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Introduction

As part of the college’s annual Self-Assessment cycle a RARPA review is completed each year.  This year the college is participating in the NATSPEC Project “Developing criteria and approaches to Quality Assure RARPA”.  To support the work of the project the following narrative captures and summarises the analysis and findings for the academic year 2012-2013 for the review process completed to date.  For aspects of the annual review that would normally take place during the spring and summer terms of 2013 data from the academic year 2011-2012 has been utilised for the purposes of the project work.
Scope of the Review

The NSC Review Group agreed the best approach would be to use the college’s current review system and process and to structure the Report main findings, including  good practice examples against the drafted RARPA criteria, as this would identify any gaps in NSC’s system and process; identify any additions or suggested amendments to the criteria and test out our understanding and interpretation of the draft Standards, Criteria and Evidence (Moderation Tool) as they currently stand to provide feedback into the project.

Activity Required:

· Use the draft RARPA Standards to identify what is in place at NSC that meets the criteria and what are the gaps

· Evaluate the Moderation Tool against existing review processes
NB 

Where volumes of work are unrealistic to complete within the time-scales of the project evidence data/information from the previous year will be substituted for the purposes of completing the project work.  The RARPA Monitoring document for 2011-2012 is included in full as this reflects the previous year’s activities, outcomes, actions and impacts.
Review Plan
	Activities (and How)

	Evidence
	Person(s) Responsible
	By When

	Review Group meeting to do initial review of current audit systems/processes and confirm action plan/structure of review report


	Review Group Meeting Agenda/Minutes

	Chair:

Pauline Bayliss-Jones 

(Director of Studies) 

David Dalby 

(Acting Director - College Development)

Elaine Gisby 

(Director of Personalised Development)

Anne Price 

(Head of Foundation Learning)


	23 11 12

	Pre-college (initial assessment) – Audit for 2012-13 intake

	Initial Assessment paperwork


	Caroline Fraser
(Director of Student Support Services)
	30 11 12

	Timetables – Sample Audit 
	MIS system
	Anne Price
(Head of Foundation Learning)


	15 12 12

	Learner profiles (including support strategies) – Sample Audit


	MIS system
Analysis

Documentation
	Anne Price
(Head of Foundation Learning)

Simon Welch

(Head of Personalised Learning)


	15 12 12

	Functional Skills & ECM Reports – MIS Extract

(Autumn term 2012 will not be available – use last year’s data)
	MIS system
Analysis

Documentation
	Gill Paterson
(Area Co-ordinator – Functional Skills)

Elaine Gisby

(Director of Personalised Development)
	15 12 12

	Learning & Teaching Observations – Data and Analysis 
	Learning & Teaching data
	Pauline Bayliss-Jones

(Director of Studies)

	15 12 12

	Session Plans – Sample Audit

	MIS system
	Anne Price
(Head of Foundation Learning)

Area Co-ordination Team


	15 12 12

	Baseline Assessment Audit 
	MIS system

	Elaine Gisby

(Director of Personalised Development)


	15 12 12

	ILPs/Targets – Sample Audit
	MIS system
	Anne Price

(Head of Foundation Learning)

Simon Welch

(Head of Personalised Learning


	

	Draft Review Report


	All of the above
	Pauline Bayliss-Jones

(Director of Studies)


	04 01 13


RARPA MONITORING OUTCOMES – 2012-2013
	REVIEW
	Respons-ibility
	Quality

Reviewer
	ANALYSIS
	ACTIONS
	CHECKING &IMPACTS

	2012/13

Pre-college Assessment Audit


	CF
	PBJ
	· All files were complete and well maintained

· All Pre Entry Information is  available to all staff through the college database

· Robust systems and processes evidenced throughout the Pre-Entry and Admissions processes both within the database and in paper copy

· Pre Entry documentation was revised which has further enhanced the information received which is comprehensive and detailed

· There is clear evidence of system updates to improve ease of access and quality of information this has resulted in the variance in contact hours between Pre Entry assessment and Admission to college to less than 2%

· EFA Funding Guidance fully adhered to

· Very good evidence of audit of contract

· Effective links between the funding and finance departments

· Excellent evidence of on-going communication with NSC staff, families and carers and external funding bodies

· Parental and stakeholder feedback for Pre Entry processes (Visit Days, Assessment Days) is 99.6% good or better for all elements of the process

· S139A documents were not provided pre entry, although there is clear evidence these had been requested

· Overall, pre entry information is used effectively by NSC staff to plan learner induction through Stars of the Future and Enrolment and Baseline Assessment
	
	

	2012/13

Baseline Assessments – Sample Audit (against first year baseline formal Review Schedule)


	AP
	EG
	· All reports were completed and issued prior to the review

· Guidance notes are available for all parties who complete the Baseline Report.

· Reports are now monitored by Lead PLMs as well as Head of Personalised Learning as well as Assistant Principal.

· Audit check sheets used as a first check to monitor the quality of input and consistency of individuals assessed levels and follow up actions are identified.

· At first check – 30% were outstanding, 55% good and 15% satisfactory.

· Actions are then followed up prior to the report being issued to ensure a good standard of report as a minimum.

