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Module 7a
Developing the personal English skills of teachers and assessors

Pre-course initial assessment 
Level 3 Award in
English for Literacy and Language Teaching

Notes for the trainer
This pack contains the following elements to be used pre-course:

1. An initial assessment of literacy and language skills, plus related resources  
(pages 3-17)
2. A self-assessment checklist 




(pages 18-21)
3. A self-study revision pack 





(pages 22-27) 
4. A sample blank individual learning plan (ILP) 


(pages 28-32)
5. The correct answers for the initial assessment 


(pages 33-37)
The first three items should be given to participants pre-course:

1. Initial assessment tasks 
Tasks 1a and 1b, 2, 3, 4a and 4b. There is space for participants to complete some of the tasks, but they should use separate sheets of paper to complete Tasks 2 and 4b. Alternatively this could be done on a computer. Participants will also need online access to complete Task 4b. Resource R 1 is used for Task 3; R 2 is used for Task 4a.
Note that Task 2 is referred to in the Induction session (TN 6)

2. Self-assessment checklist

This is based on the Level 3 specifications.

3. Self-study revision pack

This consists of links to external resources which will allow participants to revise or refresh existing skills. It will also be useful to plug gaps in skills. Participants self-select for this revision but may also be advised by the trainer to focus on particular aspects, according to the results of the initial assessment or as the course proceeds. 
4. The sample ILP 
This can be given to participants pre-course, but is more usefully used in the Induction session, when time and support can be given for its completion. 

5. The correct answers 

These are for the trainer’s use. Task 1b of the initial assessment will be assessed during the Induction session (TN 3, discussion task). Participants’ knowledge about language will also be assessed in more depth during the induction session, and is also covered by course work. 
Initial assessment of personal literacy and language skills
This initial assessment will help create your individual learning plan. It will also help you build a personal self-study package and choose which of the master classes you would like to attend.
You will assess your knowledge about language during the induction session. This is an area where many of us have gaps in our knowledge. Don't worry if you are not sure about any of the topics below. The course is designed to help you improve your understanding and confidence in these areas.
Task 1a - Noticing
 
Notice the ways people apologise to each other; exactly what they say and/or write, their tone of voice and non-verbal language. Collect at least five different examples.
For each example, make notes and consider how what they say and the way they say it tells you about their relationship.
	Apology example
	Notes on their relationship based on what they say and the way they say it

	1. 
	

	2. 
	

	3. 
	

	4. 
	

	5. 
	


Task 1b - Sharing your findings
Prepare to share the observations you made when you were noticing people’s apologies (you will do this in small groups during your induction session). Think of questions you would like to ask other people about what they noticed when they did the task.
Notes for small group discussion

Task 2 - Personal language history

Write an account of your personal language history using the questions below as prompts and to help you reflect on your own experiences.
Questions

· What languages (or varieties of the same language) can you speak?

· What language(s) were you educated in?

· What languages do/ did your parents speak:

· to each other/ relatives / friends?

· to you?

· What attitude did your parents have about how you should speak (in any language)?

· What views did your teachers / parents hold on speech, language, education, etc?

· When did you first become aware that different people in Britain speak English, and / or other languages, in different ways?

· Did you ever notice that you spoke differently when with friends and peers than you did when with parents / teachers? Think about the differences – what were they?

· Did you ever feel the odd one out because of the way you spoke? If so, can you explain?

· Were you ever told not to use certain words or expressions? If so, why do you think this was?

· Do you speak differently now to the way you spoke as a child? If so, how?

· Does your language use change when you are speaking to different people? If so, how and why?

· What relationship do you see between language and power?

Notes

Your account should be approximately 500 words. Please begin by jotting down your ideas in the planning space below (planning is part of the task).

When you are ready, write your account by hand or on a computer.

The presentation and content should be clear and make grammatical sense. We advise you to proof-read your work carefully.
The writing should be structured like an essay, with a short introduction and a conclusion that discusses your points in a general way.

