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1. Scope of Review

The review included all non externally accredited programmes within the School of Entry Studies, with the exception of the first year of those Entry Level programmes whose learners go on to complete external accreditation in year 2.

The following programmes were included:

Focus: Approx 50 learners aged 19-25 with profound and complex learning difficulties. The programme has a mixed pattern of full time and part time attendance. Learners attend college for between a half day and 4 full days per week, the majority on the south Bristol site. 

Horizons: a total of 72 learners aged 16-25 spread equally across 3 sites, most of whom are working at milestone 7/ 8/ entry 1 level. Horizons is a full time school leavers programme. Learners attend college for 4 full days a week for 3 years.
Towards Independence: 32 students spread equally across 2 sites. Towards Independence is a ‘follow on’ programme for learners who wish to progress to work or supported living or both. The majority of learners are under 30. They attend college for 3 days per week over 2 years. 

Skills Development: Approx 250 students spread across 3 sites, and a further 20 at offsite provision. 
Skills Development is a part time programme for adults (19+, but the majority significantly older) who identify a s having a learning difficulty and have support to manage their daily lives. 
Half day and whole day stand alone course run for 36 weeks per year, in a range of subjects related to Independent Living, Enterprise, Technology and Communication.

2. Review Activities

	Review Activities
	Evidence Examined
	By whom / how

	Internal moderation of course outlines, diagnostic assessment and goal setting for Horizons, Towards Independence and Skills Development programmes.
Moderation outcomes collated by programme (across sites) to highlight good and bad practice, issues emerging and actions needed. 
	Course Outlines (ie Aims and Learning Objectives) for each course (Skills Development) or module 

(Horizons, Towards Independence).
For a randomly selected sample of one learner per group of 8 following a course or module, records of

· Previous years’ achievements if learner had attended CoBC

· Diagnostic assessments completed

· Learning goals set

· Systems in place for tracking learner progress towards goals

Findings were recorded on ‘Record of Internal Moderation’ forms 

Internal moderation records were grouped by programme and examined
	Programme Co-ordinators for each programme, by collecting in work folders from sample learners, and looking at learners’ e-folders on faculty shared drive for assessment records.
Quality Manager took part in the moderation.

Groups of Horizons, Towards Independence and Skills Development Programme CoOrdinators met to look at either hard copies or electronic copies.

(the latter are stored securely to protect tutor confidentiality)


	Audit of issues identified to discover whether reach has a linked Action Point noted somewhere within college QA system.
	RARPA Internal Moderation reports on faculty shared drive, 
Programme TPRS (Termly Programme Reviews)

School SAR

FMT Quality Improvement folder on shared drive.

	By self (Project Lead), by examining evidence and discussing with Programme Co-ordinators and Curriculum manager for School of Entry Studies.

	Review of Section 2, ‘RARPA Standards related to Organisational Systems’, to match evidence found within college QA systems to RARPA standards.
	TPRs for programmes, 
Faculty SARs,

Existing IV paperwork

Overview of college QA tools in use within the faculty, eg teaching observation strategy, learning walks, learner voice activity.

	2 separate discussions, 
· Between self and QA Manager involved in the RARPA project, 

· Between self and a curriculum manager within the faculty (but not my own manager)

	Examination of IAG process with respect to 2 programmes, Skills Development and Focus.
	Current (ie used for Sept 2012 admission) processes and paperwork, proposed changes.
	Series of meetings, 
1. Self with Student Services Manager Disability Support Manager and Faculty Operations Manager to look at processes and responsibilities.
2. Self with other programme Coordinators to look at how we obtain information, and use it to ensure that applicants 

(i) are placed on the right course

(ii) have appropriately challenging learning goals


	Evaluation of new target setting system developed for the Focus programme, to look for evidence to show that appropriate long term goals are being set for individuals, and  progress towards these is demonstrated by meeting a series of short term targets.

	Meeting minutes 
Target sheets
	Self and Focus course team.


3. Review Findings
I have used a traffic light system to indicate whether RARPA criteria have been fully met, partly met or not met at all.
	Section 1: RARPA 5 staged process

	RARPA elements
	Criteria
	Met?
	Evidence

	1 Aims appropriate to an individual learner or groups of learners (clearly stated learning aims)


	Information advice and guidance processes support learners to make informed, realistic choices. Learners’ own views and aspirations are taken into account in identifying appropriate provision. 

