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Introduction

This document contains case studies to provide illustrative examples from practice of the recognising and recording progress and achievement (RARPA) standards and criteria. The case studies were produced during a research and development project, undertaken by Natspec (The Association of National Specialist Colleges) and funded by the Learning and Skills Improvement Service (LSIS). NIACE (The National Institute for Adult Continuing Education) was involved as a member of the project advisory group and through a BIS funded project looking at the teaching and learning of English and “effective strategies for engaging and supporting entry level learners to progress.”  The RARPA project focused on improving the quality of non-accredited teaching and learning for learners with learning difficulties. The project developed and tested approaches to quality assuring the RARPA process in a range of settings. 

The case studies are designed to accompany the document ‘Guidance on how to quality assure 

RARPA in provision for learners with learning difficulties’. They are not presented as best practice or exemplars, but are offered as illustrations of current practice. The case studies have been written in their own words describing what they do, by the nine providers involved in the research project. These providers are from general further education colleges (GFE), adult community learning (ACL) and independent specialist colleges (ISC):

Abingdon and Witney College (GFE), Roger Dill-Russell

Beaumont College (ISC), Julia Park 

City of Bristol College (GFE), Mary Moore 

Derwen College (ISC), Meryl Green 

Essex Adult and Community Learning (ACL), Cecilia Brindle 

Leicester College (GFE), Franki Williams 

National Star College (ISC), Pauline Bayliss-Jones  

Norfolk Adult Education (ACL), Cora Mullenger 

Vine, Leeds City College (GFE), Aileen Horsfield 

This document has three sections:

· background information about the provision and learners in each of the case study organisations; 

· standards and criteria – case study illustrations of all standards and selected criteria; and

· appendices – supporting documentation to accompany the case study illustrations. 

Case study organisations – background information on provision and learners

	Abingdon & Witney College 

	Provision

Abingdon and Witney College is a medium sized GFE College located in Oxfordshire. The case studies are based on current practices used in STEP 1, which is the college’s provision for student with Profound and Multiple Learning Difficulties and/or disabilities. Students follow a highly individualised curriculum and have high levels of support. Many learners also have therapeutic inputs to support their development. Some feeder schools have 6th Forms and consequently transition is made up to age 19, whilst others don’t therefore learners will make their transition at 16. Learners attend for anything from one to three years (five in exceptional circumstances). 




	Beaumont College 

	Provision

All learners follow the ‘Enhanced Expression and Independence Skills Course’. This course is delivered through three programme levels to best meet the needs and interests of each learner. The three programme areas within the curriculum are ‘Communication and Sensory Lifestyles’, ‘Learning for Living’ and ‘Work related and Vocational Learning’ and these range from pre entry to Level 1 provision. Specialist subjects sit within the programme areas of Personal Development, Skills for Life, Performing Arts and Visual Arts. The personal centred curriculum offer is highly individualised and consists of learners’ choices and aspirations. There are opportunities to work towards RARPA learning and externally accredited learning. Courses can be between one and three years in length. 

Learners

Learners who access provision at Beaumont College are young people with complex profound and multiple learning disabilities/difficulties with varying levels of cognitive ability or individuals who have been assessed as being on the autistic spectrum.




	City of Bristol College 

	Provision

City of Bristol College is a large multi site General Further Education college serving the whole of the city of Bristol and surrounding areas. The college has extensive provision for learners with learning difficulties and /or disabilities, mostly located on three of its main sites with a handful of groups based at venues in the community. 

All students on these programmes for individual learning programmes quality assured through the RARPA framework. External accreditation is not used as it is felt that it does not offer sufficient flexibility to allow learning programmes which are a good match to student needs. 

Learners

Case  Studies are based on the following four groups of learners:

Focus: Approx 50 learners aged 19-25 with profound and multiple learning difficulties. The programme has a mixed pattern of full time and part time attendance. Learners attend college for between a half day and 4 full days per week, the majority on the south Bristol site. 

Horizons: a total of 72 learners aged 16-25 spread equally across 3 sites, most of whom are working at milestone 7/ 8/ entry 1 level. Horizons is a full time school leavers programme. Learners attend college for 4 full days a week for 3 years.

Towards Independence: 32 students spread equally across 2 sites. Towards Independence is a ‘follow on’ programme for learners who wish to progress to work or supported living or both. The majority of learners are under 30, and working at milestone 7/ 8/ Entry 1 level. They attend college for 3 days per week over 2 years. 

Skills Development: Approx 250 students spread across 3 sites, and a further 20 at offsite provision. Skills Development is a part time programme for adults (19+, but the majority significantly older) who identify as having a learning difficulty and have support to manage their daily lives. 

Half day and whole day stand alone course run for 36 weeks per year, in a range of subjects related to Independent Living, Enterprise, Technology and Communication.




	Derwen College 

	Provision

Derwen College is a specialist residential college offering a range of vocational and independence training.  Students access personalised programmes based on vocational learning within realistic work settings, for example, Retail shop, Art Gallery, Restaurant and Coffee shop. 

The majority of Derwen College learners are on three year residential programmes with a minority attending as day students. Where appropriate, learners undertake associated accreditation in their vocational subject area and in functional English, Mathematics and ICT. Programme levels range from Pre-Entry to Entry level One.

Learners

The majority of learners accessing Derwen College are young adults aged between16 and 21. The College specialises in supporting students with a range of learning difficulties and disabilities categorised from moderate to severe.   




	Essex Adult Community Learning

	Provision

Adult Community Learning Essex provides a large part-time provision for adults with learning disabilities across the geographical area of Essex County Council.   The provision includes accredited courses; which aim to develop employability and independent living skills, as well as non-accredited courses which promote communication and personal skills.  

Learners

The learners are aged 16+, with differing needs and learning experiences.  The provision includes learners with mental health difficulties, learners with profound and complex learning difficulties and learners who have lived in long term residential accommodation.


	Leicester General Further Education College

	Provision

Leicester College is a large General Further Education College which serves Leicester City and Leicestershire County learners.  The learner demographic is diverse and learners have a range of heritages, ethnicity, religion, social class and culture.

The ‘Learning for Living’ RARPA Programmes form one part of the Continuing Studies Curriculum Area which provides learning opportunities for students with learning difficulties and disabilities who may be working at entry level one to three.

This case study is focused on programmes for learners who are at the earliest stages of cognitive development or who have complex needs associated with being on the autistic spectrum.

The ‘Learning for Living’ RARPA Programmes consist of:

· Full time learners (ages 19-22) who are studying 16 or 12.5 hours per week.

· Part-time learners (ages 19+) who may be studying between .5 or 4 hours per week

· Part-time one day Moving On Programme (ages 22-24 who are transitioning after full time programme)

· School Links Transition Programme (ages 16+ who attend for between 1-3 years one day per week in preparation for full or part-time programmes)

Learners

This case study is concerned with ‘Learning for Living’ RARPA Programmes that are aimed at learners with profound, multiple and complex needs. The PMLD network provides a useful definition of this group of people and whilst not a homogenous group there are some commonalities around level of cognition, communication and health needs that require specialist interventions and personalised approaches to learning.

Learners with profound and multiple learning difficulties will usually:

· Have more than one disability- the most significant of which is a profound learning difficulty

· Have additional sensory or physical disabilities

· Experience complex healthcare needs and/or mental health needs

· Have a combination of needs and may have experienced a lack of good support which can affect behaviour

· Need high levels of support for most aspects of daily life.




	National Star College

	Provision

Provision at National Star College, an Independent Specialist College covers a wide range of courses, subjects and levels from pre-entry to Level 3. This curriculum framework has four main pathways – Entry 1, Foundation Learning, Vocational and Skills for Work. Vocational programmes follow one of the following subject areas – creative arts, performing arts, information technology, sport, health & social care and customer service. Functional skills are an integral part of all programmes and levels. The length of programme is dependent on the needs of individual learners and can be up to three years’ duration. 

Destination data is applicable to all programmes, durations and levels.  Where a learner is unable to complete the details themselves an advocate or supporter can complete on their behalf.  The information on post-college activity is used to evaluate the difference being at college may have made to a learner’s long term outcomes and to inform planning the college’s future provision.

Learners

National Star College learners all have physical disabilities and/or learning difficulties including autism, sensory impairment or acquired brain injury.  The age range is 16-25 and includes nationally recruited residential learners and day students from the local area.


	Norfolk Adult Education

	The Programme

The details of RARPA provision recorded in the case studies are based on the PLD department (Personal Learning and Development) of Norfolk Adult Education Adult  ACL (Adult Community Learning) Program for 2012/13. During this academic period we are offering two programs 'The Future Factor', delivering employability skills and 'You've Got Talents', delivering independent living skills.

Our focus this year has been to explore, develop and apply existing and new skills in both employability and independent living. To encourage and empower our learners to progress into voluntary or paid employment, and towards a more independent lifestyle within the community. Each program is proceeded in the first term by a 10 hour FFS (Formal First Steps) OCN short course

Both programs 'The Future Factor' and 'You've Got Talents', are split into three blocks, one delivered per term over the year. Block one is titled 'Explore' where existing skills are reviewed and examined, new ones are discussed and learned and the requirements of their subjects are looked at in detail; focussing closely on the goals/ILP's of the individual learner. Learners have their own Work Book where all their assessments, ILP's, learning outcomes, progress and achievements are recorded. 
Block two is titled 'Develop', where the skills gained in block one are expanded and practised, looking at in more detail the requirements of the subject and further developing individual goals.

Block three is titled 'Apply', where the skills from the first two blocks are put into practice in real life situations i.e., taking their skills onto the shop floor, carrying out real tasks in a home environment. 
In addition to their Work Book each learner also has a Learning Journal, which acts as a personal diary, and is used at each session to record news, review previous learning and assess and record progress. 
The learners

The PLD department offers courses to adults with learning difficulties and disabilities, and recovering mental health aged 24 and over. Our learners are referred to us through our partners within the council framework, job centre and associated groups and the private care sector. We work directly with the Support into Employment Team who refer learners to us, and further support them on their journey in the world of work.




	Vine, Leeds City College

	Provision

Vine is a specialist further education provision for young people with complex needs.  The course at Vine is part of the foundation learning faculty of Leeds City College, it is a three year course of up to three days a week.  Learners can access Entry 1 and Entry 2 qualifications, and follow a personalised learning programme designed around their individual needs and aspirations. 

Learners

Learners have complex needs.  This includes learners with profound and multiple learning disabilities, complex health needs, autistic spectrum, challenging behaviour, and other young people who would struggle to follow an education programme within a mainstream college campus.




RARPA standards and criteria – case studies

The examples in this section provide illustrations of the eight RARPA standards and selected criteria drawn from providers’ practice. The standards are:

1. Aims appropriate to an individual learner or groups of learners (clearly stated learning aims)

2. Initial assessment to establish the  learner’s starting point 
3. Identification of appropriately challenging learning objectives: initial, renegotiated and revised
4. Recognition and recording of progress and achievement during programme (formative assessment): teacher feedback to learners, learner reflection, progress reviews
5. End-of-programme learner self- assessment; teacher summative  assessment; review of overall progress and achievement

6. Staff implement the RARPA process effectively across provision 

7. There is an effective quality assurance system for the review and improvement of the provision using the RARPA process

8. There is effective performance management and professional development in relation to RARPA
For a full list of the standards, criteria and evidence indicators, see Appendix 27. 

1. Aims appropriate to an individual learner or groups of learners (clearly stated learning aims)

1.1 Information advice and guidance processes support learners to make informed, realistic choices. Learners’ own views and aspirations are taken into account in identifying appropriate provision. 

City of Bristol College

A young person with PMLD joining a three year school leavers’ course

The Focus Programme caters for part time and full time students with profound and multiple learning difficulties. In Bristol this group of young people are able to stay at school until the age of 19. On leaving school the college offers an entitlement to a three year programme of study, which students may attend for up to 4 days a week (or 8 x ½ day sessions spread over 5 days). Some attend on a part time basis, and have a mixed timetable made up of college and individual support from a care provider to access community activities, sport & leisure opportunities and therapeutic treatments. The college works closely with our local care providers and the Transitions social work team to support school leavers with pmld in planning their next steps.

Information about college provision is made available to family carers through the school, Connexions, local ‘Moving On’ events, carers’ forums etc during the young person’s last 2 or 3 years at school.  A college programme co-ordinator attends the young person’s transition review, at the invitation of family carers. At this meeting the curriculum at college and the support provided can be explained, and possible patterns of attendance can be discussed.

Families and carers are invited to visit the college to see classes in action, and see how ‘Focus’ learners share breaks and lunch times with their non disabled peers. Families have a wealth of knowledge to share with us about what is important for their young person, and have a key role in interpreting his or her choices about post school provision. 

Some of the young people will already be attending a regular college link course with other post 16 pupils from their school, typically for a half day per week for part of the school year, supported by their own staff and taught by a college tutor. Those who are not on a link course will visit the college at least once before a formal course application is made. Ideally applications are received by the end of January for the following September. 

College, school and family stay in close contact, keeping the young person at the centre of the process.  His or her needs are assessed in more detail during visits by college staff to school and by the young person to college. Other professionals such as physiotherapist, occupational therapist or speech and language therapist may also contribute to our understanding of the young person’s needs before the offer of a place is made.

Taster days are arranged to give the young person a chance to work with college tutors and support staff, and alongside other learners.  It is essential to have school staff there too, so that the young person feels safe and is able to communicate effectively with us. During the taster days students can try different sessions and let us know what they like and don’t like. Successful learning relies on the student being engaged, so before planning timetables it’s crucial that we know whether he or she enjoys sensory cookery or hates gardening. Practical issues can be addressed too, for example the best way to manoeuvre in and out of our rather small lifts, compatibility of slings and hoists, positioning of furniture and so on.

For those learners who do choose to join the Focus course, the biggest challenge for us is putting together what we‘ve learned about them in a concise form to share with everyone who needs to know. We are currently working on a ‘Transition Passport’, ideally no more than 2 sides of paper, which will include key pieces of information about likes and dislikes, learning and support needs, to make the transition from school to college as smooth as possible.

An adult with learning difficulties joining a one day a week part-time course

The college has a range of part time courses for adults who identify themselves as having a learning difficulty and need support to manage their daily lives. Courses run for a half day or whole day each week for an academic year, on three sites.

This provision is publicised through open days and advice sessions held across the city at intervals during the year, and attended by a wide range of providers. The college staff can give individual advice to potential applicants about courses, travel to college, support available and so on.  Those wanting to find out more are welcomed at college to look around and meet staff and students.

A prospectus in an accessible format is sent out at the beginning of May to a large mailing list of contacts with details of the part time courses available in September. Prospective students are asked to phone, email or send in a form, and are invited to an informal interview at college, accompanied by a carer or supporter.  This gives an opportunity to find out what it’s like being a student, and talk with a programme co-ordinator and support co-ordinator about:

What they want to learn on the course

Past experience and achievements

Support needs

Practical issues like travel, lunch arrangements and so on

If the course applied for matches the applicant’s interests and long term goals or aspirations, and the support available matches his or her needs, then a place will be offered. If the initial course does not seem a good match, then alternatives will be suggested – perhaps a course at a different level, or another subject, or provision on a different site.

Essex Adult Community Learning

Adult Community Learning Essex provides a large part-time provision for adults with learning disabilities across Essex County Council.   The provision includes accredited courses, which aim to develop employability and independent living skills, as well as non accredited courses which promote communication and personal skills.  Learners are 16+, with differing needs and learning experiences.  The provision includes learners with mental health difficulties, learners with profound and complex learning difficulties and learners who have lived in long term residential accommodation.

Pre-course and on course information and guidance is provided locally by experienced managers and tutors.  Learners access information about courses through the ACL website and in brochures in accessible formats. In addition new learners can attend a pre-course interview, with their supporters, to discuss their aspirations, previous learning experiences, support and communication needs.  Again, information is available in accessible formats to support this process. Learners returning for further study are also invited for an interview to discuss their achievements and progression opportunities.  Learners’ words are used to record these interviews, with learners completing their own individual learning plan and reviews where possible. This enables learners to use their literacy skills to record information about themselves and develop ownership of their learning plan.

The provision is large with approximately 1300 learners attending courses in 2011/12. Many learners join programmes at the beginning of the year, but others join throughout the year.  In order to provide suitable learning programmes for this large and varied group of individuals, programmes have to be student led, with the learners’ needs central to all teaching and assessment.

Ensuring that all learners receive appropriate guidance can be challenging in some rural areas.  However tutors and managers work closely together to overcome any difficulties and to ensure learners receive high quality learning.  Information and guidance visits to residential homes and day centres are carried out by managers in order to meet learners in their own environment and reduce staffing and transport difficulties.

A manager met with a large number of learners with physical difficulties in their residential home to discuss their learning programmes and support needs. This enabled information from care plans to be shared and key workers to be present ensuring that individual plans were current, appropriate and relevant. Learners felt more confident discussing their needs with familiar people and within familiar surroundings.

 Internal moderation is held twice a year to ensure learner’s goals are appropriate and used to inform each learner’s programme (Appendix 1 EACL Moderation Form attached).  Outcomes from the moderation are fed into the Self Assessment report and inform staff development plans.

Vine, Leeds City College

Vine is a specialist further education provision for young people with complex needs.  The course at Vine is part of the foundation learning faculty of Leeds City College; it is a three year course of up to three days a week.  Learners can access entry 1 and entry 2 qualifications, and follow a personalised learning programme designed around their individual needs and aspirations. 

We request that schools identify prospective learners to attend a link programme in the year prior to applying to Vine, some learners may require longer to become familiar with the new environment. These links are invaluable, not only for the learners, but for our staff team to become familiar with the learner and their specific support requirements. The group have generally stayed as a group with a Vine tutor, occasionally dipping into other sessions. We now promote more integration into our timetabled sessions.  

We are keen to attend parents’ evenings, reviews and encourage parents to visit our site with coffee mornings and open afternoons. 

Once an application is received we gather as much supporting information on the learner as possible. We have forms which we use alongside school to gain a picture of how they support learning, communication, health needs. 