Planning sheet

Task 3 - Proofreading
Look at a learner’s piece of writing, The Waiting Room
 (R 1)
On the answer sheet below:

1. Identify a recurring punctuation error that the learner makes, quoting at least two examples from the text.
· Identify why it is a mistake. What kind of punctuation should the person be using instead?
· If you know the technical term for this error, please use it. If not, explain as clearly as you can in your own words.
2. Identify two spelling errors.
· Give the correct spelling in each case.
· Explain why you think the writer has made each error.
3. Identify a grammatical error.
· Correct the error and explain in your own words the error you have identified (using technical vocabulary if you know it).

4. Decide where you think the last sentence should begin.
· Rewrite the sentence, correcting any errors which arise.
	Answer Sheet for Task 3 (Error Analysis: The Waiting Room)

	1. Punctuation 



	2. Spelling 



	3. Grammar 



	4. Last sentence




Task 4a
Read the introduction to dyslexia (R 2).
What are three key points made about (people with) dyslexia?

	1. 

	2. 

	3. 


Task 4b
Choose one of the points you noted in Task 4a above and research dyslexia in more detail using the following three texts:

Text 1 - a magazine article Investigating Dyslexia (Reflect Issue 1) http://www.nrdc.org.uk/content.asp?CategoryID=603&ArticleID=465
Text 2 - a research review Developmental Dyslexia (NRDC, 2004) http://www.nrdc.org.uk/publications_details.asp?ID=11# (the summary report)
Text 3 - a support guide A Framework for Understanding Dyslexia http://archive.excellencegateway.org.uk/page.aspx?o=124856
(You can read more widely than this but the information contained in the suggested sources will suffice for this task.)
Make notes from your research; this is part of the task. Some of the texts above are quite long so we advise that you spend no more than one hour on this task. 
You will get marks for showing you have:

· read all three texts;
· added at least three points to expand on the topic chosen;
· presented your notes clearly in your own words;
· compared and contrasted points made in different texts; and
· referenced sources of information clearly.
Initial assessment resources

R 1: Proof-reading
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R 2: Introduction to dyslexia 





Mythbusters – Fact or Fiction?
	Fact or Fiction?

	True or False 

	Dyslexia is a middle class disease –it’s not a real learning disability.


	True / False

	10% of the population is affected by dyslexia and about 4% are significantly affected.


	True / False

	About 4 males to 1 female are affected by dyslexia.


	True / False

	Dyslexia is a lifelong condition.


	True / False

	Dyslexia is an illness.

	True / False

	If you have dyslexia you can’t succeed in life.

	True / False

	Dyslexia   only   occurs in very intelligent people.

	True / False

	Dyslexia only affects English and maths.

	True / False

	All people with dyslexia have the same difficulties.

	True / False

	Dyslexia can create difficulties with maths.

	True / False

	Dyslexia can affect self-esteem and confidence.

	True / False


Mythbusters – Fact or Fiction?
	Fact or Fiction?
	True or False 

	Dyslexia is a middle class disease –it’s not a real learning disability.
	 True / False

The Equality Act 2010 recognises dyslexia as a disability which significantly affects how people function and access learning, training and work.

	10% of the population is affected by dyslexia and about 4% are significantly affected. 
	True / False

That means that in every class or group of 30 there may be 3 people with dyslexia!

	About 4 males to 1 female are affected by dyslexia.
	True / False
Well, the jury is still out, but recent research suggests that there may be the same number of males and females affected by dyslexia.

	Dyslexia is a lifelong condition.
	True / False

Most people are born with dyslexia although some can acquire it through injury.

	Dyslexia is an illness.
	True / False

It is a learning disability but not an illness – and it is not ‘curable’.

	If you have dyslexia you can’t succeed in life
	True / False

There are lots of examples of people who have succeeded in all walks of life – look at the BDA website.

	Dyslexia only occurs in very intelligent people.
	True / False

Dyslexia can occur right across the ability range.

	Dyslexia only affects English and maths.
	True / False

Dyslexia can have an impact on every aspect of life – difficulties with areas like organisation, memory, speed of processing and motor skills can create many barriers.

	All people with dyslexia have the same difficulties.
	True / False

No two people are exactly the same and the impact of dyslexia on each individual is different.

	Dyslexia can create difficulties with maths.
	True / False

Dyslexic difficulties with sequencing, short-term and working memory and speed of information processing can affect learning in maths.

	Dyslexia can affect self-esteem and confidence.
	True / False

Some people with dyslexia have experienced many barriers to learning and achievement as well as in their working and personal lives.


