Classroom or workshop management strategies
Aim: to develop strategies for and skills in classroom or workshop management
Objective: Awareness of a range of classroom or workshop management techniques to improve motivation and teaching and learning.
[bookmark: _GoBack]Material based on CPD module developed by the LSIS Skills for Life Quality Initiative and adapted by the Education and Training Foundation.
	Time
	Topic
	Resources

	00:00
10 mins
	Introduction
Introductions
Aim of training
What do participants want to get out of the training?
Ice breaker
	PPt 1

	00:10

20 mins
	Are you an assertive teacher?
Read Chesterton’s quote.
Explain the 'three-minute rule', whereby a teacher's classroom management style and ability will be judged by the learners in the first three minutes of contact.
Ask the participants to complete the self-assessment questionnaire - 'Are you an assertive teacher?'
Explain that this questionnaire is for the participants' benefit, not the trainer's, and ask them to answer quickly and honestly, ticking only the yes or no columns. Explain that we will return at the end of the session to complete the action points column.
Suggest that most participants will be using some positive strategies already but there is always scope for development and change. (Perhaps play some music for participants to work to.)
The diagram on PPt4 illustrates the value of an assertive teaching style, whereby the teacher has high expectations of learners and high sensitivity to learners' needs.
Ask participants to try to locate someone they know, such as their parents or grandparents or influential and less influential teachers, on this grid.
	PPt 2-3
HO1: 'Are you an assertive teacher?'










PPt4




	00:30





30 mins
	Rules and boundaries for assertive teaching
Discuss the importance of rules in any organisation or society. Give an example of the chaos that would reign if there was no Highway Code.
Some rules are important at all ages and stages. These are the basic rules that everybody should learn in infancy, but some rules are not taught and we need to teach them explicitly. These rules transfer into adult life. We all need clear rules and boundaries.
Emphasise that the laws of society exist in colleges and training organisations.
Organisations also require clear policy and procedures relating to the rules.
PPt6 provides a model for negotiating and setting ground rules of behaviour. Outline the process that practitioners should follow in their workplace.
First, practitioners discuss and agree behavior expectations with their team colleagues. These are written in the first column.
Learners then generate their behaviour expectations. These are written in the second column. Often learners generate much longer and more pernickety rules than teachers!
Some rules may have to be mandatory, for example health and safety.
Common rules form the ground rules.
Practitioners could give the learners ownership of the rules, perhaps asking them to write up or produce a poster of the rules, positively worded.
In 2/3s discuss and agree behavior expectations.  Write unacceptable behaviours on pink post-its and behavioural expectations on green Post-its.  
Ask participants to lay Post-its on a table.  As a whole team sort the Post-its into groups until everyone happy with the grouping.  A rule is then agreed for each grouping.  This activity is creating an affinity diagram.  Sellotape Post-its to paper.
	PPt5-6




















Post-its (green and pink)
Flipchart paper and pens
Sellotape




	01:00

30 mins
	Working within a cycle of classroom/workshop management strategies
Organise participants into four groups, each with a flip chart. Each group generates ideas or strategies for one area of the cycle:
· prevention
· encouragement and correction
· applying consequences
· repairing and rebuilding relationships.
Then each group rotates to each flip chart, looking at the strategies and adding any more they can think of. Allow 10 minutes for groups to generate and write up their ideas and then two minutes for each rotation. At this point you can distribute PP 8-21. Go through Rogers's suggestions on PP 8-11.
	PPt7







PPt8-11

	01:30
15 mins
	Break
	

	01:45

15 mins
	Supporting learners to manage their behaviour
PPt 12 reminds participants of the centrality of the learner. Ask participants to remember that learners are our raison d'etre.
No learners - no teaching jobs - no pay!
Remind delegates that behaviour management and anger management are ancient art forms.
PPt 13 Explain that Aristotle was evidently aware of the intricacies of behaviour management.
PPt14 Mention that some learners have anger-management problems and some learners have legitimate reasons for their anger.
Explain that today we don't have time to cover anger management, but it may be necessary for participants to do some follow-up work on anger-management strategies. Therefore, participants may wish to read up on anger management.
PPt 15 – model for assertiveness training
	PPt12-16

Copy of Developing Speaking and Listening Skills pack




	
	Explain that basic social skills are a component of assertiveness but even very basic social skills cannot be taken for granted; they need to be modelled and taught explicitly. In this sense, as generic and transferable skills, they have an affinity with literacy, language and numeracy.
Developing Speaking and Listening Skills pack has a wide range of useful activities to use with learners.
	

	02:00

15 mins
	Hierarchy of classroom management strategies
Explain the different levels of strategies.
This is a group exercise. Participants should work in small groups of two or three. Allocate sets of cards made from the text boxes in HO 2. Ask participants to set out the headers and share out the cards. They then read and discuss each card in turn and decide into which category it f its.
Finally, distribute HO 2, which suggests where each strategy fits in the repertoire.
	PPt17-

Set of ‘Sequenced repertoire of strategies’ cards per group of 2/3

HO2: Sequenced repertoire of strategies

	
02:15

30 mins
	Analysing behaviour incidents using the ABC approach
Familiarise participants with the ABC model of behaviour analysis. It helps to build an understanding of the behaviour (B) that is causing concern as well as:
the actions that trigger it (A) and the consequences (C) that follow it.
You could explain it by modelling some basic behavioural techniques. For example:
clapping hands - £1O notes fallout of the sky - consequence?
stamping feet - rotten eggs fall out of the sky - consequence?
Ask if any of the participants has experience of using the ABC technique with learners.
ABC is a powerful technique that can help learners to reflect on the causes, effects and consequences of their actions and can lead to positive decisions about change. Refer to the resource Improving Teaching, Training and Learning: Using Motivational Dialogue to Help E2E Learners Progress (DfES Standards Unit, 2005).
	Ppt 18-20

















	
	Now introduce the ABC group activity. Refer to HO 3 and ask participants, in 2/3s to carry out an ABC analysis of a recent behavioural incident.
Encourage delegates to be careful and detailed in their analysis, considering when the behaviour occurred, where the behaviour took place, who was involved and exactly what form the behaviour took.
Careful analysis will help the participants to manage situations better. Take brief feedback from each group at the end.
Provide a reminder of some examples of assertive language.
Explain that assertive language is an essential feature of the assertive teaching style. Rehearse it and use it.
Finally, here are examples of assertive non-verbal techniques, which are also essential features of the assertive teaching style.
Briefly explain and model these techniques.
	
HO3: ABC activity

	02:45

15 mins
	Supporting each other
Now ask participants to return to the self-assessment questionnaire (HO 1) for a review and recap.
Ask participants to go down the checklist again and identify action points. 
How can the participants support each other?
What are the next steps?
	PPt 21
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