· Feedback from parents has been positive “You have captured a really clear picture of our daughter, we can see you really know her”.

· Delays in issuing reports are being addressed through a review of process.
	· Review of the reporting timeline completed by Head of PL by end of Dec 12.

· Overall review of assessment process by PL team Dec 12 and revisions to Guidance Notes identified.

· Guidance Notes amendments to be reissued in September 13.

· Identify “report champions” in each area to support their areas.
	

	2012/13

ILP/PLG


	
	
	ILPs:

16 ILPs were sampled of which 64% were judged to be good and 3% satisfactory.  

Targets:
Of the records sampled, 63% of Core Targets were judged to be relevant to PLGs/AGs and 56% of Subject Targets were judged to be relevant to PLGs/AGs.  Some require further investigation in order to make an accurate judgement.


	
	

	2012/13

Timetable –

Sample

Audit


	AP
	PBJ
	· In total 48 individual timetables were audited out of a total of 164 NSC students (30%) 

· Timetables were sampled from each personal learning mentor across the range of curriculum pathways –Future Choices (all three routes), Foundation Learning and Vocational
· Each timetable was assessed across the following criteria – match to matrix requirements, match to primary learning goals, balance of subjects and interest across the week, clashes of main programme/therapies and any gaps not completed were identified

· A judgement was made for each timetable against the above – outstanding, good, satisfactory or inadequate

Of the 48 timetables sampled, 13 were judged to be outstanding (27%), 28 (58%) were good and 7 (15%) were satisfactory. 
	
	

	2012/13

Learner profiles (including support strategies) – Sample Audit


	AP/

SW
	PBJ
	Support Strategies:
17 Education support strategies were sampled, overall 62% were judged to be good or better with 17% satisfactory.
The following categories were well written - Literacy support 76% good, 6% satisfactory; Education Support  71% good, 12% satisfactory; IT Access 71% good, 6% satisfactory.

The following category was reasonable:  Learning Style 59% good or better, 24% satisfactory.  

The areas for improvement are:  Numeracy Support with 53% good, and 12% satisfactory; Swim and Fitness Support – However, the figures are distorted somewhat (and therefore not shown) by the fact that in quite a few cases the assessments have not taken place so the quality of the reporting could not be assessed.

The data regarding Dyslexia Support was insufficient at this time to make a judgment regarding the quality of the information.

It should be noted from the audit that some information was not completed for some students which means that the figures quoted are as yet unreliable and requires recalculation once all assessments are fully completed early in the 2013.
Learner Profiles:
Similar outcomes at this stage.
	
	


	2012/13

Functional Skills Reports – MIS Extract


	GP
	PBJ
	  Awaited
	
	

	2012/13

ECM

Reports –

MIS Extract

	EG
	PBJ
	· Learners continue the trend of making good or better progress towards PLGs – 94.99 are making expected; 2.51% are above and 2.51% are below expected

· Percentages above and below fall within the agreed framework

· No real difference between learning, living and work goals, we are getting the balance about right

· Differences noted between the comparison analysis groups are small numbers which we need to track with the PLMs and adjust as required

· PLMs are given individual feedback on their students to improve their practice
	· Trends are to be monitored again at the end of next term April 13
	

	NB Completed retro-spectively for the full academic year
2011/12
Learning & Teaching


	PBJ
	KR
	85% of Learning & Teaching was good or better for Round 2 observations, against the annual target of 85% (this includes Tutorial & ACL, Personalised Learning Mentors, Teacher Trainers, LIFT & CPD team).  This is an increase compared with the outcomes of Round 2 last year (82%).  Tutorial and ACL achieved 78% good or better).  In Round 2, 10 staff achieved Grade 1 with 11 Grade 1s carried forward from Round 1.  7 members of staff were graded below Grade 2 of which 2 have now left the college and the rest have support and development action plans in place.

Across all themes the trends analysis for Round 2 indicated target setting, differentiation, learning support and resources had all improved compared to Round 1. “Excellent evidence of a differentiated approach”. To ensure standards are maintained observers will maintain a focus on extending differentiation and E&D practice, embedding management of the learning environment and embedding ILT/ICT and RARPA.
Comments collated from the individual observation records show there is excellent practice in relation to Health & Safety learning and teaching:  “Learners aware of Health & Safety and abide by it”.  ECM outcomes are well embedded in learning and teaching:  “All learners were able to make positive contributions to personal learning”.
92% of staff who completed the R2 survey, valued their observation feedback at good or better (25/33 – 76% return). “Very positive and valuable to me.  Good constructive advice on how to improve the learners’ experience”.
Learning support staff formally observed (14) during learning and teaching observations for Round 2 were judged to be 99.5% good or better when rated against seventeen National Occupational Standards for Learning Support, sixteen of which scored 100% good or better.  
This year 2 members of staff have completed DTLLs and achieved Grade 1s.  
A small sample of student evaluations completed during Round 1&2 session observations show that 100% judged their own progress to be good or better.  This compares well to the outcomes from the student feedback meetings when 96% of students said they were pleased with their achievements.  The student perception of college (SPOC) shows that of 136 returns the majority of students feel their progress on course and the teaching is really good. 