Personal literacy and language self-assessment checklist
Your name: _________________________________________
Key

1 = Can do

2 = needs more practice

3 = needs lots of work

Please tick the most appropriate box. 
Note that the curriculum descriptions are based on the specifications for the Level 3 award for literacy and language teaching; specifications for this are on the following link: http://archive.excellencegateway.org.uk/media/Qualifications%20and%20Skills/Qualification_guidance_Entry_LLN_L3_FINAL_v3_Aug_2011.pdf  
You will have a further opportunity to complete the speaking and listening self-assessment during the induction workshop. 

	Curriculum description
	1
	2
	3
	Comments

	Speaking and listening

	Express myself clearly and effectively
	
	
	
	

	Select appropriate linguistic techniques / strategies to ensure that my speech links together coherently 
	
	
	
	

	Recognise, use and respond to non-verbal communication
	
	
	
	

	Listen critically and show evidence of my understanding
	
	
	
	

	Recognise the speaker’s intention
	
	
	
	

	Listen and respond in an appropriate manner
	
	
	
	


	Curriculum description
	1
	2
	3
	Comments

	Writing

	Plan writing appropriately, according to audience, purpose and situation
	
	
	
	

	Draft writing and show evidence of revising text appropriately
	
	
	
	

	Write fluently, coherently and cohesively
	
	
	
	

	Write accurately and legibly using grammar, spelling and punctuation appropriate to purpose
	
	
	
	

	Edit and proof-read your own writing
	
	
	
	

	Reading

	Locate, research and select text relevant for your purpose
	
	
	
	

	Use a range of reading skills appropriate to your purpose, e.g. identify and compare lines of reasoning and main points
	
	
	
	

	Recognise and evaluate linguistic devices in texts (for example metaphors and similes)
	
	
	
	

	Use results of reading effectively (for example, reading an article to decide your point of view on a topic, reading instructions in order to make something)
	
	
	
	

	Record own interpretation of texts coherently (for example make notes or a summary)
	
	
	
	

	Knowledge about language

	Know about the meaning of words and how this meaning is achieved
	
	
	
	

	Know about how words are formed
	
	
	
	

	Know about different word classes (for example, the difference between verbs, adverbs, adjectives and nouns)
	
	
	
	

	Know about verb forms
	
	
	
	

	Know about the relationship between grammar and meaning
	
	
	
	

	Know about simple aspects of how spoken language operates, for example identifying individual sounds (phonemes) and stress patterns)
	
	
	
	


	Any general comments or personal reflections

	


Level 3 Literacy and language self-study pack

· You will find the content of the master classes much more accessible if you have reviewed and, where necessary, practised the topics listed below.
· The links are to websites containing information as well as literacy and language-based activities.
· The links may help you develop your personal abilities and confidence in areas where you may be a little rusty (refer to your initial assessment and induction tasks for topics you could work on).
· Use your ILP to guide your selection.
· In addition to the suggested links in the chart below, there are several very useful books which you could read to help you learn more about language and literacies. Examples include:

· The Adventure of English, Melvin Bragg, 2003
· The Routes of English, Melvyn Bragg, BBC Radio 4 
· David Crystal – many titles including: How Language Works, Penguin, 2006; The English Language, Penguin, 2002; Rediscover Grammar, Pearson Longman, 2004; ‘The Cambridge Encyclopaedia of Language, Cambridge University Press, 2010
· Pragmatics, 1996 revised 2008, OUP, George Yule 
· More Powerful Literacies, Jim Crowther, Lyn Tett and Mary Hamilton, NIACE, 2012
· Verbal hygiene (the politics of language), Deborah Cameron, Routledge, 1995
Other useful links

· You should become familiar with the adult literacy and adult ESOL core curricula: http://www.excellencegateway.org.uk/sflcurriculum
· The LSIS English, maths and ESOL hub has a wealth of material to support literacy / language / English, including the following small selection: 
· functional skills http://www.excellencegateway.org.uk/node/21154; 

· dyslexia http://www.excellencegateway.org.uk/node/23686; 