The intended programme is suitably challenging for every learner.

The learning outcomes will enable learners to develop the personal, social and employability skills they have identified to support them to get to their desired destination. 
Provision reflects local and national demand, and is responsive to learners’ needs.
	Yes FT Progs, 

Partly PT Progs 

Partly

Partly

	All programmes have clearly stated learning aims.                                 On FT programmes, IAG processes include S139a assessments and involvement of family (and other professionals with student/advocate permission) to ensure course is appropriate.                                    Taster days offered to student to enable him/her to make informed decision.

PT programmes, IAG less rigorous.  Learner choice may lead to repetition of skills that have already been mastered or are not relevant to the individual.

Little emphasis on desired destination at start of school leavers programmes (personal development aspects stressed).  Admission paperwork does not currently record potential destination(s) of applicants.                                                                                        Desired destinations recorded at a later stage of the course for learners on FT progs. 

Liaison with schools/LPW (formerly Connexions) Local Authority and LDPB to reflect local demand



	2 Initial assessment to establish the  learner’s starting point
	Learners’ views, aspirations, assessment of their own needs and choices are central, to and clearly identifiable in, the initial assessment process.

Initial assessment is fit for purpose in the context of the learning programme and learners it may include:

· learners’ approximate level of knowledge and skills;

· achievements, qualifications and accreditation gained;

· previous experience;

· existing skills and transfer of skills;

· learners’ additional support needs which may include health, communication and personal care needs; and 
· learners’ preferred ways of learning: teaching and learning strategies and approaches.
IAG is ongoing and supports learners to make informed, realistic choices.

The initial assessment process is reviewed and practice improved in response to learners’ needs, achievement and feedback. Learners’ achievements are demonstrably enhanced.
	Partly
Partly


	(i) Paperwork for tutors currently in use to record Horizons/TI/Skills Development outcomes of initial assessment is difficult for tutors to use and not fit for purpose.

(ii) Prior achievement not always taken into account for PT students returning for a further year.

(iii) Currently additional support needs are assessed and a support plan drawn up independently of learning goals.

FT programmes demonstrate a learner responsive curriculum eg Horizons, Focus, TI.  Curriculum designed to meet needs (verified in discussion with tutors, not well documented).                                                                                      However on PT programmes curriculum is mapped out for year, less flexibility

	3 Identification of appropriately challenging learning objectives: initial, renegotiated and revised
	Initial assessment informs programme planning and the setting of challenging objectives. 

Objectives are person-centred, expressed in ‘learner-friendly’ terms, are meaningful and relevant to real life and will help learners move towards their destinations. On longer programmes, they include short-, medium- and long-term targets.

There (is a person with clearly defined responsibility/are clear lines of responsibility) for setting, reviewing, re-negotiating and revising learners’ objectives and for monitoring progress. 

Individual learning outcomes are reviewed and learners have the opportunity to agree additional personal outcomes reflecting their interests, motivation and needs. 

Learners are able to apply knowledge gained or demonstrate the skills they have learnt in different contexts
	Partly

Partly

Yes

Partly

Yes
	Course learning outcomes are expressed in learner friendly terms for learners themselves – this is checked at moderation.                        Some good practice in writing meaningful objectives relevant to real life and some examples of poor practice.  Lack of clarity about learners’ reasons for joining the course and long term destinations makes it harder to write relevant learning objectives.                                                   Focus programmes has long and short term targets.                                  TI students and their parents/carers/supporters discuss aspirations at the start of the programme, these are recorded in tutorial records, but not explicitly on goal sheets.

All students, both full and part time, have a named personal tutor with responsibility for setting, reviewing, re-negotiating and revising learners’ objectives and for monitoring progress. 

Learning outcomes are reviewed at least termly. Students on FT programmes have a review meeting involving parents/ carers/key workers (unless they choose otherwise).                                           Electronic summative records are rarely updated mid-year to reflect additional personal outcomes.  

Evidence of systematic  planning for this for Focus students, and some TI students within the context of work experience. TI and Horizons students track progress towards their personal and basic skills goals across the whole curriculum.



	4 Recognition and recording of progress and achievement during programme (formative assessment): tutor feedback to learners, learner reflection, progress reviews
	There is a robust process across the organisation to gather and use data effectively to support the learner, throughout the learner journey. 