In Round 2 moderation 95% of grades awarded matched the written narratives showing correlation between grades awarded and supporting evidence. 

There are no significant differences between Male and Female learning & teaching grades. 

The grade profile broken down into age categories for Round 2 is as follows:  Age 26-40 90% g or b; Age 41-55 80% g or b; age 56+ 86% g or b – compares similarly to last year.

The grade profile broken down into disclosed disabilities and those with none disclosed is as follows:  disclosed disability 67% good or better (9/48), No disability 90% good or better (39/48).  Staff have received additional support from Access to Work, specialist technology and additional mentoring.  As a result of performance management one member of staff has changed role, another has been supported to retire. 
Grade comparison between White British, BME and undisclosed reflects:   87% (of 46 staff) for D1 achieved good or better; 100% (of 1 staff) for BME achieved good or better; 1 member of staff undisclosed (Grade 3).

Grades for learning & teaching within Entry 1 provision has increased from 71% g or b last year (Round 2) to 100% this year.  This reflects the impact of staff development activity targeted to working with PMLD and complex learners throughout the year.  The College has continued to participate in PRD Mocksted.   This has proved invaluable in terms of moderating practice and reviewing / developing provision.  A successful LSIS bid between NSC and Gloucestershire College resulted in specific development of sensory curriculum expertise.  
Exemplary comments from observations are captured and disseminated via the College Intranet to share good practice and support staff development activity as part of the extensive Teaching, Learning & Practice resource materials. 

Performance management this year has resulted in 1 member of staff not being retained post probationary period, 1 has been supported to retire and 2 have been taken into informal capability procedures.  Whilst all staff have received developmental support to achieve Grades good or better, those not achieving the required standard are aware of the new Common Inspection Framework punitive “requires improvement” change from “satisfactory” and understand consideration under the capability procedures will be actioned as appropriate.

This year 4 student reviews were observed for quality monitoring purposes, 75% of which were judged to be good. 

During Round 2, 4 Induction observations took place.  3 of whom will receive Round 1 graded observations in 2012-13 and 1 achieved 3/2/2 in their R1 observation. 
Ofsted Inspection (June 2012) findings state “Teaching and Learning are good with instances of outstanding practice.  Learning sessions are lively, and in some cases inspiring, with a good range and variety of teaching and learning activities.”  Comparison during Ofsted demonstrated there was synergy between the college’s grade profile and Inspection grades for Tutors, with 100% match during dual observations.
	· Review scheduling and allocation of learning support process
· Embed tutor evaluation of observation feedback into development for observers

· Build on examples of outstanding practice in T&L so that all staff can provide, stretch and challenge for all students (Ofsted June 2012)

· Develop Observer guidance notes for PMLD & ASD learners

· Management of the environment (in particular learning support teams)

· Develop observation process for Job Mentors and Instructors

· Evaluative statements to give examples of good or not so good practice in observation paperwork

· Strengths and areas for development should use judgement words and be short phrases in observation paperwork

· Update training to ensure RARPA principles are fully embedded in practice

· Embed all aspects of E&D into session planning linked to individualized baseline assessments

	· Learning & Teaching grades have met annual target

· Target setting, differentiation, support for learning and resources trends show improvements

· Feedback from peer observations raises confidence and skills

· Excellent practice in relation to Health & Safety

· Ofsted Grade 2 for T&L, with Grade 1 for overall effectiveness of provision


	2012/13
Session Plans

Sample Audit


	
	
	  Awaited
	
	

	2012/13

Baseline

Reviews


	EG
	FV
	  Awaited (analysis will be completed in the Spring Term 2013)
	
	


2011-12 Learning, Teaching & Practice observations

Final Grade Analysis for Round 1 28 02 12 (Including Therapies)

	
	Learning
	Teaching
	Summary Evaluation Grade

	GRADE
	1
	2
	3
	4
	1
	2
	3
	4
	1
	2
	3
	4

	Round 1 (62 obs)
	31 (50.82%)
	19

(31.15%)
	11

(18.03%)
	-
	28

(45.16%)
	22

(35.48%)
	12

(19.36%)
	-
	30 

(48.38%)
	19

(30.65%)
	13

(20.97%)
	-

	Good or better
	81.97%
	
	80.64%
	
	79.03%
	

	Learning & Teaching at Good or Better = 81% 
(81.31)
	At Good or Better


(Results of 62 observations and includes 16 grade 1s carried over)

Final Grade Analysis for Round 2 (11 09 12)

	
	Learning
	Teaching
	Summary Evaluation Grade

	GRADE
	1
	2
	3
	4
	1
	2
	3
	4
	1
	2
	3
	4

	Round 2 (48 obs)
	18

(37.5%)
	24

(50.00%)
	5

(10.42%)
	1

(2.08%)
	22

(45.83%)
	18

(37.5%)
	7

(14.59%)
	1

(2.08%)
	21

(43.75%)
	20

(41.67%)
	6

(12.5%)
	1

(2.08%)

