'‘Get them in; get them interested?'Investigating effective strategies for motivating and engaging young LLN learners
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*4 LLN tutors and 2 vocational tutors attended 3 research workshops

workshops to review and analyse our current and other Trial-test
teaching models and make suggestions/ ing as a team was scary and time streaming learners
recommendations on what could work in our unique consuming at the beginning but was worth it : - Learners enjoyed embedded Monitor effect of according to P pdvertse LN
situation. Findings and recommendations have been ideas, resources, lesson objectives were shared ; sessions- wanted more! recommendations abilities programmes on the
included in the research report relationship and :onfidence built. T'utors learnt - A vocational tutor felt the need to develop his on learners’ college website
+Two main suggestions were trail-tested on a small scale: (T2 EE G E el aEnes el maths skills and attended classes with his learners- attendance,
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lessons — summary and analysis of interviews with R success c >
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. Apart from the apprentice programme, young learners should not be timetabled to do 2 or 2.5 their sectors
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Linkto ~ |em— Tutofs sessions new ways of planning, delivering and time-tabling LLN.
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Fully Embed part of the initial screening and interview process. Limitations of the project: Time limitation meant i ires were ini d to less than 10% of young LLN
= SA/Agreed . Sharing ideas, resources and good practice; peer observations ( including LLN tutors going into learners and only 10 tutors returned theirs.
vocational classes and vice versa)- for the purpose of identifying good practice - should be Questionnaires were given out in LLN classes instead of vocational, so learners with very poor attendance would not
Team teach deliberately built into the curriculum area’s CPD have taken part in the research.
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