Evidence of learning is clearly recorded, referenced to learning targets and shows progress. It is meaningful to the learner and other stakeholders. 

Creative ways are used to listen to the learner voice, including, where appropriate, circles of support.

Additional or unplanned learning and achievement is also captured and recorded effectively.

Learners are given feedback on how well they are achieving their learning outcomes and what they need to do to make progress. Where appropriate, a supporter such as an advocate, parent or carer is involved in the review process.

Regular progress reviews take place throughout the programme and in response to changing needs to reflect and check on progress and make necessary changes. Progress reviews demonstrably improve teachers’ practice and enhance learners’ achievements.

Learners’ feedback demonstrably impacts on teaching and learning.
	Partly
Partly
Partly
Yes
Yes
Partly

	See comments under 4, ‘Standards or Criteria that were inappropriate’

Ability to demonstrate progress is currently a key focus of lesson observations, learning walks and formative assessment development work (eg Focus team have had training in long and short term target setting and associated recording).  This has already been identified as a weakness.

Record keeping methods meaningful to the learner have been developed.  More work needs to be done with pmld learners.

There are examples of effective recording of unplanned learning, but this is not consistent.

Learners are given feedback informally at the end of sessions.  FT programmes have a progress review meeting at least twice a year involving parents/ carers/key workers (unless they choose otherwise).   

Progress  reviews are arranged if a learner’s needs or circumstances change, to check on progress and revise goals as needed.   

Tutor’s practice changes in response to feedback at progress reviews. (verified in discussion with tutors, not well documented).                                       
See Footnote comments.

	5 End-of-programme learner self- assessment; tutor summative  assessment; review of overall progress and achievement
	Summative assessment and review processes are undertaken with learners, and where appropriate a nominated person, so they have joint ownership of the  process
The end-of-programme review process is learner-centred and inclusive, and uses creative methods and media where appropriate.

Tutor summative assessment reflects learners’ targets, provides an overall review of progress and evidence of achievements that are meaningful to learners and other stakeholders.

Achievements are celebrated.

There is evidence that learning programmes:

· have met learners’ aspirations

· enable learners to develop the personal, social and employability skills to become more independent in everyday life. 

On full-time programmes there is an effective ‘handover’ to destination providers.

For all learners, documents are prepared for destination providers on time, are owned by learners and are passed on with their permission. 

Feedback from learners’ reviews informs future planning.

Destination data is gathered, reviewed and used to inform the SAR.

The outcomes of this stage of the RARPA process are rigorously reviewed and actions are taken to improve practice and improve learners’ progress, achievements and progression. 
	Partly

Partly

Yes

Yes

Partly
Partly
Partly
Yes
Yes
No


	Summative assessments involve learners looking back on their work and where appropriate, reflecting on achievements. Personal tutors are responsible for recording the results of Summative assessments.

All students have a review meeting. More work needs to be done to make review for Focus (pmld) students learner centred and inclusive.

Tutor summative assessments are recorded electronically and note achievements in relation to learning outcomes.

All students and their guests are invited to a celebration to receive a certificate and public acknowledgement of their achievements.  These events are learner centred.

Quality of Summative goal reviews is limited by original goals set. Review of summer 2012 summative records confirmed that where targets were not appropriate, challenging on SMART, it was hard to identify learning gains clearly.

Where destination providers have been identical in advance, there is evidence of good transition to destination providers (eg one Focus student who gradually moved to another provider dropped college sessions one by one) with close liaison.  However, this rarely happens. 

Summative reviews are prepared and passed on when requested, with learners permission. However the college is not proactive in offering documents.

Feedback from learners’ reviews informs curriculum development for the following year

Destination data is gathered and informs SAR. However, aggregated data is at a very general level and of limited use to programme teams, since reporting categories are very broad.

Outcomes are reviewed –                                                                        (i) final moderation                                                                                   (ii) course team and whole programme review meetings                        (iii) via TPR                                                                                   However, to date there has not been sufficient rigour in setting and following through actions to improve practice, and  the same issues have been repeated year after year.

	Section 2: Organisational Systems to Quality Assure RARPA

	Standard
	Criteria
	Met?
	Evidence

	1 Staff implement the RARPA process effectively in provision for learners with learning difficulties and disabilities


	Teaching and learning support staff have been briefed and trained to use RARPA. They have a shared understanding of:
· the nature, purpose and importance of RARPA

· RARPA five stage process 
· setting individual targets that support progression

· data and information recording system requirements

· quality assurance arrangements for RARPA.