	Good or better
	87.5%
	
	83.33%
	
	85.42%
	

	Learning & Teaching at Good or Better =     85% (85.42%)
	At Good or Better


(Results of 48 observations and includes 15 grades carried over from Round 1)

RARPA MONITORING – 2011-2012
	REVIEW
	Respons-ibility
	Quality

Reviewer
	ANALYSIS
	ACTIONS
	CHECKING &IMPACTS

	2011/12

Initial check of Support Strategies & Learner Profiles

(11/11)
	PBJ/

EGIS
	PBJ
	· 31 Education support strategies were sampled, overall 67% were judged to be Good, the remainder required improvement to achieve a good standard
· The following categories were consistently well written - Swim support 91% good; Fitness 82% good; IT Access 79% good
· The following categories were good - Dyslexia 69% good; Literacy 63% good  

· Areas for improvement are:  Education support;  Learning Styles; Numeracy (mainly due to more detail  being required)
Learner Profiles
· 31 Learner Profiles were sampled, overall 26% were judged to be good, the remainder required some improvements at this stage, mainly due to too many boxes not completed (it is not clear which of these should contain information or are N/A and this requires further clarity)

	· Feedback to Tutorial/PLM teams to review and modify those requiring some improvement (PBJ/EGIS).

· Training and development process to ensure consistent staff skill to write both learner profiles and education support strategies (PB/JEGIS).

· All staff to indicate where blank boxes do not require information eg by inserting N/A
· 2 ACs to carry out a pilot audit with their teams to evaluate as a staff development exercise (PT/JR)
· Functional Skills strategies to include explanations of any specialist terms used (GP/FS team)

· Student Programme information to be aligned to ILR forms (HK)
· Review heading/input to reflect support requirements in life skills is not repeat education (PBJ/DD)
· Name and date (by whom and when) to be included on both learner profile and support strategies (PBJ/DD)
· Checklist/guidance to be developed to support PLMs/Tutors when inputting information (PBJ/EGIS)

	All support strategies requiring improvement up-dated to ensure clarity of support needs, keeps learners safe and quality of provision for all


	Timetable

(12/11)
	AP
	PBJ
	· 39 individual timetables sampled of a total of 154 students (25%)
· 3 timetables sampled for each PLM across the range of curriculum pathways – (entry 1 including Lifestyles and Choices, Foundation Learning and Vocational)
· Criteria – match to matrix requirements, match to primary learning goals, balance of subjects and interest across the week, clashes of main programme/therapies and gaps not completed
· 9 were judged to be outstanding (23%), 24 (62%) were good and 6 (15%) were satisfactory. No timetables were judged unsatisfactory
· Overall timetables were of a good standard particularly in terms of meeting matrix requirements. The exception to this is 5 learners who are funded for an AAC users group that is currently not on timetable due to staff shortages within SLT.

· 12 sampled had gaps with no indication of what the learner was doing at that time. 

· Matching the timetable audit with primary learning goals, it was identified that the primary learning goal for learning was not in some cases recorded
· Lifestyles and Choices timetables are ‘busy’ and need double-checking appropriate to individual needs in terms of breaks, relaxation time
· Main course vocational days - check therapy impacts/scheduling


	· AAC users groups to be revisited and timetabled (CF/AP/WA)
· Gaps must indicate either free time or alternative location (EG/AP/DD).

· Where there is a gap on the timetables and this is designated self-study for specified students, the location will be recorded on Databridge. EG to liaise with PLM team to send information to HK for input to Databridge 
· Primary learning goals for learning to be recorded on Databridge by course tutors
· Timetable review for Lifestyles and Choices student timetables to be carried out 3/1/12


	AAC users group – students identified and group set up (session running on a Thursday am 10.00-11.00)
Priority needs addressed
Gaps completed ensuring clarity of information

All PLG’s for learning are recorded on Databridge to support individual learner programme requirements

Timetable review for Lifestyles and Choices students completed 3/1/12 adjustments to individual timetables in line with recommendations from PLM/course tutor/keyworkers to ensure appropriate and quality of provision
Therapy times reviewed and adjusted to best support learner requirements


	Session plans

(12/11)
	PBJ/

EGIS
	PBJ
	84% of session plans sampled were judged to be satisfactory and above, 55% judged to be good or outstanding. Session plans judged to be unsatisfactory total 13% (4) overall.  There was only one sampled session plan where a judgement could not be made and this is a significant improvement from the previous audit.  Entry 1 & IT Curriculum Areas both achieved 100% good or better with no satisfactory or unsatisfactory. 
	· Skills for Work programme - due to broadband connection at AL session plans cannot be recorded on Databridge – to be audited off-line
· Outcomes of audit to be disseminated to all curriculum areas for review by ACs

· Generic briefing sessions for all teaching staff to be offered (x 3)
· Follow-up session plan audit end of spring term.