· embedded learning http://www.excellencegateway.org.uk/node/21314; and

· CPD http://www.excellencegateway.org.uk/node/21207 
· RaPAL (Research and Practice in Adult Literacy) holds an annual conference and publishes three journals per year: http://www.literacy.lancs.ac.uk/rapal/ 
· The Move On website has resources for learners but also a great deal of material to support teachers – see the Teacher Route: http://www.move-on.org.uk/ 

· BBC Learning has a useful section for adult learners, with sections on spelling and grammar: http://www.bbc.co.uk/learning/adults/
· Skills for Life Network has updates on new resources and news relating to the adult literacy/ language teaching sector: http://www.skillsforlifenetwork.com/
Note: Materials have been recommended from a number of sources; links and accuracy cannot be guaranteed. Note that many of the links are to sites from the US and other English-speaking countries and so may not always reflect UK spelling and other conventions. 
	Speaking and listening

	Features of spoken English
	Structural features of speech

http://www.universalteacher.org.uk/lang/speech.htm 



	
	Differences between spoken and written English 

http://www.articlesbase.com/education-articles/difference-between-written-and-spoken-language-1980929.html


	
	Dialect levelling and received pronunciation

http://www.universalteacher.org.uk/lang/rp.htm


	Discussions
	Brainstorming ideas/ arguing a case

http://bmf.sumsx1.ebiz.co.uk/media/learninglibrary//Key%20Skills%20-%20Communication/Level%203%20Workbook%20-%20General%20Information.pdf


	Presentations
	Effective presentations

http://www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml


	
	Giving a presentation

http://bmf.sumsx1.ebiz.co.uk/media/learninglibrary//Key%20Skills%20-%20Communication/Level%203%20Workbook%20-%20General%20Information.pdf


	
	Planning a presentation

http://www.mindtools.com/CommSkll/PresentationPlanningChecklist.htm 



	
	Planning a presentation

http://www2.le.ac.uk/offices/ld/resources/presentation/planning-presentation


	Different ways of listening
	Three levels of listening

http://communicatebetter.blogspot.co.uk/2009/01/three-different-levels-of-listening.html 



	Non-verbal communication
	Non-verbal communication in the classroom

http://www.articlesbase.com/literature-articles/non-verbal-communication-906189.html 



	Writing

	Writing process
	Writing guide

http://www.studygs.net/writing/index.htm

	
	General (essay) writing

http://www.bbc.co.uk/keyskills/comms/level3/module6/1.shtml


	
	General writing skills and workshops/resources

http://owl.english.purdue.edu/exercises/ 



	Planning
	Pre-writing

http://www.studygs.net/writing/prewriting.htm


	
	Mind/ concept mapping

http://www.studygs.net/mapping/


	
	Determining audience/readership

http://www.studygs.net/writing/audience.htm


	
	Determining purpose for writing and audience

http://writing.colostate.edu/guides/guide.cfm?guideid=5 



	
	Analysing a text

http://whyword.wordpress.com/tag/conventions-of-writing/


	Text types
	Letter writing

http://archive.excellencegateway.org.uk/page.aspx?o=221123


	
	Report writing

http://www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml


	
	Writing types (memos, letters, reports)

http://bmf.sumsx1.ebiz.co.uk/media/learninglibrary//Key%20Skills%20-%20Communication/Level%203%20Workbook%20-%20General%20Information.pdf


	Drafting
	Rough drafts

http://www.studygs.net/writing/roughdrafts.htm


	Accuracy
	Punctuation

http://www.grammar-monster.com/


	
	Punctuation

http://www.teachfind.com/national-strategies/module-5-punctuation


	
	Online dictionary

http://www.merriam-webster.com/home.htm 



	
	Spelling (homophones)

http://www.grammar-monster.com/


	Proof-reading
	Proof-reading

http://www.studygs.net/writing/proofreading.htm


	Cohesion and coherence
	Editing your writing for coherence, cohesion and content

http://pdfcast.org/pdf/editing-your-writing-for-content-coherence-and-cohesion


	
	Examples of cohesive devices

http://home.ku.edu.tr/~doregan/Writing/Cohesion.html 



	Reading

	Pre-reading
	Pre-reading strategies

http://www.studygs.net/preread.htm


	
	http://departments.weber.edu/teachall/reading/prereading.html


	
	http://www.palomar.edu/reading/r110hybrid/Module%201/mod1.1ReadingProcess.htm


	Reading strategies
	Skimming, scanning and speed reading

http://bmf.sumsx1.ebiz.co.uk/media/learninglibrary//Key%20Skills%20-%20Communication/Level%203%20Workbook%20-%20General%20Information.pdf


