Education and Training Foundation		Classroom or workshop management strategies
HO1: Are you an assertive teacher?

	
	Yes
	No
	Action Points

	In my sessions I have clearly defined rules. 
	
	
	

	I have negotiated these rules with learners.
	
	
	

	I am conscious of the impact of my verbal and non-verbal behaviour in influencing learners' behaviour.
	
	
	

	I work to a plan when correcting behaviour.
	
	
	

	I am aware of secondary behaviours, that is learners' negative responses to my attempts at correction.
	
	
	

	Learners are aware of the consequences I apply.
	
	
	

	I have worked on a sequenced repertoire of steps for dealing with disruptive behaviour.
	
	
	

	I give frequent praise and recognition for good work.
	
	
	

	I encourage my learners to make choices about their behaviour.
	
	
	

	I have established routines for the beginning and ending of lessons.
	
	
	

	I have analysed some reasons why learners disrupt and looked for some solutions.
	
	
	

	I allow take-up time when requesting learners' compliance.
	
	
	

	I model authoritative and assertive behaviour.
	
	
	

	I am proactive in building learners' self -esteem.
	
	
	




HO2: A  sequenced repertoire of strategies for the management of disruptive behaviour
	Core skills
These are powerful skills useful in all discipline transactions.




	Pause
Using a deliberate pause after calling, or repeating, a learner's name allows the attention to be gained and sustained until the actual direction is given.





	Positive directional language
Use language in a way that directs learners to the outcome you want to occur. For example, "Jeff  ... (pause) ... looking this way and listening, thanks" is more effective than, "Stop talking and pay attention, Jeff'.
The reason is that our unconscious minds cannot process the concept of a negative like "don't" in language. What happens when someone says, "Don't think of anything blue now"? In order not to think of something blue, you have to consider what blue is and then you cannot un-think it!
Simply changing your language pattern from "don't" to "do" will have a significant impact. Notice how many times you say "don't" in the course of the day and try to avoid it.





	Give take-up time
This skill is used in every discipline transaction. It involves giving the direction with eye contact and an assertive but conversational tone of voice, followed by a "thank you" and then turning away and reclaiming the flow of the lesson. By doing this you are effectively giving the learner(s) time to comply and save face. It helps to avoid the need for the learner to have the last word in order to save face with his or her peers. It is a way of demonstrating a strong belief that learners will follow directions, things have moved on and the matter is closed.






	[bookmark: _GoBack]Partial agreement
When learners challenge your directions or answer back, it is useful to partially agree before redirecting (repeating the direction). For example:
"Other teachers let us chew gum (whine, whinge)."
"Maybe they do and in this class the rule is gum in the bin, thanks" - turn and give take-up time. (Note the use of "maybe"..."and".)





	Low level strategies

These are low key but authoritative interventions.





	Choose to tactically ignore the behavior.

Decide what things can be ignored and when (often standing at the front with the whole group's attention is a good time) and importantly what you will do next if ignoring does not work. 

There are two types of ignoring.

1. Brutal when you simply ignore what is going on and ideally and simultaneously acknowledge learners doing the right thing, for example, putting their hands up.

2. Prefaced: when you give a brief instruction before ignoring, for example, "When you are in your seat with your hand up, then I will help" - followed by turning away and ignoring.





	Use simple, brief directional statements or rule reminders.

"Sean ... (pause) ... facing this way and listening thanks."
"Jenny ... (pause) ... here is our rule for respectful language. Use it please.”





	Give non-verbal non-confrontational messages
Non-verbal signals for things like noise level, well done, back to your seat, hands up, back to work and so on help to soften the nature of directions, especially when accompanied by a smile.







	Use direct rule statements - expect compliance
"Darren ... (pause) ... we have a rule for asking questions and I expect you to use it. Thanks."
"Mike ... (pause) ... disturbing others is against our rules ... back to work quietly, thanks."





	Use "when ...then" directions

"When you talk loudly then I cannot teach."
'When you are in your seat then I will check your work."
'When you have finished this task then I want you to be proud of yourself." 
"When the lesson is over then I will listen to your side of the story."





	Medium level strategies

These are direct and authoritative interventions.





	Use casual questions to re-focus

"How is it going here?"
"Do you need a hand?"
“What is happening about the diagram?"
"Remember this needs to be finished by the end of the session. Are you on target?"
"Is there a reason you are out of your seat?"





	Use distractions or diversions

"Harry ... can you show me your work, please?"
"Maria ... can I see you over here a second, please?"
"I can see you are upset, Terry. If you want to cool off take a seat over there and I'll be with you in a minute."
Learner: "This work is boring. What is the point?"
Teacher: "I can see you are uptight, John, but it is our work for today. Can I give you a hand?
"United did play well, didn't they? Now how is it going with the equations?"






	Defuse low level conflict with redirection

This is simply the broken record approach. Repeating the direction two or three times without arguing and accompanied by an open-handed block (like a traffic cop might use) can be a powerful message.