	On-going monitoring in areas by ACs and through informal session visit, formal observations and mentoring processes to ensure on-going quality standards

3 session plan briefings with valuable Q&A completed attended by 42 attendees
Resources available on-line



	ILP Audit

(01/12)
	EGIS
	PBJ
	15 ILPs were sampled of which 63% were judged to be good or better and 23% satisfactory, (where PLGs or Annual Goals are blank, auditors do not know whether this is an error or that the learner does not require that PLG or Annual Goal)

Some PLGs and Annual Goals not sufficiently clear or specific and a few Annual Goals do not link well to PLGs
Targets

Of the records sampled, 66% of Core Targets were judged to be very relevant and specific to PLGs/AGs and 80% of Subject Targets were judged to be relevant and specific to PLGs/AGs
A minimum amount of subject targets were found to be out of date

	
	Checked work completed to ensure quality standards


	ILP Meetings

(Autum, Spring & Summer Terms)

Transitional

Reviews


	EGIS
	FV
	Multi-disciplinary ILP meeting - Head of Personalised Learning checked each ILP meeting with PLMs

A Small number of reviews were observed 2011/12
	· PLMs to chair formal progress reviews 2012/13

· SMT to undertake student tracking 2012/13

· 75% good
	

	Pathway/Course/Aims E1 Review


	EGIS

AP
	PBJ/KR
	PLMs/Course Tutors met to evaluate aims and effectiveness of Pathway (01/12)
	· Individual targets to be up-dated 

· Timetables changes agreed for four students
	Checked in ILP meetings

 good match

	Curriculum Review

March 2012


	
	PBJ/KR
	Curriculum review group met to identify what is working well, what is not working well, what the future offer should look like
	· Students to film `policies’

· Students to train staff in corporate induction 

· Build `link programmes’

· Establish IAG helpline for former students and families

· Students to write Parent/Carers Newsletter termly

· Students with complex needs to support more marketing events

· Review accessibility of HSBC post college (Barclay’s)

· Consider `half-way’ housing with external professionals


	Strategy Day (03/05/12) – modular offer developed

	Baseline Report Audits (Autumn term and on-going)


	EGIS
	PBJ
	All baseline reports compiled by PLMs quality monitored by Head of Personalised Learning

All reports are signed off and audited by Assistant Principal (College)


	All actions sent to PLMs for changes
	Changes tracked by Head of Personalised Learning

	Learner Journey
01/12
	EGIS
	KR
	Sample of learner journey files completed across all residencies, curriculum areas and levels against agreed content list


	· Fed back to PLMs

· Key actions identified:

· Use of N/a in blank boxes

· Target achievements updates


	Further sample audit completed by Head of Personalised Learning Team (May 2012) to ensure up-to-date and quality standards maintained and improved

	Review of Pre-Assess docs via Assess team meetings


	Assess

Team
	CF
	Moderation meetings reviewed each individual student 
	Additional assessment arranged if required
	93% of students were offered a place following assessment. Of those offers made 11 declined – 80% September 2011 starters.

	ECM Progress

(Autumn, Spring & Summer Terms


	EGIS
	FV
	Termly ECM progress data extracted into report from Databridge analysed by Head of Personalised Learning and reviewed as part of the cycle of monthly Management Information System through College Leadership Team Meetings, led by the principal
	Please see table below
	

	Functional Skills Progress

(Autumn, Spring & Summer Terms
	GP
	PBJ
	Termly FS progress data is extracted into a report from Databridge and analysed by the Functional Skills Co-ordinator and is reviewed as part of the cycle of monthly Management Information System through College Leadership Team Meetings, led by the Principal
	Please see table below
	

	Formal Reports

(on-going)

	EG
	FV
	All Formal Reports are compiled by PLMs and quality monitored by the Head of Personalised Learning

All reports are signed off and audited by the Assistant Principal (College)
	All actions sent to PLMs for changes
	


	Learning, Teaching & Practice Obs
On-going


	Edu 

Managers


	PBJ
	All T, L & P observation documentation is managed via the Director of Studies’ office (see Handbook for procedures) to ensure all staff receive appropriate support and development to drive up standards of T, L & P across the organisation/feedback from students/observees is evaluated and actioned

Round 1 and Round 2 sets of observations collated and reviewed by Director of Studies Moderated end of Round 1 & 2 and presented via Management Information Process via College Leadership Team Meetings, led by the Principal 
	See MI and Learning and Teaching documentation/records

Feedback from students/observees – evaluate and action plan e.g. mentoring programmes/training etc
	Improved Teaching, learning and practice

	EV 

Reports

	Head of FL
	PBJ
	EV Reports collated and analysed by the Examinations Nominee and presented for review as part of the cycle of monthly Management Information System through College Leadership Team Meetings, led by the Principal
	All recommendations and actions sent to Course Coordinators to implement with teams
	Checked

	Destin-ations


	EG
	FV
	PLMs monitor individual students against Outcomes for Learners PLGs and plans for beyond college

Transition team meet by-weekly to review progress against PLGs for Living, Work and Further Education

Formal review process monitors destination action planning

Assistant Principal analyses destination outcomes as part of the SAR

Destination surveys completed at 6 months, 2 years and 5 years beyond college
	See Destination data/MIS
	Informs curriculum development and planning