Tutors are arrange a home visit to gain a parent’s/carer’s perspective and help to build a holistic view and enable an appropriate support package to be put in place. In some cases this may involve liaison with social care to fund 1:1 support. Last year we didn’t make home visits due to a number of factors. On reflection in September, once new learners started staff struggled with a lack of information or biased information from only one source. Tutors now value the importance of this element of transition. 

During these meetings we will discuss the learners interests and aim and how we may be able to work together to support the achievement of aspirations. These may be short or longer term. 

We hold learning agreement meetings to ensure we are working effectively and so that we may encourage support from any other agencies working with the learner when not in college and promote a consistent approach. 

We work with parents and carers who may need support to locate additional services or support for days when the learner is not in education or perhaps at weekends and evenings if it is felt this would be beneficial. 

Those in their final year are timetabled into a transition group along with 3 other learners. Together they will have the opportunity to sample a range of services, support and activities available. Learners will also be supported to plan person centred transition meetings. With a timetabled session the focus is on transition out, throughout the year and options are continuously explored. 

We need to make improvements in tracking of learners once they have moved on from us. This currently is ad hoc and needs to be formalised and documented. This information would help inform prospective learners. We make an assumption that once a plan is place that it is carried through and is successful. Monitoring this at critical points over a period of time, would be a significant improvement to our IAG service. 

2. Initial assessment to establish the learner’s starting point

Abingdon and Whitney College

Initial Assessment to establish the learner’s starting point begins at the start of the student’s transition planning process when they are 14. Potential students for college courses are identified and staff attend school transition review meetings. The College is able to draw on the considerable experience of staff and their knowledge of the students needs to inform the Personalised Curriculum and support which will be put in place when the student starts at college. Staff also go into school to see students in their classroom so that they can identify and assess which aspects of the learning environment work effectively and can be transferred to a college setting. The College makes contact with other support and therapeutic agencies so that there is an almost seamless transition into college. Assessment documentation is designed to explore students’ likes and dislikes, preferred communication methods, care needs, therapeutic inputs and previous achievements in order to ensure that target setting is appropriate.

Establishing effective relationships with parents is a key strategy, as their role is critical in ensuring that support is given to students’ learning outside college, that what is learnt is transferred to other environments and skills are retained. 

Our approach depends on our being able to invest quite heavily in the transition process as the vast majority of potential learners can be identified in school from an early age. However, when learners move into the area, or are not identified, this can mean that they receive less in the way of transitional processes. In order to sustain and develop the scope of the transitional process, the college is recruiting a member of staff specifically to support their transition process both into and out of college. We also hope that this will support moves towards our understanding and being able to work with education, health and care plans once they are implemented.

Initial assessment practices are reviewed internally at practitioners meetings to ensure that they are fit for purpose, that they are accessible, that they take into account the needs and interests of all parties and that they are sufficiently comprehensive and useful in target setting.

Norfolk Adult Education Service 

Some but not all learners are referred to the Norfolk Adult Education Service with a brief summary of their levels, abilities, experiences and aspirations. All learners will be assessed by the tutor and LSA in class during the first few weeks of their course starting. This is carried out by a variety of means, observation, Q & A worksheets and task based activities. The assessment reviews learners’ their previous learning, qualifications, literacy, numeracy and communication level. Each learner undertakes the 10 hour programme prior to starting first block. This has a work book that the learner uses as a basis to self assess their starting point and work through necessary tasks to achieve learning outcomes prescribed by Open College Network criteria. Each learner has an additional Work Book for each block of the main programme within which is the means to record initial assessment and a tool that has been devised to offer a quick reference to learner ability/level. Assessment of any additional support needs is carried out as soon as possible, but my not become apparent initially. In first instance the tutor carried out the assessment, but may need to be further assessed by ALS representative, at which point an individual support assistant would be put in place to support on a 1:1 basis.

2.2. Initial assessment is fit for purpose in the context of the learning programme and learners

It may include:

· learners’ approximate level of knowledge and skills;

· achievements, qualifications and accreditation gained;

· previous experience;

· existing skills and transfer of skills;

· learners’ additional support needs which may include health, communication and personal care needs; and 

· learners’ preferred ways of learning: teaching and learning strategies and approaches.

Leicester College
At Leicester College Learning for Living provision for learners with profound and multiple learning difficulties, initial assessment is seen as broad term that encompasses pre-entry assessment and on-course assessment. Working with learners with profound and multiple learning difficulties it is essential to understand both the care and learning needs of each individual learner before attendance at college.  This involves gathering data from a variety of sources, including: observations of the learner-at school, home and college; school data; health and social care information and through discussions with people who know the learner best and are involved in their lives.  All of these sources of information are important in the planning of transition for the learner.

Understanding that parents and carers have the ‘expert’ knowledge about a young person enables us to build positive relationships which will support the transition process.  Understanding the diversity of our learners and their families/carers supports our understanding of a learner’s needs and provides vital information from a different perspective to school.  Recognising transition can be very stressful time for learners and parents/carers and acknowledging this and supporting families/carers is part of our role.

Along with collecting written information, providing informal opportunities for parents/carers to visit college and meet with other parents/carers has been a valuable way to encourage the sharing of information, building a relationship of positive regard and respect.  Home visits before entry to a programme also support initial assessment. Meeting with learners and their parents/carers in a place where they are comfortable and relaxed, can provide great insight into a learner’s communication and behaviour.  

Jamel lives at home with his mum, dad and younger brother.  The family speak Gujarati at home and although the learner does respond to some English words he is clearly more familiar with his first language.  We made sure a member of staff attended the home review could translate for other staff and the visit was conducted in Gujarati with translation for the two other staff members keeping the family and learner at the centre of the process.  During this visit staff learnt some key words that the learner used at home and parents felt he would recognise at college e.g. toilet, dinner, sleep, go away, come here.  All staff can now use these words with Jamel and support his communication and interaction reducing his frustration and anxiety which used to lead to spitting and hitting members of staff.

Having a staff team that reflects the local community in their diversity of faith, social and ethnic backgrounds supports both learners and parents/carers in transition and their introduction to college.

For learners with profound and multiple learning difficulties there are many documents that follow a learner through transition and they provide information that is useful for an aspect of the learner’s life e.g. physiotherapy plan or individual learning plan.  It is a challenge to collate this information and share in a coherent manner with all staff.  This is something we are working on as a team to improve how information can be shared.

School link programmes are valuable opportunities to build relationships with learners and understand their strengths and qualities.  Staff build a portrait of the learner from observations and talking with school staff that accompany the learner.  This will not contain all the detail required to support the learner at college but will be used as an introduction to the learner for other staff.  This is called a Transition Passport (see attached document) and uses photo and text to share key aspects of an individual’s likes/dislikes and needs.  It will be a living document and change as the learner becomes more familiar to college life or as their needs change.  Ensuring documents such as these are updated regularly is important as this can often be a time when learners have physical and emotional changes (16-20) and staff need to recognise changes and respond appropriately.  The Transition Passport is built with input from those who know the learner well with a focus on learning and achievement.

Supporting documents:

Appendix 5 Leicester College, Transition Passport

Appendix 6 Leicester College, Initial Assessment from Parents and Carers

Essex Adult Community Learning

In Essex Adult Community Learning, learners attending a part time specialist programme for people with learning disabilities take part in a range of initial assessment processes.   Tutors spend up to 6 weeks or more getting to know the learner, helping him/her adjust to the new programme and new learner group.  For some learners this can be a longer process which includes visiting classes and trying out courses prior to enrolling.  For learners with complex needs or communication difficulties, this can be an essential method of finding the right fit for an individual.  Likewise more independent learners and learners on the Autistic Spectrum may wish to visit a specialist class as well as a mainstream class in order to decide on which provision is appropriate.

Once on a programme of learning, the pre-course interview provides tutors with baseline assessment information.  This is used to provide basic information on previous learning experiences, qualifications, interests, support needs and preferred method of communication.  Supporters provide additional information, however this may be limited.  Learners may have moved from a previous residential home or location, often without information on previous learning or support needs.  Supporters may not be familiar with their client and struggle to provide even basic information on previous qualifications and level of skills.

Tutors are supported to complete detailed initial assessment through a range of means.  They have access to a Virtual Learning Environment with a range of proforma and guidelines to support initial assessment.  Some tutors prefer to record their observations on individuals whilst taking part in everyday tasks and preset activities.  Other tutors prefer to use checklists and preset recording documents to assess learners.  This may include the Pre-Entry Curriculum and the Achievement Continuum.   Guidelines recommend that a learner’s subject skills, literacy, numeracy and communication skills and personal skills are assessed during this initial period.

One tutor assessed learners’ literacy, numeracy and communication skills through a visit to the centre canteen.  Learners used a menu to choose a drink, identify the price and select the appropriate coins.  Asking for a drink or pointing at a symbolised list of choices enabled the tutor to gain an initial assessment of expressive skills and preferred method of communication. Again where possible, learners complete their own assessments, using their words or a simple check list of skills.

Internal moderation of initial assessments has found that the quality of assessments varies across tutors.  Individual feedback to tutors, CPD sessions at team meetings and good practice examples have all been partially effective.  However, further improvements are needed in order to provide consistent standards.  A new ILP (see attached) with initial assessment proforma and detailed guidelines is currently being piloted.  Further moderation of these will be carried out later in the year and standards monitored during classroom observations.

Supporting Documentation

Appendix 1 Essex Adult Community Learning Moderation Form

Appendix 2 Essex Adult Community Learning Initial Assessment Moderation 2012/13

National Star College
In this example `initial assessment’ covers the period of assessment commonly referred to at the National Star College as `baseline assessment’ and takes place over approximately six weeks on entry to college (i.e. first half-term).

The process of becoming a learner at the National Star College can begin up to a year before entry, when prospective students attend an assessment day to establish whether the college is a good ‘match’ and can meet the needs of the individual. This includes initial discussion around the learner’s aspirations and interests, their prior knowledge and skills and identification of how much support they will need to fully engage in the learning process at college.  Previous educational establishments will have been contacted prior to the visit and a range of information covering all aspects of college provision collated – education, therapy, independence, behavioural and medical. The focus within education will be to identify a prospective pathway for that individual, including accreditation and will meet the individual’s interests and longer term goals. 

Once a placement is offered and accepted, the learner will be invited to attend a three day residential `Stars of the Future’ experience prior to college entry the following September. This gives learners opportunity to `try out’ college life, enjoy taster sessions in a range of subject areas and go away with a good idea of what September will bring.  The residential enables the assessment process to continue through observation and discussion and the recording of learning and support requirements.  The programme pathway can also be reviewed and confirmed.

The `baseline assessment’ commences on arrival and learners participate in a range of activities in both residential and programme areas providing information relating to a number of areas, for example, settling into college, communication, motivation, organisation, autonomy, interaction, social skills, behaviour, learning style, level of working, support and equipment requirements and specific knowledge and skills relating to main programme.  This is recorded on a Baseline Assessment Recording Sheet in all sessions a learner attends for foundation learning programmes and above. 

For learners working at Entry 1, tutors use a series of Baseline Observation Prompts to enable them to record baseline outcomes through answering questions such as:

· How does the learner express likes and dislikes?

· What methods of communication does the learner use?

· How does the learner express emotion?

· How does the learner make choices?

· Who can the learner recognise and name?

Functional skills assessments in literacy and numeracy also take place during the baseline period. Where appropriate this will be in the form of an in-depth one to one assessment in both these areas, for others this may be observation in sessions to establish a communication level and set targets for the future.  It is at this stage that indicators for dyslexia and dyscalculia are identified which lead to formal screening by specialists.

Information collated during the baseline period is used in a number of ways.  It informs the formal baseline report for each student which forms the basis of the first formal progress review meeting and is sent to funders, parents and other stakeholders linked to the student.  It is used to write detailed Learner Profiles and Support Strategies which are made available on the college’s Management Information System so that all staff working with a student can access necessary information.  Finally, it is used to inform the next stage of the RARPA process i.e. the identification of appropriately challenging learning objectives which are identified as Primary Learning Goals, Annual Goals and shorter term targets within the learner’s Individual Learning Programme.

The baseline assessment process is particularly effective in the way it brings together pertinent information from across the multi-disciplinary teams and is made easily accessible to support effective working practices. The education department, residential, medical and therapy departments will all contribute to the baseline report, setting and review and of goals and targets. 

Problems have been minor and mainly revolve around the logistical difficulty of staff been available at the same to meet and discuss baseline outcomes.  All key staff (personal learning mentor, course tutor, keyworker, therapists) associated with a learner meet with the student (if appropriate) post the baseline period to discuss progress, goals and targets. 

Quality assurance of components of the baseline assessment process takes place through audits of pre-college procedures, baseline reports, learner profiles, support strategies and student timetables.

Vine, Leeds City College

At Vine the following activities take place to assess learners’ starting points

Pre enrolment

· Link days at Vine with support from school staff

· Vine staff visit learners at school and at their homes

· Vine tutors start to complete an initial assessment alongside school staff and parents/carers and learners

· Information gathering around interests, aspirations and specialist needs

· Referrals made to wider multi disciplinary teams if deemed appropriate

1st year

· First half term dedicated to getting to know learners and finalising initial assessments and module assessments.  These assessments are based on strengths and needs analysis adapted from Penny Lacey’s article ‘smart and scruffy targets’ (2010) rather than tick lists of abilities (appendix 1)

· On-going process of developing communication charts (appendix 2) and profiles begins

· ‘Towards a behaviour management plan’ (appendix 3) completed where appropriate, and shared with relevant other professionals.  This is based on worksheets introduced at ‘team teach’ training

· At each team meeting one learner is discussed on rotation, so that all team members get to feed into information gathering.  At Vine we have two team meetings a week at both sites, we would therefore get the opportunity to discuss each learner at a team meeting each term

· Creative learner centred and personalised approaches to information gathering (including close observation) employed and findings recorded.  We have used and adapted worksheets from  Helen Sanderson Associates ‘All about me’ booklet

3. Identification of appropriately challenging learning objectives: initial, renegotiated and revised

3.2 Objectives are person centred, expressed in ‘learner friendly’ terms, are meaningful and relevant to real life and will help learners move towards their destinations.  On longer programmes they include short, medium and long term targets.

Leicester College

Following from the initial assessment period the whole staff team at Leicester College are involved in discussing what has worked well for each learner and what might need to change to ensure we have a person centred approach to delivering the curriculum.  Time to discuss how each learner is responding to their college timetable and expressing their ‘voice’ in their own highly individualised way is an important part of developing learner targets.

All first and third year learners have a person centred learning review after the initial assessment period which is facilitated by their Personal Tutor and attended by parents/carers and other professionals who are involved in their lives.  Through showing evidence of the initial assessment period using film and photos the participants are able to consider what overall targets may be useful for the learner.  The targets usually fall broadly into the four aims of the curriculum; communication; self-determination; citizenship and social relationships.

Working with learners with profound and multiple learning difficulties who are unable to express in formal language what they would like to achieve at college means that staff working with parents/carers and a wider health and social care team have to interpret communication and behaviour and ascertain what is important to the learner, balanced with what others believe is important for the learner.  

Jasmine is a learner who rarely settles in a classroom for more than 15 minutes.  Especially on a Monday she enjoys visiting all the other classrooms and seeking out her ‘favourite’ people whom she likes to give a hug to and she may join in with the activity in that room for a while before moving on again.  Staff and Jasmine’s family believe it is important to Jasmine to find the people she likes and interact with them and it is celebrated she has developed positive relationships with staff at college.  Staff and parents/carers also believe it is important for Jasmine to develop relationships with peers and extend her communication to sharing exchanges of behaviour with other learners.  This leads to a target for Jasmine of building interactions with peers and Jasmine will be encouraged to achieve this across all her day at college-regardless of which classroom she is in and which learners she meets.  Progress towards this may be very incremental but a daily recording of how Jasmine is working towards this will enable her Personal Tutor to see how this is developing.

Along with setting overall targets an essential element of this stage is for staff to contribute learning strategies towards the targets.  Because learners respond differently to learning opportunities across their personalised curriculum it is important that staff share strategies they believe will promote and enhance learning.  These may be similar or very different but appropriate to the learning activities and environment.  Strategies for learning must be shared with all those who work with the learner-teaching and inclusion team so that staff maximise opportunities for progression and achievement.

Since being involved in the RARPA Advisory Project we have re-visited the setting of overall targets for learners and agreed that a long term aspirational goal would be useful to set-with the involvement of parents/carers/other involved professionals which can be reviewed each year and progress towards it recorded and shared.

City of Bristol College

Students joining the two year ‘Towards Independence’ programme all share a long term aspirational goal of achieving greater independence in terms of living or employment or both. 

During the 6 week baseline assessment period at the beginning of the course, students are encouraged and supported to reflect on their own abilities in speaking and listening, reading and writing, budgeting and using money, travelling by bus, and independent cookery skills; and to think what they would like to set themselves as medium term goals to help them to build on their skills.  At the same time tutors record the results of baseline assessment tasks they have set for each student, and make their own notes on suggested goals. 

Individual review meetings are held during week 6 or 7 of the autumn term, to discuss and agree appropriately challenging learning objectives. Each student invites the key people who will support them to reach their goal of greater independence – for example a parent or carer, social worker, personal support worker or community support worker. All will be involved in talking through and agreeing appropriate goals to work on. The emphasis is on putting building blocks in place so that additional skills can be developed. For example 

‘travel to college independently by bus’ can later be extended to ‘travel to work experience independently by bus, learning an additional route’. 

‘Make eye contact and say Good Morning to learning centre staff before asking for what I need’ can be extended to  ‘Look up and greet customers who come to the Reception Desk’ on work experience.

Goals set are recorded on the faculty shared drive, a secure area accessed by staff which allows information to be shared easily. Learners have their goals in the front of all work folders, in whatever format the individual finds easiest to read. For example plain text, symbol supported text, text with pictorial prompts, and so on. Goals are reproduced on the students’ individualised review sheets, and progress is reviewed and recorded at the end of most sessions.

Since joining the RARPA project we have identified that although we track progress regularly, we are not very good at checking whether goals are still relevant and offer the right level of challenge, or to ‘sign off’ goals already completed and set new ones. As an improvement action we are redesigning student goal sheets with a start and finish date against each goal, so that in-course revision of learning goals can be monitored.