	
	https://cramberry.net/sets/21313-reading-and-reading-subskills


	
	Careful reading

http://orelt.col.org/module/unit/3-reading-efficiently-sub-skills-reading


	
	Critical reading

http://www.studygs.net/crtread.htm


	Making notes
	Marking and underlining to take notes

http://www.studygs.net/marking.htm


	Recording own interpretations of texts
	Summarising reading

http://www.studygs.net/summaryreading.htm

	Multimodal reading
	http://www.curriculum.edu.au/leader/helping_teachers_to_explore_multimodal_texts,31522.html?issueID=12141 



	Generic features of texts
	http://genretextinenglish.blogspot.co.uk/2011/10/generic-structure-of-english-texts.html 



	
	www.hvlc.org.uk/hlp/docs/writing/Genres%20of%20Writing.doc


	Paraphrasing and summarising
	http://owl.english.purdue.edu/owl/resource/563/01/ 



	
	http://unitproj.library.ucla.edu/col/bruinsuccess/03/08.cfm


	Knowledge about language

	Grammar
	Grammar glossary

http://www.grammar-monster.com/


	
	Grammatical knowledge for teachers

http://www.teachfind.com/national-strategies/grammatical-knowledge-teachers-–-clause


	
	Grammar Slammer

http://englishplus.com/grammar/gsdeluxe.htm


	
	Grammar guide

http://www.edufind.com/english/grammar/grammar_topics.php


	
	Grammar essentials

http://www.englishbiz.co.uk/grammar/ 

 

	
	Free online grammar course

http://www.cambridgeenglishteacher.org/ 



	
	Free podcasts on various aspects of grammar

http://www.bbc.co.uk/worldservice/learningenglish/grammar/grammar_challenge/index.shtml


	Word grammar
	Word classes

http://oxforddictionaries.com/words/word-classes-or-parts-of-speech 



	
	Word classes

http://www.teachfind.com/national-strategies/module-2-word-classes


	Sentence grammar
	The structure of English language

http://www.universalteacher.org.uk/lang/engstruct.htm


	
	Relationship between form and meaning

http://assets.cambridge.org/97805218/16229/excerpt/9780521816229_excerpt.pdf


	
	Simple, compound and complex sentences

http://www.teachfind.com/national-strategies/module-4-simple-compound-and-complex-sentences


	
	Clauses and word order

http://www.teachfind.com/national-strategies/module-3-clauses-and-word-order


	
	Grammatical terms

http://grammar.about.com/od/terms/a/topgramterms.htm


	
	Syntax (free registration required)

http://www.teachit.co.uk/index.php?CurrMenu=866&resource=17667 



	Varieties of English
	English varieties of the British Isles

http://www.universalteacher.org.uk/lang/britishisles.htm


	Language as a social practice
	Language and power

http://www.universalteacher.org.uk/lang/power.htm



Individual learning plan
Your name:
________________________________________________________
Tutor:
 ______________________ Contact details: ________________________
First workshop:

_____________________________________________
	Date
	Morning
	Afternoon

	
	
	

	
	
	

	
	
	

	
	
	


Master classes:



Final workshop:

_____________________________________________
This course is designed to enable you to:

· Reflect on your own literacy and language abilities and determine any areas for development.

· Combine the taught elements and self-study aspects of the course to revise and extend your knowledge and understanding about literacy and language.

· Experience literacy and language development activities and reflect on the implications for your own literacy and language teaching and learning.

· Evidence your progression by completing exercises and activities similar to those expected on entry to the Level 5 Additional Diploma in Literacy / ESOL
Signed ……………………………………..
Date ………………………

How to use your ILP

· Have your ‘Personal literacy / language self-assessment checklist’ to refer to. 
· Consider also the results of your initial assessment and the activities from the induction workshop.
· With these in mind, use the charts below to note down aspects of your personal literacy / language that you have identified as needing development.
· Start with two or three development topics in each section. List the less challenging items first – others will most likely be covered in the master classes. You can add items at any time.
· Possible sources of support:

· self-study revision web page

· workshops and master classes
· course work for this programme of learning 
· peer group support

· text books / internet.
	Speaking and listening

	Development topic
	Source
	Action taken
	Date(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	Writing

	Development topic
	Source
	Action taken
	Date(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	Reading

	Development topic
	Source
	Action taken
	Date(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	Knowledge about language

	Development topic
	Source
	Action taken
	Date(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


We hope this course will do more than extend your personal literacy and language abilities in line with the Level 3 curriculum descriptors….