	Moderation of SAR

	DF
	KR
	The College SAR is cross moderated internally by members of the college management team and externally by a local employer, a member of the Peer Review and Development group  and a student or stakeholder
	Feedback: evaluate SAR language eg either use `good’ or ‘outstanding’ – not very good.  Review grade 2’s as they read as 1’s
	SAR up-dated 06/12 to reflect feedback


Functional Skills - 2011 to 2012 Academic Year Overall Summary

	Subject
	Expected Progress
	Above Expected
	Below Expected

	Literacy
	88.99%
	7.34%
	3.67%

	Numeracy
	92.16%
	4.84%
	3.00%

	Communication
	75.66%
	19.47%
	4.87%

	ICT
	96.37%
	1.44%
	2.19%

	Average:
	88.30%
	8.27%
	3.43%


The above table demonstrates that, during 2011/2012 academic year, there has been continuity and consistency in the progress and achievements being made across the range of Functional Skills offered at the National Star College through discrete and embedded provision.    The ‘expected’ progress in communication is lower than the other subjects at 75.66% but balances out as 19.47% have achieved at levels that are ‘above expected’.     With ‘below expected’ achievement averaging 3.43% no further action is required as this is largely due to student sickness absence and is unavoidable given the nature of our learners.  

Action Plan:
Continue to monitor the % of learners achieving ‘expected’ and ‘above expected’ progress in Communication during 2012/2013 academic year. 

Report Findings matched to Standards & Criteria

(Including examples of College Good Practice in Meeting the Criteria) 

1. Aims appropriate to an individual learner or groups of learners (clearly stated learning aims)
Criteria 1.1
Information advice and guidance processes support learners to make informed, realistic choices. Learners’ own views and aspirations are taken into account in identifying appropriate provision

Reviews of both pre-college assessment and on programme baseline report outcomes demonstrated learner views and aspirations are taken into account and the standards of IAG are consistently very good.  
· The college uses a specialist pre-college assessment team to support learners in their choice of placement and programme through professional IAG

· The college employs its own qualified p/t Careers Officer providing relevant and appropriate IAG

· The college employs a team of Personalised Learning Mentors (PLMs – required to hold or be working towards teaching and IAG qualifications) who oversee learners’ individual programmes

· Regular meetings (documented) take place between Key Workers and PLMs to support learner voice and choice

· Termly Individual Learning Programme meetings (ILPs) are learner centred and verify Primary Learning Goals (PLGs), target setting and review progress
Criteria 1.2

The intended programme is suitably challenging for every learner

A review sample of first year Admission files demonstrated that overall pre-entry information is used effectively by staff to plan learner induction through the `Stars of the Future’ residential, enrolment and the six week baseline assessment period.
The analysis of Baseline assessment reports (Autumn 2012) at sign-off reflects the baseline assessment process is thorough and planned learner programmes are individualised and person-centred, that PLGs have been established taking cognisance of learners aspirations and destination choices, where these are clear already (or will support appropriate transitions plans for beyond college).
A review sample of individual time-tables demonstrated overall learners’ programmes include all elements required to achieve PLGs.  However, there are some areas which require further investigation to ensure maximum support for learning and programme priorities.  Of the 48 timetables sampled, 13 were judged to be outstanding (27%), 28 (58%) were good and 7 (15%) were satisfactory. 

Criteria 1.3

The learning outcomes will enable learners to develop the personal, social and employability skills they have identified to support them to get to their desired destination

NB ILP/PLG Audit outcomes for January 2013 are awaited

ILP/PLG Audit sample January 2012 judged 63% to be good or better with 23% as satisfactory.  Targets sampled during the same period showed 66% of Core Targets and 80% of subject targets were judged to be very relevant and specific.  It is anticipated this year’s audit will show significant improvements further to staff development and training activities and this is already indicative from the baseline assessment reports mentioned under Criteria 2 above.
· Termly Individual Learning Programme ((ILP) meetings ensure all stakeholders input to setting and review of PLGs, Annual Goals and short-term targets

· Students targeting employment and/or voluntary work are supported 1:1 by Job Mentors

· The college offer a wide range of work experience internally through the Social Enterprise Curriculum and use of the college’s infrastructure and externally through innovative employer partnerships e.g. Tewkesbury Abbey, Slimbridge Wildlife & Wetlands Trust

· The Future Choices curriculum provision for Entry One level learners focuses on personal and social development activities across a range of learner cohorts e.g. PMLD, ASD
Criteria 1.4

Provision reflects local and national demand, and is responsive to learners’ needs

The college ensures there are regular curriculum review group events which include external stakeholders, parents and governors to ensure provision continues to be specialist in meeting the changing cohorts of learner needs e.g. development of specific provision for PMLD and ASD, Skills for Work provision for young people able to enter the workplace via customised job role arrangements, etc.  The college operates successful parent/carer forums and undertakes 6 month, 2 and 5 year destination surveys and both impact upon curriculum development planning.  
Data Sets/Evidence for Element 1
· Pre-college Assessment Audit

· Baseline Assessment Reports Audit

· Timetable Audit

· Destinations Data (NB 2011/2012 analysis to be finalised Spring Term 2013)
2. Initial assessment to establish the learner’s starting point

Criteria 2.1

Learners’ views, aspirations and assessment of their own needs and choices are central to, and clearly identifiable in the initial assessment process

New learners to the college undertake a comprehensive baseline assessment period of six weeks duration to enable their individualised programmes to be established and this process utilises nationally recognised person-centred planning documentation.  The PLMs collate individual baseline assessment reports, which includes input from the learner and all multi-disciplinary specialists involved with the learner.  This is reviewed and confirmed at the first ILP meeting prior to the Formal Review attended by parents, external stake-holders and members of the multi-disciplinary team.  