Supporting Documentation

Appendix 8 City of Bristol Towards Independence Action Plan 
National Star College
Prior to commencement at National Star College, students attend an initial visit, initial assessment and a taster session (2-3 days) prior to starting college.  These assessment opportunities are used to build an initial picture of the student to ensure we are able to support students to identify appropriate objectives when they start at college.

Their first formal half-term is a further assessment period (baseline assessment) where staff and students work to identify the long term objectives of the placement e.g. Primary Learning Goals (PLGs) and the key areas for development that students need to work on.  This can be between one and three PLGs dependent on the student and are under the following key headings (linked to a progress overview assessment/recording tool developed at NSC) - Education (specific course outcome); Autonomy and Support; Choice and Decision Making and Participation.

This assessment period is a multi-disciplinary team approach and includes meetings where students, families and/or carers are also involved. This ensures that the PLGs are meeting the needs of the student.  This process is overseen by the student own Personalised Learning Mentor (PLM) who ensures that the student programme is designed to meet the students individual needs and goals.

Annual Goals and specific targets are then drawn down from the overarching PLGs and recorded against an appropriate timescale (daily, weekly, termly or annually).  These goals and objectives are regularly reviewed with the student by the team.  The goals can be updated and changed where required and a process is in place to recognise and record this at specific dates throughout the year.

To ensure that relevant student targets are supported and tracked across college, IT systems enable targets to be selected to appear in all or specific, session plans, encouraging them to be taught and recorded against in a range of settings.

The Personalised Learning Mentor is independent from all other areas of college and takes a holistic view of the students overarching objectives and ensures the programme is designed to meet them.

Balancing the demands of different stakeholders, assessments, etc, yet streamlining the setting and recording of progress has been challenging. This has been supported by ensuring that there are clear processes in place with supporting communication and IT systems.
 A multi-disciplinary team review of objectives is embedded within the practice of the organisation i.e. auditing of students Individual Learning Plans (ILPs) and recommendations made; checking and auditing of progress reports to track progress; termly judgements are made against a student’s progress in relation to PLGs and IT systems flag up where specific targets have not been achieved within the identified time scale.

4. Recognition and recording of progress and achievement during programme (formative assessment): tutor feedback to learners, learner reflection, progress reviews

National Star College
This case study illustrates the RARPA Stage 4 (4.1 – 4.9) process: Tracking the learner Journey.  This takes place throughout the learner programme.  

At National Star College, the learners follow an individualised programme consisting of a personalised combination of education, life skills and therapies.  There is both accredited and non-accredited learning within most individualised programmes and progress is recorded through our RARPA process – which is referred to as the `Learner Journey’.
Initial assessment is critical to the success of the Learner Journey – this starts with pre-assessment information gathered from a wide range of external professionals, the student and family and is recorded on key documentation during initial visits and assessment days by the multi-disciplinary teams.

Baseline assessment takes place over the first six weeks at college, involving the multi-disciplinary teams and outcomes are collated into a detailed Baseline Report highlighting the priority areas for development.

From this information the Personalised Learning Mentor, who is responsible for the learner’s holistic programme and outcomes, completes a `Progress Overview’ to identify the starting point of the learner’s journey under key headings relating to `Autonomy and Support’; `Choice and Decision Making’; and `Participation’.

This information is used to prioritise areas for learning at college i.e. Primary Learning Goals under the same three headings.  There is also an education goal for those working towards an accredited qualification.

The Personalised Learning Mentor works with the learner and other professionals to design a personalised timetable that will enable them to meet their goals.  This is reviewed on a regular basis to ensure that both the timetable and the targets are still on track.  This is an important part of the progress as they also capture achievements from the learner as well as from the professionals that are working with them.

Learner Voice is essential to the way this works, the learner is at the centre of the process and is involved in all steps of planning and reviews.

`Databridge’ software is used to record the Primary Learning Goals and individual contextualised targets, including core targets the learner is working towards at any one time.  This is a useful tracking system that we have tailored to meet needs and includes Incidental Learning.  This software is also used to record the outcomes of these targets.  

Annual reports are produced using software developed in house for Learner Review meetings using the outcomes from Databridge.  The report has a multi-disciplinary approach with all key people recording progress under key headings – Communication and Social Interaction; Mobility; Health and Well Being; Stay Safe; Making a Positive Contribution and Functional Skills.  This approach shows how the different practitioners are working together to achieve the same outcome for the learner.  Feedback from parents regarding reports is excellent.

The Personalised Learning Mentor updates the `Progress Overview’ on an annual basis to show progress in pictorial format, a powerful visual giving an `at a glance’ learner journey year on year.

There is a very robust internal quality assurance process from timetables; Primary Learning Goals; progress reports and outcomes.  These are planned in during the year and key senior staff allocated to the process.  Outcomes and actions are fed back to the PLM concerned to improve their practice.

4.1 There is a robust process across the organisation to gather and use data effectively to support the learner, throughout the learner journey.

Norfolk Adult Education Service 

The process of recording progress and achievement consists of initial assessment of ability and level, experience and starting point which is recorded in work book by the tutor. Further/additional individual evidence of progress and achievement is recorded in the learner journal. Feedback from tutor, LSA and learner is also recorded, offering an invaluable source of evidence. RARPA is reviewed by the tutor through tutorials throughout the learning journey and regularly at the end of each block/term. 

4.3 Creative ways are used to listen to the learner voice, including, where appropriate, circles of support.

Leicester College
At Leicester College a RARPA Schedule is in place which clearly shows the stages of RARPA across the college year.  This clearly maps out how RARPA and the stages of a Person Centred Approach are related to the collection of data and what staff are expected to provide in terms of reporting and submitting evidence.  There are different levels of responsibility between Course Team Leaders (who have overall responsibility for a group of learners) to Lecturers with specific specialisms and the inclusion staff team who provide support in learning and care.  See document RARPA Process.

The College’s Moodle System (secure web site) is used to track progression and achievement throughout the year.  Staff are expected to make comments against learner targets on a daily basis-both on the electronic individual learning plan (E ILP) and on a written Diary Sheet (see attached below) which is sent home to learner’s parents and carers as a record of their learning and care each day.  Learner’s also have tracking sheets where an assessment of their learning along the Learning Continuum is made.  This data can be aggregated to show where learners are progressing along the continuum and be used to discuss what learning environments are more successful than others e.g. a learner is showing interest in art but is working with supported participation in music.  Lecturers can then be involved in discussing the reasons for this and supported to implement different learning strategies or share their good practice within the team.

Written reports are submitted three times a year-after initial assessment, formative assessment and summative assessment at the end of the college year.  Each member of lecturing staff writes a report showing what is working for the learner or what might need to change for the learner and what will happen next.  The Course Team Leader then uses these reports to write an overall Progress Report.  These reports are shared with parents/carers and other involved professionals.  Learners will all have a Person Centred Learning Review after formative assessment and the reports will be sent out in advance so people attending can ask any questions or give any feedback on the reports.

The aim of the Person Centred Learning Review is for the learner to be involved in demonstrating their progression and achievements and this requires a highly individualised approach to sharing evidence that is meaningful to the learner.  One of our biggest challenges is how we ensure we have robust written data reflecting the learner journey but also maintain a person centred approach keeping the learner at the centre of the process.  Learners develop their own personalised Individual Learning Plan which contains video, photos and music that is relevant to them.  This may involve a high level of inference from staff who will, through careful observation of how the learner responds to choices around video, photos and music, select evidence to be shown at the Review.  Learner’s preferences for certain activities and responses to different learning experiences throughout their day at college is reflected in their Diary sheets and Course Team Leaders can use this information to also support selecting data which reflects learner’s choices.  

Toby’s overall target is around anticipation of events and responding using vocalisations.  In Creative Studies he has been showing he enjoys using clay by choosing to squeeze the clay and smiling, laughing and vocalising when his Inclusion Worker says’ ooh this is messy!’ in an exaggerated voice.  This film can be shown to Toby during his tutorials and staff will observe his response.  This may then be used during Toby’s Person Centred Learning Review to demonstrate his progress towards targets.

Having time for staff to view film evidence is really important as people can have different perceptions of a learner’s communication.  Having both teaching and inclusion staff along with parents and carers involved in discussing how a learner is responding to activities across their curriculum is an essential part of deciding which learning strategies are most successful and planning how they could be transferred to other settings-including a learner’s home life.  One of the challenges in an educational setting is working with competing priorities and ensuring there is time for this to happen.  Involving professionals from a multi-disciplinary perspective is also crucial e.g. having a Physiotherapist or Speech and Language Therapist providing input is invaluable and where this happens proves to be beneficial for learners’ progress.

Recording evidence of incidental or unplanned learning is also important.  Recognising that learning can occur in formal and informal settings and recording these events when they happen contributes to a personalised approach to learning.  These observations can support the development of new targets and strategies for learning e.g. observing learners over the lunchtime period where they may be sitting with other learners and staff and indicate they would like to interact by gesture, vocalising or eye pointing.  This is unplanned by staff but is valuable evidence of how the learner is choosing to use their individual approach to communication.

Supporting documents:

Appendix 7 Leicester College RARPA Process for ‘Learning for Living’ Programmes

Appendices 3, 4 Leicester College Diary Sheets for daily recording of learning activities

Beaumont College

 ‘E-portfolios’ showing learner achievements 

The E-portfolio system is a creative way of demonstrating evidence of the achievements of learners in one central place that is easily accessible to learners and stakeholders. E-portfolios consist of a range of written, photographic and film representation of learners’ achievements and they have been particularly effective in conveying the progress of learners within annual review meetings where parents have been able to ‘see first -hand’ what their young person has been working towards and can see ‘real’ evidence of this. This is proving to be a far more powerful tool than written reports.

Examples taken from E-portfolios:
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Essex Adult Community Learning

Essex Adult Community Learning uses a range of methods to listen to learners and to support them to review progress.  Learners attending courses may have severe and profound learning and communication difficulties.  Some learners on the Autistic Spectrum may also have difficulties voicing their views and others may lack the confidence to state their opinions.  Tutors endeavour to use a range of methods in order to ensure learners are fully involved.  However this can be challenging in sessions which last for 1.5 or 2hrs a week for 15 or 30 weeks of the year.

Developing confidence in making choices, speaking up and complaining are essential skills for adults with learning disabilities.  Learners are regularly consulted through a range of approaches and their views and opinions are valued and recorded.

The session plan used in specialist classes for adults with learning disabilities requires tutors to identify specific outcomes each learner should achieve in each session.  At the end of each session tutors record their observations and learners are asked to state their opinion of the learning that has taken place, either through a scribe or their own written comments. Support workers and learning support staff are used to encourage learners to reflect on the learning rather than the activity that has taken place.

Tutors use communication aids to support this process.  Makaton signs, symbols and aids such as Big Macs are used to support learners to give a positive or negative response to a question or when shown an object of reference linked to the activity which has taken place. 

In one class a learner uses a Big Mac with a pre-recorded message to respond to verbal questions, enabling her to reflect on the learning taking place.

 Support workers, who can detect small changes in learner’s behaviour, are asked to make reflective comments on behalf of their clients.  Peer review is also used in classes such as Sensory Art class.  Here learner’s work is displayed and celebrated at the end of a session, learners and staff comment on the progress made and record this on the session plan.

Vine, Leeds City College

Staff at Vine are as creative as possible in adapting and developing ways of recording to meet individual learners needs.  All staff are involved in the information gathering process – including learning support assistants, carers and volunteers.  Technology is utilised in an effective way to creatively record the learner voice. Programmes such as ‘switch it maker’ are extremely accessible and can enable learners to record their choices and preferences.

At Vine we value spending time observing our learners. It is also an important tool to reflect upon our own practice.  The use of video can be extremely beneficial as a means to develop our knowledge about the learner as an individual.  We use video to record how learners communicate, how we work with them, to enable peer reflection and to record and evidence progress. Used imaginatively, there is no more effective way of recording the PMLD learner voice than by the use of video.  By using video to record learners enjoying and participating in activities, you can clearly show how the learner communicates their wants and needs.  

Video can also be used as an excellent tool to aid transition.  For example, if learners are supported to eat in a particular way, a good way of passing this information on is by videoing the process.  Likewise physiotherapy programmes, or other therapeutic activities can be recorded to enable other people to be able to replicate the activities with more accuracy.  It is easier to describe settings and layouts of activities by actually showing someone, however as we cannot possibly always show people in the flesh, video is the next best option.

The main difficulties we face are that of time constraints and of technology problems.  Using video and having the time to edit can take a lot of hours.  This year we have also faced technological problems with moving to new premises, and this has drastically reduced the amount of opportunities tutors have had to record creatively using technology.

All recording is Quality Assured during verification and moderation procedures, to ensure that the recording is evidence of progress and achievement.

5. End-of-programme learner self-assessment; tutor summative assessment; review of overall progress and achievement

5.2 The End of Programme Review Process is Learner Centred and Inclusive, and uses creative methods and media where appropriate.

City of Bristol College

Learners on the Towards Independence programme at City of Bristol College have as their long term goal to progress towards supported living or employment or possibly both. By the end of the 2 year programme they have become confident young adults with clear views about what they’d like to move on to, and a range of skills to take with them. Many will be independent bus travellers, some will have good IT skills, or be natural team leaders. All will have done some work experience, and in some cases will be working independently in a placement after a period with job coach support. By no means everybody will have good literacy skills or be comfortable with a written CV or review to share with others, so we have looked at a range of ways to showcase students’ achievements.

Review meetings are arranged before the Easter holiday, and students are encouraged to think carefully about who they would like to invite. The purpose of the meeting is to review their key achievements, share with those at the meeting what they would like to do after college, think about the next steps to take and identify who can help. Those invited may include family members, work experience job coach, keyworker, social worker, advocate and community support worker. Students introduce the meeting by sharing three achievements they are particularly proud of, and may choose to show, for example, a work file, an electronic presentation or a job coaching review from work experience.

Then we go on to look at what happens after Towards Independence, and invite the young person to explain their main goal before we explore together how to make it happen. The Action Plan can be filled in once actions are agreed.

The Action plan gives a strong focus to the final few weeks of the course. Each student takes personal responsibility for their own plan, and by doing so stays in control of the transition from college. At the same time as working on the Action Points students will put together their own CV, usually in electronic format to include video clips and voiceover descriptions. The CV is a fantastic record of all key achievements on the Towards Independence course, and particularly employability skills. It has become a tradition for the CVs to be shown by our proud graduates to their guests at the end of year celebration.

Supporting documents:

Appendix 10 City of Bristol College Towards Independence Action Plan

5.9 Destination data is gathered, reviewed and used to inform the SAR.

National Star College
This example from National Star College covers how destination data is gathered, reviewed and used to inform the Self-Assessment Report. 

As a national residential college most learners return to their home areas on leaving college and in many cases they make the transition out of the family home.  It is also regularly the time when local day learners move from the family home into their own accommodation and in many cases this is into supported living, whether in their own home with domiciliary support or group home living.  This means bringing together a range of factors for the move to be completed, including an agreed funding package and a place becoming available.  It is relatively unusual for this to be in place on the day of leaving college.  Information on learners’ progression destination data is gathered at intervals of 6 months, 2 years and 5 years.  An alumina which includes an ex-student reunion at college every year and use of a Social Network site assists the informing of longer term progress.

Learners’ occupational destination can often depend on securing a permanent residential address.  Again this means gathering data at intervals gives a better picture of progression with education, social and leisure activities.  It is also our experience that it takes time for some learners to feel settled in their living situation before engaging fully with education or other activities.

Ex-learners are contacted by telephone.  On leaving all learners are asked if they agree to be contacted.  In some cases this is agreed on the learner’s behalf by a parent or advocate.  There is a falloff in being able to contact learners the longer the time period between leaving and the survey, but the organisation has still managed to contact over 50% after 5 years.

The questions asked of ex-learners relate to living and occupation, using a consistent set of options so comparisons can be made between individual situations and leaver year groups as a whole.  It is possible to see, for example, how many learners have moved from group home living into own tenancies, or from an Entry Level Programme to Level 1, and how many are still engaged in some form of lifelong learning.

Ex-learners are also asked the following narrative questions:

· What did you do at college that prepared you for life beyond college?

· What could we have done that would have prepared you better for life beyond college?

The information is used in the following ways:

As annual destination data showing how learners have progressed in living and occupational situations.  This requires an element of interpretation, and must be viewed with reference to changing learner support requirements and funding availability after college.  As expected the current trend is that fewer learners leaving the college are progressing to employment and independent living due to the more complex requirements of learner cohorts entering the college.  The value is in evaluating through the narrative questions how the programmes enable learners to move on and in some cases how the work with families of young people enabled them to have the confidence and desire to move away   from the family home. It is essential anyone looking at the data has explanatory guidance and contextual information for each year.

With the drive towards outcomes for all learners, including those with a disability or learning difficulty from the commencement of the programme, it is vital to be able to review long term progression to align with original expectations of learners, families and funders.  It can show how the skills learnt at college are used in everyday living, decision making and occupational activities, even when the desired destination isn’t possible due to a lack of places or funding. 

By reviewing the activities learners are engaging with post-college it is possible to review programmes for effectiveness in meeting outcomes and where necessary make changes.  Examples include: adjusting a programme to include more time on Functional Skills where it is identified learners are progressing to Level 1 programmes from Entry; or reduceing the time if  learners are moving to leisure based activities.

Vine, Leeds City College

All learners leave Vine at the end of the academic year with a folder containing photos, craft and worksheets from their modules during the year.  Vine also produces a DVD/CD Rom which contains a video montage of photos to music.  We hold celebration events at the end of term, where learners and their families get to collect certificates, and celebrate achievements by watching DVD’s on a projected screen.

6. Staff implement the RARPA process effectively across provision 

6.1 Teaching staff, learning support staff and other relevant interdisciplinary staff and volunteers, have access to information and training to use RARPA.

Vine, Leeds City College

There is a comprehensive tutor handbook available for all staff.  It outlines the way teaching and learning is planned at Vine, and provides tutors with the theoretical background to RARPA.  It also provides tutors with an academic planner, giving them clear guidance on what is required and by when. 

The handbook is a useful reference document, and tutors can use it at various points in the year. 

The management team regularly reviews the content of the handbook, and for September 2013 it will include the verification and moderation processes that are currently being finalised.