Consider some of the aspects in the following table, make any appropriate comments and add any further items now or during the course.

	Personal factors

	Areas for development
	Action required or taken
	Date(s)

	Attitudes to literacy and people’s language use
	
	

	Literacy/ language as practices situated in real contexts
	
	

	Digital literacies
	
	

	Membership of professional bodies
	
	

	Further CPD
	
	

	Ongoing literacy and language development
	
	


	Ongoing and summative comments

	Include here any additional outcomes you achieve during the course. Tutor comments may also be added.

	

	Tutor signature:


Level 3 literacy and language Initial assessment: 

Answer sheet and mark scheme

Task 1a - Noticing 

Notice the ways people apologise to each other; exactly what they say and/or write, their tone of voice and non-verbal language. Collect at least five different examples. For each example, make notes and consider how what they say and the way they say it tells you about their relationship.

Give 1 mark for each relevant comment, up to a maximum of 2 marks per example (10 marks maximum).
Relevant comments might include:
· a slang form of sorry; ‘soz ‘bout that’ – used between partners = very familiar;
· ‘sorry about that, I can't take her anywhere!’ = polite and humorous between strangers, having knocked over a drink in a local café; or
· someone saying sorry when another person, e.g. bumps into them (politeness convention).
Task 1b - Sharing your findings

Prepare to share the observations you made when you were noticing people’s apologies (you will do this in small groups at your induction session). Think of questions you would like to ask other people about what they noticed.

Participants will support each other to assess their speaking and listening during the discussion task in the induction session (13 marks maximum).

The self-assessment mark scheme they will use is as follows.
	Speaking and listening focus area
	Possible marks

	Express yourself clearly and effectively 

· Were you able to make the points you wanted to?

· Did you share your ‘noticing’ findings clearly?


	Up to 2 marks

	Select appropriate linguistic techniques / strategies to ensure desired cohesion (i.e. that what you say links together)
· Did you link your ideas together so that people could follow your points?

· Did you link your ideas to those shared by other people?

· Did you refer back to points you/ others had made?


	Up to 3 marks

	Recognise, use and respond to non-verbal communication

· Did you use body language / non-verbal communication to, for example, make your audience feel included / show you were listening to others? 


	Up to 2 marks

	Listen critically and show evidence of understanding

· Did you respond to other people’s points (e.g. by sharing similar or different examples)?
· Did you use, for example, active listening techniques to show you were following other people’s points?


	Up to 2 marks

	Recognise the speaker’s intention

· Were you able to follow other people’s points?
· Could you compare / contrast other people’s findings with your own?


	Up to 2 marks

	Listen and respond in an appropriate manner

· To what extent did you give the speakers what they wanted in terms of your responses (e.g. did you answer their questions clearly?)

· Did you provide examples to add to speakers’ points?


	Up to 2 marks

	Total marks


Task 2 - Personal language history
Write an account of your personal language history (approx. 500 words, using questions provided to guide content).
Use the following marking guidelines (23 marks maximum).
	Writing focus
	Marks

	Planning

· Use of a plan to make notes / organise ideas


	up to 2 marks

	Whole text features

· Paragraphing (organisation and length)

· Text cohesion
· Presentation and layout
· Opening and closing
· Development of topic, content, theme
	1 mark

up to 2 marks

1 mark

1 mark

up to 3 marks

	Grammar (sentence-level features)

· Phrases and clauses

· Simple sentences

· Compound sentences

· Referencing


	1 mark

1 mark

1 mark

1 mark

	Word choice

· Subject / verb agreement

· Effective and consistent use of tense

· Use of varied words to enrich text and enhance meaning

· Appropriate vocabulary for adjectives and adverbs
	1 mark

1 mark

1 mark

up to 2 marks

	Punctuation

· Use of commas

· Use of colons, semicolons and / speech marks where appropriate

· Use of possessive apostrophes
	1 mark

1 mark

1 mark

	Proofreading

· Spelling correct (including homophones)

	1 mark


Task 3 - Proofreading

Proof-read a learner’s piece of writing, The Waiting Room (R 1).
Use the following marking guidelines (13 marks maximum).