Student Comment: “Time to communicate and express choices and opinions”

Criteria 2.2
Initial assessment is fit for purpose in the context of the learning programme and learners

The college’s pre-college assessment and the baseline assessment report include all the bullet points listed at Criteria 2 and in addition the college required all learners to have a comprehensive learner profile (which includes support strategies across all areas of their programme).  All learners are required to have 1:1 assessments for Functional Skills, IT Access and other relevant specialisms.
Criteria 2.3

IAG is on-going and supports learners to make informed, realistic choices

See 1.1 above 
Criteria 2.4

The initial assessment process is reviewed and practice improved in response to learners needs, achievement and feedback.  Learners’ achievements are demonstrably enhanced

This year a full review of the baseline assessment process and report format has been completed to ensure better consistency in recording the learner journey across their college programme.   Feedback shows this has improved the quality of tracking the learner journey and this will continue to be monitored further through the QIP.

Data Sets/Evidence for Element 2

· Baseline Assessment Reports Audit

· ILP/PLG Audit

· Learner Profile/Support Strategies Audit

3. Identification of appropriately challenging learning objectives:  initial, renegotiated and revised

Criteria 3.1
Initial assessment informs programme planning and the setting of challenging objectives
See 2.4 above
Criteria 3.2

Objectives are person-centred, expressed in learner-friendly terms, are meaningful and relevant to real life and will help learners move towards their destinations.  On longer programmes, they include short-, medium- and long-term targets

Students at NSC follow programmes of between 1-3 years duration and the college requires all learners to have PLGs, Annual Goals and time-bound targets which learners can understand and are appropriate to the individual.

See 2.4 above
Criteria 3.3
There (is a person with clearly defined responsibility/are clear lines of responsibility) for setting, reviewing, re-negotiating and revising learners objectives and for monitoring progress

Role of the PLM - in liaison with the Course Tutor and other specialists from the multi-disciplinary teams

NB Within our organisation there is a `named person’ (PLM) and beyond that clear lines of responsibility linked to specific targets and support requirements, so both apply – perhaps the criteria should include both so that organisations can use as applicable to them

Criteria 3.4

Individual Learning Outcomes are reviewed and learners have the opportunity to agree additional personal outcomes reflecting their interests, motivation and needs

Learners have daily contact with their PLMs and there is ample opportunity to more formally agree changes to programme at any level through ILP meetings, liaison with Course Tutors and PLM/KW meetings.
Criteria 3.5

Learners are able to apply knowledge gained or demonstrate the skills they have learnt in different contexts

Learners have opportunities to learn in context through the enterprise curriculum as this accelerates learning and they are able to enhance their learning through work experience (internal & external).  Learners’ targets are shared across all disciplines to ensure learning and skills are supported in different contexts within formal educational settings, residential areas, within therapeutic environments and where appropriate when in work experience/work placements.  
Data Sets/Evidence for Element 3

· Baseline Assessment Reports Audit

· ILP/PLG Audit

· Curriculum Framework

4. Recognition and recording progress and achievement during programme (formative assessment) tutor feedback to learners, learner reflection, progress reviews
Criteria 4.1
There is a robust process across the organisation to gather and use data effectively to support the learner, throughout the learner journey

Each learner has a learner Journey file.  The college’s Management Information System enables all relevant staff gain access to learning information and enables them to record progress and achievement when feeds into the electronic reporting system (see flow-chart at Appendix 1)
Criteria 4.2

Evidence of learning is clearly recorded, referenced to learning targets and shows progress.  It is meaningful to the learner and other stakeholders
Learner progress is recorded electronically at session level and at other key points e.g. prior to ILP meetings, ECM and Functional Skills termly updates.

Criteria 4.3

Creative ways are used to listen to the learner voice, including, where appropriate, circles of support

The college supports a variety of learner voice activities e.g. Advocacy Project (SPEAK); PLM role; Student Union and Student Parliament, Student Consultations, Students Surveys, Take-over Day; College Representatives – course, residence, green; Student Feedback Meetings.
Criteria 4.4
Additional or unplanned learning and achievement is also captured and recorded effectively

Teaching staff use the college’s electronic recording system to capture both at session level and the reporting process, where there is a facility for this purpose.