Adult Community Learning Essex

Teaching and learning staff at Adult Community Learning Essex are primarily part-time and are widely spread across the Essex County Council area.  As attending training sessions at team meetings and conferences can prove difficult for some staff; strategies have been put into place to provide access to a range of training opportunities in relation to RARPA.  

Tutors attending a team meeting had the opportunity to look at completed Individual Learning Plans and to identify good practice. Tutors were able to identify inappropriately worded statements, the use of the learner voice and to recommend improvements.  Examples of good practice are also available on the Virtual Learning Environment.

A series of handbooks is available to all staff to illustrate the RARPA processes.  These handbooks are available in paper format and can be viewed on the VLE.  The VLE is web based and can be accessed through a personal log in and password, either in a centre or at home.  

The RARPA handbook contains information on the RARPA processes, gives examples of ILPs, Records of Achievement linked to curriculum areas, and outlines administrative procedures and moderation requirements.  It includes guidance on paper free methods of recording achievement and further guidance on setting learning outcomes (with good and bad examples).

There is also information on the RARPA Champion for each curriculum area. These Champions take the lead in keeping up to date with national guidance, lead on staff development and good practice, ensure administrative and moderation processes are followed and feedback tutor and learner queries to the service.

7. There is an effective quality assurance system for the review and improvement of the provision using the RARPA process

7.1 A clear quality cycle is in place that includes all elements of RARPA all aspects of provision and all staff. It is learner-centred, and embedded with the organisation’s overall quality improvement system.

Leicester College 

As part of a General Further Education College the quality assurance process for the Learning for Living Programmes using RARPA at Leicester College falls within an overall quality cycle of monitoring and review across the college.  The programmes are part of a wider Curriculum Area of Continuing Studies.  The curriculum area Self Assessment Review includes information on the quality standards.  It can be a challenge to represent the level of detail involved in the RARPA quality assurance process as the SAR covers a large curriculum area containing many accredited programmes where results pass/fail.  The nature of RARPA with learners who have profound and multiple learning difficulties is that it is heavily reliant on qualitative evidence e.g. progress reports from teaching staff alongside achievement of targets.  See Appendix 9: Leicester College Quality Assurance Process Model 
When developing a Quality Cycle for RARPA we have tried to use the wider college processes as appropriate e.g. lesson observations, performance management, appraisals, staff development and training. We have developed quality monitoring at a local level that includes Course Team Leaders who manage individual data for learners and internal moderation which involves both members of the staff team and senior managers who have a quality lead in the curriculum area.

At a local level Course Team Leaders are expected to manage individual learner data ensuring all teacher reports are completed on time and that daily recording reflects learner targets.  Person Centred Learning Reviews take place through the year involving parents/carers and other professionals who discuss the individual’s progress  An action plan is developed to promote learning across the four aims of the curriculum: communication, self-determination, relationships and citizenship.  This is monitored and reviewed on a regular basis.

Internal moderation takes place throughout the year. The results of the moderation are fed back to the wider staff team and an Action Plan developed which is regularly reviewed and updated. Information is then fed into the area SAR which reflects learner achievement and success along with issues for improvement.

Supporting documentation

Appendix 9 Leicester College Quality Assurance Process Model

City of Bristol College

The City of Bristol College as a large general FE college has a quality cycle across the organisation into which all the RARPA provision fits. The Focus, Skills Development, Horizons and Towards Independence programmes all belong to the School of Entry Studies, within the Faculty of Foundation Education.

The four programmes using RARPA each produce their own Termly Programme Review (TPR), using the standard college format.  The format changed in summer 2012 and now demands that improvement plans are rigorous, progress towards them is updated at set points during the year and the impact on teaching and learning is measured.

As well as recording attendance and the success data they allow for the input of qualitative information which reflects key strengths and improvement actions for our provision.  TPR’s are electronic documents and audited at intervals by the Head of Faculty, senior management and Quality Unit staff.

The TPR feeds into the Faculty of Foundation Education Self Assessment Review (SAR).  At this level key targets relating to the RARPA provision are visible, but aggregated data does not show the level of detail needed to capture strengths and achievements of learners.  Progression data is particularly difficult.

Wider college quality assurance activities take place on a regular basis throughout the year and involve RARPA programmes.  These include audits of lesson plans, schemes of work and individual learning plans, as well as teaching observations and learning walks.

The college has a moderation cycle in place for all externally accredited provision, with Internal Verification windows defined in order to meet External Verification deadlines.  The RARPA moderation windows are recorded within our own faculty QA planner.  The rigour of the RARPA moderation process has made a huge contribution to improving the quality of teaching, learning and assessment within the programmes using the RARPA QA framework, because sampling covers every module taught by each tutor.  It is possible to identify issues common to a programme and those specific to an individual member of staff, and to provide appropriate support or staff development. Good practice is celebrated, and staff are encouraged to provide peer support or mentoring and contribute to staff development sessions.

At the end of the year whole programme teams contribute to programme reviews. The main aim is to identify strengths and weaknesses within each programme, and to develop an action plan to improve the quality of our provision.  Teaching staff reflect very honestly about their own practice during the year, and celebrate the achievements of students on our programmes. This year we plan to use the standards and criteria developed by the RARPA advisory group as the basis for the reviews.  

One area that we need to work on is gathering feedback from ‘stakeholders’ on the quality of our RARPA provision.  Students on the Towards Independence, Horizons and Skills Development programmes complete a short feedback questionnaire either individually or through discussion in small groups.  We need to seek views from their families too, and from employers providing work experience for our Towards Independence and Horizons students.

We ask parents, carers or keyworkers of Focus students who have profound and multiple learning difficulties to complete an end of year questionnaire about the provision, but we need to improve recording what they tell us during the students’ end of year reviews and using that information to improve quality.

Derwen College

During the project Derwen College undertook a review of college quality assurance process that were linked to RARPA.  We began the review by mapping the ‘Derwen College Learner Journey’ aspects to the five RARPA elements. We then identified all the quality assurance processes that currently take place linked to each of these aspects. From this we produced a new RARPA QA Overview. 

Once we had populated this overview it became clear that, while we had strong evidence of robust quality assurance of RARPA in some areas e.g. Observation of teaching and learning, we also had some significant gaps. This exercise proved very useful as we were then able to explore ways to address the gaps identified, in most cases by pulling together existing evidence to make it more cohesive.

The gaps identified were around the formal moderation of RARPA in relation to:

· Assessment 

· Targets

· Attainment

Discussion took place as to how this could be addressed including the scope of the moderation, moderation tool, who should carry out the moderation activity and against what time frame.

From this we produced three moderation tools based on a format we use successfully for moderation of teaching observation. 

Supporting Documentation

Appendix 11 Derwen College RARPA Moderation Record – Attainment

Appendix 12 Derwen College RARPA Moderation Record – Assessment

Appendix 13 Derwen College RARPA Moderation Record - Targets

Vine, Leeds City College

Vine has used RARPA for a number of years as a way to ensure the quality of the provision (prior to the partnership with the college all learning at Vine was non-accredited).  Responsibility for ensuring the quality of the learning was held with the service managers, who would sample tutor folders and learner folders.  Since the partnership with Leeds City College we have had considerable input from their Quality Assurance team; however this has mainly been concerned with the accredited parts of our programmes. We need to develop and amalgamate the two different approaches to include both RARPA and accreditation into one QA system. 

Supporting Documentation

Appendix 24 Vine Integrating RARPA into quality assurance processes
7.2 There are internal methods for moderating the effectiveness of RARPA 

Leicester College 

Internal moderation takes place throughout the year.  This involves sampling learners’ Individual Learning Plans including reports and reviewing video evidence.  The sampling takes place three times a year.  The first sampling takes place in October/November, after initial assessment, the second after formative assessment in April and the third at the end of programme in July.  As our provision is small, we aim to sample each full-time learner’s work once a year and at least a third of part-time learners.  The RARPA process is personalised so if a learner starts mid-way in the year their ILP will reflect this.  If a learner is away due to ill health we can extend initial assessment, formative and summative assessment until they return.

As our learners have profound and multiple learning difficulties the evidence sampled consists of tutors reports, a progress report from each learner’s Course Team Leader and daily recording against targets which is completed on the learner’s E ILP.  Action Plans from learners’ Person Centred Learning Reviews are also sampled to ensure consistency and that targets are meaningful and achievable.

The moderation team is made up of Senior Managers: the Programme Area Manager, Curriculum Area Manager, a Quality Manager for the area, the Advanced Practitioner (who has a role in improving learning and teaching and responsibility for disseminating good practice in the area and across college) and members of teaching staff, usually full-time lecturers who are responsible for a group of full or part-time learners.

The results of the moderation are fed back to the wider staff team and an Action Plan developed which is regularly reviewed and updated. An example has been when gaps were identified within the Initial Assessment process.  This was taken back to the wider staff team for discussion and an agreement made that we need to ensure all information gathered about learners pre-entry is disseminated to the wider staff team.  A staff development day has been identified in July where this can take place.  It is important to find ways to involve inclusion staff (who provide learning and care support) to ensure all staff are aware of relevant actions and have access to identified staff training.

Examples of feedback from moderation were when inconsistencies in feedback and reporting were identified while sampling learners’ ILP’s and video evidence.  This would be further investigated by the moderation team to see if it is replicated elsewhere and if this is a common issue or isolated to a particular member of staff.  It may be that an individual staff member requires some peer support or discussion with their manager. Where good practice is identified members of staff are asked to provide peer support and staff development to the wider team. It could also be that the current paperwork or advice in completing reports is not satisfactory and requires reviewing.  This would be taken back for a team discussion.

Along with sampling there are other activities which contribute to reviewing the quality of the programmes.  Parent and Carer Surveys are circulated twice a year and feedback is shared with the staff team.

Each term Course Team Leaders responsible for groups of learners are asked to feed back on all aspects of the RARPA process and a staff meeting is held to complete a pro-forma. This year we have updated the questions using the RARPA standards and criteria.  During these meetings the Action Plan from the internal moderation is discussed and actions reviewed and updated.

This information will be fed into the area SAR to reflect learners’ achievement and success, along with issues for improvement such as the need for staff development and training, new ways to listen to the learner voice and improvements to the curriculum.

This is the second year of implementing an internal moderation process for RARPA on the Learning for Living Programmes at Leicester College and we are constantly learning how to make our process more effective and robust. One of the challenges is managing the amount of data generated through the RARPA process and deciding what and how much evidence to sample.  It has been an iterative process developed through discussion with staff, senior managers and the College Quality Manager.  Internal moderation is scheduled through the year when sampling of learner’s Individual Learning Plans and other evidence takes place. Action plans generated from previous internal moderation are constantly reviewed.

The action plan is fed into a termly document completed by the local manager and the staff team and this is submitted as part of the area’s monitoring and review process.  This is undertaken at a curriculum area level and actions required from this are disseminated to the wider team.

There is a clear process of lines of responsibility and accountability. The local manager (Programme Area Manager) reports to the Senior Leadership Team (Curriculum Area Manager) who is accountable to the college Senior Quality Manager and the Vice Principal for Quality and Curriculum.  

Strengths have been involving teaching staff in the process so that internal moderation is not something ‘done to’ people to highlight problems but to show how we are all accountable and responsible for our learners’ progress and achievements.  Teaching staff input is invaluable as they will know the learners well and can often ask questions about a particular learner‘s data. This can lead to further investigation to look for patterns either of inconsistency or to show good practice. Staff feel ownership and have a stake in ensuring self-assessment is thorough.  We have developed this process as a team so staff work together to ensure improvements are made and that vital peer support is given when necessary. For example, internal moderation showed that a member of staff did not focus on the learner’s targets when writing termly reports.  This member of staff was paired with a member of the team whose reports had been highlighted as good practice to consider how to improve.  This would then be monitored by the local manager and moderated to ensure improvements were made.

We have planned to involve parents and carers in internal moderation but this has not yet taken place.  We have been discussing how to achieve this successfully with parents/carers to ensure they feel supported and involved and their views are respected but without having to learn the ‘jargon’ of moderation or complete more forms/paperwork.  We currently use Parent and Carer Review Questionnaires twice a year and have informal coffee mornings to request feedback on the provision. These provide very useful insights into what we do well or where we can improve and we believe involving parents/carers in moderation would be beneficial in the future. It will be useful to provide training on the RARPA standards and criteria for inclusion staff and parents and carers in internal moderation so they can be involved in moderation processes in the future. 

Abingdon and Whitney College

The college has a set of guidelines for the verification, standards moderation and quality assurance of assessment, which has been used to develop the process for moderating RARPA based courses. Specific paperwork has been produced to match the five stages of the RARPA process. Internal moderation is scheduled twice per course for full-time programmes: at the end of term one for RARPA Stages 1 to 4 and in the final term for RARPA Stages 4 and 5. A minimum of 33% of student files are sampled in order to provide a representative sample. During the course of the moderation process, examples of good practice, areas needing to be developed are identified. Moderation also ensures that students’ course files include sufficient evidence of good levels of assessment, setting learning goals and recording and acknowledging achievement.

Feedback on the moderation process is then shared with the Faculty Quality Manager, the Head of Faculty and the Course Tutor responsible for the course. The moderation report is then shared at the following course team meeting.  Any good practice (strengths) or areas for development are also included within the course self- assessment report. Areas for development are included as action points on the course team meeting and their progress is monitored and checked regularly, and, where appropriate, fed into the college’s self-assessment process. Examples of the type of feedback offered include:

· Consistency of use of documentation;

· Identifying where processes are not being fully followed or implemented;

· Where there is good practice  but it is not implemented consistently; and

· How existing practices might be developed to improve the overall learning programme.

City of Bristol College

A full internal moderation covering all programmes is carried out twice a year. The purpose is to check whether the RARPA standards and criteria are being met right across the provision, to identify weaknesses or gaps, and to put an action plan in place to improve practice.

The autumn term moderation takes place in late October/early November, when baseline assessments have been completed and goals have been set.  Programme co-ordinators, who are site based, moderate evidence from the programmes they are responsible for, supported by a member of staff from the Quality Unit who internally moderates part of the sample for standardisation.

Course outlines for each course or module are checked to ensure that learning outcomes are clear and relevant, and that where appropriate, students have an accessible version in an appropriate format.

A random sample of one learner per group of 8 following a course or module is selected, and the process of baseline assessment and goal setting moderated by collecting in work folders and examining e-folders on the faculty shared drive. Evidence examined includes:

· achievements during the previous year if learner attended City of Bristol College;

· Assessments completed;

· Learning goals set; and

· Systems in place for tracking learner’s progress towards goal.

Findings are recorded on ‘Record of Internal Moderation’ forms and fed back to tutors via a face to face discussion if possible.  The moderation records are stored electronically, in a secure area to protect tutor confidentiality.

Any staff training needs identified or highlighted through the moderation process can be addressed later in the year, to give staff the skills they need to carry out baseline assessments and goal setting more effectively.

Moderation outcomes are collated by programme (across sites), good and bad practice highlighted and improvement actions listed.  The improvement actions are added to the programme’s termly programme review with SMART outcomes clearly stated and a timescale for completion added.  These actions are reviewed and updated at defined points in the year in accordance with the college QA cycle.

In early June a full moderation of student work against the RARPA 5 Stage Process standards and criteria is carried out.  Again a sample of one learner per group of 8 is used.  Moderators meet together for a day to cross moderate student work from sites and programmes other than their own, supported by a member of the Quality Unit.  Each programme produces a report, which is discussed in detail at the annual programme review involving all staff before agreed improvement actions are written and added to the termly programme review.

Since taking part in the RARPA project we have added an additional moderation slot.  During the second week after the spring holiday, a sample file from each teaching group will be selected to look at criterion 4.5, ‘Learners are given feedback on how well they are achieving their learning outcomes and what they need to do to make progress’.
Lack of appropriate feedback to learners has been a weakness identified by the college teaching observation team this academic year.  The purpose of a moderation early in the summer term is to raise awareness and support staff to improve their practice before they complete summative achievements of the year’s work with learners.

Supporting Documents:

Appendix 14 City of Bristol College Moderation of Assessment and Goal Setting

Appendix 15 City of Bristol College Moderation of Assessment and Goal Setting Feedback Report 

Appendix 16 City of Bristol College Moderation of Tutor Feedback

Appendix 17 City of Bristol College Final Moderation Form

Norfolk Adult Education Service

The RARPA standardisation process consists of a series of moderations throughout the year. The first moderation takes place mid-way though the autumn term and allows faculties to monitor and address issues that may not otherwise have been detected until much later in the year.  

The 1st term moderation takes place no later than three working weeks after the end of term. It covers all tutors and includes one set of learner documentation for each tutor. Moderation is based on initial assessment, targets, programme reviews, achievement and soft outcomes. Managers communicate to individual tutors any decisions taken and actions agreed. They also submit a brief report to the curriculum quality manager.  The same moderation process is repeated for the 2nd and 3rd terms.  

At the end of the 3rd moderation, each curriculum manager presents a representative selection of RARPA documents for service moderation. Decisions taken and actions agreed are communicated to tutors. Progress on action points is monitored as part of termly RARPA moderation reporting within the annual quality improvement cycle. 

Supporting Documents:

Appendix 18 RARPA standardisation process and timetable

Appendix 19 Moderation checklist

Appendix 20 Internal moderation feedback to assessor

7.3 There are external methods for verifying the effectiveness of RARPA 

Essex Adult Community Learning

A range of external methods is used to verify the effectiveness of the RARPA self-assessment and improvement processes.  These include peer review, inspections and consultancy support.

A sample of observation reports and self-assessment reports are moderated externally by peer review group partners in the Eastern Region.  Feedback is produced on the quality of the reports and grades awarded.

Additional external analysis of the quality of the provision includes a LSIS Organisational Health Check and a MATRIX reassessment.  All Reports actively analyse the “learner voice” and feedback from partners, employers and other stakeholders. 

Curriculum Managers also attend a NIACE Eastern Region group to share good practice and discuss the quality of processes and reports.

National Star College

National Star College uses an external peer review group to contribute to verifying the rigour, consistency and quality of learning and teaching. The process was endorsed by a National Peer Review and Development Group of four participating Independent Specialist Colleges that had developed a culture of trust, respect and integrity. The group had established protocols and agreed activities which supported the improvement of learning and teaching practice and was fundamental to its success. 