	Question
	Possible answers
	Marks

	1. Identify a recurring punctuation error that the learner makes, quoting at least two examples from the text.

· Identify why it is a mistake. What kind of punctuation should the person be using instead?

· If you know the technical term for this error, please use it. If not, explain as clearly as you can in your own words.
	· lack of full-stops

· misuse of commas for clauses
	1 for an example
1 for reason why it is a mistake
1 for explanation / technical term

	2. Identify two spelling errors.

· Give the correct spelling in each case.

· Explain why you think the writer has made each error.
	· their (there, homophone)
· respition (reception, unknown phonic?)
· maganzes (magazine, misheard pronunciation?)
· shaker (shaky, misheard?)
· nerves (nervous, misheard?)

· though (through, handwriting?)

· operashion (operation, unknown phonic?)
	½ for each example (max 1 mark)
½ for each correction (max 1 mark)
½ for each explanation (max 1 mark)

	3. Identify a grammatical error.

· Correct the error and explain in your own words (using technical vocabulary if you know it) the error you have identified.
	· “and cold winter day” / “she had kind and gentle face” (missing ‘a’, not using article)

· “and I got their 40 minutes to wait to be seen..” (word, connective and part of the verb missing)
	1 for an example

1 for reason why it is a mistake

up to 2 for explanations/ technical terms

	4. Decide where you think the last sentence should begin.

· Rewrite the sentence, correcting any errors which arise.
	 from “and started reading a story..”. 
The sentence should say (something like) “Then I started reading a story about a girl who went into hospital for a big operation.”
	1 for a reasonable place to start the last sentence
2 for a sentence re-written using conventions of spelling, grammar and punctuation


Task 4a
Find three key points made about (people with) dyslexia in the ‘Introduction to dyslexia’ (R 2)

Any of the following (or other relevant) points from the text (1 mark each, maximum of 3 marks):

· Dyslexia primarily affects accurate and fluent word reading and spelling.
· It is characterised by an unusual balance of skills.
· No two people with dyslexia have the same profile.
· People with dyslexia have many strengths.
· Dyslexia is a recognised learning difficulty.
· People with dyslexia are protected under the 2010 Equality Act.
Task 4b
Choose one of the points noted in task 4a above and research dyslexia in more detail using the three texts provided (a magazine article, a research review and a support guide).
Use the following marking guidelines (20 marks maximum).
	Reading focus
	Marks

	The notes show evidence that he / she:

1. read all 3 texts;
2. added at least 3 points to expand on the topic chosen;
3. presented notes clearly in own words;
4. compared and contrasted points made in different texts; and
5. referenced sources of information clearly.


	· up to 3 marks (1 mark for evidence of using each text)

· up to 6 marks (2 marks for each relevant point expanding on the chosen topic)
· up to 3 marks
· up to 6 marks for comparing and contrasting points made in different texts

· up to 2 marks


Total marks = _______ out of a possible 82
What is dyslexia?





“Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent


word reading and spelling.”





(Identifying and Teaching Children and Young People with Dyslexia and Literacy Difficulties, an independent report from Sir Jim Rose to the Secretary of State for Children, Schools and Families, 2009)








But what does that mean?





There are other definitions of dyslexia that help us to understand what it is. Here are two others taken from 


A Framework for Understanding Dyslexia:





“an unexpected or surprising difficulty in learning to read, write and spell”





“a specific difficulty, typically characterised by an unusual balance of skills” 








Are there any more definitions of dyslexia?





There have been many definitions, but it is important to remember that there are many characteristics of dyslexia and no two people will have the same profile. However people with dyslexia will have many strengths too.





You mentioned ‘characteristics’ of dyslexia – what are they? 





Characteristic features of dyslexia:


difficulties in phonological awareness, verbal memory and verbal processing speed;


present across the range of intellectual abilities; and


best thought of as a continuum, not a distinct category, with no clear cut-off points.