They are active and engaged at all 5 stages.

Learners’ views are central to the RARPA process.
Implementation of the RARPA process is consistent across the organisation.

                                                          The RARPA process is recorded effectively and is accessible to staff and learners. Records evaluate progress against learning targets, and are not limited to description of activity only.

                                                          Staff self-reflection about the use of RARPA is rigorous and evaluative.

Staff teams have opportunities for development, discussion and sharing best practice about RARPA.  
	Teaching staff Yes

Learning Support Staff No
Yes
LLDD Provision Yes

          Partly
Partly
Yes


	Induction of new teaching staff.

Staff development days.

Team meetings.

Feedback from internal moderation twice a year, focussing on assessment and goal setting in November, formative and summative review of achievement in June.

(Learning Support staff have a separate management structure, and generally separate training. They are not fully aware of RARPA).

Learners’ views are gathered via a range of strategies and used to inform practice

Consistent across LLDD provision, one co-ordinator.  (Lead from Quality Unit will be needed to ensure consistency across whole organisation).

                                                                                                                 Each stage is recorded.  Records on faculty shared drive can be seen by staff. Summative reviews evaluate progress against learning targets.  Work is ongoing to improve quality of formative assessment and review.

 Lack of rigour in implementing improvement actions has been identified.                                                                                                      2012/13, TPR’s are improving the rigour.

School staff development days held twice a year include time for sharing best practice.  Also team meetings.



	2 There is an effective quality assurance system for the review and improvement of the provision using the RARPA process

	A quality cycle is in place that is transparent and includes all elements of RARPA and all aspects of provision. It is learner-centred and regularly monitored.

All staff know about, understand and are fully involved in the quality assurance process. 

A quality audit of qualitative and quantitative information is conducted regularly alongside other quality improvement processes and leads to action for improvement.

All staff are involved in the self-assessment process.

There is evidence of learner progress data that is aggregated, analysed, reported and used to inform self-assessment.

There is process in place to identify reasons why appropriate challenging targets have not been met by learners.

The self assessment process identifies targets for improvement and staff development.
	Yes

Yes

Yes

Yes

Yes

Yes

Yes
	Faculty quality cycle sits within whole college cycle, and includes all elements of RARPA.  Regularly monitored by FMT.

Twice yearly moderation records demonstrate involvement of all staff.

RARPA provision is included in audits defined in quality cycle, eg ILP audit.  Actions for improvement are  recorded in programme TPR’s and monitored by FMT.

All have opportunities to contribute to TPR and feed in comments via team meetings and own PPR

Via ‘Proachieve’. 

Courses with poor learner success rates are highlighted by Quality Unit and an explanation sought.

New TPR format (introduced June 2012) is rigorous in requiring SMART targets for improvement to be identified.  Improvement actions from Autumn RARPA moderation will be monitored. 



	3 Provider self assessment review of the RARPA process is both rigorous and consistent and leads to improvement.

	The SAR process for RARPA involves all staff. It is rigorous and the subsequent evaluations are appropriately detailed and accurate.

Learners, parents and carers and employers are meaningfully and creatively involved in providing feedback, where appropriate. 

Data on learners’ performance, progress and progression is analysed, evaluated and used effectively to improve practice.

Management information is reviewed by the senior managers following the quality improvement cycle and action taken where needed. 

The SAR and QIP for RARPA is fully integrated within organisations’ quality improvement cycles. 

Those responsible for governance (trustees, governors or equivalent) are challenging when reviewing the SAR.

The QIP is used to improve standards of teaching and learning.


	Partly
Yes

Yes

Yes

Yes

Partly

Yes
	SAR progress for RARPA involves all staff (via twice yearly moderation, feedback to staff, subsequent discussion and identification of actions).   Actions have lacked rigour and failed to lead to improvements.  In Autumn 2012 clear actions were identified and an initial development day has been planned for June 2013.

Learner voice, end of course questionnaire, review meetings involving parents/carers, questionnaire sent to carers (Focus programme).

Proachieve data analysed, poor performance results in closer analysis of that part of the provision.

Via SAR moderation

Fully integrated within QI cycle.