The group conducted mock inspections in each participating organisation, utilising the skills and expertise of suitably experienced professionals from the other three colleges.  The protocols were designed to provide a framework for all those taking part in the mock inspection activities.

The mock inspections took place over a period of several months. This was realistic in terms of the capacity to plan and prepare staff teams to host a mock inspection. It also ensured a viable visiting inspection team with a minimum number participants and suitable levels of expertise.  

The mock inspection process was completed in each organisation over two days and commenced with a principal’s briefing based on the areas identified as the focus of the mock inspection.  Following a similar process to an Ofsted inspection – the activities included documentation reviews, meetings with staff and learner groups, both individual session observations and joint learning and teaching observations to compare grading decisions.

A lead inspector was selected and agreed by the nominee from the host college and preliminary documentation was sent out prior to the mock inspection i.e. self-assessment report, strategic plan, quality improvement plan.  Pre-inspection notes with the focus to be explored, the host college’s observation paperwork (to be used during the mock inspection) and timetables were all dispatched two weeks in advance.

Skill sets for mock inspectors were set out based on key characteristics which included: professional expertise within the specialist field; related curriculum knowledge; discernible ability to make evaluative judgements; previous experience of conducting learning and teaching observations and identifiable experience of quality systems and processes.

It was expected that all taking part would respect the unique nature and practice of the college they were visiting, maintain confidentiality, agreeing with the nominee what could be shared across the team and ensuring sensitive information remained confidential.

Nominees and Lead Inspectors jointly evaluated the collection of evidence at the end of each day, together with feedback from learning and teaching observations completed.

All evaluative judgements were evidence based and the Lead Inspector was responsible for providing the host college’s nominee with a list of the evidence and a report summary.

This was a substantial undertaking by the colleges involved and proved logistically challenging to set up.  However, once in place the project worked very effectively, providing valuable feedback and developmental support.  Individuals commented that it had provided a unique continuous professional development opportunity for them which had impacted on their practice and was valued highly. 

Beaumont College

The North West ‘Learning Forum’ peer review and development group was first formed by the North West Principals PRD group. Staff responsible for teaching and learning development in each of the independent specialist colleges in the North West attended ‘observation of teaching and learning’ training and ‘train the trainer’ training provided by a consultant who is a HMI Inspector. The  group undertook a systematic approach to  dual peer observations in each college and external moderation of the observation evidence forms. 

This activity has been invaluable in ensuring observation of teaching and learning is conducted consistently across all of the colleges and has ensured that judgements made by all observers can be clearly matched against a benchmark of standards and criteria.

Supporting documentation

Appendix 21 Beaumont College Beaumont College Observation of Teaching and Learning Evidence Form  

Appendix 22 Beaumont College Thorough system of external moderation using sample of evidence forms of internal moderated evidence

Appendix 23 Beaumont College Common Framework of standards that are observed against.

7.4 Provider self assessment review of the RARPA process is both rigorous and consistent and leads to improvement

Abingdon and Whitney College

The College has clear lines of accountability for its quality assurance processes which culminate in the annual production of the self-assessment report. SARss are collated at a faculty level to incorporate all areas of work within the faculty and are strongly evidence based. Evidence is researched and based at faculty level. E each faculty has a designated quality manager who is responsible for:

· Observing teaching and learning. This year it is anticipated that there will be joint lesson observations with the faculty manager for LLDD,  to ensure that it is both rigorous and relevant to the needs of the learners ;Ensuring that schemes of work are present, are of high quality and promote equality and diversity in the curriculum;

· Monitoring the STARLETS process, a half termly check by all tutors, fed electronically to all staff involved in the quality process to see that all students are on track to achieve their targets in all areas of their curriculum; and

· Ensuring that Quality Assurance processes are being adhered to and implemented including the relevance and quality of students’ personal development plans which the college uses in place of ILPs.

As evidence is generated, it is collated and information is fed into weekly faculty meetings so that appropriate action can be taken to support staff and/or students and ensure that areas within the quality improvement plan are addressed, updated and if appropriate, amended. Faculties do not wait until the end of the academic year before they review their performance.  Formal, self assessment is an annual process, with reviews scheduled within course team meetings. To improve this process and introduce a clearer and more regular focus, the Vice Principal for Curriculum is developing a process which is formally reviewed every term, and which enables disaggregation by Sector Subject Area. The revised process addresses the five stages of the RARPA process so that the RARPA principles and practices underpin improvements in the quality of the assessment and delivery of the curriculum and of students’ achievements. 

Once the College’s SAR has been drafted, it then goes through a verification process with senior managers before finally being presented to the College’s Board of Governors for approval and signing off. 
Essex Adult Community Learning

In Essex Adult Community Learning, the provision for adults with learning disabilities/difficulties is reviewed throughout the year.  Actions from moderation events, observations of teaching and learning and from learner feedback are collated into the sector self-assessment report.  This is produced by the curriculum managers overseeing this provision across the region.

The SAR also includes quantitative data from management information systems and qualitative information about learner’s achievements that are not always evident from data systems alone. The SAR is moderated alongside other curriculum SARs by peers from the local region.

A detailed Quality Improvement Plan is produced and updated 3 times a year.  Targets are set against national minimum levels of performance, Essex County Council and subject sector priorities. The QIP is reviewed by the Quality Improvement Group and feedback is given on the progress recorded.

Tutors are kept informed of progress at team meetings and staff newsletters. Learners also contribute to the self-assessment process through focus groups and questionnaires.  

A Mystery Shopper event also takes place once a year.  Learners are asked to role play asking for help on choosing classes and looking for information on support.  These learners report on the accessibility of information and the guidance they receive when asking for assistance at reception.   This enables learners to develop questioning skills, reflective skills and confidence when communicating.  This process also empowers learners; shifting the culture of passive recipient of services to a more balanced culture of joint ownership.

These systems are constantly reviewed and included in QA checks to ensure that the RARPA processes are continually reviewed by learners, staff and management. 

7.4.4 QIPs covering RARPA are challenging and identify targets for improvement and professional development. Their implementation and impact are monitored and evaluated 

Leicester College
This is the second year of an internal moderation process for the Learning for Living RARPA process at Leicester College.  Although it is difficult to evaluate if improvement plans over time are having a significant impact, there are some examples of where changes have been made.

The internal moderation process revealed that having documentation in different locations made it very difficult for internal moderators to locate evidence and search for further evidence if required.  Learners’ action plans from their person-centred learning reviews were stored on a shared drive within the building and therefore moderators based at other college sites could not access them. The improvement plan required all action plans be stored on the college’s moodle website where all appropriate staff could access them. This is the responsibility of Course Team Leaders and is monitored by the local manager. The achievement of this will be recorded on teacher/manager termly reviews and any other comments around need to improve or develop this further.  This is submitted to the Senior Leadership Team for approval.

Example: The internal moderation shows that there is an inconsistency in presentation of the learner Individual Learning Plans developed for Person Centred Learning Reviews. Whilst the ILP’s should be individual, they should also follow a required format which uses person centred terminology. The need to balance creativity and innovation with providing consistent formats is essential.  We believe it is important to review our RARPA process and adapt to the needs of the individual as required e.g. a learner with a visual impairment may use music to express their achievements whilst another learner may chose the photos or video. 

The improvement plan required all Course Team Leaders to ensure the correct format was used and to work together to discuss if this was the best format to use and why, so that everyone was clear about the process. This is checked by the local manager and reflected in the termly review and submitted to the Senior Leadership Team for Approval.  

Essex Adult Community Learning

All RARPA quality processes feed into the quality improvement cycle and sector self-assessment report.  Internal and external moderation reports are analysed and targets are set against national, regional and sector standards.  The resulting quality improvement plan uses SMART targets, which are time related and have clear lines of responsibility. 

To ensure targets are challenging and effective, a QIP panel review is held at points during the year between subject sector managers and the senior management team. Managers report on the progress made against targets and actions taken to meet targets. 

8. There is effective performance management and professional development in relation to RARPA

City of Bristol College

Implementation of the RARPA process is supported by performance management and continuing professional development.

All new tutors have an induction with their line manager, during which training needs are identified and a plan drawn up. This is monitored as part of the 6 month & final probation review to ensure that the tutor has completed appropriate training for their job role. 

Tutors are observed at least once a year and agree an action plan with their observer which is tracked to ensure that improvement actions are completed on time. The observation action plan may include activities such as shadowing, peer observation, working with a mentor and coaching.

Any further training needs which may be identified will be written into the member of staff’s annual professional performance review.  The ‘training needs’ section of this document will be copied to workforce development, who will plan training to support individuals and groups to meet their improvement targets.

There is a performance management policy in place which can be used to tackle underperformance on the rare occasions when this occurs.  Processes are clearly documented and result in a competency procedure being followed if improvement targets are not met.

At programme level, improvement targets are set as a result of RARPA internal moderation or annual programme team reviews. CPD needs are identified, and applications made to workforce development for funding. The applications must be referenced to the course, programme, school or faculty improvement plan in order to be approved. 

Regular staff development activities are programmed into the annual calendar, and offer opportunities to pick up on common themes emerging from moderation or programme team reviews and to share best practice.  The school of entry studies has 2 staff development days set aside each year for the whole school, giving an opportunity for programme teams to take part in training together.

Vine, Leeds City College

Vine follows Leeds City Councils policy on supervision and appraisals.  This involves an on line continuing professional development system where staff can access their development plans, personal objectives and browse the online training catalogue.  The process of supervision and appraisal is two-way with staff having to regularly review and update their development plans.

From the individual development plans, the Vine management team develop an overall training and development plan for the whole service.  This includes mandatory training, and any key themes emerging from supervision and appraisals.

The team development plan is displayed in staff rooms and office areas. After each training and development session staff are encouraged to review and evaluate what they have learnt and reflect on how this will help them in their job role.

Essex Adult Community Learning

Observations of teaching and learning take place throughout the year in Essex Adult Community Learning.  Tutors and managers have access to a detailed handbook with clear guidance on the observation process.  This is available on the ACL Virtual Learning Environment.

At least 80% of all tutors are observed during each academic year.  The observation report includes a section on the quality of the RARPA processes. Each observation is graded and followed by a detailed verbal and written report with an action plan.  The action plan is followed up and further observations are carried out as required.  

New tutors, receive a support visit during the first 6 weeks of term. This visit is used to share information, identify any development needs and identify good practice.  

Common issues from these observations are shared at management meetings and reported back to curriculum teams.  Observations are moderated within and across curriculum areas.  These feed into the Quality Improvement Group and the self assessment report.  Further peer moderation takes place with colleagues in the local Eastern Region.

Beaumont College

At Beaumont College there is an effective system of observation of teaching and learning in place that is linked to personal development plans (PDPs) and continuing professional development. This provides teaching staff with clear actions for improvement. It is successful in improving practice and supporting the development of individuals. Underperformance is robustly supported and developed in accordance with college policy. Unsatisfactory practice is rare at the college but where it does occur, the support and processes after this are clearly documented.

All the teaching team are supported to set rigorous improvement targets at an individual level. They are also part of the process of setting subject/ department targets for improvement. Strategic aims for the departments are shared with the teams to ensure they understand how each self- assessment informs organisational and department improvements and these are understood and valued by each team member.

There is a comprehensive range of development opportunities available to support improvement. Excellent resources are in place to support improvements and this includes coaching, opportunities for peer reviews and practice sharing.

The ‘Reflective Practice Forum’ meeting that is held weekly if effective in sharing teaching strategies and good practice amongst teachers who are teaching the same learner.

Supporting documentation 

Appendix 21 Beaumont College Beaumont College Observation of Teaching and Learning Evidence Form  

Appendix 22 Beaumont College Thorough system of external moderation using sample of evidence forms of internal moderated evidence

Appendix 23 Beaumont College Common Framework of standards that are observed against.

Appendix 24 Beaumont College Action Plans

Appendix 1: Essex Adult Community Learning Moderation Form

RARPA Moderation Checklist 2010-12

Course Code: ……………………  Course Title ……………………………  SSA: ………

Please complete this checklist as clearly and fully as possible. 

This should be a group exercise and undertaken by at least 2 people.

	Questions for use when moderating
	Comments and suggestions for action



	Was the ILP completed fully?  

If not, 

· what is missing?

·  could it be more effective? 


	

	Initial Assessment
	

	Are the learners’ targets

· clear, realistic and challenging

· linked to their destination 

·  informing their learning programme

· personal

· subject specific
	

	Is there record of 

· preferred learning styles

· previous skills/knowledge/experience 

· achievement continuum levels

· literacy

· numeracy

· communication skills
	

	Record of Achievement
	

	Are learner targets linked to initial assessment or learner profile?
	

	Is progress recorded on a regular basis?  

How clear is this, 

could it be improved?


	

	Is achievement clearly recorded 

and dated?
	

	Is there record of

· Tutor comments 

·  learner comments

· Incidental outcomes


	

	Is there an End of Course Summary? 

Are the comments constructive?
	

	Are progression routes identified and were they appropriate?
	

	Evidence
	

	What evidence was presented to support judgements?


	

	Is the evidence sufficient to support the assessment judgement?


	

	Does the evidence demonstrate achievement of the learning outcomes?


	

	Is the evidence varied and appropriate to the level?


	

	Is the evidence current?  

How do you know?


	

	Is  the evidence matched to

Individual needs and abilities identified at initial assessment? 


	

	Is the assessment judgement valid? 

Does the evidence support the assessor’s judgement?


	

	Good Practice

	Please describe any examples of good practice you have noted



	Any other comments?

	


Appendix 2: Essex Adult Community Learning - Initial Assessment Moderation 2012/13

	RARPA Criteria
	Evidence

	Learners’ views, aspirations, assessment of their own needs and choices are central, to and clearly identifiable in, the initial assessment process
	

	Initial assessment is fit for purpose in the context of the learning programme and learners it may include:

learners’ approximate level of knowledge and skills;

achievements, qualifications and accreditation gained; 

existing skills and transfer of skills; previous experience; 

learners’ preferred ways of learning: teaching and learning strategies and approaches.

learners’ additional support needs which may include health, communication and personal care needs; and
	

	IAG is ongoing and supports learners to make informed, realistic choices.
	

	IAG is ongoing and supports learners to make informed, realistic choices.


	


Appendix 3: Leicester College Diary Sheets for daily recording of learning activities (adapted from Frith College) 
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Appendix 4: Leicester College Diary Sheet 2 
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Appendix 5: Leicester College, Transition Passport







Appendix 6: Leicester College Initial assessment form parents/carers


Information for Initial Assessment from

Parents and Carers

Entry to the Learning for Living RARPA Programme

Leicester College

Purpose of Information:

We want to ensure that we can meet all the needs of new learners to the best of our ability.

The information that you can provide us will support a smooth transition for your young person.

All information will be held as confidential according to the Data Protection Act 1998.

If you would like to tell us more about your young person please add to the end of this document.

If you require it printed in large print or translated please let us know.

If you have any questions about coming to college please contact us, we will be happy to talk to you about your son, daughter or client’s application to join us at the Frith Outreach Centre.

For the purposes of this document we will call her or him the ‘learner’.

Contents:

· Personal Information

· All About Our New Learner

· All About Health

· Personal Care

· Communication

· Working with Others

Thank you for your help.

Appendix 7: Leicester College Recognising and recording progress and achievement

 



Appendix 8: City of Bristol College Towards Independence Action Plan
Towards Independence      Action Plan    Name








	Date
	What I need to do
	When? Who will help?
	Result?