Other factors can also include:


co-occurring difficulties which may be seen in aspects of language, motor co-ordination, mental calculation, concentration and personal organisation (but  these are not, by themselves, markers of dyslexia); and


the severity and persistence of dyslexic difficulties despite how the individual responds or has responded to well-founded intervention.


(Identifying and Teaching Children and Young People with Dyslexia and Literacy Difficulties, Sir Jim Rose, 2009).





So, how do these dyslexic characteristics affect learning?





It’s not just about reading, writing and maths – although some or all of these skills may be affected. There are sometimes barriers with:


organising work and other aspects of life;


poor sense of the passage of time and mixing up appointments;


directional confusion, getting lost easily;


doing more than one thing at once – automaticity;


carrying out instructions, copying and remembering what has just been said;


poor motor control;


confusion between letters and words;


mispronunciation;


visual distortions making reading difficult; and


sequencing.





Dyslexia is a recognised learning disability.





How is dyslexia a recognised learning disability?





In According to the �HYPERLINK "http://www.legislation.gov.uk/ukpga/2010/15/contents"�Equality Act 2010�, someone has a disability if:


they have a physical (e.g. sensory) or mental impairment (e.g. learning difficulty, such as dyslexia and others); and


the impairment has a substantial and long-term adverse effect on their ability to perform normal, day-to-day activities.








Does the Act tell us what we have to do to help learners?





     The Equality Act 2010 builds on, clarifies and subsumes previous disability discrimination legislation. This most recent Act is very clear that dyslexia is a disability and that ‘reasonable adjustments’ should be made to accommodate the needs of dyslexic learners / workers. 

















What does that mean?





 Most people agree that structured, multisensory teaching and learning works best for learners with dyslexia. You can find out more about this on the �HYPERLINK "http://www.excellencegateway.org.uk/node/18272"�Excellence Gateway� and do some training to help develop your skills and knowledge. 











I want to learn more about dyslexia. What is there on the Excellence Gateway and how do I find it?





There are excellent online materials on dyslexia to be found on the Excellence Gateway which include:


The �HYPERLINK "http://www.excellencegateway.org.uk/node/1150"�Dyslexia Starter Kit;�


A �HYPERLINK "http://archive.excellencegateway.org.uk/page.aspx?o=framework4dyslexia"�Framework for Understanding Dyslexia�;


A �HYPERLINK "http://www.excellencegateway.org.uk/node/21267"�one-day awareness raising training�; 


�HYPERLINK "https://sso.excellence.qia.org.uk/login?service=http://dyslexic-learners.excellencegateway.org.uk/login/index.php"�Online CPD materials: Supporting Dyslexic Learners in Different Contexts�;


�HYPERLINK "http://archive.excellencegateway.org.uk/page.aspx?o=167133"�Video snapshots�; 


�HYPERLINK "http://www.excellencegateway.org.uk/node/25775"�Materials for Embedded Learning: Dyslexia Support Pack�; and


�HYPERLINK "http://rwp.excellencegateway.org.uk/Diagnostic%20Assessment/"�Diagnostic assessment tools�. 





Have a look at them for information, resources, assessment, guidance and CPD training. 








There’s certainly plenty of material, but where should I start?





If you are a manager or a practitioner and don’t have much experience of dyslexia, why not try the �HYPERLINK "http://www.excellencegateway.org.uk/node/1150"�Dyslexia Starter Kit�?





If you want to improve and develop your skills, try the CPD training and the video snapshots which show effective practice.





Other documents offer guidance, resources and links to further information about dyslexia. 





Have a go at the quiz to challenge some preconceptions about dyslexia – how much do you know already?











� Taken from ‘Entry Assessments for English (Literacy/ESOL) Teacher Training’, Skills for Life Improvement Programme, QIA, 2008


� Adapted from ‘Entry Assessments for English (Literacy/ESOL) Teacher Training’, Skills for Life Improvement Programme, QIA, 2008


� Taken from ‘Entry Assessments for English (Literacy/ESOL) Teacher Training’, Skills for Life Improvement Programme, QIA, 2008





� Taken from LSIS Excellence Gateway �HYPERLINK "http://www.excellencegateway.org.uk/node/23690"�http://www.excellencegateway.org.uk/node/23690�  
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