	Use humour to defuse conflict

Appropriate use of humour (rather than sarcasm) is a very effective way of defusing potential conflict. Remember it is equally powerful to be able to laugh at ourselves.
Learner: "Oh shit!"
Teacher: "And you will be in it unless you remember our rule for positive language"… (smile).





	Use "double what'' questioning
Teacher: "Aaron, you are out of your seat. What are you doing?"... (casual, conversational, pleasantly).
Learner: "Nothing!" ... (usually defensive and with a touch of strop).
Teacher: "What should you be doing?" Learner: "I dunno."
Teacher: "You are supposed to be finishing your diary. Back to work now, thanks. I'll come and check it in a minute.“

Sometimes learners will argue back. The same skill can be applied. 
Teacher: "Paul, Steve ... (direct eye contact) what are you two doing?" 
Learners: "Us?" (surprise and indignation).
Teacher: "What are you doing?" 
Learners:"Nuffink!"
Teacher: "Actually, you are talking loudly. What are you supposed to be doing?"
Learners: "Other people are talking, too." ... (defence and aggression). 
Teacher: "I'm talking to you now ... (calm but direct) ... what are you supposed to be doing?"
Learners: "This project stuff." ...(undisguised distaste and sarcasm).
Teacher: "OK. I expect you to do your work. If you need my help let me know by putting your hand up. I will come and check later." ... (moving off giving take-up time and expecting compliance).

You may choose to talk to them after class about their attitude and response.







	Briefly take the learner to one side or out of the room
Avoiding audience participation increases the likelihood of compliance. In privacy re-state expectation or repeat earlier strategies.





	Use assertive "I" statements

The use of the personal pronoun "I" in a special way adds power and conviction
to any direction.

Many of our messages have an unspoken ''you" at the start, for example   (YOU)
"sit down" or (YOU) "for heaven's sake shut up".

These messages usually blame and imply that the learner has a problem.

Notice how easy it is to shout when giving a "you" message.
An "I ..." message acknowledges a problem and opens the way for a solution without blame and conflict. An "I..." message contains three elements:
1. the behaviour, for example, shouting out 
2. the effect, for example, stopping me helping others 
3. the feeling, for example, I get frustrated.

"When you shout out, it stops me helping others and I feel annoyed."





	Give simple realistic choices

Leave the learner with direct responsibility for his or her actions by using an "if ... then" kind of direction.

"If you continue to work loudly and disturb others at the table then I will ask you to work over here."
"I would like you to put the iPod in your bag or you can leave it on my desk until
the end of class."
"If you do not finish your work in class, then you will need to stay back at break."

Follow up with given choice.







	High level strategies

Now, consequences for inappropriate behaviour are applied.





	Use in-class withdrawal

If possible, relocate a learner within the teaching area, ideally on his or her own.





	Give the choice between compliance or deferred consequence

Initially, this is likely to be an after-class chat, either to briefly discuss the difficulty
or to make an appointment for a longer discussion.





	Follow up a warning with a given consequence

This is accompanied by a return to task and further compliance.





	Use cool-off time
Three to five minutes outside the room can help learners to calm down and reflect on their behaviour. A support worker may be called. A brief chat and firm re-statement of expectation must preface return to class. Refer to 3Rs (Rights, Rules and Responsibilities) and previously good behaviour to trigger compliance.





	Apply agreed exit procedures

These should be based on departmental guidelines and procedures for exiting a learner within the department.

Remember it is the class teacher's responsibility to follow up with the learner (with support if needed) to re-establish the conditions for return to class.






H0 3		Handout		ABC activity

The ABC technique helps us to analyse and understand the behaviour (B) 
that is causing concern in terms of:
· the antecedents or actions (immediately prior to the behaviour) that trigger it (A)
· the consequences that follow it (C).

This activity will help you to understand how you can use the ABC technique and to explore its potential for use with learners.

Working in small groups, choose a recent behavioural incident that one of you has handled. Describe it carefully, in detail, and probe the detail by using open questioning. Be analytical and objective. For example, consider when the behaviour occurred, where it took place, who was involved and exactly what form the behaviour took.

Carry out the ABC analysis. You may find it helpful to summarise your ABC points briefly on sticky notes and to display them on an ABC table drawn on a flip chart.

Consider what you could have done differently to achieve a better outcome. Appoint someone to give brief feedback.

A. The antecedent makes the teacher consider aspects of teaching behaviour prior to an incident. 
What did you do as a teacher to make your discipline transactions go well? Were you supportive or demoralising, firm and fair, or confrontational?

B. What was the behaviour? 
Who got involved? 
When was it? 
Where was it? 
Were you in control or unsure and indecisive?

C. What were the consequences? 
How did you follow up and follow through? 
What happened as a result? 
How did you, other staff and other learners react? 
How did the individual react?


Be prepared to give feedback.
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