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Appendix 9: Leicester College Quality Assurance Process Model
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Appendix 10: Derwen College Quality Assurance Overview

	RARPA Quality Assurance Overview 



	Learner 

Journey Aspect
	RARPA Element

(1-5)
	Level


	QA Activity
	Responsibility
	Timeline
	Top Level

Sampling
	Responsibility

	Marketing and

Pre-Entry Assessment


	1, 2 and 3
	Internal
	Session level
	OTLA

Moderation of OTLA

Peer Sharing activity
	Core and wider

Obs Team

Core Obs Team

Teachers / LSA
	Oct-May

Oct-May

Oct-May
	Summary and analysis

Summary and analysis

Summary and analysis


	HoDs

QC Manager

HoDs

	
	
	
	Curriculum Area / department level
	OTLA

Moderation of OTLA

Peer Sharing activity
	Core and wider

Obs Team

Core Obs Team

Teachers / LSA
	Oct-May

Oct-May

Oct-May
	Summary and analysis

Summary and analysis

Summary and analysis


	HoDs

QC Manager

HoDs

	
	
	
	Cross College level
	Moderation of OTLA

Moderation of Assessment 

Moderation of Targets
	Core Obs Team

RARPA Group

RARPA Group
	Oct-May

Spring

Summer
	Summary and analysis

Summary and analysis

Summary and analysis
	QC Manager

QC Manager

QC Manager

	
	
	External
	Peer Review
	Moderation of OTLA

Project work
	PRD partners

External consultants

LSIS associates
	Oct-May

Variable


	Summary and analysis

Analysis of reports
	QC Manager

QC Manager

	
	
	
	External Agencies
	Inspection

Monitoring visits

Surveys
	Ofsted
	Variable
	Analysis of reports
	QC Manager / MT / SLT
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	Learner 

Journey Aspect
	RARPA Element

(1-5)
	Level


	QA Activity
	Responsibility
	Timeline
	Top Level

Sampling
	Responsibility

	Initial Assessment and Induction
	1, 2 and 3
	Internal
	Session level
	OTLA

Moderation of OTLA

Peer Sharing activity
	Core and wider

Obs Team

Core Obs Team

Teachers / LSA
	Oct-May

Oct-May

Oct-May
	Summary and analysis

Summary and analysis

Summary and analysis
	HoDs

QC Manager

HoDs

	
	
	
	Curriculum Area / department level
	OTLA

Moderation of OTLA

Peer Sharing activity
	Core and wider

Obs Team

Core Obs Team

Teachers / LSA
	Oct-May

Oct-May

Oct-May
	Summary and analysis

Summary and analysis

Summary and analysis


	HoDs

QC Manager

HoDs

	
	
	
	Cross College level
	Moderation of OTLA

Moderation of Assessment 

Moderation of Targets
	Core Obs Team

RARPA Group

RARPA Group
	Oct-May

Spring

Summer
	Summary and analysis

Summary and analysis

Summary and analysis
	QC Manager

QC Manager

QC Manager

	
	
	External
	Peer Review
	Moderation of OTLA

Project work
	PRD partners

External consultants

LSIS associates
	Oct-May

Variable


	Summary and analysis

Analysis of reports
	QC Manager

QC Manager

	
	
	
	External Agencies
	Inspection

Monitoring visits

Surveys
	Ofsted
	Variable
	Analysis of reports
	QC Manager / MT / SLT
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	Learner 

Journey Aspect
	RARPA Element

(1-5)
	Level


	QA Activity
	Responsibility
	Timeline
	Top Level

Sampling
	Responsibility

	Vocational and Extended Curriculum delivery


	1, 2 and 3
	Internal
	Session level
	OTLA

Moderation of OTLA

Peer Sharing activity

Senior Practitioner programme
	Core and wider

Obs Team

Core Obs Team

Teachers / LSA

SP Team
	Oct-May

Oct-May

Oct-May

Variable
	Summary and analysis

Summary and analysis

Summary and analysis

Summary and analysis
	HoDs

QC Manager

HoDs

SP Lead

	
	
	
	Curriculum Area / department level
	OTLA

Moderation of OTLA

Teaching file audit


	Core and wider

Obs Team

Core Obs Team

HoDs
	Oct-May

Oct-May

Variable
	Summary and analysis

Summary and analysis

Summary and analysis


	HoDs

QC Manager

QC Manager

	
	
	
	Cross College level
	Moderation of OTLA

Moderation of Assessment 

Moderation of Targets

Student questionnaires 

CPD OTLA / Evaluations
	Core Observation Team

RARPA group

RARPA group

TBC

Core Obs Team

CPD Admin
	Oct-May

Spring

Summer

TBC

Ongoing
	Summary and analysis

Summary and analysis

Summary and analysis
TBC

Summary and analysis
	QC Manager

QC Manager

QC Manager

TBC

HR Manager

	
	
	External
	Peer Review
	Moderation of OTLA

Project work
	PRD partners

External consultants

LSIS associates
	Oct-May

Variable


	Summary and analysis

Analysis of reports
	QC Manager

QC Manager

	
	
	
	External Agencies
	Inspection

Monitoring visits

Surveys
	Ofsted
	Variable
	Analysis of reports
	QC Manager / MT / SLT
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	Learner 

Journey Aspect
	RARPA Element

(1-5)
	Level


	QA Activity
	Responsibility
	Timeline
	Top Level

Sampling
	Responsibility

	Student Services


	1, 2 and 3
	Internal
	Session level
	OTLA

Moderation of OTLA

Peer Sharing activity
	Core and wider

Obs Team

Core Obs Team

Personal Tutors

Therap[ists

Cousellors
	Oct-May

Oct-May

Oct-May
	Summary and analysis

Summary and analysis

Summary and analysis


	HoDs

QC Manager

HoDs

	
	
	
	Curriculum Area / department level
	Moderation of Targets

Personal Tutor file audit


	RARPA group

PT Admin
	Summer

TBC
	Summary and analysis

Summary and analysis


	QC Manager

QC Manager

	
	
	
	Cross College level
	Moderation of OTLA

Sampling of Personal Tutor files

Monitoring of Goals tracking 
	Core Observation Team

PT Admin
	Oct-May

TBC
	Summary and analysis

Summary and analysis
	QC Manager

QC Manager

	
	
	External
	Peer Review
	Moderation of OTLA

Project work
	PRD partners

External consultants

LSIS associates
	Oct-May

Variable


	Summary and analysis

Analysis of reports
	QC Manager

QC Manager

	
	
	
	External Agencies
	Inspection

Monitoring visits

Surveys
	Ofsted
	Variable
	Analysis of reports
	QC Manager / MT / SLT
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	Learner 

Journey Aspect
	RARPA Element

(1-5)
	Level


	QA Activity
	Responsibility
	Timeline
	Top Level

Sampling
	Responsibility

	Attainment
	1, 2 and 3
	Internal
	Session level
	Awareness of data sets and implications


	Teachers

LSAs

Personal Tutuprs
	Summer
	Data monitoring
	Data Group

	
	
	
	Curriculum Area / department level
	Analysis of data sets and impact
	HoDs
	Summer
	Data monitoring
	Data Group

	
	
	
	Cross College level
	Moderation of OTLA

Moderation of Attainment

Monitoring of data sets and impact
	Core Observation Team

RARPA group

QC Manager

Data Manager
	Oct-May

Autumn

Ongoing
	Summary and analysis

Summary and analysis

Summary and analysis
	QC Manager

QC Manager

Data group

	
	
	External
	Peer Review
	Moderation of OTLA

Project work
	PRD partners

External consultants

LSIS associates
	Oct-May

Variable


	Summary and analysis

Analysis of reports
	QC Manager

QC Manager

	
	
	
	External Agencies
	Inspection

Monitoring visits

Surveys
	Ofsted
	Variable
	Analysis of reports
	QC Manager / MT / SLT
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	Learner 

Journey Aspect
	RARPA Element

(1-5)
	Level


	QA Activity
	Responsibility
	Timeline
	Top Level

Sampling
	Responsibility

	Destination


	1, 2 and 3
	Internal
	Session level
	Awareness of Destination data and implications


	Teachers

LSAs

Personal Tutors
	Summer
	Data monitoring
	Data group

	
	
	
	Curriculum Area / department level
	Analysis of Destination data and impact
	HoDs
	Summer
	Data monitoring
	Data group

	
	
	
	Cross College level
	Monitoring of Destination data and impact

Leavers Survey

Annex J 
	QC Manager

Data Manager
	Ongoing
	Data monitoring
	Data group

	
	
	External
	Peer Review
	Moderation of OTLA

Project work
	PRD partners

External consultants

LSIS associates
	Oct-May

Variable


	Summary and analysis

Analysis of reports
	QC Manager

QC Manager

	
	
	
	External Agencies
	Inspection

Monitoring visits

Surveys
	Ofsted
	Variable
	Analysis of reports
	QC Manager / MT / SLT
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Appendix 11: Derwen College RARPA Moderation Record – Attainment

 (Autumn Term)

	Moderation Record Number:
	Date of Moderation:

	Student:
	Moderator:

	Department:
	HoD:

	Brief description of moderation activity:



	Moderation Criteria
	Met

Y, N, P
	Comments

	1.   Is feedback on students’ work relevant, timely and effective leading to improvement?


	
	

	2.   Are database comments relevant, timely, progressive and well written? 


	
	

	3.   Do database comments clearly map back to students’ marked work?


	
	

	4.   Does the quality of students’ work reflect challenge for all ability levels?


	
	

	5.   Is there evidence of effective in programme progress review? (including feedback / evaluation / tutorial reports – leading to next steps)


	
	

	6.   Is student self-assessment integral to the review of progress and does it lead to actions and impact?


	
	

	7.   Is there evidence of effective end of programme progress review? (including feedback / evaluation / tutorial reports – leading to transition)

   
	
	

	6.   Is achievement at all levels celebrated    

      appropriately?
	
	

	Key:     Y = Yes / Agree      N = No / Disagree
  P = Partial / partially agree

	

	Feedback to HoD by moderator:



	

	Feedback to be passed to student (Where relevant):



	

	Moderator signature:

	HoD signature:  


	

	For office use only:

	Monitoring list updated
	
	Peer Sharing List updated
	
	Moderation Summary updated
	
	For file
	

	Document updated: Dec 12 /


Appendix 12: Derwen College RARPA Moderation Record - Assessment

 (Spring Term)

	Moderation Record Number:
	Date of Moderation:

	Moderator:
	Assessor:

	Student:
	Department:

	Purpose of Assessment:

(Vocational Baseline / Diagnostic / Subject specific / formative / summative)

	Date of assessment:
	Point in programme:

	Brief description of moderation activity:



	Moderation Criteria
	Met

Y, N, P
	Comments

	1.   Are all student details accurately recorded on the assessment documentation?


	
	

	2.   Has the student’s previous experience / accreditation been taken into account? 


	
	

	3.   Have individual student support needs been taken into account appropriately?


	
	

	4.   Have individual student preferred learning styles been taken into account appropriately?


	
	

	5.   Are the students’ own views and  aspirations integral to the assessment process?                      

   
	
	

	6.   Does the student know what their existing skills and knowledge are as a result of this assessment?  
	
	

	7.   Does the student know what they need to do to improve as a result of this assessment?


	
	

	Key:     Y = Yes / Agree      N = No / Disagree
  P = Partial / partially agree

	

	Feedback to assessor by moderator:



	

	Feedback to be passed to student by assessor (where relevant):



	

	Moderator signature:

	Assessor signature:  


	

	For office use only:

	Monitoring list updated
	
	Peer Sharing List updated
	
	Moderation Summary updated
	
	For file
	


Appendix 13: Derwen College RARPA Moderation Record - Targets

 (Summer Term)

	Moderation Record Number:
	Date of Moderation:

	Moderator:
	HoD / Teacher:

	Curriculum Area:

	Type of Target:

(Long term goals / medium term targets / short term objectives)

	Reason for moderation:

(New target / annual review)

	Brief description of moderation activity:



	Moderation Criteria
	Met

Y, N, P
	Comments

	1.   Is the target specific? (Does it clearly state the scope of the activity - what is to be achieved)
	
	

	2.   Is the target measurable? (Will it be possible to clearly identify when the target has been achieved)


	
	

	3.   Is the target achievable? (Can this target reasonably be achieved by the intended student / student group)


	
	

	4.   Is the target realistic? (Can this target be achieved by the student / student group and in the setting for which it is intended)


	
	

	5.   Is the target time- related? (Is it clearly linked to a time frame with a beginning and end point) 


	
	

	6.   Is the target based on the latest        

      assessment information? 

      
	
	

	7.   Is the target suitably challenging?


	
	

	8.   Is the target written in appropriate, 

      user-friendly language?  


	
	

	9.   Does the target reflect the students’ aspirations?


	
	

	Key:     Y = Yes / Agree      N = No / Disagree
  P = Partial / partially agree

	

	Feedback to HoD / Teacher by moderator:



	

	Feedback to be passed to student by assessor (Where relevant):



	

	Moderator signature:

	HoD / Teacher signature:  


	

	For office use only:

	Monitoring list updated
	
	Peer Sharing List updated
	
	Moderation Summary updated
	
	For file
	

	Document updated: Dec 12 /


Appendix 14: City of Bristol College Moderation of Assessment and Goal Setting

 Foundation Education Faculty: School of Entry Studies

Moderation of Assessment and Goal Setting 2012-2013: College Certificated Courses at Pre-Entry level
Programme: 




    

 Course:



       Subject Tutor:

Programme Coordinator:




Personal Tutor:



Student Name:

	RARPA

Ref.
	
	Evidence Exists?

Yes       No/Unclear
	                            Comment/Example

	1.
	Course Outline in place


	
	

	2. 
	Evidence exists of Basic Skills/Subject Diagnostic Assessment 


	
	

	3.
	Student’s individual learning goals (personal, basic skills and subject), are stated 

1. On Goal Planning and Review sheets

2. In student file, in accessible format

               where appropriate         
	
	

	4.
	System in place for tracking progress towards individual learning goals


	
	


General Feedback:

Internal Moderator: 






Date:

External Moderator: 






Date:

Appendix 15: City of Bristol College Moderation of Assessment and Goal Setting Feedback Report 

 Foundation Education Faculty: School of Entry Studies

RARPA Moderation of Assessment and Goal Setting Feedback Report 

Programme: 




    
 Completed by:




             Date
       

	Moderation Criteria
	  Positive Points
	Points for Development
	Actions 
	By Whom
	By When

	Course Outline in place


	
	
	
	
	

	Evidence exists of Basic Skills/Subject Diagnostic Assessment 


	
	
	
	
	

	Student’s individual learning goals (personal, basic skills and subject), are stated 

1. On Goal Planning and Review sheets

2. In student file, in accessible format               where appropriate         
	
	
	
	
	

	System in place for tracking progress towards individual learning goals


	
	
	
	
	


Appendix 16: City of Bristol College Moderation of Tutor Feedback

 Foundation Education Faculty: School of Entry Studies

Moderation of Tutor Feedback: College Certificated Courses at Pre-Entry Level
Programme: 




Year:
2012-2013


Course:

Programme Leader:




Tutor:





Student Name:

Interim Moderation   

	RARPA

Ref.
	
	Evidence Exists?

Yes   No/Unclear
	                 Comment/Example

	4.
	Student progress towards learning goals is tracked regularly in an appropriate way 

(eg, progress reviews, individual goal tracking sheets etc)


	
	

	4.
	Tutor feedback indicates clearly what student has achieved during the session, and if appropriate what s/he needs to do next.


	
	


General Feedback:

Internal Moderator: 






Date:

Appendix 17: City of Bristol College Final Moderation Form

 Foundation Education Faculty: School of Entry Studies

Final Moderation of Student Files: College Certificated Courses at Pre-Entry Level
Programme: 




Year:
2012-2013


Course:

Programme Leader:




Tutor:





Student Name:

	RARPA

Ref.
	
	Evidence Exists?

Yes   No/Unclear
	                            Comment/Example

	1, 3
	Student file contains Learning Outcomes for the course and individual learning goals, in accessible form if appropriate 


	
	

	4.
	Student progress towards learning goals is tracked regularly in an appropriate way 

(eg, progress reviews, individual goal tracking sheets etc)


	
	

	4.
	Tutor feedback indicates clearly what student has achieved during the session, and if appropriate what s/he needs to do next.


	
	

	4./5.
	Student file includes work towards each of the course Learning Outcomes


	
	

	4/5.
	File evidence includes clear notes explaining what the student did independently and what kind of support they had


	
	

	5.
	Student’s individual learning goals are reviewed with them at the end of the  course
	
	


Student Name:







Course:

General Feedback:

Internal Moderator: 






Date:

External Moderator: 






Date:

Tutor response to feedback:

Appendix 18: Norfolk Adult Education Service Standardisation Process and Timetable

RARPA Timetable

PLD (Personal Learning and Development)

	Time/Date
	Activity
	Responsibility

	January
	1st round of RARPA moderation carried out in department.

Two folders required from each class to illustrate differentiation.
	Subject Manager in department

	End of January
	1st Formal Strategic Area Based RARPA Moderation

(See separate details)
	CDM’s and SM’s

(Curriculum Design Managers and Subject managers)

	April
	2nd round of RARPA moderation carried out in department.

Two folders required from each class to illustrate differentiation.
	Subject Manager in department

	End of April
	2nd Formal Strategic Area Based RARPA Moderation

(See separate details)
	CDM’s and SM’s

(Curriculum Design Managers and Subject managers)

	July
	3rd round of RARPA moderation carried out in department.

Two folders required from each class to illustrate differentiation.
	Subject Manager in department

	August
	3rd Formal Strategic Area Based RARPA Moderation

(See separate details)
	CDM’s and SM’s

(Curriculum Design Managers and Subject managers)

	
	Service Standardisation

(See separate details)
	Strategic Manager plus CDM/SM
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RARPA Standardisation Process and Timetable — 2011/12

Timetable for moderation of RARPA (based on 3 terms).

Mid-Autumn Term Moderation (informal, Strategic Area based)

A check of RARPA docs at the mid point of the Autumn term allows faculties to
monitor and address issues that may not otherwise have been detected until much
later in the year.

o In advance of Autumn term mid-term Reg Rec, faculties should request their
tutors also submit a copy of 1 ROA/ILP document for informal mid-term
moderation.

15t Term Moderation (formal, Strategic Area based)

To take place no later than 3 working weeks after the end of the 1% term, i.e. by
Friday 13" January 2012.

1. Strategic Area moderation will be based on 100% of tutors

2. Per tutor, Strategic Area will moderate one learner’s complete set of RARPA
documents, e.g. Initial Assessment + Record of Achievement (ROA) or Individual
Learning Plan (ILP) of faculty’s choice.

3. CDMs/SbMs to internally moderate RARPA documents based on:
|. The achievement marked on the Register
II. Initial Assessment (Learner Agreement or separate initial assessment doc)
Ill. Moderation checklist:
o Part 1 (Initial Assessment),
o Part 2 (Targets; Progress Reviews; Achievement)
e Part 3 (Soft outcomes)

4. CDMs/SbMs communicate to individual tutors any decisions taken and actions
agreed

5. CDMs/SbMs support tutors with RARPA CPD

6. Strategic Managers submit brief report to Curriculum Quality Officer based on:
e % return
e 4 —point Ofsted scale (judgement on overall quality of RARPA per Curriculum
area)
o Action points

o Note: current term-end procedure is for tutors to send their course folders
(including RARPA docs) to the Data Management team. This means Strategic
Area teams no longer need to ask tutors to make a special effort to photocopy
and send in their RARPA docs, or to send them to a different address. With
RARPA documents and course registers being sent to Wensum Lodge together
they should also be available to Strategic Area teams at the same time. This
means Strategic Area teams will be able to fully check learner achievement on
ROAs/ILPs and Registers at end of course.

proc_RARPA_Moderation (RS, GR, LR) Page 10f2
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2nd Term Moderation (formal, Strategic Area based)

o As per 1% Term Strategic Area moderation.

o Deadline for completion: To take place no later than 3 working weeks after
the end of the 2nd term, i.e. by Friday 20™ April 2012.

o Strategic Managers submit brief report to Curriculum Quality Officer.

3rd Term Moderation (formal, Strategic Area based + Service Standardisation)

o As per 1% Term Strategic Area moderation.

o Deadline for completion: To take place no later than 3 working weeks after
the end of the 3" term, i.e. by Friday 10" August 2012.

o Strategic Managers submit brief report to Curriculum Quality Officer.

Service Standardisation
Will take place after completion of 3rd Strategic Area moderation
1. SM + 1 CDM/SbM member presents a representative selection of their

RARPA documents (suggest 1 of each grade) for Service moderation, using
current Service moderation format.

2. Decisions taken and actions agreed will be communicated to the individual
tutors through their CDMs/SbMs during following month.