Overall poor performance would be challenged, however this area of provision performs consistently well.

Clear actions identified in school SAR to improve standards of teaching and learning. 



	4 There are internal methods for moderating the effectiveness of the RARPA self assessment and improvement processes


	Internal moderators are identified, trained and keep moderation records.  

Cross sector/department/subject moderation takes place regarding provision for learners with learning difficulties and disabilities 

The consistency of the performance of the internal moderators is moderated across the organisation, any inconsistencies are noted, and appropriate action is taken to address them.   

Internal moderation results in action plans that clearly identify underperformance and outline the steps required to improve. 

Clear targets are set for improvement.  Targets for improvement and action plans are communicated clearly, implementation is monitored and impact assessed.

Best practice is identified through internal moderation and is shared, contributing to professional development
The moderation assessment process is monitored by senior managers responsible for quality improvement.

Internal moderation is linked clearly to observation of teaching and learning, appraisals and professional development for teaching and support staff.

Learners receive information about the changes made in response to their feedback.
	Yes
Yes

Yes

Partly
Partly

Yes
Partly
Partly


	PC’s undertake moderation and a member of the college Quality Unit is involved.  Records are kept in a secure area on the shared drive, to maintain confidentiality.

Cross site/programme/subject moderation takes place once a year.

Cross site moderation ensures that any inconsistencies are addressed and action taken to resolve them.

 This has been a weakness in the past.  Following Autumn 2012                     moderation, factors leading to underperformance have been identified and a development day arranged to agree targets for improvement and draw up an action plan.

Best practice identified, shared at team meetings and staff advised to link up to share ideas.

Overseen by QI manager.

Internal moderation is one of a range of quality assurance tools used to ensure the quality of teaching, learning and assessment.  Moderation feedback can be linked into appraisal and professional development for teaching staff via the teacher’s line manager.

Support staff currently have a completely separate observation and appraisal system.

YSWD actions are communicated to learners at faculty level.  Student council members receive feedback on points raised at council meetings.  

More work is needed to ensure that LLDD learners and their carers/supporters receive accessible information about changes made in response to feedback.


	5 There are external methods for verifying the effectiveness of the RARPA self assessment and improvement processes

	External moderators review internal moderation records for rigour and consistency. They review samples of learners’ work and evidence of progress.

External moderators review the annual quality cycle for evidence that RARPA is embedded effectively within all aspects of quality assurance and improvement.
External moderators verify that the SAR identifies appropriate areas for improvement, including professional development.

External peer reviewers undertake OTLS to verify the rigour, consistency and quality of internal moderation. 

External sources are used to verify quality assurance and improvement processes. The outcomes from e.g. PRD groups, inspection, consultant support, ‘LSIS health checks’, EFQM, other quality kite marks, result in improvement actions that are implemented, monitored and reviewed. 


	No
No

No

No

No
	External moderators not currently in place.

LLDD provision quality insured through the RARPA process has not, to date, been included in any of these initiatives.


	6 RARPA improvement plans are challenging and their implementation and impact are monitored and evaluated

	Improvement plans include SMART targets.

Clear responsibilities are identified for the monitoring and implementation of the improvement plan.

Indicators are established against which impact is measured. 

Reporting takes place at all levels, including governors.


	
Partly

Yes
	To date, improvement plans have not been rigorous and actions have failed to lead to improvements.
From autumn 2012, SMART targets have been set and transferred to new format TPRs. 

Responsibilities for  monitoring and implementation and impact measures  have been  identified.

Moderation and reporting of SARS taken place at all levels, inc. governors.


	7 There is effective performance management and professional development in relation to RARPA 
	The implementation of the RARPA process and teaching and learning are improved through rigorous performance management and appropriate professional development. This is effective in tackling underperformance.

Rigorous improvement targets are set for individuals, departments and the whole organisation. These are regularly monitored and reviewed in accordance with the organisation’s self assessment process.
The CPD programme is clearly linked to improvement plans.

CPD is comprehensive, timely, uses appropriate methods such as shadowing, mentoring, coaching, dialogue, support and training when needed and leads to demonstrable improvements in performance. 

Best practice is shared within a coherent programme of professional development.
Adequate resources are provided to ensure that improvements to performance can be made.
	Partly
Partly

Yes

Partly

Yes

Partly

	There is a performance management policy in place which can be used to tackle underperformance.  A range of support including appropriate professional development is available to staff whose practice has been identified as in need of improvement.

