How far can Joint Practice Development (JPD) be harnessed as an organisational CPD tool ?

Why am | investigating this research
guestion?

To identify factors that will improve our
CPD approach to practice development.
To explore appropriate roles and
responsibilities for myself as a CPD
facilitator.

To consider the impact of
organisational JPD on teachers’ sense
of agency

To increase collaboration between
teachers and curriculum managers

Intervention Strategy

January 2012: Open invitation to qualified teachers to investigate behaviour management in own practice

JPD Meeting 1: Group contract purpose and collaborative behaviours (delivery of learning activity to

familiarise all participants with Brookfield’s critical thinking/discussion techniques); discuss facilitator role;
peers begin critical storytelling about behaviour management

JPD Meeting 2: Peers continue critical storytelling and active listening

JPD Meeting 4-8: Evolving JPD; practitioner led and personalised for each teacher

Final JPD Meeting (Friday 13t April!): Focus Group

Recommendations

1) For the CPD Facilitator:

Encourage differentiation of processes and
outcomes. For example, JPD for deep
learning; one-off training for surface /
technical learning.

Adopt a distributed leadership approach to
JPD processes.

Present ideas tentatively and encourage
critical evaluation.

Increase involvement of line managers in
practitioners’ assessments and evaluations

2) Organisation:

Timetabling for elective CPD.

Differentiate between deep / surface or
near /far transfer practice development.
Consult teachers on CPD priorities & on
organisational issues to share leadership.
Present ideas tentatively and encourage
critical evaluation.

Increase CPD opportunities for Curriculum
Managers to explore JPD / TQM.

3) Further Research:

Can the conditions for rich JPD be applied to
other contexts, for example curriculum
teams looking at SARs or individual under-
performance?

Measurement of the impact of JPD on
teaching and learning; teachers’ perceptions
have been ‘measured’, can this now be used
to measure the impact this may have on
their learners?

Inductive Qualitative Results from Narrative Analysis of Focus Group
3 Categories of Conflict:

Poor JIPD
conditions

| feel like what the underlying
message is, is that / am the only
barrier to the college’s success: If
it weren’t for me, not marking my
register; if it weren’t for me NOT
contacting MIS; or NOT getting
the learners through — everything

would be wonderful.

“You will reach our standard”...not
because ...this is how you want to
get better...”if you do this, this and

Isolation

They seem to have
this viewpoint that
“A+B=C". They don’t
understand that
when ... you're
dealing with a
person... it’s not a
sum — it’s not like
you can just do a
certain process and
then everything’s
fine...it’s sorted.

Community

.

Simplicity

-

| feel that I've become more focused...on me.
When | came in | felt really positive and | feel
there’s lots of things ...that are really not
resolved, which is probably, probably a good
thing ... But the focus | feel has been thrown
back on me, and my reactions to things, which
... | think | was really complacent about before.

It’s put things into perspective again, it’s put a spring
back in my step it’s given me something outside of the
daily grind —and it was a grind and a crunch and a
crash and a smash —to come out of that and go hey!
We're all together, my mind’s stimulated again, hey we
could try that, we could think about it on a deeper level
— oh thank goodness, you know, | can feel stimulated

)y

Rich JPD
conditions

...to support each
other and then be
prepared to give.
Because... you
tend to feel
isolated...having
that group there
saying, “yeah, why
not, investigate
this or that or the
other” and then
you can go off and
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this you'll be what we say you'll be”. and really enjoy what I’'m doing every day again L give It a go.
Deductive Qualitative Results: Questionnaires + Focus Grou
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Theoretical Framework:

Fielding (2005) ; Eliot (1991); Schon (1983); James & Biesta (2007); Coffield (2008); Bubb & Earley (2007); Brookfield (1995)

Project Researcher:

Angela Rhead, Stoke on Trent College:arhealsc@stokecoll.ac.uk

Data collection and analysis

Questionnaires at start and end of project
directed towards original questions, which
combined quantitative and qualitative data
collection (Deductive)

A Focus Group Interview at the end of the
project. Transcript analysed deductively to
triangulate the responses in individual
guestionnaires and inductively to explore
hidden dimensions

Field notes from the duration of the project are
used to triangulate emerging themes and
Interpretations

Data analysis shared with both non-participant
peers and the participants themselves to
increase validity and reduce effects of reflexivity

Quantitative Results:

Questionnaires
Increased collaboration between teachers :
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Little change in perception of line managers
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Little change (decrease?) in collaboration
with line managers
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