3. Action points will be noted and Strategic Managers (SM) ensure they are
actioned.

4. Progress on Action points will be monitored as part of Termly RARPA
moderation reports and annual QI cycle.

5. Lessons learned inform next year's RARPA activity.

proc_RARPA_Moderation (RS, GR, LR) Page 2 of 2




Appendix 19: Norfolk Adult Education Service RARPA moderation checklist 
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RARPA Moderation Checklist

Course Title e e e e e e s s S S e TR
CUrricUIUMPATEaT s v s e e e e e e e e
TUtor  Code i o e e e

Paperwork used: ILP/ Learning Diary / Learning Agreement +Record of Achievement

" Complete as fully as possible as part of a group exercise undertaken by at least 2 people

Questions to ask when modera

Initial Assessment:

e Was an initial assessment carried out?

e Were findings recorded?

e Was supporting evidence submitted? e.g.
mark sheet, record of results

Part 2

Targets:
Is there evidence of negotiation of individual

targets?

e Are the targets
Specific
Measurable
Attainable
Relevant
Timebound ?

Progress reviews:
e Has progress been recorded — clearly

and regularly?
o Has the tutor commented on progress?
e Has the learner commented on progress?

Achievement: :

s Has achievement been recorded - clearly
and regularly?

e Has the tutor dated and initialled
achievement?

e Has the learner dated and initialled
achievement?

e Has the tutor commented on
achievement?

e Has the learner commented on
achievement?






[image: image9.jpg]Part 3

| Soft outcomes:
e Has the learner identified additional

outcomes?

Progression routes:
o Has the learner identified what they want

to learn next?
e Has the learner identified what course
they would like to do next?

Does the documentation clearly evidence Yes / No / notapplicable

learner achievement?

Please describe any examples of good practice you have noted:

Internal Moderators:






Appendix 20: Norfolk Adult Education Service Internal moderation feedback to assessor



INTERNAL MODERATION

FEEDBACK TO ASSESSOR

	Course Title: 
	Course No: 

	Internal Moderator: 
	ILP’s
	Number set 

	Are ILP's SMART
	
	Do they meet RARPA guidelines?
	

	Learner 1


	Learner 2


	Tutor/Assessor:



	Has the Initial Assessment been completed?





 


                                                                          
	Next moderation date 


	IM Initial 

	Date viewed by Lead IM
	LIM Initial

	Tutor Feedback




Assessor Signature.... ……………..…………..………… Date …………………………..

Internal Moderator Signature…………………………….  Date ……………………………

Appendix 21: Beaumont College Observation of Teaching and Learning Evidence Form  

(although each college has now slightly adapted this for their own college).

	Beaumont College Observation of Teaching and Learning Evidence Form

	Colleague Observed:
	Date: 
	Programme Area:
	No. on Register:

	Observer/s:
	Time: 
	Location:
	No. Present:

	Number of Learners Present:
	Specialist Support:
	Session observed:
	No at start of session:

	 
	 
	 
	 

	
	
	 
	

	
	
	Programme Level:
	

	
	
	Year of learner:
	No late:

	
	
	 
	

	Context of the session to include stage in programme:

	

	Performance indicators against aspects of the OTL grid to be observed (Checklist): When observing take into consideration the following 

Teaching - Planning and Prep, introduction, learner targets, pace of learning, skills for life, learning methods, multi-disciplinary approaches, links in the learning,learning materials/resources (curriculum), learning materials and resources (specialist resources), learning environment, The safe learner, E and D, management of learning (communication and organisation), management of learning (deployment of staff), Teacher knowledge, monitoring of progress (RARPA and accreditation), learner engagement and response, 

Learning - standard of learning, embedding of targets, accurate targets SMART and relevant to learner level, accurate feedback provided to learners.

	Strengths (Outstanding practice based on judgements found in narrative evidence)
	Areas for Development (Satisfactory/ Unsatisfactory practice based on narrative evidence. Please highlight those to be linked to action plan)

	Learning
	 

	Relevant/Challenged/Motivated/On Task/Productive/Targets Met/Progrress/Independence/ choice making/decision making
	

	 


	

	Teaching
	 

	Planning/Differentation/Communication/Staff Deployment/Staff-Student Relationship/Environmental/Resources/classroom management/embedding
	 
	
	
	
	 

	 
	 

	Management of Support Staff and impact on learning (Comment on level of active support provided/ impact of specialist resources or equipment/ use and impact of different management strategies):

	 

	Equality and Diversity (Comment on impact of learning and also referecne to attached E and D audit template)

	 

	Safeguarding and Health and Safety (Comment on impact on learning and evidence of embedding learner protocols and embedding of safe practice):

	 

	Summary Evaluation (Please begin by providing a clear good judgement statement)

	 

	 

	 

	 

	 

	Types of observation:

	Formal
	Informal
	No grade given

	Grade Profile:

	1 Outstanding
	Overall Grade

	2 Good

	3 Satisfactory

	4 Inadequate

	 

	 
	

	 


	

	 

	Narrative                                                                                                                                                                                                    Describe the learning that is taking place and describe how the teaching impacts on learning.

	Notes on using the template: It is best to wriite bullet statements and then they can be allocated a key judgement next to them, in this way the judgements are sequencial against the evidence. Remember to try and write in sentences that provide a judgement descriptor. When making a 'good' judgemnt think 'is this good practice or is it just a norm?. When observing keep foucs on the level of learning and challenge and describe 'how' teaching impacts in learning and ask 'so what'.
	Judgement/Grade

	
	1
	2
	3
	4

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 

	Narrative                                                                                                                                                                                                    

	 
	Judgement/Grade

	
	1
	2
	3
	4

	 
	 
	 
	 
	 

	 
	 
	 
	 
	 


Appendix 22: Beaumont College system of external moderation using sample of evidence forms of internal moderated evidence

ISC:
Moderation of OTL Evidence Forms






Colleges:

	EF Ref No.
	Narrative

(Does the narrative make clear judgements?  Is it succinct?  Is the evidence sufficient to support the grade?)
	Key strengths and areas for improvement

(Do these make clear judgements?  Are descriptors used/  Do they match the evidence in the narrative.  Are there any inconsistencies?)
	Equality and Diversity and the Safe Learner

(Is there clear evidence which demonstrates active promotion and management of E&D and H&S?)
	Good Practice

(Is good practice identified where appropriate?)
	Summary

(Is there a summary statement and does this start with a clear judgement on the session?)
	Actions for improvement

(Are there any actions to improve or maintain teaching and learning quality and are these SMART?)
	Grade

(Does the written evidence support the grade?)

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Moderated by:











Date:

Overall Comment:
Appendix 23: Beaumont College common framework of standards that are observed against
OTL Evaluation Grid 2009

	Performance Indicators
	Outstanding (Grade 1)
	Good (Grade 2)
	Satisfactory (Grade 3)
	Unsatisfactory (Grade 4)

	Planning and Preparation (informed by baseline + relates to ILPs)

ECM/YM 1-5
	Highly detailed planning records available, clearly informed by  baseline assessment and reflected in highly appropriate SMART ILP targets which inform lesson activities

Highly appropriate and flexible scheme of work which clearly indicates progression and development opportunities.
	Detailed planning records which clearly result from baseline assessment and link well to ILP targets and lesson activities. 

Detailed Scheme of work which includes some flexibility and outlines progression and development opportunities.
	Acceptable planning records which relate to baseline assessment and show some link to ILP targets and lesson activities

Appropriate  scheme of  work which lacks some detail but links tentatively to  individual learning needs
	Planning records are limited and provide insufficient evidence or reference to baseline assessment, ILP targets or lesson activities

Limited or no scheme of work, or information presented too generic to support progression and development opportunities

	Introduction, individual learning objectives 

ECM/YM 1-4


	Highly effective and appropriate introduction – individual/group -  

which maximises time and leads into the activity in a dynamic and purposeful manner.
	Individual objectives effectively shared with learners at beginning of session. Learners very clear about what they are doing and why
	Brief, general introduction.  Objectives shared with learners but opportunities missed to develop and enhance them. Learners generally clear about what they are doing
	Little if any introduction. Objectives not discussed or shared with individual learners who are clearly unsure or confused about what they will be doing and why

	Pace of learning

ECM/YM 1 and 3


	Pace clearly matches subject and individual learner level and need.  Activities very well-structured and timed to maintain interest and stimulate learning for all learners. (buzz)
	Pace well matched to subject and individual learner needs and level most of the time.  Activities are generally well-timed and structured to promote learning.
	Overall pace generally promotes learning and interest.  Some activities insufficiently matched to individual learner level and need or to subject.
	Activities lack pace/rigour and do not promote learning and engagement.  Some learners not stretched, or are over-challenged, confused or struggling to understand.

	Skills for Life (Communication, literacy, connecting,  numeracy and language support) ECM/YM 3,4,5
	Thorough and sustained identification and promotion of embedded Skills for Life evident in planning, strategies for support and differentiated resources, which takes into account possible learner destinations. 
	Sustained identification and promotion of embedded Skills for Life evident in planning, strategies for support and differentiated resources, appropriate to possible learner destinations. 
	Identification and promotion of some embedded Skills for Life opportunities. Session activities address individual needs appropriately.
	Little (or no) identification of embedded Skills for Life.  Lesson activities do not address individual needs appropriately or effectively.

	 Learning methods (appropriate for individual and group) ECM/YM 1-5
	Highly effective/creative range of  approaches used to maximise learning and  involve learners; highly appropriate for individuals, group and subject 


	Effective range of learning methods used which engage learners well and promote learning; appropriate for individuals, group and subject.
	Limited range of methods planned.  Session leader makes an effort to vary approach and involve learners; some appropriate adjustment for individuals, group and subject
	Insufficient variety or inappropriate methods. Little (or no) attempt to match teaching methods to subject, group or individual learner needs.

	Multi-disciplinary approaches

ECM/YM 1-5
	Extensive evidence of effective multi-disciplinary collaboration. This results in firmly embedded developmental or therapeutic goals and strategies which enhance and promote learner achievement. 
	Clear evidence of multi-disciplinary collaboration.  This results in embedded developmental or therapeutic goals and strategies which promote learner achievement. 


	Some evidence of multi-disciplinary collaboration.  This results in partial embedding of developmental or therapeutic goals and strategies which support learner achievement. 
	Little (or no) evidence of multi-disciplinary collaboration.  This results in barriers to achievement of developmental or therapeutic goals, and failure to capitalise on strategies designed to enhance and promote learner achievement.   

	Links in the learning

Reference made to all aspects of the learner’s experience and achievement  including the extended curriculum  
ECM/YM 1-5
	Previous knowledge/experience referred to throughout. Excellent links drawn out to clearly structure, reinforce and promote individual learning. 


	Previous experience/knowledge referred to & used to introduce new material in the lesson. Structure of learning appropriate for individuals 
	Some attempt made to link new material with previous knowledge or experience
	Previous knowledge assumed but not checked, tested or referred to or no attempt made to link new material with previous knowledge/ experience

	Performance Indicators
	Outstanding (Grade 1)
	Good (Grade 2)
	Satisfactory (Grade 3)
	Unsatisfactory (Grade 4)

	 Learning materials/resources

(Curriculum)

ECM/YM 1-5
	A highly effective range of high quality resources well-used to promote learning. Very effective use of appropriate learning technologies and specialist resources to augment/support individual learning.
	An effective range of materials and resources, including ILT, effectively used to promote learner-specific engagement and achievement. 
	Some use of appropriate materials and resources, including ILT, to support learning, but some opportunities are missed. 
	Inadequate or poor quality materials and resources, including ILT, or ineffective or inappropriate use of resources so that learning is hindered. 



	Learning materials/ resources ECM/YM 1-5
(Personal/Specialist)

e.g. AAC, hearing aid, glasses, mobility aid, etc.
	Totally comprehensive awareness and responsive management of all learner-specific equipment to optimise all opportunities for learning.  


	Clear awareness and responsive management of all learner-specific equipment to optimise most opportunities for learning. 
	Some demonstrated awareness and responsive management of most learner-specific equipment to facilitate opportunities for learning
	Inadequate awareness of learner-specific equipment and/or inadequate management of learner-specific equipment so that learning opportunities are missed.

	 Learning Environment/ 

ECM/YM 1-4   
	A very high-motivation learning environment, fit for purpose, safe, accessible and very well-equipped.   Learning opportunities are significantly enhanced by the environment’s visual, auditory, tactual and olfactory factors.


	A learning environment that clearly promotes positive engagement; is fit for purpose, safe, accessible and well- equipped.  Learning opportunities are clearly facilitated by the environment’s visual, auditory, tactual and olfactory factors.
	A safe, accessible learning environment that does not significantly impede learning in any way.
	An unsafe or inaccessible environment. Learning opportunities are undermined by noise, distracting visual busyness, interruptions or other adverse environmental factors such as poor or glaring light, strong odours or uncomfortable temperatures.

	The Safe Learner 

(including risk assessments)

ECM/YM 1-4


	Highly detailed, up-to-date and comprehensive risk assessments and outstanding promotion of learner awareness of and responsibility for health and safety.


	Detailed, up to date risk assessment and evidence of safe learner goals in planning. Learners clear about safe learner goals. Most opportunities are used to promote learner awareness of and responsibility for health and safety
	Risk assessments in place, though lacking in detail. Objectives shared with learners but opportunities missed to develop and enhance learners’ awareness of and responsibility for health and safety. 
	Risk assessments are limited/ out of date and provide insufficient detail of risks/ measures to manage risk. 

Limited or no reference to health and safety in session plans. No attempt to involve learners in managing their own health and safety.

	Equality, Diversity and Inclusion

ECM/YM 1,3,4,5

	Highly effective promotion of equality and diversity, through effective and appropriate reference to gender, race, religion, disability, culture, age and sexual orientation. Teacher models best practice through attitude and use of inclusive activities, resources and language.

 
	All teaching and reference materials support promotion of equality and diversity, through effective reference to gender, race, religion, disability, culture, age and sexual orientation.  Teacher  models good practice through use of inclusive language, attitudes and terminology
	Teaching and reference materials demonstrate knowledge and promotion of equality and diversity, through some reference to gender, race, religion, disability, culture, age and sexual orientation. Teacher uses appropriate language and terminology and demonstrates appropriate attitudes 
	Teaching and reference materials demonstrate insufficient or no knowledge or awareness of the promotion of equality and diversity issues, with no reference to gender, race, religion, disability, culture, age and sexual orientation. Some resource materials use stereotypical images or examples and/or the teacher uses inappropriate language or terminology or demonstrates inappropriate attitudes

	Management of Learning 

(communication and organisational skills)

ECM/YM 1-5
	Highly effective ability to engage, motivate and challenge learner/s and promote independence. Highly effective and responsive management of group/individual learning. 

Exemplary use of diverse, appropriate forms of communication.  


	Animated delivery shows a good level of commitment and energy and holds learners’ interests. Good and responsive management of group/individual learning. 

Good use of diverse, appropriate forms of communication. 
	Moderate enthusiasm for subject. Delivery clear but may be lacking in ‘sparkle’. Presentation skills are satisfactory and demonstrate some flexibility in management of group/individual learning. 

Some use of diverse, appropriate

forms of communication.
	Ineffective or unenthusiastic delivery/management of group/individual learning, which does not engage learners and is not responsive. Some ineffective or inappropriate use of communication that does not meet the learners’ needs. Learners bored, uninterested or disengaged.



	Performance Indicators
	Outstanding (Grade 1)
	Good (Grade 2)
	Satisfactory (Grade 3)
	Unsatisfactory (Grade 4)

	 Management of Learning

(deployment of learning support staff on and off site)

ECM/YM 1-5
	 Highly effective management, direction and empowered deployment of support staff. Excellent evidence of teacher/support staff co-operation/joint working and evaluation, which results in outstanding learning and achievement.
	Effective management, direction and empowered deployment of support staff. Good evidence of co-operation/joint working and evaluation, which results in good learning and achievement.
	Satisfactory management, direction and empowered deployment of support staff.  Some co-operation and an appropriate working relationship and evaluation overall, which results in satisfactory learning and achievement.
	Ineffective or inadequate management, direction and empowered deployment of support staff.  Some lack of respect or value evident.  Little evidence of co-operation or joint working and evaluation, which results in little learning and poor achievement.

 

	Teacher knowledge

(Subject and awareness of impact of disability on learning) ECM/YM 1-5
	Very knowledgeable and up-to-date in subject area. Highly skilled with learners demonstrating effective knowledge of the impact of disability on learning. 
	Clearly knowledgeable in specialist area + demonstrates through practice that aware of the impact of disability on learning
	Generally knowledgeable in specialist area and demonstrates some awareness of the impact of disability on learning.
	Displays a confused or inadequate grasp of some aspects of specialist area and insufficient evidence that aware that disability impacts on individuals learning ability and progress

	Monitoring of learning progress -  Including RARPA 

ECM/YM 3,4,5
	Progress against individual targets is rigorously monitored, evaluated and recorded. Unplanned learning is recognised and recorded.

Outstanding and timely involvement of learners in awareness and review of their own progress.


	Progress against individual targets is monitored, evaluated and recorded. Some Unplanned learning is recognised and recorded. Involvement of learners in awareness and review of their own progress is good.


	There is some monitoring and recording of progress and some involvement of learners in the review and evaluation of this. Opportunities to record unplanned learning are mostly missed.
	There is little or no monitoring or recording of progress and/or little or no involvement of learners in the monitoring process

Learners not sufficiently aware they have made any progress. Unplanned learning is not recognised adequately.

	 Learner engagement and response

ECM/YM 1-5
	All learners highly motivated/interested and suitably involved and engaged. Learner responses demonstrate excellent achievement in relation to individual targets. High levels of challenge, co-operation, and interaction. Learner choice and independence actively promoted. 
	All learners are motivated/interested and are suitably involved and engaged.

Learner responses demonstrate good achievement in relation to individual targets. Appropriate levels of challenge, co-operation, and interaction. Learner choice and independence are promoted.


	Learners are involved and showing some interest. Learner responses demonstrate a reasonable level of achievement in relation to individual targets. Challenge, co-operation, and interaction are satisfactory. Learner choice and independence is evident.