Rigorous improvement targets are set for individuals via teaching observation action plans and PPR’s,                                                        for departments via TPR’s/SAR’s, and for the whole organisation.

More rigorous monitoring and reviewing is taking place in 2012/13.

CPD is clearly linked to improvement plans.  Applications for funding for CPD activities must be referenced to course/programme/school/faculty improvement plan.  

A range of appropriate methods are in use and have led to improvements in performance.  However, at times a lack of resources, in particular the difficulty of providing cover to facilitate shadowing and peer observation, and the difficulty in providing a mentor on a given site/day when most staff are PT, can limit staff access to appropriate support.

Regular, programmed staff development activities offer opportunities to share best practice (eg school of entry studies, 2 x staff development days per year; college-wide e-learning fair).

At times a lack of resources, in particular the difficulty of providing cover to facilitate shadowing and peer observation, and the difficulty in providing a mentor on a given site/day when most staff are PT, can limit staff access to appropriate support.




KEY FINDINGS
Examples of Good Practice

1. On FT programmes, the IAG process is comprehensive and ensures that learners join the appropriate course..It includes S139a assessments and the involvement of family (and other professionals with student/advocate permission) .                                                                                                          Taster days are offered to the student to enable him/her to make an informed decision.

College staff attend a series of Transition review meetings for prospective Focus (pmld) students.

2. All students, both full and part time, have a named personal tutor with responsibility for setting, reviewing, re-negotiating and revising learners’ objectives and for monitoring progress. 

           3. All students and their guests are invited to a celebration to receive a certificate and public acknowledgement of their achievements.                                                                These events are learner centred.

           4. The implementation of the RARPA process is consistent across all LLDD provision within the organisation.

Improvement Actions
1.Paperwork currently in use for tutors to record Horizons/TI/Skills Development outcomes of initial assessment is difficult for tutors to use and not fit for purpose. Confusion around diagnostic assessment has led to failure to identify starting points clearly and failure to set appropriate SMART goals.    A  development  day has been planned to start redesigning processes and paperwork.

2.Learning Support staff have a separate management structure, and mostly separate staff development.. They are not fully aware of RARPA.
3. To date there has not been sufficient rigour in setting and following through actions to improve practice, and as a result the same issues have been repeated. However new TPR format (introduced June 2012) is rigorous in requiring SMART targets for improvement to be identified.  
Evaluation of the Review Process

Positives
(1) Conducting the internal review as a collaborative exercise involving the LLDD programme co-ordinators responsible for managing the RARPA process within their programmes.

This happened naturally, following on from the autumn moderation of assessment and goal setting, and resulted in collective ownership of the improvements needed and collective responsibility for action planning.

(2)
Involving a quality assurance manager in the process ensured that LLDD provision QA’d through RARPA was seen as ‘mainstream’ and of equal value with the externally accredited provision offered by the college.  It was clear that the breadth and rigour of the review were equivalent to an awarding body IV/EV process.

(3)
The review process picked up on a number of points we are aware of or are already working on, and did not reveal anything we do not already know.

This I felt validated it as a process, its role being to provide a back up check that existing QA systems are effective.
Negatives

(1)
Timing was not ideal

· December was too early for improvement actions identified in the autumn moderation to have been completed and the outcomes recorded, the college QA cycle sets February as a review date for progress towards TPR actions to be recorded.

· Other changes made as the result of feedback during the autumn term (eg ‘you said we did’, student council, learning walks, student reviews in October) are most likely to be implemented from the start of the spring term.

What could be Improved
(1) Overall timing of the review.
(2)
Plan more systematically for meetings needed in order to gather review evidence, and include in-faculty calendar.

Timing of Review Process

In my own organisation the best time for an internal moderation would be from February onwards.  Within the QA cycle TPR action plans are required to be updated in February, so to inform this process actions set at all levels will be reviewed during January and February and evidence will be available to show whether or not improvements are being made.  

A February review would also identify any additional actions needed early enough in the year for improvements to have a positive impact on learners’ experience that year.

An external moderation should follow on from this; either shortly afterwards as a check, or at the end of the academic year when it will be possible to review the entire RARPA process for groups of learners following a traditional academic year.

Mary Moore

January 2013 
