  Can be downloaded at:

·  http://ferl.becta.org.uk/display.cfm?resID=4869
Practical advice for teachers

· Using IT with ESOL/ESL students  Chris Speck

· www.onestopenglish.com/esol-esl/
· Computer Assisted Language Learning: A practical guide to integrating CALL into the ESOL curriculum. Produced at Lambeth College. ed Kevin Millar  pub LLLU  (no ISBN)

· Choosing and Using ILT Resources  Lesley Broooke http://www.becta.org.uk/page_documents/teaching/sen/ealoriginal.pdf
· How to use the Internet in ELT  Dede Taylor with Peta Gray   Longman 2000  ISBN 0 582 33931 6

· The Internet and the Language Classroom Gavin Dudeney  CUP  2000   ISBN 0 521 783739

· Dave Sperling’s Internet Guide 2nd ed  Prentice Hall Regents  1998 ISBN 0 13918053 2

· CD Rom: A Teachers’ Handbook Pete Sharma  Summertown Publishing 1999  ISBN 1 90274100 5

Internet resources

· Becta – British Education Communications and Technology Agency http://www.becta.org.uk/   Becta is a partner of DfES in promoting ILT and e-learning for schools and adults. Key source of information.

· www.train4publishing.co.uk/content/elearning/ provides on-line practice in editing and proofreading

· bbc.co.uk/world service

· Dave’s ESL café www.eslcafe.com caters for teachers and students.

· and many many others!

RESOURCE MATERIAL RECOMMENDED FOR TRAINERS TO USE IN SESSIONS

Article “I done it, innit” from LANGUAGE ISSUES The Journal of NATECLA  16/2 Autumn/Winter 2004 

Notemaking

· Trzeciak & Mackay Study Skills for Academic Writing (Using Symbols and Abbreviations; Outlnes and Tree diagrams)

· www.ssdd.ac.uk/learner/studyskills/maps.htm  Mind maps and patterned notes
· www.counc.uvic.ca/learn/notemake.html  

· Cornell Notes

· Summary Paragraph and Outline (bullet points)

· Sequential diagram 

· Tables

Reading

 John A Glover, Royce R Ronning & Roger H Bruning Cognitive Psychology for Teachers   Macmillan 1990   chapter 10

Video of an ESOL lesson for assessment of a teacher’s English language use

Teaching Basic Literacy to ESOL Learners produced by the LLLU at London South Bank University: the first lesson: Working with Whole Texts

reference MATERIALS


· Access for All (2001) DFES 

· Crystal, D Rediscover grammar (1996) Longman, 

Websites

· LSC Quality Initiative www.lsc.gov.uk/sflqi

· DfES Adult Basic Skills Strategy Module:  www.dfes.gov.uk/readwriteplus
· NATECLA    www.natecla.org.uk 

· Basic Skills Agency:  www.basic-skills.co.uk and www.basic-skills-observatory.co.uk (for policy documents, reports)

· LLU+:  www.lsbu.ac.uk/lluplus
· TALENT London (Literacy, Numeracy and ESOL) www.talent.ac.uk
· BBC Skillswise (Literacy and Numeracy):  www.bbc.co.uk/skillswise
· BBC English language learning:  www.bbc.co.uk/learningenglish
	Resource 

Number
	Style
	Title

	1
	Activity sheet
	Professional development journal


Everyone participating in the Professional Development Programme is expected to keep a professional development journal and to work reflectively.  

	Unit title

	What are the most important things you have learned from this unit? Include any comments about yourself as a learner if relevant.

	How will you relate what has been covered in this session and in the pre-course reading and activity to your class teaching?


	What steps will you be taking to widen your understanding of the topics covered in this session?   

What support will you need with this?  

Who could provide this support?




	Resource number
	style
	title

	
	
	




	

	Session  evaluation

	Have the session objectives been met? (please circle)

fully                                partly                  not at all 

If ‘partly’, which objectives were not met?



	Which parts of the session did you find most useful?



	Were there any parts of the session which were confusing and/or uninteresting?   Please specify.



	Which parts of the session did you find most relevant to your own teaching/training?



	Any other comments or questions




�editing needed. Headings are inconsistent in upper and lower case. In particular, the assessment is not clear – it comes under a CAPS heading self-directed learning.


�I don’t think expectations makes much sense here – stick to purpose, 


�I think “Use of English” here must be a slip – that isn’t  the title on front of Module Guide. It would be extremely misleading, given the way that term is used in exams. 


�needs to be clearer that the Guide is now, at last, giving info about THIS module.


�understanding of genre and analysis of text need mentioning – it’s not just using in classroom.


�Shouldn’t this come earlier, eg after entry criteria, when the Guide is talking about all the module, not here in the middle of specific info about this module?


�This needs editing – title, spacing of boxes .
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