	Learners display Insufficient involvement and interest for the session. 

 There is a Lack of achievement in relation to individual targets and co-operation, and interaction is poor.

Learning is over-managed, too tutor-led or over supported. 

	Standard of learning

ECM/YM 3,4,5
	All learners demonstrate outstanding development of individual skills which are very well related to subject requirements and/or ILP targets. Learning clearly develops confidence and independence and promotes effective transition.


	Learners demonstrate good development of individual skills which are well related to subject requirements and/or ILP targets.

Learning clearly develops confidence and independence and promotes effective transition.


	Learners demonstrate a reasonable development of individual skills which are related to subject requirements and/or ILP targets.

Some evidence of promoting confidence and independence and effective transition.


	Learners demonstrate little or no evidence of the development of individual skills which are related to subject requirements and/or ILP targets.

Unsatisfactory opportunity for promotion of students’ confidence and independence and effective transition.




Northwest ISC OTL Forum/Colleen Caldwell Consultancy June 2009

Appendix 24: Beaumont College Action Plans

Colleague Observed










Summary and Action Plan Targets overleaf                                     

Aspects of outstanding or good practice that could be shared throughout the education team.

	Appropriately stretching targets are in place.

All learners were learning and were actively participating in their individual activities.

Outstanding engagement and exploration or activity that supports independence.

Outstanding planning that is highly individualised.

All learners doing individual tasks which focussed on carefully broken down targets.

Classroom atmosphere was welcoming and purposeful.

Very good staff management.


Issues for college development (i.e.) Environment, resources, value for money

	 


Areas for Personal and Professional development: Action Plan Targets (Maximum of three SMART targets referenced to next appraisal)

	Agreed targets and desired outcomes
	By whom
	By when
	Target completed and signed

	
SMART targets:

To supportively enquire why learners are late or actively find out where learners are if they are late.


	JW


	January 2013


	


Colleague’s comments/feedback

	


Time and date of this feedback meeting……………………………….........  

Follow-up observation Yes/ No? In six weeks time from date of observation as per policy (day/date/time)………………………

Signed (colleague observed) ………………………………… Signed (Observer/s) 1.…………………….......  2.……………….................

Appendix 25: Vine - Integrating RARPA into quality assurance processes

Appendix 26: Standards, criteria and evidence to quality assure RARPA

	Section 1: RARPA 5 staged process

	RARPA elements
	Criteria
	Evidence

	1 Aims appropriate to an individual learner or groups of learners (clearly stated learning aims)


	1.1 Information advice and guidance processes support learners to make informed, realistic choices. Learners’ own views and aspirations are taken into account in identifying appropriate provision and the aims clearly articulate learners’ long term goals and aspirations. 

1.2 The intended programme is suitably challenging for every learner.

1.3 The learning outcomes will enable learners to develop the personal, social and employability skills they have identified to support them to get to their desired destination. 
1.4 Provision reflects local and national demand, and is responsive to learners’ needs.
	Clearly stated aim(s) for all programmes

IAG documentation

Course outlines

Learning programme descriptions in prospectus, website, course leaflets

Curriculum frameworks

Descriptions of tasters, link courses

Learner records

Discussion with course tutors, IAG workers, learners



	2 Initial assessment to establish the learner’s starting point
	2.1 Learners’ views, aspirations, assessment of their own needs and choices are central to, and clearly identifiable in, the initial assessment process.

2.2. Initial assessment is fit for purpose in the context of the learning programme and the learners and may include:

· learners’ approximate level of knowledge and skills;

· achievements, qualifications and accreditation gained;

· previous experience;

· existing skills and transfer of skills;

· learners’ additional support needs which may include health, communication and personal care needs; and 

· learners’ preferred ways of learning: teaching and learning strategies and approaches.

2.3 Learners are aware of and have access to appropriate information and guidance as required.

2.4 The initial assessment process is reviewed and practice improved in response to learners’ needs, achievement and feedback. Consequently, learners’ achievements are demonstrably enhanced.
	[Process and level of detail will vary according to the nature and duration of the learning programme. Records may include learners’ self-assessment of prior learning and/or learning and support needs]

Procedures for initial assessment

Link course, transition programme documents

Learner records

Records of initial assessment

Record of outcomes of process of establishing learners’ starting points 

Discussions with section managers, course tutors, teachers, learning support assistants, learners



	3 Identification of appropriately challenging learning objectives: initial, renegotiated and revised
	3.1 Initial assessment informs programme planning and the setting of challenging objectives. 

3.2 Objectives are person-centred, expressed in ‘learner-friendly’ terms, are meaningful and relevant to real life and will help learners move towards their destinations. On longer programmes, they include short-, medium- and long-term targets.

3.3. There is a person with clearly defined responsibility and/or clear lines of responsibility for setting, reviewing, re-negotiating and revising learners’ objectives and for monitoring progress.

3.4 Learners have the opportunity to renegotiate learning objectives and to agree additional personal outcomes reflecting their interests, motivation and needs. 

3.5 Learners are able to apply knowledge gained or demonstrate the skills they have learnt in different context
	Clearly stated suitably challenging objectives for all programmes and, wherever appropriate, for each learner

[The level of challenge which is appropriate will vary according to initial assessment of learners’ needs, aspirations and starting points. Learning objectives may be amended during the learning programme, for example, as a result of formative assessment]

Learner files including electronic records

ILP including learner reviews

Teachers’ records, including session plans

Discussions with section managers, course tutors, teachers, learning support assistants and learners



	4 Recognition and recording of progress and achievement during programme (formative assessment): teacher feedback to learners, learner reflection, progress reviews
	4.1 There is a robust process across the organisation to gather and use data effectively to support the learner, throughout the learner journey. 

4.2 Evidence of learning is clearly recorded, referenced to learning targets and shows progress. It is meaningful to the learner and other stakeholders. 

4.3 Creative ways are used to listen to the learner voice, including, where appropriate, circles of support.

4.4. Additional or unplanned learning and achievement is also captured and recorded effectively.

4.5 Learners are given feedback on how well they are achieving their learning outcomes and what they need to do to make progress. 

4.6 Regular progress reviews take place throughout the programme and in response to changing needs. Reviews reflect and check on progress and make necessary changes. Where appropriate a supporter such as an advocate, parent or carer is involved in the review process.

4.7 Progress reviews demonstrably improve teachers’ practice 

4.8 Progress reviews demonstrably enhance learners’ achievements.

4.9 Learners’ feedback demonstrably impacts on teaching and learning.
	College or section procedures for recording student progress

Learner files/portfolios

Learner review documentation

Teachers’ records

Accessible versions of records of progress in easy to read language or other media e.g. pictures, films etc.

[Research indicates that learners prefer the term ‘feedback’ and that learners’ capacity for reflection and informed self-assessment would be enhanced by more dialogue with teachers and the sharing of criteria and norms used to evaluate progress and achievement]

	5 End-of-programme learner self- assessment; teacher summative  assessment; review of overall progress and achievement
	5.1 Summative assessment and review processes are undertaken with learners, and where appropriate a nominated person, so they have joint ownership of the  process

5.2 The end-of-programme review process is learner-centred and inclusive, and uses creative methods and media where appropriate.

5.3 Teacher summative assessment reflects learners’ targets, provides an overall review of progress and evidence of achievements that are meaningful to learners and other stakeholders.

5.4 Achievements are celebrated.

5.5 There is evidence that learning programmes:

· have met learners’ aspirations

· enable learners to develop the personal, social and employability skills to become more independent in everyday life. 

5.6 On full-time programmes there is an effective ‘handover’ to destination providers.

5.7 For all learners, documents are prepared for destination providers on time, are owned by learners and are passed on with their permission. 

5.8 Feedback from learners’ reviews informs future planning.

5.9 Destination data is gathered, reviewed and used to inform the SAR.

5.10 The outcomes of this stage of the RARPA process are rigorously reviewed and actions are taken to improve practice and improve learners’ progress, achievements and progression. 
	Records of learner self-assessment, group and peer assessment; 

Teacher records of assessment activities and individual/group progress and achievement 

Learners’ files, journals, diaries, portfolios, artwork; videos, audiotapes, artefacts, photographs 

Individual or group learner testimony 

Records of performances, exhibitions and displays 

Certificates

Transition documentation

SAR and any other internal moderation and course review documentation

Discussions with learners, course tutors, teachers, curriculum and quality managers 

 [Evidence is likely to comprise qualitative and quantitative information and to demonstrate planned learning outcomes and learning gains identified subsequently]




	Section 2: Organisational Systems to Quality Assure RARPA

	Standard
	Criteria
	Evidence

	6 Staff implement the RARPA process effectively across the organisation 


	6.1 Teaching staff, learning support staff and other relevant interdisciplinary staff and volunteers, have access to information and training to use RARPA. They have a shared understanding of:

· the nature, purpose and importance of RARPA

· RARPA five stage process 

· setting individual targets that support progression

· data and information recording system requirements

· quality assurance arrangements for RARPA.

They are active and engaged at all 5 stages.

6.2 Implementation of the RARPA process is consistent across the organisation.


	· Staff handbooks/ guidelines

· Staff induction checklist

· Team  meeting records

· Staff team training records

· Teacher files including evaluations

· Learner folders

Discussions with course tutors, teachers, including part time staff, learning support assistants, staff development managers 

	7 There is an effective quality assurance system for the review and improvement of the provision using the RARPA process
	7.1 A clear quality cycle is in place that includes all elements of RARPA all aspects of provision and all staff. It is learner-centred, and embedded with the organisation’s overall quality improvement system.


	· Organisational quality cycle

· Q A calendar for individual programme area(s)

Discussion with course tutors, section, curriculum and quality managers



	
	7.2 There are internal methods for moderating the effectiveness of  RARPA 
7.2.1 Internal moderators are identified, trained and keep moderation records 
7.2.2 Cross sector/department/subject moderation takes place regarding provision for learners with learning difficulties and disabilities and shows that RARPA is implemented consistently.

7.2.3 The consistency of the performance of the internal moderators is moderated across the organisation, any inconsistencies are noted, and appropriate action is taken to address them.   

7.2.4 Internal moderation results in action plans that clearly identify underperformance, outlines steps required to improve and best practice that is shared. 
	Internal moderation procedures and records, 

List of internal moderators, records of moderator training 

Minutes of moderator planning meetings

Records showing cross moderation 

focus of moderation/ sampling plan

Action points from moderations Feedback to individual staff  

Standardisation meeting records with action points 

Action plans showing regular monitoring, with timescale for completion, 

SAR or course/programme review/improvement plan 

Discussion with course, programme, quality managers, internal moderators, teachers

	
	7.3 Provider self assessment review of the RARPA process is both rigorous and consistent and the Quality Improvement Plan leads to improvement.
7.3.1 The SAR process for provision using RARPA involves all staff. It is rigorous and the evaluations are appropriately detailed and accurate.

7.3.2 Learners, parents and carers and employers are meaningfully and creatively involved in providing evidence, where appropriate. 

7.3.3 Data on learners’ performance, progress and progression is analysed, evaluated and used to inform the SAR.

7.3.4 QIPs covering RARPA are challenging and identify targets for improvement and professional development. Their implementation and impact are monitored and evaluated
	SAR or course/programme sub-SAR, review, improvement plan 

Records of Programme Review meetings

Learner/stakeholder satisfaction information

MIS data, qualitative information collected at course/programme level

QIP

Discussion with course, programme, quality managers, teachers

	
	7.4 There are external methods for verifying the effectiveness of  RARPA 

7.4.1 External moderators review internal moderation records for rigour and consistency. They review samples of learners’ work and evidence of progress.

7.4.2 External moderators review the annual quality cycle for evidence that RARPA is embedded effectively within all aspects of quality assurance and improvement.

7.4.3 External moderators verify that the SAR identifies appropriate areas for improvement, including professional development.

7.4.4 External sources are used to verify quality assurance and improvement processes. The outcomes from e.g. peer review and development (PRD) groups, inspection, consultant support, ‘health checks’, EFQM and other quality kite marks, result in improvement actions that are implemented, monitored and reviewed.
	· External moderation records

· Learners work and records

· Annual quality cycle documents

SAR, course/programme area sub-SAR, QIP and action plans

· OTL records

· Inspection reports 

· PRD Reports

· Consultancy reports

· Health checks

· Quality marks

· Discussion with section, programme quality managers

	8. There is effective performance management and professional development in relation to RARPA 
	8.1 The implementation of the RARPA process and teaching and learning are improved through rigorous performance management and appropriate professional development. This is effective in tackling underperformance.

8.2 Rigorous improvement targets are set for individuals, departments and the whole organisation. These are regularly monitored and reviewed in accordance with the organisation’s self assessment process.

8.3 The CPD programme is clearly linked to improvement plans, is comprehensive, timely, uses appropriate methods such as; shadowing; mentoring; coaching; dialogue; support and training when needed and leads to demonstrable improvements in performance. 

8.4 Best practice is shared within a coherent programme of professional development. Staff teams have opportunities for development, discussion and sharing best practice about RARPA.

8.5 Adequate resources are provided to ensure that improvements to performance can be made.
	· OTL records and action plans

Performance review/ appraisal/supervision records

Individual and departmental training plans and records

Organisational CPD procedures and record

Team meeting records

Staff development session records

Discussions with groups of teaching/learning support staff
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Frith Diary Sheet


Learner:


Date:         /       /





My 


Community


    AM   PM  PM





Exploring the Environment


AM      PM





Tutorial


AM


PM





Personal Development


AM     PM





Creative Studies


AM     PM





Morning Reflection:


My Feelings:





Learning Activities:





What worked well and what should continue or be developed:

















What didn’t work and what needs to be changed:




















Tutor:							Inclusion Worker:





     Learning Continuum-learners are assessed on this throughout their lessons at college 


1. Encounter M1a.  2. Early awareness M1b.  3. Interest M2a 4. Supported Participation M2b


5. Active Involvement M2b 6.Development M3a 7.Exploration M3a 8. Initiation M3b 


9.Consolidation M4-8


              			





   �             �               �                    �               �





Learner:						Date:         /       /








Drinks and Lunch Time:


�








I had my enteral feed as stated


in my eating and drinking plan


   					


							


 








For my lunch........


I ate a few spoonfuls/small amount


I ate half my lunch


I ate all my lunch


I ate my packed lunch





I had my lunch via my enteral tube as stated in my eating and drinking plan





Learning Continuum-learners are assessed on this throughout their lessons at college


1.Encounter M1a.  2.Early awareness M1b.  3. Interest M2a 4. Supported Participation M2b


5. Active Involvement M2b 6.Development M3a 7.Exploration M3a 8. Initiation M3b 


9.Consolidation M4-8








Afternoon Reflection:


My Feelings:


Learning Activities:





What worked well and what should continue or be developed:

















What didn’t work and what needs to be changed:

















Tutor:							Inclusion Worker:




















Tutor:							Inclusion Worker:





Health and Wellbeing


		Epilepsy Information:


Today I had a seizure/seizures at college


		There is a record in my bag


For more details see Communication Book   YES 	or      NO











Transition Passport





How to support my learning:


























What people like and admire about me:











Name of Learner: 























The way I like to communicate:






































My overall target:


























Supporting My Mobility:

















My Achievements:





How I Eat and Drink:





Stage Five: What’s next? (March-June)


Recognition of progress and celebration of achievement:


Summative report written on each learner


Targets reviewed and assessed


Celebration Events/Leavers Events


Completed E ILP’s


One Page Profiles shared to multi-agency team











Stage Four:


How Am I Doing? (March/April)





Formative Assessment-checking on progress and reviewing targets using the Learning Continuum.


Develop learner accessible E ILP


Regular feedback on learning


Celebrate learning achievements


Progression routes discussed and initiated for 3rd years.











Stage One: Who Am I? 


Preparation for Transition


Discussions/meetings with learner, parents, schools, Connexions and carers which leads to an offer of a place on full time or part-time programme.


Initial Assessment of learner’s starting points and needs:


School links programme developed.


Multi-agency team preparation for transition.


Transition Passports initiated.





Stage Three:


(Oct/Nov)


What Am I Going To Do and How 


Am I Going To Get There?





Person Centred Learning Review


Personalised targets for each learner


Targets set around curriculum themes


Communication, Citizenship, Relationships, Self-determination


Subject targets support overall target.











Stage Two: Who Am I? (Sept/Oct)





Six-eight week initial assessment-whole staff team approach to process.


Multi-agency work to support care needs. Initial Assessment developed and shared.  Evidence collected on film and Daily Dairy Sheets.




















A Personalised Approach to Learning for People with Profound and Complex Needs





� HYPERLINK "http://www.google.co.uk/imgres?q=stepping+stones&hl=en&biw=792&bih=395&gbv=2&tbm=isch&tbnid=GznmoF4IzeZvdM:&imgrefurl=http://adventurecenter.wordpress.com/2008/03/31/games-day-stepping-stones/&docid=yRl-dYnAfn9B0M&imgurl=http://adventurecenter.files.wordpress.com/2008/03/stepping-stones1.jpg&w=328&h=479&ei=FZEWT8idD4Pb8QP-zJTKAg&zoom=1" ���





Goal











Curriculum Area SAR feeds into


Leicester College Self-Assessment Report


External validation from OFSTED








IM


�
Date


�
�
Grade:                    


  


�
�






1. Did the assessment activities comply with the Unit Grid in terms of prescribed and optional tasks? (Refer to assessment information for individual course, define methods used)























2. Were assessment decisions clear and appropriate? (See grading sheet)




















3. Is the level of work presented appropriate to the unit/s? (Refer to assessment information for individual courses)














4. Was the evidence presented clearly referenced, sufficient and authentic? (See grading sheet)














Feedback/Good Practice/Development points�
�


















Specific comments on ILP and whether it meets RARPA guidelines�
�









 Action Points �
To be addressed by: Next submission�
�






SELF ASSESSMENT





Underpinning QI





Staff development


Staff support and appraisal


Handbooks, systems, paperwork





Quality Monitoring





Schemes of work


Session plans


Tutor reports


Observations


Moderation 





Judgements about Progress and Achievements





STAGED PROCESS





Aims meeting needs


Initial assessment


Challenging Objectives


Formative Assessment and feedback


Summative Assessment
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