Criteria 4.5

Learners are given feedback on how well they are achieving their learning outcomes and what they need to do to make progress.  Where appropriate, a supporter such as an advocate, parent or carer is involved in the review process

Learners receive feedback directly within learning sessions (verbal and written).  They also receive feedback in tutorials with their PLMs/Course Tutors, at ILP meetings and through their formal reports and reviews.  All relevant stakeholders are invited to attend formal reviews.
Criteria 4.6
Regular progress review take place throughout the programme and in response to changing needs to reflect and check on progress and make necessary changes.  Progress reviews demonstrably improve teachers’ practice and enhance learners’ achievements

See 2.4 above
Criteria 4.7
Learners’ feedback demonstrably impacts on teaching and learning

The college runs a Student Perception of Course (SPOC) survey as part of the SAR process and this data is disseminated.  Last academic year students rated their teaching on their course, learning support and their own progress to be `really good’.
Data Sets/Evidence for Element 4

· ECM Monitoring Analysis

· Functional Skills Monitoring Analysis
5. End of programme learner self-assessment; tutor summative assessment; review of overall progress and achievement

Criteria 5.1

Summative assessment and review processes are undertaken with learners, and where appropriate a nominated person, so they have joint ownership of the process

On completing their programmes learners are awarded a full Record of Achievement, which includes a written summative report, learner personal statement and action plan.  
Criteria 5.2

The end-of-programme review process is learner-centred and inclusive, and uses creative methods and media where appropriate

Where appropriate this may involve video clips, sound recording etc.
Criteria 5.3

Tutor summative assessment reflects learners’ targets, provides an overall review of progress and evidence of achievements that are meaningful to learners and other stakeholders

As for 5.1 and 5.2
Criteria 5.4

Achievements are celebrated
There is an annual college awards ceremony to which parents/carers and families are invited to attend.
Criteria 5.5

There is evidence that learning programmes:

· Have met learners’ aspirations

· Enable learners to develop the personal, social and employability skills to become more independent in everyday life

See 5.1
Criteria 5.6

On full-time programmes there is an effective `handover’ to destination providers

PLMs oversee transition planning throughout the programme and ………………………………………………..
Criteria 5.7 

For all learners, documents are prepared for destination providers on time, are owned by learners and are passed on with their permission

There are procedures for ensuring all leavers are supported with transition packages as appropriate to them into their future placement e.g. IT Access, Therapies, Communication systems etc. 
Criteria 5.8

Feedback from learners’ reviews informs future planning

Review attendee feedback is collated and analysed and impacts the QIP
Criteria 5.9 

Destination data is gathered, reviewed and used to inform the SAR

Destination outcomes on leaving are analysed and percentage judgements made as to outstanding, good or satisfactory.

Destination surveys at 6 months, 2 and 5 years.

Criteria 5.10

The outcomes of this stage of the RARPA process are rigorously reviewed and actions are taken to improve practice and improve learners’ progress, achievements and progression

See College’s SAR and OFSTED Report for June 2012
Data Sets/Evidence for Element 5

· OFSTED Report
· Self-Assessment Report
· Quality Improvement Plan
SUMMARY OF FINDINGS

· Learner views and aspirations are reliable and taken into account.

· The standards of IAG are consistently very good.  
· Initial assessment is thorough and well planned learner programmes are individualised and person-centred, which impacts positively on progress and achievement.
· The college focuses on transition planning throughout the learners’ programmes and all staff trained to support the learners to achieve the best possible destination outcomes; there is a post college support programme which assists learners to transition successfully into their new placements.
· The college is proactive in campaigning at national level and is responsive to the changing needs of the learners.
· Learners are involved in agreeing their own goals and understand what, why and how they are working towards them and are motivated by learning in context through real and practical environments.
· The college has an effective learner progress and achievement recording system which staff are well trained to use; goals and targets are shared across the multi-disciplinary teams, this ensures consistent focus on learning aims and accelerates learning and feedback to learners.                                                                          
· There is a good range of learner feedback activities which informs teaching and delivery of learning.
· Learning and teaching is judged to be good and incorporates RARPA principles at session and programme levels.

· There is a whole organisation approach to RARPA with improvements actions within the QIP.
· Destination data informs future curriculum planning.

ACTION PLAN
· The Review Group will meet to consider how the RARPA monitoring systems and processes and related documentation can be further improved to ensure that any external moderation process can be serviced with the minimum of additional activity to that which would normally be in place as part of the college’s current Self-Assessment and Quality Monitoring Cycle.
· The college will ensure the continuity and improvement of RARPA moderation internally e.g. feedback to relevant area managers for follow-up actions where required and record impact and outcomes.
EVALUATION OF THE REVIEW PROCESS

What worked well?

Testing out the criteria by systematically working through them as detailed above was valuable in identifying how well our college systems and processes match up and work to the RARPA principles.  

What didn’t work so well?

Systematically working through the criteria as above proved to be a lengthy process.
Terminology – it was important to interpret `initial assessment’ within our college’s context with reference to our baseline assessment processes, as initial assessment is understood to be pre-college assessment and at times this was confusing. 
Conclusions

The exercise demonstrated that the criteria as they stand are very repetitive relative to the evidence which can be matched against them within our organisation - this is inevitable as much of the activity and evidence covering the principles are inter-related and will naturally relate to more than one RARPA principle.  
Within our context the most appropriate time for external RARPA moderation would be September/October relating to the previous year’s SAR cycle.

Our recommendation would be that wherever possible the criteria are reduced to make the exercise more efficient.
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